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Abstract 

This study aims to explore the extent of using WhatsApp and its 

impact on writing and speaking skills of the university students who are 

studying English (101) as a compulsory course at An-Najah National 

University during the academic year 2020/2021. The sample consists of 

(60) students who study English (101) as a compulsory requirement during 

the first semester of the academic year 2020/2021. Students were divided 

into two groups: the control group contains 30 students who were taught in 

the traditional way, while the experimental group contains 30 students who 

were taught in a blend mode of teaching that combines both using 

WhatsApp method and the conventional way of teaching. 

Results indicated that WhatsApp groups have improved students’ 

speaking skill by 31.5%. Furthermore, the experimental group results show 

a difference in the mean score of writing skill test between pre-tests and 

post-tests; the results indicate that there is an apparent difference in favour 

of the post-test results for the experimental group. The results indicate the 

WhatsApp groups have improved students writing skill by 43.2%. 
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Based on the results of the study, the researcher recommends the 

following: 

1-  Students should work seriously on getting benefits from the application 

that they spend most of their time on, so they have initiate groups or to 

join different learning groups on WhatsApp, Facebook or Instagram 

with their friends and using it for developing their English language. 

2-   Teachers should use WhatsApp groups for improving students’ four 

skills not just their productive skills, by training their students on how 

to use WhatsApp for educational purposes not just as a social media. 
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Chapter One 

Introduction and background 

1.1 Introduction 

This chapter introduces the use of technology in education. Then, the 

insertion of mobile technologies and the storm that it makes in the learning 

process by using mobile applications in teaching and learning and their 

importance for both learners and teachers. In addition, it tackles the 

definition of WhatsApp as one of the mobile applications. This chapter 

attempts to focus on the importance of both writing and speaking and it 

sheds light on some of the effects of WhatsApp groups in teaching, 

especially teaching the productive skills (writing and speaking). In 

addition, it introduces the statement of the problem, research question, 

hypothesis, purposes of the study, significance of the study, limitations, 

definitions and theoretical background.   

Nowadays, students grow up with the modern technology and they 

use it on daily basis in all aspects of their lives. Moreover, technology is 

considered presently, as an indispensable part of human life. Thus, the 

educational sector endeavours to benefit from all new technologies such as 

computers, video games, mobile phones and the like, and employ them in 

teaching and learning (Prensky, 2001).  

The most significant thing that teachers have done in the last few 

years was the use of ICT (Information and Conveying Ideas Technology) in 
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mobile learning since technology has become more affordable as well as 

more sophisticated in terms of achievements, yet the smallest when it 

comes to the size (Sulisworo, 2012).  

Mobile technologies have become a vital part of society conveying 

ideas and context awareness. Besides, they have a great impact on learning. 

It affords learners the opportunity to move from the classroom environment 

into their own environment (Naismith, Lonsdale, Vavoula & Sharples, 

2004). 

Moreover, the use of mobile learning facilitates the students’ ability 

to learn ubiquitously and at students’ convenience (Crescente & Lee, 

2011). In their study, Lam and Lawrence (2002) addressed the changes in 

the roles of both teachers and students. This change is due to the use of 

technology in teaching which has reduced the role of the teacher and has 

given the students the chance to control their learning process. 

The process of teaching has passed through different stages over the 

years starting from the traditional way of teaching, which depends on face-

to-face teaching, and then teachers have started to mix between technology 

and traditional learning by using the computer and its programs such as the 

PowerPoint, Microsoft word …etc. The modern orientation has altered 

toward using mobile assisted language learning (MALL) which can be 

easier for students to use. In addition, this technique is capable of making 

them more interested and involved in learning because most of them have 

mobile phones or as Prensky (2001) portrayed this generation of learners as 
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"digital natives" whereas most teachers are “digital emigrants". There are 

many applications in the mobile phone that can be very interesting in 

learning such as Facebook, Twitter, Tango, Skype, WhatsApp and more. 

1.2  What is WhatsApp? 

Although there are various applications used in iPhones, android 

phones, Blackberries, and Nokia phones, which come under the umbrella of 

social networking sites where people interact, share knowledge and ideas, 

and become acquainted with different cultures, “WhatsApp Messenger” is 

considered as the most popular one.  

According to Tankovska (2021), an expert covering social media and 

internet communication, WhatsApp is considered the most popular mobile 

messaging app and the last statistics has showed that there are around two 

billion users of WhatsApp messaging recently. Therefore, it is the app that 

will concern the author in this research. Brain Akton and Jan Koum 

developed WhatsApp in 2009. It allows users to send and receive text 

messages, video messages, voice messages, and video calls, share images, 

create chat groups, and send documents. 

WhatsApp has proved its effectiveness and reasonability, especially 

in the 2020 after the COVID-19 pandemic when people were unable to 

communicate and contact face to face. Thus, WhatsApp has had a major 

role in facilitating this conveying ideas process. In addition, WhatsApp 

groups are the most popular feature in WhatsApp where people add each 
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other using phone numbers and start chatting about any topic they want. 

They can also have fun by chatting and sending videos, text and voice 

messages until they become bored and get the group notification muted 

(The News minute, 2018).  

Bere (2012) mentions different features in WhatsApp, which 

distinguishes it from other Apps. First, it enables users to exchange 

unlimited videos, voice and written private or group messages. Second, 

there is no need to remember the username and the password to access into 

this application since there is no password or username at all since it works 

via phone number. Third, written messages, videos messages or video calls, 

voice messages or voice calls, and photos are saved automatically in the 

device. Moreover, WhatsApp has an essential role in initiating and 

improving relations between people, especially university students who use 

it widely to exchange information and websites related to their subjects at 

the university. Moreover, one specific feature in WhatsApp one cannot find 

in any other application is that there are no advertisements that might 

bother people every time they use the application. 

1.3 What is writing? 

According to Cheung (2016), there are several things should be taken 

into consideration in writing. First, Teachers have to tell their students that 

no one can write as good as the native speaker of a language, as Leki 

(1992) said that” No one is a ‘native speaker’ of writing”. Second, teachers 

should have enough amount of knowledge of the different methods and 
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approaches in teaching writing; in order to enhance students’ writing 

competence such as socio- cognitive approach, which will help learners to 

connect what they learn with their social life and with their culture that will 

make it easier for them to learn well. Third, it is not just students’ 

responsibility, but professionals also should revise what they write more 

than 10 times before transmitting the final product in order to have a good 

piece of writing. 

Nunan (1991) defines writing as a complex cognitive activity, which 

needs more training on the strategies and stages of writing until the learner 

reaches to the final product. As a result, writing skills focus on writing as a 

process and writing as a product. 

According to Ghufron (2016), the process approach is more effective 

than the product one. In the process approach, teachers have to teach 

students the stages of writing and how to follow these stages starting from 

finding the purpose of writing and connecting it with the social context, 

then making a draft and revise it more than one time, after that, editing the 

draft to get feedback, finally prepare the final product based on the 

feedback which helps in improving and developing the piece of writing. In 

other words, teachers should not give students a model in writing and ask 

them to follow it because it is essential for students to learn how to 

determine the purpose of writing, how to organize their thoughts and how 

to work together to give an acceptable final product.  
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1.3.1 What is the importance of writing? 

Klimova (2013) indicates that students prefer writing in a foreign 

language more than other skills because writing gives students enough time 

for thinking. That gives them a chance for brainstorming and organizing 

their ideas. In addition, writing makes them less nervous since they can 

come back to anything they write and correct or manage it anytime 

especially at written tests they found it easy to come back to difficult 

questions later. Moreover, in writing students will have no problem in 

pronunciation that make them feel more comfortable.  

Rao (2019) stresses the importance of teaching writing individually 

or in groups, since it has several advantages for learners. According to him, 

writing helps students to organize their own ideas, select appropriate 

vocabulary and grammatical structures, and connect what they write with 

their real life. In addition, they learn how to express themselves formally or 

informally and many very important advantages for learners. In addition, 

writing is one of the good research skills that learners, especially university 

students, have to master since it helps them to show their own 

understanding, write their own ideas and develop their creativity and 

imagination which can also help them in writing assignments and research 

papers. Writing also helps learner to know how to write their own CV’s 

that help them get a job in the future.  
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1.4 What is Speaking? 

Speaking is a major skill that learners have to practice in learning a 

foreign language. Students need to learn how to pronounce in a very early 

stage then they have to learn how to use vocabulary and phrases correctly.  

Anuradha, Raman, & Hemamalini (2014) set several principles for 

teaching speaking skills. First, teachers should be well- prepared (i.e. they 

should be trained to speak a foreign language, to teach speaking, to prepare 

a lesson plan, to know activities and tasks that they have to prepare). 

Second, teachers have to use different types of tasks for improving 

students’ speaking skills such as role playing, drills, dialogues etc. That can 

encourage students to speak language as early as possible. Third, teachers 

should not pay much attention to students’ accuracy (i.e. students’ ability to 

speak without making errors) since correcting students every time they say 

something wrong will discourage them.  

According to Hussain (2017), it is the responsibility of teachers to 

enhance speaking skills by focusing on pronunciation and students’ fluency 

in speaking a foreign language by exposing students to some situations and 

let them solve problems in groups or pairs or ask them to express their 

ideas and opinions in such situations or make an interview with them and 

…etc.  
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1.4.1 What is the importance of speaking? 

Due to the importance of conveying ideas, people need an 

international language to communicate with each other all around the 

world. According to the importance of English language, it is considered as 

an international language; therefore, learners have to excel in the speaking 

of English language since it develops learners’ critical thinking. Therefore, 

they will be good at problem solving and they will have self-confidence. In 

addition, they will improve their personality as a result they may get better 

employment opportunities and they will be introduced to different cultures 

all over the globe (Rao, 2019).  

Zulfugarova (2018) stresses that in spite of the importance of 

speaking skills; unfortunately, the real focus in the lessons is on writing and 

reading skills. There are several reasons that may force people to speak in 

their daily life, to be sociable since we need to interact with each other to 

exchange information, to give opinions, to express feelings …etc. 

Therefore, teachers can make students practice speaking in lessons to 

motivate them by exposing them to different activities. 

1.5 Importance of using WhatsApp in improving students’ 

performance in Writing and in speaking 

1.5.1 WhatsApp and Writing 

Students have already used mobile phone for entertaining. 

Consequently, it is very important to make them get benefits of their 
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mobile phones application like using WhatsApp in learning writing skills. 

Fattah (2015) highlights the importance of using WhatsApp in teaching 

writing skills since it makes students feel free to write and edit their writing 

before sending whenever and wherever they like to. They can also share 

their writing with their classmates, so they can help each other and imitate 

a correct model of writing until they will write by their own. Moreover, that 

will develop a strong personal and friendly relationship between student to 

student and students with their teacher who will work as a facilitator.  

1.5.2 WhatsApp and speaking 

Students have difficulties when they practice speaking skills inside 

or outside the classroom. That is why they have problem in speaking. In the 

last few years, teachers started to integrate the traditional education with 

the use of Smartphone applications such as WhatsApp, which is 

distinguished from other smartphone apps in its simplicity, accessibility 

and natural language (Gon and Rawekar, 2017).  

Moreover, they stressed that present studies have approved that 

WhatsApp is an appropriate platform where students can express 

themselves without fear or anxiety anywhere and anytime and teachers can 

give immediate feedbacks for students that will totally enhance students’ 

performance in speaking. 

Very few people realize the importance of WhatsApp in improving 

students’ different skills, especially speaking skills since students will feel 
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free in recording their voices and sending it to their classmates’ groups on 

WhatsApp. In addition, learners will have their time to prepare what they 

want to say which as a result can increase their confidence and they make 

them feel less anxious. Moreover, each learner has the right to participate, 

to answer and to take a feedback from the teacher, which is also easier for 

teachers to give feedbacks on WhatsApp (Amelia, 2020).  

1.6 Creating an appropriate atmosphere in learning through 

WhatsApp due to social constructivism 

There are different theories that positively affect the learning 

process. One of those theories, which is social constructivism, is considered 

as a major theory in teaching and learning. 

According to Mattar (2018), social constructivism and the theories 

that are derived from it such as (cognitive constructivism, radical 

constructivism, situated constructivism and co- constructivism) have an 

important role in teaching and learning. All the theories mentioned before 

have principles in common, learners considered as an important member in 

learning process next to language which learners use to analyse, define, 

criticise, evaluate. In addition, teachers have to focus on the process of 

learning rather than the content; such as using tasks, activities, work 

products … etc. 

Mattar (2018) also stresses the strong connection between social 

constructivism and technology learning (i.e. distance education). Learners 
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were self-directed and self-motivated, so that ensure the role of mobile 

applications which is considered as one of the technologies that learners 

use in learning. Such as WhatsApp where learners found it as a good tool 

for learning, so they can interact, negotiate and discuss different issues with 

each other. That also afford students with the suitable learning atmosphere 

full of interaction and group working that increase students’ engagement in 

improving their productive   

1.7 Statement of problem 

After reviewing different studies and researches it is found that there 

is a  low achievement of our students in writing and speaking skills because 

of the monotonous learning environment, which depends heavily on 

traditional methods inside the classroom, the limited time for the classes 

that teachers are obliged to commit in, and the large numbers of students 

inside each class, do not allow teachers to interact with all students and 

assess their performance inside the classroom (Hussain, 2017). Therefore, 

the researcher examined the impact of using WhatsApp groups on the 

university students' productive skills improvement.  

1.8 Objectives of the study 

1. To examine the impact of using WhatsApp study groups on developing 

the English writing skill for An- Najah's National university students. 

2. To explore the impact of using WhatsApp study groups on developing 

the English speaking skill for An- Najah's National university students. 
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3. To find out the role of gender on the impact of using WhatsApp study 

groups on developing the English writing and speaking skill for An- 

Najah's National university students. 

1.9 Questions of the study 

The present study addresses following research questions: 

1. What is the impact of using WhatsApp groups on developing the 

English writing skill for An- Najah's National university students?  

2. What is the impact of using WhatsApp groups on developing the 

English speaking skill for An- Najah's National university students?  

1.10 Hypotheses of the Study 

In this research endeavor, the researcher will try to test the following 

hypotheses:     

1. There is no statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students and the scores of the control group students in the post 

application of the speaking skills test due to the teaching method 

(WhatsApp groups, the traditional method). 

2. There is no statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 
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group students in the post application of the speaking skills due to 

gender (female and male students). 

3. There is no statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students and the scores of the control group students in the post 

application of the writing skills test due to the teaching method 

(WhatsApp groups, the traditional method). 

4. There is no statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students in the post application of the writing skills due to gender 

(female and male students). 

1.11 Significance of the study 

In this study, the researcher will attempt to examine the impact of 

using WhatsApp messenger application in Teaching and Learning the 

productive skills among An- Najah National University students who take 

English 101 as a compulsory subject. The results of the study can provide 

the educators, curriculum designers and pedagogies with a framework to 

implement this novel application in the English language teaching and 

learning. 

Furthermore, this study can constitute a theoretical framework for 

researchers to study other applications that are found on the gadgets. In 
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addition, it can stimulate other researchers to investigate other different 

aspects of language teaching and learning.  

1.12 Definition of Terms 

Productive skills: These skills are also called” active skills”. That means, 

the process of producing language in written and spoken forms. Productive 

skills come in the second place when learning a foreign language after the 

receptive skills (reading& listening) which come first, but both are very 

important while learning a foreign language. (Golkova & Hubackova, 

2014) 

Writing skill: In this study, the researcher focused on 6 writing’s rubrics 

where chosen according to the students’ educational level. First, Spelling 

and punctuation. At the end of the course students will be able to spell 

words correctly. Also, they will be able to use the punctuation marks 

correctly. Second, layout. At the end of the course students will be able to 

arrange their paragraph by writing a topic sentence then a body, and after 

that an ending in a connected way. Third, unity. At the end of the course 

students will be able to write arranged sentences, connected to each other 

that makes the reader feel that there is a harmony in the written paragraph. 

Fourth, Sentence structure. At the end of the course, students will be able to 

correctly write clauses, simple and compound, but not complex sentences 

at this stage. Fifth, Cohesion. At the end of the course students will be able 

to write connected clauses and sentences by joining them with connectors 

such as because, as a result, however, for example, …etc. to achieve unity. 
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Sixth, Coherence. At the end of the course students will be able to write a 

connected and meaningful thoughts taking into consideration sentence 

structure, layout, unity, vocabulary choice. 

Speaking skill: In this study, the researcher focused on 5 speaking rubrics 

which were chosen according to the students’ educational level. First, 

vocabulary. At the end of the course the students will be able to use 

ordinary vocabulary as well as specific vocabulary in the appropriate 

context. Second, grammar. there wasn’t a high focus on students’ 

grammatical errors in speaking, but it was important for them to know how 

to use a correct word forms, how to use tenses to some extent, and how to 

write a correct sentence. Third, fluency. At the end of this course students 

will be more skilful in writing and speaking, they will be able to connect 

ideas and to understand what words they have to choose in specific 

situations and contexts. Fourth, pronunciation. At the end of the course, 

students will be able to pronounce the vocabulary they use correctly when 

they speak. Fifth, conveying ideas. At the end of the course, students will 

be able to arrange their thoughts in a meaningful way that allows the 

listener to understand what they are saying. 

WhatsApp:  This is an application which allows all Smartphone users to 

exchange free messages, video calls, voice messages and also create group 

chats and use a location sharing option. In this study, “WhatsApp” was 

used as a covering term for the use of WhatsApp groups as a 

supplementary medium of instruction in addition to the distance learning 
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platform. The researcher was the Administrator of the group and was able 

to easily control the experimental group by adding anyone she wants and 

dropping anyone she does not. 

Traditional education in this study: Usually, education takes place on 

campus i.e. post-secondary education takes place at An-Najah University.  

Nevertheless, due to the current situation of COVID- 19 pandemic there are 

no face-to-face courses at University. Consequently, the two groups in this 

study were taught English through distance learning platforms such as 

Zoom and Module, as for the experimental group WhatsApp group will be 

used as supplementary tool in their learning.  This does not apply to the 

control group, as their teacher will use only the distance-learning platform 

as the core medium of instruction. 

1.13 Limitations 

1. The study is limited to An-Najah National University students who 

learn English in a compulsory course 101 in the academic year 

2020/2021. 

2. The study will limit itself to productive skills i.e. speaking and writing. 

3. Study will be applied on students who are attending their classes online 

as far as they cannot attend their classroom physically due to the 

pandemic. 
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1.14 Summary 

This chapter started by pointing out the use of technology in teaching 

and learning, then it discussed mobile applications that are used in teaching 

and learning such as WhatsApp and it tackled the importance of this use in 

both writing and speaking. After that, the chapter reviewed the importance 

of using WhatsApp groups in teaching writing and speaking and it is found 

that using WhatsApp groups as a teaching medium has great effect on 

students’ productive skills. It also included statement of the problem, 

research question, hypothesis, purposes of the study, significance of the 

study, limitations. Finally, the chapter ended with definitions and 

theoretical background. The following chapter will introduce some 

theoretical concepts and the most related studies to the present study. 
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Chapter Two 

Literature review 

2.1 Introduction 

The researcher arranged the literature review topically and 

theoretically. Topically, the researcher discusses the most related studies to 

the present study such as: the importance of mobile learning in enhancing 

teaching and learning especially during COVID-19. The researcher also 

tackles the use of MALL in teaching and learning English and the use of 

mobile phone technology, especially the use of the WhatsApp platform and 

its impact on learners’ achievements and on the university students 

teaching and learning. The researcher also discusses the role of WhatsApp 

in improving both writing and speaking skills.  

Theoretically, the researcher explores some theoretical concepts 

related to the field of teaching and learning such as: the relationships 

between social constructivism, behaviourism, collaboration and active 

learning theory, and the use of WhatsApp in the area of teaching and 

learning. What distinguishes the present study from other studies is that it 

pinpoints a key feature in "WhatsApp", namely, WhatsApp groups. The 

study will shed light on employing WhatsApp groups to improve students’ 

productive skills.  



21 

2.2 Mobile learning in enhancing teaching and learning 

According to Molenet (2007), mobile learning is the use of portable 

technologies such as mobile phones, smartphones, iPod, handle gaming 

devices, ultra-mobile pcs, mini notebooks and any device that works with 

wireless or with mobile phone networks or in both. In addition, mobile 

learning devices have the ability to download and upload online documents 

whenever and wherever you go to enhance teaching and learning. Hashemi, 

Azizinezhad, Najafi & Nesari (2011) conducted a study to investigate the 

capabilities and the limitations of mobile learning. They found that mobile 

learning devices have some advantages as well as disadvantages. Mobile 

learning devices were very effective in attracting students’ attention and in 

motivating them to learn. Learners loved the way that they interacted with 

each other and shared knowledge with their classmates and with their 

instructor. Moreover, mobile learning devices distinguished themselves 

from other traditional devices; they are lighter than heavy books students 

usually carry on their backs. In contrast, mobile learning devices have some 

drawbacks. Some of them have small screens which leads to side effects on 

users’ eyes. They have limited storage and lack of hardware platform 

(Alkhezzi & Al-Dousari, 2016).  

There is no one specific definition for mobile learning, so researchers 

tackled different definitions from their points of view. According to Mehta 

(2016), mobile learning provides the ability to any learner to obtain 

different educational contents on their wireless digital devices. In her study, 
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she provided an overview of the use of mobile devices and discussed the 

benefits and the challenges of mobile learning. Mehta (ibid) asserted that 

education has become an essential requirement in human’s life. Therefore, 

people around the world try to benefit from the advantages that mobile 

learning offers for their educational life. After using their mobile learning 

devices, learners were able to attend online classes and download and 

upload any educational content every time and everywhere. Moreover, 

mobile learning gave women who were not allowed to access schools or 

universities the chance to access education. In contrast, the researcher also 

talked about some disadvantages that learners may face while using mobile 

learning. Some mobile learning devices, especially smart phones have 

small screens, so learners may find them difficult to use. Also, some 

devices may have limited storage, short battery life and …etc. In spite of 

the previous disadvantages, the researcher recommends supporting the use 

of mobile learning inside the classrooms and everywhere to keep in touch 

with the latest inventions and developments.     

2.3 Students Attitudes Toward Mobile learning during COVID-19 

Different studies were conducted to examine students’ attitude about 

using mobile learning during COVID- 19. Biswas, Roy & Roy (2020) 

conducted a study to investigate students’ attitude toward mobile learning 

during COVID- 19 in Bangladesh. Results revealed that students showed 

their Positive response to the use of mobile learning; especially in 2020 

after the appearance of COVID- 19.  Moreover, students found it very easy 
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to share any learning documents on their devices. In addition, 41% of 

students showed their interest in using WhatsApp as one of the mobile 

applications on their smartphones. Around 69.2% found that using their 

phones in learning allowed them to study and to learn anytime and 

anywhere.  

Because of an unexpected situation which occurred in 2020, the 

COVID- 19 pandemic, many sectors have been affected and the 

educational sector is one of them. Nahcivan & Çermik (2020) conducted a 

study to investigate remote learning during COVID- 19 in Hisar school. 

Findings revealed that 70% of students showed that they always attended 

classes on time and did their assignments. Nearly all of the students 

declared that they stayed until the end of the class. Finally, 72% of them 

said that they highly desired to attend classes. In contrast, 1% said that they 

had a low desire to attend classes.  

2.4 The use of MALL (Mobile Assisted Language Learning) in 

teaching and learning the English language 

In the past decade, mobile assisted language learning (MALL) has 

been considered as a self-standing field. Therefore, many researchers 

started to investigate many studies related to (MALL) because of its huge 

effects in improving English language proficiency. Hashim, Yunus, Embi 

& Ozir (2017) conducted a study to investigate the significance of mobile 

assisted language learning (MALL) for ESL learners. In their study, they 

mentioned multi definitions for (MALL), which is both a formal and an 
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informal learning option. which is also available anywhere and anytime 

through using portable devices such as smartphones, iPad, laptops, 

electronic dictionaries and any wireless device that works with internet or 

without. (Kukulska- Hulme & Shield, 2008).  

Oz (2015) conducted an investigation of pre-service English 

teachers’ perception attitudes toward mobile assisted language learning 

(MALL). Results revealed that MALL has become an indispensable part of 

most teachers’ and learners’ life around the world. They found it very easy 

to teach and learn anytime and anywhere. This characteristic increased their 

motivation in teaching and learning. For teachers, it gave them enough time 

to prepare appropriate contents and tasks, to exchange knowledge and to 

discuss different topics with their colleagues. For learners, it increased their 

motivation in teaching and learning, and enabled them to share documents 

with their classmates and with their teachers. 

2.5 The use of smart phone technology in teaching and learning the 

English language 

Kacetl and Klimova (2019) conducted a study to investigate the use 

of smartphone applications in English language learning. Their study was 

based on collecting a set of studies related to their study, and reading the 

literature review of them. They found that most studies agreed that using 

mobile applications for learning is a good tool for learning a language. 

Especially, for learning language skills such as writing, speaking, listening, 

and reading. Other studies agreed that using smart phones in learning is 
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highly accepted by students since they already use smartphones, and 

instead of spending time for entertainment, they could benefit from their 

phones. Some studies emphasized the importance of mobile learning in 

supporting low achieving students since it increases students’ motivation in 

learning. In addition, it gives them more confidence. It reduces the heavy 

loads such as books, papers, and worksheets they carry on their back every 

day.  Other studies shed light to the importance of monitoring students 

while they use WhatsApp since most applications are not designed by 

language experts for the purpose of learning and a second language.  

There is an inevitable increase in the number of mobile learning 

users. Users from different fields of study tend to use mobile applications 

in learning, but learners get confused about which kind of applications they 

should choose for learning different skills. Gangaiamaran and Pasuoathi 

(2017) conducted a study to investigate the use of mobile apps for language 

learning. The study was based on selected literature reviews from different 

dissertations and studies to provide a basis for their study. They classified 

mobile apps to help learners in choosing appropriate apps for learning 

different language skills that motivates students for self- access learning. 

Mospan (n.d.) conducted a study to examine the importance of 

mobile devices in teaching and learning English language from university 

students’ perspective. students found using mobile learning a very useful 

tool especially for learning languages. As a result, 33.3% of them spent 

more than 15 minutes on learning via their mobile phones. The researcher 
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also found that 29.4% of students were interested in improving their 

speaking skills, through learning how to communicate via mobile phones 

applications. In addition, Persson and Nouri (2018) provided a systematic 

review of second language learning with mobile technologies. The study 

concluded that mobile devices have become an integrated part of language 

learning. Moreover, they boost students’ motivation, which encourages 

students to participate and perform tasks. In addition, using mobile devices 

improved students’ learning of social skills, specifically developing a 

friendly relationship between learners who shared one device in learning. 

2.6 The effect of using WhatsApp study groups in teaching and 

learning 

  One of the beneficial characteristics in WhatsApp is that learners can 

create WhatsApp learning groups. Which allow students to send unlimited 

messages anywhere and anytime. Moreover, these groups give students 

extra time to practice using English outside the classroom. They also find 

the group’s atmosphere very safe and friendly platform where they are very 

pleased to deal with their instructor and to cooperate with their classmates 

(Bensalem, 2018) 

Alghamdy (2019) examined the impact of mobile language learning 

(WhatsApp) on EFL context. Findings revealed that WhatsApp was a 

highly accepted pedagogical tool by students since after using WhatsApp 

they found themselves more motivated for learning and they found their 

grades became better. They also found that WhatsApp made them more 
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confident and created a strong relationship between students with each 

other and students with their instructor. On the other hand, the researcher 

found that there were some obstacles students may face in using 

WhatsApp. Some students may have difficulties working with their 

classmates in WhatsApp because they may not be able to access the 

internet, while other students may lack the interest to participate. Kartal 

(2019) added that most studies agreed that WhatsApp is a great supporting 

tool for education. Moreover, WhatsApp improved learners four skills and 

foster self- access learning. In addition, the studies showed that WhatsApp 

had great impact in lowering students’ speaking anxiety and in boosting 

motivation.  

Hamad (2017) examined the effectiveness of enhancing students’ 

learning of English language. Results showed that there were positive 

responses from students toward using WhatsApp as an educational tool, it 

developed their writing, speaking, reading and listening skills. Moreover, it 

helped them to think and communicate in English, to get feedback from 

their classmates and from their instructor, to control and to overcome their 

fears. Annamalai (2018) added that there were positive and negative 

characteristics for using WhatsApp as a pedagogical tool. On one hand, 

lecturers and the pre- service teachers were utilized WhatsApp in teaching 

and learning reading, writing and language development course and they 

were very satisfied from doing so. WhatsApp bite size learning that means 

learners got ideas and knowledge by using short module. In contrast, in the 
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traditional classes they got ideas and knowledge by using chunk of 

activities. Moreover, they had the ability to keep learning in different 

situations and there was flexibility in using WhatsApp anytime and 

anywhere. On the other hand, there were one disadvantage in using 

WhatsApp as an educational tool which is technical problems such as 

limited input capabilities, short battery life and internet speed. 

2.7 Learning theories and WhatsApp in the field of teaching and 

learning 

There is a strong relationship between social constructivism, 

behaviourism, collaboration and activity learning theory and the use of the 

instant messaging WhatsApp in teaching and learning. 

2.7.1 Social constructivism and WhatsApp 

Amry (2014) investigated the impact of WhatsApp mobile social 

learning on the achievement and compared with face to face learning in the 

classroom. Results showed that the use of WhatsApp platform for teaching 

and learning had positive impact on the experimental group, it made 

learning easier than face to face learning, it helped students in solving 

different learning difficulties. Moreover, utilizing WhatsApp as an 

educational tool improved students’ social interaction since it helped them 

in constructing, building knowledge, developing understanding of different 

learning and social concepts and fostering students’ cognitive performance. 
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As a result, students became more engaged, social and interactive in their 

community.  

Constructivism associated of what people learn newly depends on 

their previous knowledge and experiences; as a result, when people get new 

experiences they expand and build on their own existing knowledge. 

Constructivism also considered as a learner centred theory, it depends on 

learners’ active role, on their personal creation of knowledge and on the 

importance of both social and individual experiences in building 

knowledge (Duke, Harper & Johnston, 2013). Overtime adults get different 

knowledge and experiences since they become more interested in learning 

and more willing to expand these experiences in anyway. Moreover, adults’ 

motivation increased by internal impulses as they want to plan for their 

own learning (Knowles, 1980). 

2.7.2 Behaviourism and WhatsApp 

George, Preetha & Pramod (2018) focused on WhatsApp use 

behaviour in relation to social interaction anxiety and personality among 

students. The sample comprised 120 college and high school students. 

Results revealed that there was a significant relationship between 

WhatsApp use behaviour and social interaction anxiety. In this case-

students, who have social interaction anxiety benefit from using WhatsApp 

more than face to face interactions. 
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Rahaded, Puspitasari, & Hidayati, (2020) found that using 

WhatsApp in teaching, and learning became a trend in the last few years. 

There was a positive significant impact of using WhatsApp on students’ 

behaviours. Students found it a good way in sharing and building 

knowledge with their classmates. It improved a collaborative and 

cooperative online learning. Moreover, students were very motivated to 

prepare before the class to be able to participate, exchange knowledge, 

share in discussions and …etc. It was clear that using WhatsApp in 

teaching and learning sheds students’ attention. They gave high 

concentration for the discussions that occurred in the WhatsApp group to 

take benefit of every single word, to know what to say, and to keep in touch 

with what was said in their online group.  

2.7.3 Active learning theory and WhatsApp 

Barhoumi (2015) examined the effectiveness of WhatsApp mobile 

learning activities guided by activity theory on students’ knowledge 

management. Findings revealed that there was a significant difference 

between learners in the control group who were taught in class, and 

learners in the experimental group who were taught in class and via 

WhatsApp, in favour to the experimental group. In addition, students in the 

experimental group had a positive attitude toward using WhatsApp in 

learning. They also were very motivated to learn after using WhatsApp 

since they interacted with each other and brainstormed ideas.  

Consequently, results showed that using WhatsApp mobile learning 
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activities was a very effective pedagogical tool than the traditional one. It 

facilitated learning and helped students to exchange knowledge and to lead 

discussions. Moreover, the use of activity theory helped the researcher to 

find factors that influence students’ participation in online discussions. The 

researcher concluded that there were three levels of factors, technological 

level, individual level and social level, so the researcher focused on these 

factors to know how to increase students’ motivation in learning via 

WhatsApp. 

Dahdal (2020) added that WhatsApp group discussion was 

considered as a highly positive tool that boosted active learning. It had 

great characteristics that motivated students to participate actively 

especially for students who used WhatsApp in their daily life, that 

encouraged them to do their tasks and assignments more effectively.  

2.7.4 Collaborative learning theory and WhatsApp 

Udenze and Oshionebo (2020) conducted a study to examine 

undergraduates use WhatsApp platform for collaborative learning. The 

sample of the study was undergraduates’ students of the university of 

Abuja, Nigeria and for data collection the researcher used a quantitative 

method which was a survey, and a qualitative method which was a focus 

group discussion. Results revealed that 45% of students agreed that 

WhatsApp platform was their most favourite application on their phones, 

40% highly agreed that WhatsApp group raised collaborative learning, 

most of them agreed that collaborative learning was un common inside the 
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classroom. Moreover, around 50% of participants stated that they involved 

in a collaborative learning via WhatsApp where they could be able to 

interact with each other and to exchange file and documents to help each 

other in teaching and learning.   

Alghamdi, Rajab, & Rashid (2016) examined students’ beliefs as to 

whether their WhatsApp groups lead to academic di honesty or cheating. 

Results revealed that 82.8% of students were members in WhatsApp 

groups before, most of them were very upset from using the term cheating 

in the distance learning. Most students were enthusiastic while they were 

using WhatsApp in teaching and learning. They described using WhatsApp 

in teaching and learning as an appropriate place for collaboration, 

discussions and team work. They helped each other in exchanging 

knowledge and ideas. Therefore, WhatsApp was considered as a positive 

educational environment that promoted virtual collaboration, open 

discussion and group work between the students.  

Lam (2015) attempted a study to explore students’ experiences in 

collaborative learning through using social media tools in a blended 

learning course. Results revealed that students were motivated to learn via 

social media applications such as WhatsApp, Facebook, Twitter. They 

described these tools as beneficial tools in teaching and learning, since they 

were able to construct, transfer and share knowledge. Moreover, students 

got educational experiences in non- prescribed collaborative learning 

without teachers’ interventions and directions. In other words, students 
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developed their collaborative learning experiences independently by using 

social media tool, without using any ready designs for initiating these 

experiences. Sivabalan and Ali (2019) found that WhatsApp considered as 

the most preferable educational tool between students, and it was one of the 

mobile instant messaging tools. It was used as a collaborative tool that 

provided more effective teaching and learning. 

2.8 The impact of WhatsApp on learner’s achievements 

Recent studies show that WhatsApp has a great impact on learners’ 

achievement. Hassan and Ahmad (2018) conducted an empirical study by 

using tests and a questionnaire to investigate the impact of WhatsApp on 

learners’ achievement: a case study of English language majors at king 

Khalid university. Results revealed in one hand, students of the 

experimental group outperformed their classmates in the control group. On 

the other hand, students in the experimental group got high grades in the 

course they were tested in with zero failures. Moreover, students felt more 

confident and they became more social. In addition, Students learnt how to 

use technology in improving their performance in syntax, and they had the 

ability to try the same way with other courses.  

Alhawiti (2015) and Alshaibani & Qusti (2020) emphasized that 

WhatsApp was an appropriate way for students to ask and answer questions 

with each other and with their instructor. Moreover, students were already 

active on social media especially on WhatsApp, so it was easy for them to 

follow up the instructions, discussions and everything were occurred on 
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WhatsApp.in addition, WhatsApp was a great platform with a sense of 

comfort that allowed shy students to participate without anxiety or fear.  

2.9 The role of WhatsApp in improving writing skills 

Writing is one of the productive skills that learners have to excel 

while learning a language, several studies have been conducted to show the 

importance of mobile applications especially WhatsApp in improving 

students’ writing skills. Fattah (2015) also examined the effectiveness of 

using WhatsApp messenger as one of mobile learning techniques to 

develop students' writing skills. He found that students who were in the 

experimental group got higher results than who were in the control group. 

Ahmad (2020) also found that Most students agreed that WhatsApp has a 

great impact on improving their writing skills especially in writing thesis. 

Because, they communicate easily with their classmates that helped them in 

exchanging thoughts, in asking and answering questions and in giving 

feedback to each other after reading a piece of writing for one another.  

Allagui (2014) added that students had a very positive attitude toward using 

WhatsApp since it boosted their motivation to write and fostered their 

learning 

Ahmad (2019) conducted a study to investigate the effectiveness of 

using WhatsApp as a pedagogical tool to enhance EFL learners reading and 

writing skills. The researcher used pre-tests and post-tests in addition to a 

questionnaire as tools for the study. He found that students positively 

responded to the WhatsApp group as a learning tool. Moreover, he 
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concluded that WhatsApp chat groups motivated students to participate 

especially low achieving students. They feel that WhatsApp is a 

comfortable platform where they could be able to ask and answer questions 

anytime and everywhere. Awada (2016) also added that Students who used 

WhatsApp in learning writing found that there was a positive improvement 

in their critique writing proficiency. In addition, WhatsApp was a 

motivating platform where students got a very pleasant experience in 

improving themselves in a non- limited atmosphere.  

Bataineh, Alhamad & Aljamal (2018) conducted a study to examine 

the effect of WhatsApp on EFL writing skills improvement with reference 

to gender. The sample of the study consisted of 98 Jordanian eleventh 

grade students.  Participants were divided into two experimental groups, 

one for females and another one for males. To collect data and to measure 

the variables the researchers used pre- tests and post- tests. Results 

underscored that WhatsApp was a positive platform for learning Writing 

especially for females who showed an observable improvement in writing 

proficiency, organizing ideas, and language use more than their 

counterparts.  

Bataineh, Khalaf & Baniabdelrahman (2018) conducted a study to 

investigate the effect of email and WhatsApp on Jordanian EFL learners’ 

paraphrasing and summarizing skills. they found that using WhatsApp, 

email and the combination of both had a higher impact on paraphrasing 

rather than summarizing. The students found it easier to paraphrase a 
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sentence by replacing a word by its synonym or by changing the form of 

the verb, the treatment also had a great impact on learner’s environment 

which was a non- threatening environment. Therefore, students encouraged 

to participate, to collaborate and to give feedback to one another.  

2.10 The role of WhatsApp in improving speaking skills 

Over years, teachers have tried to find ways to enhance student’s 

performance in speaking; In spite of all the facilities that teachers use FEL 

learners still have difficulties in speaking.  

Minalla (2018) conducted a study to investigate the effect of 

WhatsApp chat group in enhancing EFL learners’ verbal interaction outside 

classroom context. Results showed that the experimental group who used 

the voice messages outperformed the control group who used the written 

messages. That means the property of using voice messages in WhatsApp 

has a great impact in improving students speaking skills. Andújar-

Vaca, and Cruz-Martínez (2017) emphasized that WhatsApp considered as 

a powerful pedagogical tool for improving oral skills, since it offers a non-

threatening atmosphere for learners where they are encouraged to 

participate in different discussions and negotiations. Moreover, they felt 

motivated to speak and to correct each other or to give feedback. Also, they 

encouraged each other to speak and they listened to one another. Therefore, 

they were able to improve their oral skills. 
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Several studies carried out to talk about the importance of free 

mobile applications (WhatsApp) in learning different skills; however, Han 

and Keskin (2016) explored using a mobile application (WhatsApp) to 

reduce EFL speaking anxiety. Results showed a statistically significant 

difference in the level of anxiety in the post-test for both males and females 

and this difference increased after the treatment. The level of anxiety 

decreased for both, but it was decreased for females more than for males. 

All the participants agreed that WhatsApp had a great impact on reducing 

their anxiety while speaking. Consequently, the experience gave them the 

chance to speak anytime and anywhere and to listen to voice recording 

themselves to learn from their mistakes that also helped them to be more 

creative in building sentences in speaking and in writing.  

Teachers always try to find a solution for students’ speaking 

problems. Consequently, they tend to use social media apps to develop 

these skills. Nurazizah, Friatin, & Sugiarto (2019) emphasised that 

WhatsApp could be utilized as one of the most important tools to help 

students in improving their speaking skills. Moreover, most of the students 

gave positive interactions toward using WhatsApp in learning English. This 

app gave them a wide opportunity to practice the language by recording 

voice notes and sending them to the chat groups, that enabled the students 

to hear themselves and to give feedback to one another.  

 Another study was conducted by Manan (2017), to investigate the 

effect of WhatsApp in improving students’ conveying ideas learning skills. 
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Findings revealed that 67% out of the students agreed that WhatsApp had 

positive impact on learning new vocabularies and sharing them with their 

classmates.83% found that WhatsApp gave them the chance to be creative 

and to understand the topics they talked about and to discuss different 

issues with their classmates to strength their understanding. Moreover, 80% 

out of the students agreed that WhatsApp boosted the motivation and gave 

them confidence to ask and answer questions in English and to share in 

debates and discussions. Mobile applications have proven their 

effectiveness in teaching and learning, where students took the chance to 

learn beyond the classroom. Akkara, Anumula & Mallampalli (2020) 

conducted a study to investigate the impact of WhatsApp interaction on 

improving L2 speaking skills. Results revealed statistically significant 

differences in the participants’ abilities to convey their ideas and in their 

speaking skills where they had chance to participate, to lead debates and 

discussions and to get feedback from other participants. 

2.11 The effect of using WhatsApp messenger in learning English 

among university students 

Many researchers assert the importance of organizing training 

programs and workshops for students to train them on using WhatsApp in 

learning different courses. Dweikat (2019) conducted a study to investigate 

EFL students’ perceptions of WhatsApp and its potential benefits in ELT 

practicum. He found that WhatsApp allowed students to send and to 

receive messages any time and with no costs. It was also very helpful 
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which enabled learners to fulfil educational outcomes in different ways. In 

addition, Ta’amneh (2017) conducted a study to find the effect of using 

WhatsApp messenger in learning English language among University 

students. It was concluded that the integration of WhatsApp method in 

teaching and learning can make a significant difference. 

Majority of university students showed a positive respondent in 

utilizing WhatsApp as a pedagogical tool. it helped them for self- access 

learning, they knew how to learn alone and how to get benefit from 

learning via WhatsApp which gave them the opportunity to participate 

without being restricted by specific time or place. Moreover, this treatment 

improved teacher’s skills in creating and finding out new activities for 

students to learn different courses easily (Dewi, 2019). 

WhatsApp could be considered as one of them most beneficial tools 

to foster learners’ learning autonomy at university level. Alqahtani, 

Bhaskar, Vadakalur Elumalai & Abumelha (2018) conducted a study to 

investigate the importance of WhatsApp as an online platform for 

university level English language education. Results underscored that most 

learners were enthusiastic for using WhatsApp in teaching and learning. 

87% of students said that they were part of a WhatsApp learning group and 

It gave them the opportunity for practicing a language outside the 

classroom.  

Gasaymeh (2017) found that most of the students use WhatsApp 

instant massaging in their daily life and they were part of WhatsApp 



40 

groups, but few of them used WhatsApp for educational purposes. 

However, results showed highly positive feelings toward using WhatsApp 

in teaching and learning since it boosts their motivation, gave them the 

opportunity to participate in their online WhatsApp classes anywhere and 

anytime. 

2.12 Comments on literature review 

This chapter summarized some views of literature in the importance 

of mobile learning, especial after the unexpected situation COVID-19. It 

also summarized reviews in the effectiveness of WhatsApp groups in 

teaching and learning, basically, in teaching and learning writing and 

speaking skills for university students and its impact on their achievements 

and the previous studies indicated that WhatsApp was positively perceived 

by the university students as an educational tool. In addition, it summarized 

some literature related to the relationship between social constructivism, 

behaviourism, collaboration and active learning theory and WhatsApp and 

the previous studies revealed a significant relationship between WhatsApp 

and the mentioned theories. The following chapter presents the 

methodology and the procedures of the study.  
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Chapter Three 

Methodology  

3.1 Introduction 

 This chapter reviews the methodology of the study (sample, 

instrument and procedures used in the analysis) and the design of the study 

(statistical analysis, reliability, validity and variables of the study). 

This study aims to explore the extent of using WhatsApp and its 

impact on the writing and speaking skills of the University students 

studying English (101) as a compulsory course at An-Najah National 

University during the academic year 2020\2021.  

3.2 Methodology 

  It is an experimental study, to answer the research questions a 

quantitative method is used in order to collect data from participants; a pre- 

test and a post- test. For this purpose, a WhatsApp group is created and the 

participants of the experimental group is added to it. This section highlights 

the main cornerstones of the study: population of the study, variables, 

research designs, validity and reliability of the tool, procedures , study 

design and statistical analysis that are used.  
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3.3 Study population and Sample 

The population of the study consisted of all the students who were 

studying English 101 as a compulsory requirement who were about 10% of 

the Al-Najah's National university students thus; the researcher used the 

random sampling method in her study. The sample consisted of (60) 

students who study English (101) as a compulsory requirement during the 

first semester of the academic year 2020\2021.  

Table (1): Shows the sample distribution according to gender 
Gender Student total Percentage 

Male 23 38.3 

Female 37 61.7 

Total 60 100.0 
The above table shows the sample distribution according to gender, 

there was 23 males and 37 females. 

Table (2): Shows the sample distribution according to group 
Group Student total Percentage 

Experimental 30 50.0 

Control 30 50.0 

Total 60 100.0 
The above table shows the sample distribution according to group. 

Students were divided into two groups; the control group contains30 

students who were taught in the traditional way, while the experimental 

group contained of 30 students who were taught in a blend mode of 

teaching that combines both using WhatsApp method and the traditional 

way of teaching.  
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3.4 Research Instrument 

To achieve the objectives of the study the researcher developed a 

reliable test based on the student's required book. That test has two 

versions: a pre-test and a post-test. The participants are divided into two 

groups; a control group and an experimental group, in each group, there are 

30 participants. All of them will take a pre-test to assess their levels before 

starting the implementation of the instructional program.  after doing the 

experiment the two groups take a post- test which contains similar 

questions to ones in the pre- test to determine if the integration of 

WhatsApp makes difference or not. 

3.5 Reliability of the Instrument 

The researcher used a pre- and a post- test in order to authenticate the 

reliability of the tool. The researcher also asked some juries from An-Najah 

National University to verify that the research instruments and test which 

are used are valid. Their names are in the appendix.  

Khronpach Alpha was used to test the reliability for control and 

experimental test, it was (0.86) for the two groups, this result is acceptable 

for the study purposes.  

3.6 Validity of the Instrument 

The researcher calculated correlation coefficients for each of the 

three dimensions before and after applying the tool and the total score of 



45 

the exam, she found there is a significant correlation between the pre and 

post-test as shown in table (3) below. 
Table (3): Shows the correlation coefficients distributed by the three 

dimensions before and the total of the test after applying the tool 

Description Correlation 

Writing skill test 0.62 

Speaking skill test  0.56 

  The above table shows that there is a high correlation coefficient of 

the pre- test and the post-test was overall total of the tool with (0.74), the 

lowest dimension correlation is the usage with (0.56), and on the contrary, 

the highest dimension correlation coefficient was between the pre- sentence 

formation and post- sentence formation with (0.69). 

3.7 Procedures of the study 

The researcher determined the material that the students needed to 

learn. First, the researcher introduced the importance of using the internet 

in teaching and learning, especially the integration of social media in 

classroom context and its effects on students' achievement by giving some 

examples and talking about some studies related to this trend. Due to the 

current conditions that the world is going through because of the COVID- 

19 pandemic the researcher discussed the current online educational option 

which includeddistance learning platforms such as Zoom and Moodle, and 

the more traditional methods that would be used with the control group and 

the integration between the traditional way and WhatsApp that would be 

used with the experimental group. 
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After that, the researcher emphasized the value of this experiment, 

which is, the integration of WhatsApp in teaching and learning English 101 

language as a compulsory course. The researcher contacted instructors who 

let their students participate. These instructors told their students to contact 

the researcher on WhatsApp after giving them her phone number. The 

researcher got 30 students from one class and called them the experimental 

group and created a WhatsApp group for them. Thirty students from a 

second class were called the control group. the researcher called them on 

WhatsApp to conduct a pre and post speaking test with them. The 

researcher was the Administrator of the group and was able to easily 

control the experimental group by adding anyone she wants and dropping 

anyone she does not. That made the atmosphere of the experimental group 

calm and comfortable. The researcher administered written and spoken pre-

tests for the students in the two groups. The written one occurred on 

Moodle  and the spoken one occurred on WhatsApp. The researcher called 

the students for 2-3 minutes and asked them to talk about a topic related to 

their required book. Then, the researcher wrote notes about the level of 

their performance. Next, the instruction commenced for both groups. In the 

control group, students learned through exchanging information in a 

traditional way which is using Zoom App by using different drills and 

activities. In the experimental group, the teaching will be in combination of 

the traditional way and using WhatsApp groups. In using WhatsApp, the 

experiment took 6 weeks. Meetings occurred every day at 6 o’clock except 

Friday and Saturday. The researcher gave tasks and activities to students 
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then they started participating anytime and anywhere they wanted until the 

next meeting. The researcher told students what to use WhatsApp for and 

what to avoid in using WhatsApp. For example, researcher told students to 

avoid private talks inside the private group, and to avoid sending any 

private and unrelated video or voice messages or pictures.  The researcher 

told them that the most important thing was to focus on the goal of the 

experiment and trying to achieve that goal. 

The researcher sent some tasks and activities in WhatsApp in the 

form of videos or voice messages voice or pictures to students and each 

student responded to the task anytime and anywhere before next meeting. 

Each task was related to a specific skill that the teacher wants students to 

improve in, such as speaking. Students were given the freedom to answer 

in any way they choose. For instance, some of them sent a video message, 

others sent a voice message and some of them sent a written message. 

After students had studied in one or other of these two different 

modes of learning for six weeks, the researcher administered a post-test to 

check students' achievement in both groups. Her notes included three types 

of feedback: student-student interaction, teacher-student interaction, and 

content-student interaction. What was beneficial about using WhatsApp is 

that there were different types of interaction between students and their 

classmates and their teacher that improved their confidence, helped in 

brainstorming, and provided them with more opportunities for learning as 

well as a wider space to work. 
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Finally, the researcher administered written and spoken post-tests for 

both groups. The written one occurred on module and the spoken one 

occurred on WhatsApp. The researcher talked to every student for 2-3 

minutes and asked them some questions related to a topic from their 

required book 101. 

3.8 Design of the study 

The researcher used two groups, an experimental group and a control 

group, symbols below will clarify the design of this study. 

G1  O1    X          O2 

G2   O1    ---        O2     

Whereas G1 stands for group 1which is the experimental group and G2 

Stands for group 2 which is the control group. X1 represents the treatment 

using integration of both the conventional method and the use of WhatsApp 

group. O1 is the pre- test and O2 is the post- test. 

3.9 Study variables 

The study contains the following variables: 

Independent variables: The first variable is the conventional method of 

teaching with the control group. The second variable is the integration of 

both the conventional method and the use of WhatsApp group with the 

experimental group. The third one is the gender variable, male and female. 
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Dependent variables: The English language writing and speaking 

proficiency of Palestinian university students. 

3.9 Statistical analysis 

To answer the research questions, the researcher will use the 

following statistical analysis: 

1-  Means and standard deviations to check differences on pre and post 

test. 

2- Khronpach Alpha formula to ensure the internal reliability of the test.  

3- Independent samples T- test on the pre- test to check equality between 

the two experimental groups, whereas the researcher used the same 

statistical test on the post -test to find the impact of treatments. 

4- One Way ANCOVA to test the differences between the experimental 

and the control groups. 

3.10 Summary 

This chapter describes how the research was conducted. It includes 

the sample of the study, the instrument, procedures, design of the study, 

statistical analysis, reliability, validity and variables of the study. The 

following chapter will include the results of the study. 
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Chapter Four 

Study Results  

4.1 Introduction 

This study aims to explore the extent of using WhatsApp groups and 

its impact on developing the writing and speaking skills for An- Najah's 

students for the first semester 2020-2021. 

This section presents the statistical data that was analysed using the 

SPSS statistical program. It was collected through the tool of the study 

represented by the pre- test and the post test for the writing and speaking 

skills for An- Najah's students. The questions were answered. Each 

question dealt with the impact of using WhatsApp groups on improving the 

students’ writing and speaking skills. 

4.2 Results related to questions and hypotheses of the study 

4.2.1 Results related to first question 

What is the impact of using WhatsApp groups on developing the 

English speaking skill for An- Najah's National university students? 

To answer the first question, the researcher used the average grades 

for every student of the pre- test and the post- test as in table (4) below. 
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Table (4): The total average of the pre- test and the post- test grades in 

speaking skill distributed by the experimental group and the control 

group 

 Control group Experimental  group 

 Pre Test Post Test Pre Test Post Test 

Vocabulary 3.1379 3.2069 3.0667 3.3333 

Grammar 3.0000 2.7241 2.8000 3.1000 

Fluency 2.8966 3.1034 2.7667 3.2000 

Pronunciation 2.7931 2.7586 2.8000 3.2333 

Conveying Ideas 3.2759 3.3103 3.1333 3.4333 

Speaking skill  total 14.8966 15.1034 14.5667 16.3000 

As the above table showed that the control group achieved an 

average of (15.1) in the post-test speaking skill which was considered low 

compared to (16.3) for the post-test for the experiential group. Furthermore, 

the experimental group results showed a difference in the average of 

speaking skill test between the pre-test and the post-test, (14.5) and (16.3).  

The results indicated that there was an apparent difference in favour of the 

post-test results. 

4.2.2. Results related to second question 

What is the impact of using WhatsApp groups to develop the English 

writing skill for An- Najah's National university students? 

To answer the fourth question, the researcher used the average of 

writing skill grades for every student of the pre- test and the post- test as in 

table (5) below. 
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Table (5): The total average of the pre- test and the post- test grades in 

writing skill distributed by the experimental group and the control 

group 

 Control group Experimental  group 

 Pre test Post test Pre test Post test 

Spelling and punctuation  5.5714 5.6552 5.5862 5.6552 

Layout 2.8571 2.7857 2.8214 2.8214 

Grammar and structure 5.7500 5.5862 5.7586 5.7931 

Unity 3.0345 2.9655 2.9655 2.9310 

Cohesion 2.6207 2.6207 2.6897 2.6552 

Coherence 3.0345 2.9655 2.9655 2.8929 

total of Writing skill score  26.2593 25.8214 26.0690 27.1724 

As the above table showed that the control group achieved an 

average of (25.8) in the post-test writing skill which was considered low 

compared to (27.1) for the post-test for the experiential group. Furthermore, 

the experimental group results showed a difference in the average of 

writing skill test between pre and post – tests, (26.06) and (27.1). The 

results indicated that there was an apparent difference in favour of the post-

test results for the experimental group. 

4.2.3 Results related to the first hypothesis 

Is there statistically significant difference at the level of significance 

(α≤ 0.05) between the mean scores of the experimental group students 

and the scores of the control group students in the post application of 

the speaking skills test due to the teaching method (WhatsApp groups, 

the traditional method)? 

To test the hypothesis of the study, means and standard deviations 

were extracted for the speaking skill test scores of the control group 



54 

(applied according to the usual method), and the experimental group 

(applied according to the WhatsApp groups), in the pre and post speaking 

skills test, and the results were as in the table (6):  

Table (6): Means and standard deviations of the An-Najah students' 

scores in the speaking test according to the study group (control, 

experimental) 

Descriptive Statistics 

Group N Minimum Maximum Mean 
Std. 

Deviation 

Control 

total of speaking 

skill in pre- test 
29 10.00 20.00 14.8966 2.49778 

total of speaking 

skill in post test 
29 10.00 19.00 15.1034 2.46902 

Experi

mental 

total of speaking 

skill in pre- test 
30 10.00 20.00 14.5667 2.71247 

total of speaking 

skill in post test 
30 14.00 24.00 16.3000 2.24607 

We notice from the above table an apparent difference between the 

means of the students ’speaking test scores in the post-speaking test in 

favour of the experimental group.  

The means of the experimental group was (16.3000), while the mean 

of the control group was (15.1034). To demonstrate the significance of the 

statistical differences between the means, one-way analysis of variance 

(One Way ANCOVA) was used, and the results were as in Table (7). 
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Table (7): Analysis of covariance (ANCOVA) (One Way ANCOVA) of 

the effect of using WhatsApp groups on speaking skills of An-Najah 

National University students in the control and experimental groups 

Tests of Between-Subjects Effects 

Dependent Variable: total of speaking skill in post test 

Source 

Type III 

Sum of 

Squares 

Df 
Mean 

Square 
F Sig. 

Partial 

Eta 

Squared 

Corrected 

Model 
114.346a 2 57.173 14.309 0.000 0.338 

Intercept 124.825 1 124.825 31.240 0.000 0.358 

total of speaking 

skill in pre- test 
93.234 1 93.234 23.334 0.000 0.294 

Group 27.092 1 27.092 6.780 0.012 0.108 

Error 223.756 56 3.996    

Total 14903.000 59     

Corrected Total 338.102 58     
a. R Squared = .338 (Adjusted R Squared = .315) 

The table showed that there was a statistically significant difference 

at the level of significance (α≤ 0.05) between the mean speaking skill score 

of the experimental group and the control group students in the speaking 

test due to the teaching method (usual, WhatsApp groups), in favor of the 

experimental group. Where the value of (F) was 6.780, p value (Sig = 

0.012) which was less than 0.05, which indicated rejection of the null 

hypothesis.  The results indicated the WhatsApp groups have improved 

students speaking skill with 31.5% (Adjusted R Squared = 0.315) 

The researcher also, as shown in the following table, calculated the 

adjusted means and standard deviations of the estimated means of the 

speaking test for the two experimental and control groups. 
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Table (8): The adjusted means and standard deviations of the 

estimated means in the speaking kill test for the experimental and 

control groups 

Estimates 

Dependent Variable: total of speaking skill in post test 

Group Mean Std. Error 
95% Confidence Interval 

Lower Bound Upper Bound 

Control 15.021a 0.372 14.277 15.766 

Experimental 16.379a 0.365 15.648 17.111 
a. Covariates appearing in the model are evaluated at the following values: total of 

speaking skill in pre- test = 14.7288. 

It was clear from the results of the study that the speaking skill in the 

experimental group got an average of (16.379) and a standard error of 

(0.365), and the students of the control group got a means of (15.021a) and 

a standard error of (0.372). This result indicated that the teaching program 

Based on WhatsApp groups, contributed in improving the level of speaking 

skill among students at An-Najah National University in the experimental 

group in the post-test. 

4.2.4 Results related to second hypothesis 

Is there statistically significant difference at the level of significance 

(α≤ 0.05) between the mean scores of the experimental group students 

in the post application of the speaking skills due to gender (female and 

male students)? 

To test the hypothesis of the study, means and standard deviations 

were extracted for the speaking skills test scores of the control group 

(applied according to the usual method), and the experimental group 

(applied according to the WhatsApp groups). In the pre and post speaking 
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skills test, among female and male students and the results were as in the 

table (9). 

Table (9): Means and standard deviations of the An-Najah students' 

scores in the speaking skill test according to the study group (control, 

experimental) among female and male students 
Descriptive Statistics 

Dependent Variable: total of speaking skill in post test 

Group Gender Mean Std. Deviation N 

Control 

Male 15.8182 2.78633 11 

Female 14.6667 2.22288 18 

Total 15.1034 2.46902 29 

Experimental 

Male 16.4167 2.90637 12 

Female 16.2222 1.76754 18 

Total 16.3000 2.24607 30 

Total 

Male 16.1304 2.80104 23 

Female 15.4444 2.13065 36 

Total 15.7119 2.41440 59 

We noticed from the table an apparent difference between the means 

of the male and female students speaking skills scores in the post- test in 

favour of the male students.  

The means of the speaking skill score for males in the experimental 

group was (16.4167), while the means of the females was (15.4444). To 

demonstrate the significance of the statistical differences between the 

means, one-way analysis of variance (One Way ANCOVA) was used, and 

the results were as in Table (10). 
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Table (10): Analysis of covariance (ANCOVA) (One Way ANCOVA) 

of the effect of using WhatsApp groups on speaking skills of An-Najah 

National University students in males and females in experimental 

groups 

Tests of Between-Subjects Effects 

Dependent Variable: total of speaking skill in post test 

Source 
Type III Sum  

of Squares 
Df 

Mean 

Square 
F Sig. 

Corrected Model 126.506a 4 31.626 8.071 0.000 

Intercept 98.108 1 98.108 25.037 0.000 

total of speaking skill 

in pre- test 
96.068 1 96.068 24.517 0.000 

Group 29.087 1 29.087 7.423 0.009 

Gender 9.488 1 9.488 2.421 0.126 

group * gender 2.616 1 2.616 .668 0.417 

Error 211.596 54 3.918   

Total 14903.000 59    

Corrected Total 338.102 58    
a. R Squared = .374 (Adjusted R Squared = .328) 

The table showed that there was no statistically significant difference 

at the level of significance (α≤ 0.05) between the means speaking skill 

score of the experimental group due to gender. Where the value of (F) was 

2.421, p value (Sig = 0.126) which was higher than 0.05, which indicated 

acceptance of the null hypothesis. 

4.2.5 Results related to the third hypothesis 

Is there statistically significant difference at the level of significance 

(α≤ 0.05) between the mean scores of the experimental group students 

and the scores of the control group students in the post application of 

the writing skills test due to the teaching method (WhatsApp groups, 

the traditional method)? 
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To test the hypothesis of the study, means and standard deviations 

were extracted for the writing skill test scores of the control group (applied 

according to the usual method), and the experimental group (applied 

according to the WhatsApp groups). In the pre and post writing skills test, 

and the results were as in the table (11).  

Table (11): means and standard deviations of the An-Najah students' 

scores in the writing test according to the study group (control, 

experimental) 
Descriptive Statistics 

Dependent Variable: total of writing skill in post test 

Group Mean Std. Deviation N 

Control group 25.9259 2.43257 27 

Experimental group 27.1724 2.96490 29 

Total 26.5714 2.76903 56 

We noticed from the table an apparent difference between the means 

of the students ’writing test scores in the post-writing test in favour of the 

experimental group.  

The means of the experimental group was (27.1724), while the 

means of the control group was (25.9259). To demonstrate the significance 

of the statistical differences between the means, one-way analysis of 

variance (One Way ANCOVA) was used, and the results were as in Table 

(12). 
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Table (12): Analysis of covariance (ANCOVA) (One Way ANCOVA) 

of the effect of using WhatsApp groups on writing skills of An-Najah 

National University students in the control and experimental groups 

Tests of Between-Subjects Effects 

Dependent Variable: total of writing skill in post test 

Source 
Type III Sum 

of Squares 
df 

Mean 

Square 
F Sig. 

Partial Eta 

Squared 

Corrected Model 190.901a 2 95.450 21.918 0.000 0.453 

Intercept 51.486 1 51.486 11.822 0.001 0.182 

total of writing 

skill in pre  test 
169.176 1 169.176 38.847 0.000 0.423 

Group 26.237 1 26.237 6.025 0.017 0.102 

Error 230.813 53 4.355    

Total 39960.000 56     

Corrected Total 421.714 55     
a. R Squared = .453 (Adjusted R Squared = .432) 

The table showed that there was a statistically significant difference 

at the level of significance (α≤ 0.05) between the means writing skill score 

of the experimental group and the control group students in the writing test 

due to the teaching method (usual, WhatsApp groups), in favor of the 

experimental group. Where the value of (F) was 6.025, p value (Sig = 

0.017) which is less than 0.05, which indicated rejection of the null 

hypothesis. The results indicated the WhatsApp groups have improved 

students writing skill with 43.2% (Adjusted R Squared = 0.432) 

The researcher also, as shown in the following table, calculated the 

adjusted means and standard deviations of the estimated means of the 

writing test for the two experimental and control groups. 
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Table (13): The adjusted arithmetic means and standard deviations of 

the estimated arithmetic mean in the writing test for the experimental 

and control groups 

Estimates 

Dependent Variable: total of speaking skill in post test 

Group Mean Std. Error 
95% Confidence Interval 

Lower Bound Upper Bound 

Control 25.862a 0.402 25.056 26.667 

Experimental 27.232a 0.388 26.455 28.010 
a. Covariates appearing in the model are evaluated at the following values: total of 

writing skill in pretest = 26.1607. 

It was clear from the results of the study that the writing skill in the 

experimental group got an average of (27.232a) and a standard error of 

(0.388), and the students of the control group got a means of (25.862a) and 

a standard error of (0.402). This result indicated that the teaching program 

Based on WhatsApp groups, contributed to improving the level of writing 

skill among students at An-Najah National University in the experimental 

group in the post-test. 

4.2.6 Results related to the four hypothesis 

Is there statistically significant difference at the level of significance 

(α≤ 0.05) between the mean scores of the experimental group students 

in the post application of the writing skills due to gender (female and 

male students)? 

To test the hypothesis of the study, means and standard deviations 

were extracted for the writing skills test scores of the control group 

(applied according to the usual method), and the experimental group 

(applied according to the WhatsApp groups). In the pre and post writing 
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skills test, among female and male students and the results were as in the 

table (14).  

Table (14): Means and standard deviations of the An-Najah students' 

scores in the writing sentences test according to the study group 

(control, experimental) among female and male students. 
Descriptive Statistics 

Dependent Variable: total of speaking skill in post test 

Group Gender Mean Std. Deviation N 

Control 

Male 25.3333 2.34521 9 

Female 26.2222 2.48657 18 

Total 25.9259 2.43257 27 

Experimental 

Male 25.5455 2.87623 11 

Female 28.1667 2.61781 18 

Total 27.1724 2.96490 29 

Total 

Male 25.4500 2.58488 20 

Female 27.1944 2.70259 36 

Total 26.5714 2.76903 56 

We noticed from the table an apparent difference between the means 

of the male and female students writing skills scores in the post-writing test 

in favour of the female students.  

The means of the writing skill score for males in the experimental 

group was (25.5455), while the means of the females was (28.1667). To 

demonstrate the significance of the statistical differences between the 

means, one-way analysis of variance (One Way ANCOVA) was used, and 

the results were as in Table (15). 

  



63 

Table (15): Analysis of covariance (ANCOVA) (One Way ANCOVA) 

of the effect of using WhatsApp groups on writing skills of An-Najah 

National University students in males and females in experimental 

groups 

Tests of Between-Subjects Effects 

Dependent Variable: total of writing skill in post test 

Source 
Type III Sum 

of Squares 
df 

Mean 

Square 
F Sig. 

Partial Eta 

Squared 

Corrected Model 210.010a 4 52.502 12.648 0.000 0.498 

Intercept 52.036 1 52.036 12.536 0.001 0.197 

total of writing 

skill in pre  test 
136.634 1 136.634 32.915 0.000 0.392 

Group 26.934 1 26.934 6.488 0.014 0.113 

Gender 18.935 1 18.935 4.562 0.038 0.082 

group * gender 0.230 1 .230 0.055 0.815 0.001 

Error 211.705 51 4.151    

Total 39960.000 56     

Corrected Total 421.714 55     
a. R Squared = .498 (Adjusted R Squared = .459) 

b. Computed using alpha = .05 

The table showed that there was statistically significant difference at 

the level of significance (α≤ 0.05) between the means writing skill score of 

the experimental group due to gender. Where the value of (F) was 4.562, p 

value (Sig = 0.038) which was less than 0.05, which indicated rejection of 

the null hypothesis. 

4.3 Comments on results 

Chapter four contained the results related to the questions of the 

study. It also contained some tables to illustrate the results of the seven 

questions of the study which can be summarized as there was a great 

obvious effect of using WhatsApp on improving the students' writing and 

speaking skills especially in the mechanics and the usage skills of writing.  
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Chapter Five 

Discussion, Conclusion & Recommendations 

5.1 Introduction 

This chapter includes discussions, suggestions and recommendations 

for teachers, students, parents, decision makers and researchers for further 

research. 

5.2 Discussion 

This study discussed and examined the impact of using WhatsApp in 

a study group to improve an Najah national university students' writing and 

speaking skill. 

The findings of the study shed some lights on issues concerning the 

use of contemporary social networking applications especially the 

WhatsApp in the academic field of teaching writing skills. 

Question (1): What is the impact of using WhatsApp groups on 

developing the English speaking skill for An- Najah's National 

university students? 

Research on this question indicated that there was a significant 

difference of using WhatsApp groups to develop the students’ speaking 

skill. The total average of the pre-test for the experimental group was 

(14.5) and the total average of the pre-test for the control group was (14.8). 
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That guaranteed the equivalence in the performance between the two 

groups before using WhatsApp. On the other hand, the total average of the 

post-test for the experimental was (16.3) while, the total average of the 

speaking skill for the control was (15.1). That indicated that the students of 

the experimental group achieved higher results than the students of the 

control group. Findings revealed that using WhatsApp groups had a 

positive effect to develop the students speaking skills more than the 

traditional method.  

Question (2): What is the impact of using WhatsApp groups on 

developing the English writing skill for An- Najah's National 

university students? 

Research on this question indicated that there was a significant 

difference of using WhatsApp groups to develop the students’ writing skill. 

The total average of the pre-test for the experimental group was (26.0) and 

the total average of the pre-test for the control group was (26.2) which 

guaranteed the equivalence in the performance between the two groups 

before using WhatsApp. On the other hand, the total average of the post-

test for the experimental was (27.1) while, the total average of the writing 

skill for the control was (25.8) which indicated that the students of the 

experimental group achieved higher results than the students of the control 

group. Findings revealed that using WhatsApp groups had a positive effect 

to develop the students writing skills more than the traditional method. 
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Hypothesis (1): is there statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students and the scores of the control group students in the post 

application of the speaking skills test due to the teaching method 

(WhatsApp groups, the usual method)? 

The study results indicated that the experimental group results, 

which used WhatsApp groups, showed a difference in the mean score of 

speaking skill test between pre and post-tests. Results also indicated that 

the WhatsApp groups have improved students speaking skill by 31.5%. 

The study results are in agreement with the findings of Rahaded, 

Puspitasari, &Hidayati (2020), Dahdal (2020), Udenze and Oshionebo 

(2020), Alghamdi, Rajab, & Rashid (2016), Hassan and Ahmad (2018), and 

Andújar-Vaca, and Cruz-Martínez (2017). The researcher explained these 

results in the light that WhatsApp groups in practicing English language 

skills, especially speaking skill in their daily life that encouraged them to 

do their tasks and assignments more effectively. Furthermore, in WhatsApp 

groups, students were able to interact with each other, to exchange files and 

documents, and to help each other in teaching and learning. Furthermore, 

results highlighted that WhatsApp is a powerful pedagogical tool for 

improving oral skills, since it offered a comfortable atmosphere for learners 

where they felt encouraged to participate in different discussions and 

negotiations. Moreover, they were motivated to speak and to correct each 

other. 
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Hypothesis (2): is there statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students in the post application of the speaking skills due to 

gender (female and male students)? 

The study results indicated that there is no statistically significant 

difference between the mean of the male and female students’ speaking 

skills scores in the post-writing sentences test. The researcher explained 

these results in that, in general, both males and females found it easier to 

use voice messaging to express their ideas. Because they are the generation 

of high speed, they preferred to choose the quicker and the easier way of 

just speaking. In contrast, it took more time to write than to speak, so 

writing was neglected sometimes. Males preferred not to use writing since 

they didn’t have much patience to do so although written messages had 

great effects in improving their writing skills  . 

Hypothesis (3): is there statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students and the scores of the control group students in the post 

application of the writing skills test due to the teaching method 

(WhatsApp groups, the traditional method)? 

The experimental group results showed a significant difference in the 

mean score of writing skill test between pre and post-tests. Results 

indicated that there is an apparent difference in favour of the post-test 

results for the experimental group. Results also indicated that the 
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WhatsApp group has improved students writing skill by 43.2%. In general, 

findings showed that there are effective obvious effects for using 

WhatsApp groups on improving the students' speaking and writing skills 

especially in mechanics of writing (capitalization, punctuation and spelling) 

on one hand and usage (word order, and subject – verb agreement) on the 

other hand. Results of the study are in agreement with the findings of 

Hassan and Ahmad (2018); Ahmad (2019), Andújar-Vaca, and Cruz-

Martínez (2017), Andújar-Vaca, and Cruz-Martínez (2017), and Gasaymeh 

(2017). The researcher explained these results in that in WhatsApp groups 

students use WhatsApp instant massaging in their daily life and they were 

part of WhatsApp groups, but few of them used WhatsApp for educational 

purposes. 

Furthermore, WhatsApp groups motivated students to participate and 

make them feel WhatsApp as a comfortable platform where they can ask 

and answer questions anytime and everywhere. In addition, WhatsApp 

groups can create a positive educational environment that promoted virtual 

collaboration, open discussion and group work between the students, and 

gave students the opportunity to participate in their online WhatsApp 

classes anywhere and anytime. 

As a matter of fact, using WhatsApp groups could improve students’ 

attention; they gave high concentration for the discussions that occurred in 

the WhatsApp group to take benefit of every single word to know what to 

say and to keep in touch with what was said in their online group. 
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Hypothesis (4): is there statistically significant difference at the level of 

significance (α≤ 0.05) between the mean scores of the experimental 

group students in the post application of the writing skills due to 

gender (female and male students)? 

The study results indicated that there is an significant difference 

between the mean of the male and female students writing skills score in 

the experimental group in the post-writing test in favour of the female 

students, the differences were statistically significant. The researcher 

explained this results in that WhatsApp is a trendy app that highly used by 

males and females, but females could be able to use it more than males 

since they have multifamily and friend’s groups on WhatsApp. They use 

them for chatting with their family and friends and for educational purposes 

to do some homework’s with their friends or for problem-solving. In 

contrast, most of the males use their phones apps for entertainment or for 

calling their friends, for gaming, watching videos and for doing random 

Google searches, so they prefer to speak rather than to write. Furthermore, 

males spend most of their time outside their home so they do not have 

enough time to write quickly and to respond on written messages, so in the 

case of teaching and learning via WhatsApp they have less confidence in 

participating by writing since they have less speed and less experience in 

writing via WhatsApp. 
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5.3 Conclusion 

English language Speaking skill was neglected in the conventional 

classes for many reasons e.g. crowded classes, lack of time, student 

shyness.  In the light of this study, using WhatsApp groups, students tend 

to use voice messages to participate rather than to use written messages 

since they find it easier. They also feel free to speak and to edit what they 

wanted to say before sending it to the group. Moreover, the WhatsApp 

group environment encouraged students to participate without forcing them 

to use one kind of communication, so they have chosen voice messaging 

most of the time. Another reason maybe that some students became shy or 

fell stress when they asked to speak in front their classmates face to face. 

As a result, they found that WhatsApp voice messages were a good choice 

to improve their speaking skills without seeing the other students. That’s 

way you find some students became more active in social media and 

communicate with their classmates, replied to each other messages, imitate 

the right way in speaking and giving feedback to each other. Also that 

helped them to think in English, to overcome fears, felt more confident to 

lead discussions and to share in dialogues and they had the chance to 

express themselves in a no limited environment. 

Writing in English language gave students much time to think before 

start writing. As a result, they were more careful in using the writing skills, 

they have learnt and they have enough time to make brainstorming. Writing 

help students in problem solving facilitate knowledge sharing among 
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students, encourage collaborative exchange of ideas. Moreover, WhatsApp 

environment was a non-threatening learning environment that encouraged 

students to write anytime and anywhere that also boosted their motivation 

in writing. Also, students can share their writings and imitate a right model 

of writing and they can give feedbacks to each other . 

5.4 Recommendations 

Based on the results of the study discussed in chapter four, the 

following points are suggested and recommended to teachers, learners, 

decision makers, parents and future research. 

5.4.1 Recommendations for Teachers 

-  Teachers are advised to create a WhatsApp study group and ask their 

students to share their writing or their answers, so students can learn 

also at home. 

-  Teachers are advised to use WhatsApp groups for improving students’ 

four skills not just their productive skills, by training their students on 

how to use WhatsApp for educational purposes not just as a social 

media. 

-  Teachers are advised to attend different workshops and read different 

researches and articles related to using social media application in 

teaching and learning to improve their abilities in using social media 

apps. 
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-  Teachers are advised always to search for new and enthusiastic 

methods of teaching especially in teaching English writing so that they 

could attract the students' attention and motivation to learn. So, using 

WhatsApp on teaching can solve this problem. 

-  Teachers are advised to cooperate with other English teachers in other 

schools to create groups of more students from different schools, 

backgrounds and experiences. 

5.4.2 Recommendations for Learners 

-   Students are advised to give the value of the priceless change made by 

using the modern technological tools as WhatsApp   on their improving 

their writing.  

-  Students are advised to read more and cooperate with each other so that 

they could get the benefit of others' good writing or mistakes in an 

enthusiastic way through WhatsApp. 

-  Students are advised to work seriously on getting benefits from the 

application that they spend most of their time on, so they have initiate 

groups or to join different learning groups on WhatsApp, Facebook or 

Instagram with their friends and using it for developing their English 

language. 
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5.4.3 Recommendations for Decision makers 

-   Decision makers are advised to organize training and workshops for 

discussing the effects of using WhatsApp on improving the students' 

writing skills and training teachers how to teach writing perfectly 

through WhatsApp. 

5.4.4 Recommendations for parents 

-   Parents are advised to consider WhatsApp as a modern technological 

tool in teaching not as a way of wasting time as it has recently caused 

political revolutions in the Arab world. 

-  Parents are advised to motivate their children to widen their thoughts 

and ideas by reading for others through WhatsApp web pages. 

5.4.5 Recommendations for Future research 

-   Providing techniques and various activities for teaching writing through 

WhatsApp groups. 

-   Investigating the effect of using WhatsApp on improving the students' 

reading and listening skills.  

-  Providing curriculum designers large amounts of information that can 

build up knowledge to start working on similar ideas like incorporating 

WhatsApp groups in the curriculum. 
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-  Investigating other ideas such as the impact of WhatsApp groups on 

improving receptive skills and the impact of other apps such as 

Instagram on developing vocabulary abilities. 

-  Conducting cooperative studies between private and public schools, 

and use different samples in different locations.  
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Appendix (1) 

 

The pre- test 

writing skills 

Q1: Put each word in a full sentence. 

Competition (n), crowded (adj), subway (n), comfortable (adj), memory(n). 

 

Q2: Write about four to five sentences talking about public transportation 

in your city. Mention the forms of transportation, tell how much a single 

ride costs and how kind are drivers. Explain if public transportation in your 

city goes outside the city or it is just a local transportation.  

 

The pre- test 

Speaking skills 

Talk about your ideal person, who is that person, why that person is your 

ideal and what are things that you like and you don’t like in him\ her? 

  



89 

Appendix (2) 

 

The post- test 

Writing skills 

Q1: Put each word in a full sentence. 

Confusion(n), crucial(adj), massive(adj), issue(n), distance(n). 

 

Q2: Write about four to five sentences talking about one kind of natural 

disasters you know. Define the term natural disaster, give some information 

about the kind you’ve mentioned, what are causes and effects of it? and 

how can people save themselves from it? 

 

The post- test 

Speaking skills 

Talk about music. Do you like music? What kind of music do you prefer? 

When do you usually listen to music and why? Who is your favourite 

singer? What is your favourite song? 
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Appendix (3) 

Samle of the group work on WhatsApp 
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Appendix (4) 

The name of juries who were verified the research instrument 

1- Dr. Fawaz Aqel. 

2- Dr. Suzzanne Arafat. 

3- Mr. Munther Saeedi. 

4- Mr. Firas Daraghmeh.  

5- Mr. Naser Abu Saa'. 
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 تطورأثر استخدام مجموعات الواتس اب على 
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 الملخص 

ؤثق علددددددد  تهدددددددال ردددددددرف الا اددددددددل لميق دددددددل  أ  دددددددا   م ددددددد  ل    ددددددد  الددددددد ات  اب     ددددددد
( كم دددددددك  101لدددددددا  ادددددددذب الدك يدددددددك  الدددددددر    ا دددددددد     دددددددك    ل هدددددددك تب الا كحدددددددل  الم ك ثددددددد

. ت ادددددد   ع لددددددل 2021/2020إجبددددددك أ  ددددددب جك يددددددل اللدددددددكد ال ال ددددددل  ددددددذ  اليددددددك  ا  ددددددك  مب 
كم دددددددك  إجبدددددددك أ  دددددددذ  ال  ددددددد   (101اكلدددددددة  اكلبدددددددل  ا دددددددد     دددددددك    60الا اددددددددل  ددددددد  

لددددددد   دمددددددد ع     . تددددددد  تط ددددددد   ال دددددددذب إ2021/2020الا اددددددددب ا     ددددددد  اليدددددددك  ا  دددددددك  مب 
ل ق طددددددل ال طل ا ددددددل    لمددددددك اكلددددددة اكلبددددددل تدددددد  تا   دددددده  حك 30ت ادددددد    دددددد  المدم عددددددل الوددددددكح ل   

ا دددددددل حكددددددد خاا  اكلددددددة  اكلبددددددل تدددددد  تا   دددددده  ح ق طدددددد    30ال دق   ددددددل ت ادددددد    دددددد   المدم عددددددل
    دم عدددددددل الددددددد ات  اب اددددددد     هدددددددك    الل دددددددك   الددددددد  ال طل ا دددددددل. ت ددددددد ق الددددددد ات  اب  ال ق طدددددددل

 لإلدددددددد   لددددددددج ت دددددددد ق   ددددددددك   المدم عدددددددد ل بكلإضددددددددك   %31.5لددددددددا  ال ددددددددذب  ل ددددددددبل  لالم ك ثدددددددد
ك   ا    ددددك  الا ددددك ب الط لددددب  البيدددداأ ل ددددكل  إلدددد     رلددددكو ا دددد ذل  اضدددد   ددددب   دددد لال دق   دددد

ال دق   دددددددل.  ت ددددددد ق الل دددددددك   ا ودددددددك إلددددددد      هدددددددك   الا كحدددددددل لدددددددا   لالط لدددددددب للمدم عددددددد ا    دددددددك 
  صددددددد    %. الددددددد  جك دددددددة   دددددددك   الا اددددددددل43.2ادددددددذب المدم عدددددددل ال دق   دددددددل ت ددددددد    ل دددددددبل 

 البكحثل حمك  لب  

 ددددد  ال    طدددددك  ال دددددب  طوددددد    ا دددددد  ك   ددددددة علددددد  ال دددددذب     يملددددد ا حددددددا  ددددد   جددددد   -1
 حك  ودددددمك لدددددرلج علددددد ه      ط  ددددد ا حو  دددددكو  دم عدددددك         ط  ددددد ا   عل هدددددك  يتددددد    ددددد ه 

      دددددددددد و    الفدددددددددد    الدددددددددد   دم عددددددددددك  تيل م ددددددددددل  خ ل ددددددددددل علدددددددددد  ت   دددددددددد  الدددددددددد ات  اب 



 ج

 علدددددد ه      ط  دددددد ا حكددددددد فذ  تلددددددج المدم عددددددك   ددددددب ت دددددد  ق   ا   دددددد دقا   دددددد   صددددددا ك ه 
 .لف ه  ا  دل ز ل

 دم عددددددك  الدددددد ات  اب ل  دددددد  ق  هددددددك ا  ال ددددددذب  ا  دددددد خا          دددددددة علدددددد  الميلمدددددد  -2
 دددد   ددددذ  تددددا   ه  علدددد  ك ف ددددل اددددد خاا  الدددد ات  اب    لدددد    طددددي ا   كج ددددل  لهددددك لا  بيدددد

 .ال يل م ل  ل    طي ك د لل ت اص  اج مكع ل للأراال


