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Abstract

Perception of the First Secondary Students Towards English Language
Classroom Environment in Improving EFL Learning in Nablus
District.

Submitted by
Oraib Aker
To Dr. Fawaz Aqel

This study aimed at investigating the perceptions of the English
language students toward their classroom environment in improving
EFL learning in Nablus district , perceptions of their teachers, their
classmates and themselves, and their reported interpersonal behavior .
It also aimed at investigating the effect of gender ,and specialty area, in
scientific and literary stream toward classroom environment. Further
more ,this study investigated the effect of the place of study in city and
village ,as variables, on the students ' perception toward classroom
environment . Finally this study examined the effect of the students’
grades on classroom environment especially in English .

To achieve the aims of this study ,the researcher used the "Classroom
Environment Questionnaire" to measure students' perceptions toward
their classroom environment .

The sample of this study consisted of (711) students in the first
secondary class belonging to the scientific and literary streams .The
sample represented (23.6%) of the total number of the population , who
were chosen randomly from first secondary class in Nablus district
schools. The data was collected, coded out and analyzed by using
means and percentages ,independent T. test, alpha formula ,one way
analysis of variance (ANOVA ),and LSD post hoc test for comparisons
between means.

The findings of the study revealed that :-

1- The perception of English language students toward their classroom
environment was positive in the domains of affiliation interaction,
cooperation, task orientation, individualization and teacher control.

2- The result of the first hypothesis showed that there was a significant
difference at (a=0.05)in the students’ perception in the domains of
teacher control, affiliation, and individualization in faver of male
students. The differences in the domain of cooperation were in favor of
female students. On the other hand, the result of the study showed that
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there was no significant difference at («=0.05 )in the students’
perception toward classroom environment in the domains of task
orientation and interaction due to the gender variable .
3- The result of the second hypothesis showed that there was a
significant difference at (&=0.05) in the students’ perception toward
their classroom environment in the domains of interaction, cooperation,
and teacher control in favor of the literary stream more than the
scientific stream. On the other hand, the result of the study showed that
there was no significant difference in the students’ perception at
(x=0.05) toward their classroom environment in the domains of
affiliation ,task orientation, and individualization due to the specialty
area variable .
4- The result of the third hypothesis showed that there was a significant
difference at (a=0.05) in the students’ perception toward their
classroom environment in the domain of cooperation and task
orientation in favor of students who studied in the city of Nablus ,and
there was also a difference in the domain of teacher control in favor of
students who studied in the city of Nablus . On the other hand, the
result of the study shows that there was no significant difference at
(&=0.05)in domains of affiliation, individualization, and interaction due
to the variable of place of study .
S- The result of the fourth hypothesis showed that there was no
significant difference at (a=0.05) in the students’ perception toward
their classroom environment in the domains of affiliation, interaction,
cooperation, individualization, and teacher control due to the variable
of grade level of the students in English . On the other hand, the results
of the study showed a significant difference at (a=0.05)in the students’
perception toward their classroom environments in the domain of task
orientation due to the grade level and in faver of students who got
(90%,80%, and less than 50%)in English exams .
Finally, the rescarcher stresses the importance of creating positive
classroom environment which includes social, psychological ,and
emotional aspects. In addition, the researcher recommends providing
schools with modern learning facilities, modern methods of teaching ,
qualified experienced teachers, and up-to-date syllabus that helps
- students to orient themsclves and keep up with their classroom
environment  taking into consideration that wuseful classroom
environment correlates and improves significantly the students '
outputs,

An-Najah National University
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Chapter One

Introduction

This chapter includes the introduction and provides a discussion of
the statement of the problem, purposes of the study, research
questions, hypotheses of the study ,significance of the study,

definitions of terms, and limitation of the study .

Introduction and background :

The organizational climate has a rich history in the study of the
educational organization. Most of the research has focused on the
schools (Hoy,1998:336) ecither clementary or secondary schools and
colleges and universities. Tarter and Kottkamp(1991), in Hoy’s
study, demonstrated the importance of the school climate in student’s

achievement at the high school level.

Moreover daily, inside the partial communities that we call schools,
the hopes and the difficulties of the nations in the late twentieth-
century are tackled in a variety of ways. It is not enough to talk about
such activities as teaching methods, but we should be concerned
about what is happening in the classroom. Stewart (1979:149) viewed
schools as an organization and in a more global view as often called
tone or atmosphere, both are the interactive situations . One view
takes into account the teachers and the principals’ behavior, The
second view focuses to a larger extent on the behavior of the pupils in

the classroom and interactions among the teachers, the principal and
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the pupils. Stewart believed that there was a subtle spirit that exists
in the school, both in the minds of the pupils and in the minds of the
teachers and in every act which may never be described or analyzed,
which even the most inexperienced observer recognizes when he
enters the school. Halpin (1966), in Stewart (1979:151), suggests that
the climate of the school is derived from the interchange between
principal and teacher as it cxplicitly details how much such

interaction spills over on the students.

Hoy and Hannum and Moran (1998:337) conceived climate as a
general concept to captu;'c an enduring quality of an organizational
life; climate is rather a descriptive rather than an evalnative term;
climate is based on a collective perception of members; climate rises
from the routine organizational practices that are important to the
organization and its members; and climate influences members'
behavior and attitudes. A healthy classroom climate is characterized
by positive students’, teachers’, and administrators interrelationships
wlith the lcarning environment. They consider that school climate, as
the term is commonly used, as a global construct that researchers
often use loosely to group together studies of the school environment,
learning climate, classroom environment, sense of community
leadership, academic climate and social climate, because the
referents of the climate are so diverse. Little (1987), in Hoy
(1998:344), points that norms of collegiality promote teacher
cooperation and collaboration; these attributes enhance the learning
environment and students' achievement . Moos, Anderson, and
Walberg (1974,1979), in Hoy (1998:344), summarized their own

research on the educational environment by concluding that gains on
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traditional achievement tests are more likely to occur when there is 2
combination of warm supportive relationship. An emphasis on
academic and well-structured educational environment and teacher

professionalism is positively related to the student achievement.

On the other hand, Conrad(1999:495) believed that the classroom
was part of the school organization; the classroom should be a
meeting place where the matching of valid student expectations with
the curricular content contribute toward teacher satisfying and

effective classroom learning .

Johnson (1970:231) stated that schools are a format organization and
therefore ,they are similar to the most social groupings in that they
have goals, rules, hierarchy of authority, reward, system forms of
competence ,and coordination of activities and communication. Each
school has its environment which is made up by whole spectrum of
more or less recognizable subcultures affecting student behavior and
performance. He referred to the climate of an organization as a
combination of all the organizational factors and the characteristics
of all the personalities and of all the members of the organization.
The results of his studies revealed high differences by such emphasis
on academic excellence, the intellectual and the social orientation of
students. Johnson (1970:238)conceptualized the climate of the
educational organization as consisting of personality characteristics
and values of its members and the organizational pressures on the
students and administration faculty. Johnson pointed in his studies
to three factors that define the climatel- the persomility

characteristics, abilities, motives, values, careers, educational plans

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



and past experience of the entering students. 2- the norms, values,
roles requircments such as authority ,size, ability of authority and
setting of the school itself. 3- the values and the norms of the informal
organization within that tradition which are collective feelings passed

from generation to another .

Further studies were conducted by Welberg and Anderson and were
referred to by Johnson (1970:240)who studied 2100 high schoeol
juniors and seniors in seventy six physics classrooms in USA. They
conceptualized classroom climate as consisting of both structural and
affective dimensions. The structural dimensions refer to role
expectations by the students of the teachers and the school personnel,
while the affective dimensions related to the students’ needs such as
feeling of satisfaction and the friction in the class. Students’
perceptions of the structural and affective dimensions of the
classroom environment are correlated. The investigators found that
different perceptions of the classroom climate were associated with
kinds of cognitive and affective growth. Therefore, there is evidence
that 1-the tendency for the class members to be treated equally and
efficient direction of the classroom activity 2-the perception of the
classroom as being personally gratifying and without hostilities
among the students. They are associated with learning in the school
as the result of cluster of variables which are formed in certain
environment. These variables include 1-school facilities like well-
equipped laboratories 2-size of the school 3- teacher competence 4-

student peer influence as supportive to the norms of the school .

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Researchers suggested many ideas to create classroom atmosphere
characterized by a less rigid and more humane atmosphere . Some of
these ideas were stated by Muelier, Ary, andCormick (1974:47) 1-
positive reinforcement offers more effective way of changing and
controlling the classroom. 2- creative directive activities will develop
naturally if the child is just released from teacher directed -pressures
and left free to choose what he wants in the classroom 3-by exerting
controls and direction in positive ways, the classroom atmosphere

becomes positive and loving .

According to Horne and. Brown (1997:26), who concentrated on ways
of making the classroom well organized and appropriate learning
environment, conducive to effective learning ,pupils progress and
promoting learning depend a great deal 1-on teachers' expectations
especially high expectations and challenging pupils in their learning,
Teaching needs to involve pupils in their learning ; pupils need to feel
ownership in their learning experience. 2-communicate your
expectations into lesson plan and schemes to work 3-it is a good idea
to start from where the pupils are and extend ideas from that point.
4-use pupils’ ideas if they are interested in the subject and involved
in their lessons. S-encourage them to predict the outcomes of their
actions and ideas in the learning process 6- pupils respond well if
they respond in evaluating their works in the classroom 7-in every
lesson ,it is important to try to engage the attention of all pupils by
varying the teaching styles and the use of resources 8- making sure
that learning activities are effective 9- keeping a careful eye on the
timing of the lesson. Horne and Brown also believed that in order to

maximize learning, teachers should have a clear indication that the
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classroom is an ideal learning environment. It is a tidy clean
classroom, the organizational structure of the pupils is proper, the
physical layout of the classroom is appropriate; seating is arranged

in the right way.

Bar-Tal (1994:195) pointed out in his discussion about interaction in
the classroom, that the classroom is not only a stable physical
environment, but also it provides a fairly constant social context.
There are some features of social atmosphere that deserve to be
taken into consideration like group discussion, teacher
demonstration, question and answer period, and even testing sessions
and games inside the classroom environment. Learning to live in the
classroom involves, among other things, learning to live in a crowd;
it requires greater elaboration. Bar-Tal thought that a classroom was
a busy place; even though it might not always appear so to the casual
visitor, teaching commonly involves talking and the teacher acts as a
gatekeeper who manages the flow of the classroom in which the
teacher controls the activities in the classroom. Another important
aspect of the life in the classroom is serving as an official timekeeper.
It is he who sees to it that things begin and end on time. He
determines the proper moment for discussion in the classroom. The
question of whether smiles are more frequent than frowns, and
complements are more abundant than criticism, depends on a
particular classroom environment. Bar-Tal (1994-200) believed that
learning how to live in the classroom involves not only learning how
to handle situations in which one's own work or behavior are
evaluated, but also learning how to witness ,and occasionally how to

participate in the evaluation of others. Students have to accustom
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themselves to viewing the weaknesses and the strengths of their

fellow students.

Johnson (1979:321)maintained that the learning environment
includes the students' perceptions of the emotional reactions and
attitudes about the way in which students react with one another and
with their teachers. Such factors, as the physical environment of the
classroom, the inter-personal skills of the teacher, and the students’
expectations for appropriate behavior in the classroom, the teacher’s
impressions  of the students abilities, and the personality
characteristics of the students ,are all important influences on the
learning climate, A learning environment is constructive if students
have positive perceptions and attitudes about interactions with
classmates and school staff. Johnson believed that teachers could
influence the constructiveness of the learning environment through
the appropriate use of cooperative, competitive and individualistic
efforts. Two of the most important indicators of the learning
environment are [1] the extent to which students feel personally liked
and accepted by teachers, [2] the extent to students believe that
classmates and teacher care about how much they learn. He also
stated that the classroom is a particular kind of social context so
controlling pupils’ behavior in the classroom. The classroom where
the majority of learning activities occurs is only one part of the
physical environment that concerns the teacher. The wise teacher
considers environmental details ,variables and tries to improve upon
flaws long before any pupils enter the classroom. These variables
include [1] size and possible usage of work space [2]seating

arrangement [3] furniture arrangement like lighting, heating, and
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chalk board [4] classroom cleanliness. Another determiner for

classroom is the subject matter that will be taught there .

Howel (1979:49) indicated that a teacher who wishes to be well head
of the classroom tries to minimize environmental distractions within
the classroom. The environment will be shaped as much as by the

students’ attitudes and actions as by the teachers.

Cohen and Manion (1979:129) argued that the teacher is responsible
for a comprchensive range of tasks and duties essential for
establishing of an effective learning environment. He or she is thus
accountable for the physical layout of his room, for planning, for
retrieval of material and equipment. Then there are human and
professional factors demanding his job as an organizer. These include
his needs to create a relaxed atmosphere of acceptance between
teachers and pupils, establishing and maintaining control. They
stated a few suggestions that may assist the students in creating a
favorable classroom environment in which learning can proceed, like
controlling the physical environment to implement learning as
emphasized by (Wadd,1973) in Cohen [1977:135).They believed that
the emotional environment includes the teacher’s voice, his
attitudes,his expectations , techniques of control, prevailing
leadership styles . Cohen concluded that the different styles of
teachers’ behavior produce different social climate and individual
behavior. Democratic social climate produces friendly group
members and showed more mindedness. Using of praise breaks down

the distinction between good and bad performance.
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Moreover, Freudenstein (1979:21-97) also indicated that the
environment of certain situation comprises the views and attitudes of
the family and the community at large scale. These attitudes
indirectly create an atmospherc which affects learning motivation
either positively or negatively. A teacher ,who has negative attitudes
towards early foreign language learning, can cause a conflict which

the foreign language teacher will have to counteract .

A study conducted by Stubbs (1976:82), in Freudenstain (1977:97),
described one way in which teachers, in relatively formal chalk -and -
talk lessons, keep control the classroom atmosphere . The teacher has
conversational control over the subject, over the relevance or
correctness of what the pupils say. Pupils have responded
correspondingly for conversational rights. He regarded classroom as

an intense and complex society setting.

On the other hand ,Roudledge and Paul (1976:41-81) pointed out that
classroom climate refers to the overall characteristic set by the
teachers and the pupils in a particular classroom. They compared by
observing for some weceks, two clementary classes. They found that
atmosphere in room A could scarcely have been more different from
that in room B. Some clear objectives differences can be picked out
in one of the records. The teacher in A was continually busy
organizing and arranging work for the boys to get on with her
comments which were constructive and she readily accepted praises
and the students’ suggestions. Boys were working in groups. In room
B the teacher spends little time organizing the class and didn't notice

that the children had nothing to do. The teacher criticized his pupils
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although he walked around the room. They also referred to a study
conducted by Adams and Biddle (1970:79)about the effect of the
classroom structure and interaction patterns. These researchers used
a recorder and a video-camera to record the real life behavior of
pupils and teachers in their natural classes. The general finding of
the study indicated that participation in lesson was dominated to an
extra ordinary degree by physical location. Pupils who sat at the
sides or at the back of the room played a very passive role in the

classroom .

Finally, Dorman and Fraser (1997:3) considered classroom asan
important predictor to students’ learning. Consistent national and
international evidence suggests that students’ perceptions of the
classroom environmental account for an appreciable amount of
variance in learning outcomes beyond that attributable to the
students’ characteristics. That is, in addition to their intrinsic values,
positive classroom environment was linked with better affective and
cognitive development of the students. Some studies have used class
environment scales as dependant variables across different settings .
This particular approach defined classroom environment in terms of
perceptions of students. Historically, this idea could be traced to

Lewins’ 1936 ficld theory.

In term of what has already been previously mentioned the concept
of the classroom environment gives a more romantic imagery of the
life in the classroom. Sewell (1975:4) argued that the term
“environment” could be defined as the sum of all the external

influences and forces acting upon an object that could affect a

10
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person’s life. Environment can have numerous dimensions. There is
the social environment, the relationships among individuals within

their community, the life environment of a particular person or

socicty .

Statement of the Problem:

Learning doesn't occur in a vacuum and cannot be isolated from all
that exists around it. Since 1949, the seed of classroom environment

or climate approach has been germinating, if not before.

On the other hand ,the classroom environment has become an area of
research. Its complexity caused the categories of analysis to differ.
These studies have shown that classroom environment is an
important predictor of student learning. International evidence
suggests that the students’ perceptions of the classroom environment
account for appreciable account of variance in learning outcomes
beyond that attributable to students’ characteristics. In addition to
their intrinsic values, positive classrooms are linked with better and

cognitive outcomes of students (Dorman, 1997).

Therefore ,the researcher of this study attempted to document how
classroom environment and work within the classroom environments
are influenced by the perceptions of the members of the total school
population: teachers, principals, and pupils. No studies have been
conducted, to the best of my knowledge, on how different variables of
classroom environment, like teachers’ behavior in the classroom,

pupils’ behavior and relationships in the classrooms, are equally

1
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important in terms of students’ perceptions in the governmental

schools in Nablus district.

This study attempts to document the students’ perceptions toward
different classroom environmental variables inimproving learning

English as a foreign language .

Purposes of the study :

This study aims at achieving the following purposes :

1- To investigate the differences in perceptions of the students
toward their classroom environment in improving English foreign
language learning in Nablus district, their perceptions of
teachers, classmates and themselves, and their reported

interpersonal behavior.

2- To investigate the differences in perceptions of students toward
classroom environmént in improving foreign language learning

due to gender variable.

3-To investigate the differences in perceptions of students toward
classroom environment in improving foreign language learning due

to specialty area of the students’ literary or scientific stream.

4-To investigate the differences in perceptions of students toward
classroom environment in improving foreign language learning due

to the grade level of students in English .

Questions of the study:

12
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This study attempted to answer the following questions :-

1-

What is the perception of students toward classroom environment

in improving EFL learning?

Is there any significant difference in the students’ perceptions
toward classroom environment in improving EFL learning due to

the gender variable ?

Is there any significant difference in the students’ perceptions
toward classroom environment in improving EFL learning due to

the specialty area ( scientific and literary streams) ?

Is there any significant difference in students’ perceptions toward
classroom environment in improving EFL learning due to the

place of study in Nablus and its villages ?

Is there any significant difference in the students’ perceptions
toward classroom environment in improving EFL learning due to

the students’ grades (G.P.A) ?

Hvpotheses of the study :

The study tested the following hypotheses .All the hypotheses have

been tested at (0¢=0.05):

1-

There are no significant differences at (¢=0.05) in students’
perceptions toward classroom environment in improving EFL

learning due to the gender variable.

13
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2- There are no significant differences at (a=0.05) in students'
perceptions toward classroom environment in improving EFL
learning due to the students’ specialty area .

3- There arc no significant differences in students' perceptions

toward classroom environment in improving EFL learning due to

the place of study .

4- There are no significant differences in students' perceptions
toward classroom environment in improving EFL learning due to

the grade level of the students in the English language .

Significance of the study :

The classroom, in order to be understood ,needs to be viewed as a
place in which each individual is attempting to make sense of the
situation in which he finds himself, and the meaning thus made needs
to be thought of as differing from student to the student, according to

each student’s perception of the situation.

Although a number of studies ,conducted in the 1960s and 1970s,
investigated schools and classroom environment dimensions as
criterion variables ,as this field of classroom environment has shown
considerable growth, it is hoped that this study might clarify
students' perceptions toward classroom environment and ifs

effectiveness in improving EFL learning .

It is hoped that this study will emphasize that students and teachers,
and even principals, will prefer more positive classrooms

environments that what they perceived to be actually present.

14
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Teachers should be responsible for creating a positive classroom

environment .

It is also hoped that the supervisors and the curriculum designers
will be aware of the latest teaching techniques, and will design
syllabus that will foster the classroom environment and motivate

students to improve their learning EFL .

The area of research in this field is still lacking and much more
investigation is needed. Through my experience no similar studies

were conducted before in the West Bank.

Definition of terms :

Since in education one term may mean different things, the following

terms will have the following definitions:

1

Learning climate: students’ perceptions of the emotional reaction

and attitudes about the way in which students interact with one

another and the teacher in the classroom (Johnson,1979),

2- Learning environment: All variables that involve the physical,

social and psychological contexts of learning in the classroom.

(Johnson, 1979:.556).

3- Perception: Interpretation of the sensations received by the

sensory organ ,and the interpretation of the experiences

(Johnson,1979:557) .

4- Learning : Change within the students brought about by
instruction. EFL: learning English as a foreign language

.(Johnson,1979:556).

15
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5. Environment : sum of the external influences and forces acting

upon an object, usually assumed to be a living being

(Sewell, 1975:3).

6- Grade level : itis the grade students get in English at the end of

the academic year from school records.

Teacher control:-strictness of the teacher and the degree to which

~)
'

he or she enforces the rules and severity of penalties for rule

infractions. (Raviv,1993:325).

= ]
I

Affiliation:-level of the friendship students feel for each other, as
expressed by getting to know each other, helping each other with

homework and enjoying work together. (Raviv,1993:3235).

9- Order and organization: emphasis on students behaving in an

orderly and polite manner and on the overall organization of

assignment and classroom activities. (Raviv,1993:325).

10- Task orientation: degree of emphasis on completing planned

activities and following lesson plans. (Raviv,1993:325)

11- Individualization: the extent to which students are allowed to

make decisions and are treated differently according to the
ability, interest, and rate of working . (Fraser, Dorman and Mc-

Robbie,1997:13).

12- Cooperation: the extent to which student cooperate rather than

compete with one another on learning tasks (Alridge and

Fraser,1999:7).

16
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Limitation of the Study :-

This study is limited to the investigation of the students’ perception
toward classroom environment, in the psychological and social
aspects , on the first secondary literary and scientific stream
students in Nablus district. This study was conducted in six female
and male schools in Nablus and six male and female schools in the
villages of Nablus district. These schools had first secondary school

students for the academic year (1999-2000).

Summary :

This chapter stressed the importance of the classroom environment
as a means of developing communication among students, teachers
and principals in the school, and among different people in different
parts of the world. This chapter also deals with the statement of the
problem, purposes of the study, research questions, hypotheses of the
study, significance of the study, definitions of terms, and limitations

of the study .
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Chapter Two

Review Of Literature

This chapter reviews relevant studies about the classroom

environment :

Introduction

Issues and debates revolve around the use of the teachers’ and
pupils’ perceptions toward classroom environment. Aldridge and
Fraser (1999:5)traced the historical development of the classroom
learning environment that occurred approximately so many years
ago when Helbert, Walberg, and Rudolf Moos began seminal
independent programs of research. Walberg developed The Learning
Environment Inventory as part of the research and educational
activities of the Harvard Physics Project ,while Moos developed
social climate scales for various human cnvironments including the
Classroom Environment Scales. Walberg and Moos built on earlier
foundations of Lewin (1936) and Murry (1938). Research about the
classroom climate began early in 1936 when Lewin (1936) in Peirce
(1994:37) recognized that both the environment and its interaction
with personal characteristics of the individual were potent
determinants of the human behavior. Building on the findings of
Lewin, Murry (1938) identificd a need press model of interaction ,
and personal needs defined as motivation and personality

characteristics. Therefore ,situational variables found in the
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classroom environment may account for a significant amount of

behavior .

Aldridge and Fraser (1999:5) conducted a study that investigated
how the introductory new curricula had influenced the learning
environment in high school chemistry classes. A questionnaire called
"What is Happening in the Classroom" was used to collect data
pertaining to the classroom learning environment. The findings in
each study reported strong associations between useful' learning

environment and pupils’ outcomes for almost all scales .

In Hong Kong, a qualitative method, involving open-ended questions,
was used to explore students’ perceptions of the classroom learning
environment in grade nine classrooms (Wong, 1993, 1996)in
Fraser(1999) . This study found that many students had identified
the teacher as the most crucial element in a positive classroom
environment .These teachers were found to keep order and

discipline whilst creating an atmosphere that was not boring .

A research ,conducted by Aldridge and Fraser (1999:2), involved six
Australian and seven Taiwanese researchers working together on a
cross -natural study. This involved a comparison of classroom
environment in the two countries as well as an investigation of factors
that influenced the learning environment in each country. The
researchers used a questionnaire survey component. The initial aim
of the research was to identify differences between Australian and
Taiwanese classroom learning environment; The data was collected
by using a questionnaire as 2 springboard. For further data

collection ,interviews with participants like teachers and pupils,
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observations and narrative stories were used. The questionnaire with
seven dimensions of the classroom environment was administered to
a sample of 1.081graders of the curriculum in the 9 & 8§ general
science students from 50 classes in 25 schools in west Australia and
7 & 9 grades from 50 classes in 25 schools in Taiwan. The findings of
the research showed that Australian students consistently perceived
their learning environment more favorably than did Taiwanese
students. There was a statistically significant difference in the scales
of Involvement, Investigation, Task orientation, Cooperation and
Equity. But students in Taiwan cxpressed significantly more positive
attitudes towards science than did the students in Australia. Besides,
the physical differences as such as the weather, school structure, and
classroom layout emphasize more differences between the two
classrooms ,and the curriculum could be the major influence created

by teachers on the learning environment in each country.

Moreover, a study was conducted by Dorman, Fraser, and Mc
Robbie (1997:3) to assess students’ perceptions of the classroom
psychological environment. The validation data reported on a sample
of 2.211 students from 104 classes in 20 Catholic and government
secondary schools in Queensland, and Catholic coeducational schools.
The classes surveyed were 9" & 12 year classes of science and
religion . Seven classmate environmental scales were dependent
variables in this study; school type and subject type were
independent variables. Both schools and classes in each school were
considered to be representative samples of school and subject type.
The F test revealed that four scales for school types differed

significantly. Tukey’s post-hoc procedure was em ployed to establish
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pairs of school types for which classmates environment differed
significantly. Catholic schools for girls had higher levels of students’
affiliation , and cooperation compared with Catholic coeducational,
Catholic boys and government schools. Teacher-student interaction
in Catholic girls and government schools was higher than that found
in Catholic coeducational and Catholic boys’ “schools . Compared to
Catholic schools, government schools had higher level of task
orientation. An important finding of this research was that Catholic
boys’ schools had the lowest scores on three scales, namely,
cooperation, task orientation, order and organization. This study,
which grouped girls' and boys' schools together, reported significant
differences between single-sex and coeducational classrooms on four
of the nine scales in Fraser Classrooms Environmental Scale (viz
Student Involvement, Affiliation, Task Orientation, and Order and

Organization).

Dorman (1996:187) found in another study that documents spanning
140 years of education in Australia alluded to the central role of the
environment in fostering students’ cognitive and affective growth.
For example, in 1858, school inspectors reported in the colony of New
South Wales which clearly alludes to school climate as an important
clement of the assessment of the school's success in its mission.
Dorman believed that the most satisfying and least satisfying schools
were distinguished by a subtle distinction in climate and usuaily
involved relationships between teachers and students, teachers and
administrators and parents and school personnel. Such relationships
mainly reinforced the generally held view that environments are

dynamic rather than static and that environments can be modified.
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The instrument used to assess school environment in this study was
the Catholic School Environment Questionnaire, The results of the
study showed that there were significant differences among the four
school types, namely empowerment, student support and mission
consensus. They also showed that for the remaining five scales only
small differences were found between the perceptions of religion and
science teachers. Male and female teachers’ perceptions of their
school environment did not differ significantly as pointed by Dorman

(1996:195).

In view of the importance of school and classroom learning
environment ,Brookover;Beamer and Efthin (1985:5) maintained
that the concept climate is used in many different ways in relation to
schools. Organizational climate refers to the nature of the human
relations among adult members of the organization. There was
considerable evidence that these various uses of climate either were
not associated with levels of achievement or were negatively
correlated with achievement. On the other hand ,they have identified
"climate' as the school learning climate. School learning climates
are, therefore, characterized by the degree to which they are effective
in producing the desired learning outcomes among the students
.These researchers pointed out that the belief that students could
Iearn and the teachers could teach was an imp(jrtant characteristic of
an effective school learning environment. They added that effective
school Jearning had to be characterized by clearly recognized and
accepted objectives which are common for all students, plus directed
* instructtonal programs that are designed for all students to master

those objectives. Brookover developed a program to achieve effective
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learning cnvironment in which students would achieve, regardless of
their socio-economic or minority background. Brookover, (1985:7).
The principal and teacher should also assess the current level of
school learning climate by using the School Learning Climate
Assessment Instrument. They added that classroom learning climate
referred to the attitudinal and behavioral patterns in a school which
impacted on the level of achievement. This included such factors as
teachers' expectations for and evaluations of students' learning,
academic norms, students' sense of futility with respect to learning,

role definitions, grouping patterns and instructional practices.

Moreover ,Patrick (1995)sought in his study to determine the extent
of congruence between feachers' and undergraduate education
learning majors' styles in selected colleges and if the style congruence
was related to the students’ perceptions of the classroom
environment. A related purpose was to identify needed changes in the
classroom environment based on the characteristics of the actual and
ideal classroom environment as perceived by students ,and
characteristics of the actual and ideal classroom environment as
perceived by teachers, and as they are perceived by men and women
students. The relationship of classroom environments was also
examined. Data analysis showed that the predominant learning style
for both teachers and students was a ccommodator. Significant
relationships were found to exist among all classroom dimensions
except Task Orientation and Students influence. Both teachers and
students viewed Teacher Support as the most prevalent element of
the actual classroom environment and Student Influence as thé least

noticeable element of the classroom environment,. However, the
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teachers' views for the actual classroom environment were higher
than students' views in all subscales except for Organization and

Clarity .

In connection with the idea of the classroom environment , Grady ,et
al (1995) explored how elementary school tcachers' mental images of
their schools ,as revealed by metaphor, were related in systematic
ways to the perceptions of their students of the classrooms
psychosocial environment. These data were collected during 1992
from 1,923 students and their teachers in 162 classes in grades 5-8 in
Australia. Teachers' images of their school were assessed through the
administration of a questionnaire called 'Images of School through
Metaphor’. Teachers were asked to indicate the extent to which they
agreed or disagreed with each of the 26 metaphors. Students'
perceptions of the psychosocial environment of their classrooms were
assessed through administration of a questionnaire. Results of both
sets of data found that nearly every metaphor was associated with at
least one classroom environmental scale. For instance "school as
family" was associated with cohesiveness, satisfaction and democracy

in a positive direction with speed or difficulty in a negative direction .

Wragg  (1984:22) dealt with issues surrounding classroom
management. He produced a useful model which depicted the
relationships between the tasks which society obliges teachers to
perform in the classrooms, such as planning and organizing lessons,
the values that teachers and learners may hold, and the tension
between people amongst roles. This model considered classroom

management as an organizational function that requires teachers to
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perform various tasks like communicating, controlling and involving
the manipulation of certain variable elements in a variety of settings .
Feiberg (1983) explained, as cited by Wragg (1984:26), that a
number of models of class management including that focus on
psychological roles, methods of communication, the behavior of

individual, pupil responsibility or rule- based models .

Hundly(1996)believed that learning is a life long activity that can be
pursued by all individuals. Using a causal comparative design ,he
examined whether differences existed in the educational environment
at the classroom level when comparing 30 classes using a traditional
schedule and 30 classrooms using a block type schedule. The findings
suggested that the block schedule was associated with increased
ratings of the relationships dimension of the Classroom Environment
Scales. That dimensions included sub-scales measuring involvement,
affiliation, and teacher support. It addressed the degree to which
students’ perceived feeling of friendship among peers,and active

participation in class activities.

Levine and Wong (1983:125) focused on the important role that
schools play in socializing competitive success values in children. He
suggested that the value placed on competition might make it
impossible for the students with lower ability levels to be successful in
the school. They argued that many rescarchers contented that
individualized environment might decrease the individual
comparisons that individual students made with other students. As
Levine and Wang pointed out , some individualized classrooms might

lead to more social comparisons because students moved at their own
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pace and also because of their high rate of task completion. Students'
needs for self-evaluation might be even higher in individualized
classrooms. In some individualized classrooms, students had more
freedom to move about the classroom and talk with other students ,

and might thus receive more social comparison infoermation .

Morrison (1979:471) believed that in classroom the major ways in
which students interact are by talking to each other , to the class as a
whole or to the teacher. He investigated in his study the relationship
of the classroom structure to the amount of classroom involvement
and the quality of the social climate in the classroom. It explored the
effect of structure on classroom groups, in the context of traditional
elementary schools at the middle of the academic year. Also this
study explored whether the level of anxiety had an effect on response
to classroom structure. The subjects for the study were the children
in 32 classrooms in elementary schools . The questionnaire (My
Class Inventory ) and the Test Anxiety Scales for Children were
administered. Analysis of variance using classroom means showed a
main effect for work involvement, with greater involvement with the
high control classrooms. There was an interaction effect, with more
work  involvement in the low activity high- control /high- control ,and
high-activity /low control classrooms than in the other two kinds,
Individual comparisons showed that the work involvement occurred
in the low-activity / high-control classrooms. There was no interaction
effect upon intimacy, with students in low activity and /high-control
and / high - activity flow-control classrooms reporting the most.
Perceptions of satisfaction and difficulty did not differ in the

different classrooms. Analysis using individual children's level of
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anxiety showed each of the effects found in the analysis of classrooms
means. More highly anxious children did perceive the work in their
classrooms to be more difficult and tended to perceive their
classrooms as more competitive and as having more friction .
Analyzing the differences for sex of the child revealed boys finding

the work in their classes more difficult.

Corrie et al.,(1982:49)believed that teachers played a very active part
in directing pupils' activities in the classroom. Teaching, learning,
and pupils were the raw materials with which the teacher worked.
Teachers were expected to keep order in the classroom and one the
most significant forms of the teachers' influence on the pupils took
place in terms of disciplinary aspects of their relationship. They
suggested that discipline in the classroom is sontething that is
negotiated over times bc'tween teachers and pupils. Pupils were also

influenced by their perceptions of the work they did in the classroom.

These researchers found that pupils preferred to do kinds of work
which they believed they learned more from ;they believed that
schools were places which involved pupils in social situations in which

they would come into contact with one another both inside and

outside the classroom .

Moreover, Schwelbel et al.(1992 :158 ) pointed out that a discipline
gives a positive approach to education: the kind of order that enables
the class to achieve its objectives and, by virtue of that, enables
students to become competent and more confident. The "perfect
marriage” of teachers and students comes when class members

experience you as a person interested in strengthening them. If they
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recognized you as such, they would accept as appropriate any form of
classroom management. Four main principles of discipline were
mentioned by Schwelbel 1- the teacher must recognize and internalize
the fact that you' re on the other side of the desk »and must function
as an adult leader, self -support considered, discussed and being the
most important. 2-the teacher may probably become familiar with
several different approaches that will allow him to manage the
classroom effectively.3-Using classrooms discussions to help students
become responsible for their behavior. 4-An important principle for
successful discipline is to routinely use a logical problem -solving

process, such as the control method .

Balch & Balch (1987) quoted by Schwelbel (1992:104), emphasized
that consistency, good organization, keeping students busy, humor,
stating number of rules and discussing these with students are good
steps in building a warm climate in the classroom .Teachers would

reinforce classroom environment since real learning is an active

process.

In their study Goldstern;Trickett and Moose (1976:389) used the
concept of 'perceived environment' in which the environment of a
particular setting is defined by the shared perceptions of members
of that setting along a number of environmental dimensions, living
units at high schools and junior high schools classrooms. These
investigators showed that different environments had different
consequences for their inhabitants. They (1976:389) measured in
their study the classroom cnvironment using the Classroom

Environment Scale with nine dimensions  of the classroom
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environment. Students were asked to respond True or False to the
statements about the classroom. The purpose of this study was to
assess the psychological environment of the classroom and the
relationship of different kinds of the classroom environments to

students’ reactions in the class.

The nine dimensions were Student Involvement, Affiliation, Teacher
Support, Task Orientation, Competition, Order and Organization,
Rule Clarity, Teacher Control and Teacher Innovation. A total of the
608 students in the two samples completed the entire questionnaire.
The results of the study indicated that satisfaction with the class, and
the teacher, and with the way the class is taught are essentially
redundant. A similar situation occurred with the mood items; only
three items (angry, secure, interested) were retained . These results
indicated essentially that there was no relationship between the
classroom environment of a particular class and general satisfaction
with the school. There were ,however, a number of significant,
replicated relationships between class satisfaction and the perceived
environment of the classroom. Consistent and replicated
relationships were found between satisfaction with the Teacher and
Teacher Support, Innovation, and Student Involvement in the class .
Student perceptions of the amount of material learned related
positively to several aspects of the classroom environment including
Competition and Student Involvement. The sum of the data showed
that differences in the classroom environments were systematically

related to different students’ satisfactions and moods.

29

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Findings from this study suggested that certain non-cognitive
aspects of the environment such as Teacher Support might relate to
cognitive outcomes. They also showed that some environmental
characteristics ,which one might expect ,would relate to cognitive
outcomes such as Task Orientation and Teacher Control. Findings
also suggested that one would attempt to create a somewhat different
classroom environment if student perception of "amount of material
learned " was scen as a primary goal than if " satisfaction with the
teacher ' was seen as primary (Trickett& Moos ,1976 :399) as it was

emphasized by Goldstern (1976).

MacGrgor, Nelson & Wesch (1997:30) developed a program based
on a positive effect of the classroom environment and overall school
climate. In this study ,investigators described a School-Wide
Management Program (SSMP) the primary goals of which were to
develop a school environment that is conducive to learning. The
SSMP aimed at changing the disruptive behavior and focuses on
identifying and changing schools and classrooms practices that foster
disruptive behavior. These researchers found that by implementing
the SSMP program the environment at the school improved as
evidenced by individual reports, and a significant decline in
discipline. Teachers reported that most of their day was spent on
teaching rather than on attempting to correct mishehavior. They also
noted that the majority of their interactions with students were
positive. The classrooms werc more orderly, positive and relaxed

prior to the SSMP implementation .
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Waxman & Huang (1998:96) conducted a study about classroom
environment in urban, elementary, middle, and high schools that had
several educational variables directly and highly related to
improving outcomes for the students who were at risk of failure. The
variable that was found to be positively associated with improved
cognitive and affective outcomes for students in urban schools was
the quality of the classroom environment. Classroom learning
environment research emphasized the student cognition paradigm
which maintains the ways in which students perceive and react to
their learning tasks. It also maintains that classroom instruction can
be more important in terms of influencing students’ outcomes than
the observed quality of teaching behaviors. This paradigm assumed
that: (1) students should be considered the experts of their own views
and experiences of the school. (2) perceptions of the learning
environment are essential for the understanding of the opportunitics
for learning that are provided to each student in the class. (3) the
class environment experienced by the student might be Guite
different and more valid than the observed or intended instruction .
(4) teaching and learning can be improved by examining the ways in
which classroom instruction and the learning environment are viewed
or interpreted by the students themselves because students ultimately
respond to what they perceive is important. Generally ,the results of
these studies suggested that the variables such as Cohesiveness, Task
Orientation, Rule Clarity, Satisfaction and Teacher Support were

positively related to students' gain in academic achievement.

In one study by Dryden and Fraser (1996) ,quoted by Waxman and

Haung(1998) ,examined the effects of classroom learning
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environment on students' mathematics achievement in urban school
districts of Dallas, Texas. They found that the scales ( or interactions
of the scales with socioeconomic status) of Friction, Difficulty ,and
Competition predicted students’ mathematics achievement. That
study supported reform of the schools and classroom environment,
Studies did not examine whether grade level , subject area, and sex-
related differences had  existed . Morcover »Waxman and Haung
(1998: 98) investigated students' gender, subject area, and grade
level differences according to students' perceptions of their
classrooms and instructional learning environment. This study
included 60 elementary schools, 2 8 middle schools, and 8 high
schools which were randomly selected from a large urban school
district of the United States. Nearly 50% of these students were
either below the grade level of their age or had limited English
proficiency. A total of the 13,502 students completed the classroom
environment measures that were administered by the cither their
reading \ English or mathematics classrooms. The Classroom
Environment Scale (CES) (Fisher; Fraser, 1993; Fraser, 1982, 1986
a; Moos, 1979) and the Instructional Learning Environmental
Questionnaire (ILEQ). The instruments focused specifically on the
students' perceptions about the class as a whole. The results of the
study indicated that there were significant interactions between
grade level and subject area and between grade level and sex.
MANOVASs revealed significant main effects for students gender for
elementary schools, and htgh schools, and also for main schools.
There was no significant multivariate sex -—by- subject area

interaction for any of the grade levels.
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The results of the F test indicated that there were significant
differences between the two subject areas " mathematics and
reading," for Involvement and Satisfaction. Elementary school
students perceived that that there were more Involvement and
Satisfaction in their mathematics class than in their reading class.
With the exception of Order and Organization, the mean values for

most of the scales were over 2.5, which suggests a positive perception.

Although  differences between mathematics and reading were
statistically significant for some learning environment scales, the
sizes of these differences wére quite small. As to gender differences
in environment perceptions among elementary school, middle school
and high school students, the female students had significantly higher
Involvement, Affiliation, Task Orientation, Order and Organization,
Rule Clarity, Satisfaction and Students Aspirations scores than males
students. There were no significant differences on the Teacher
Support scale due to students’ sex. For the high school level, female
students had significantly higher perceptions of Task Orientation and
Students Aspirations than male students. There were no significant
differences on the other six learning environment scales by the
students’ sex at high school level, but there were significant
multivariate effects for subject area or the interaction between grade
level and subject area. The findings suggested that there were
several contextual differences among students' and classes'

perceptions of their classroom learning environment.

Wong and Watkins (1998 247) considered the learning environment
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as mainly the most important model that influenced the way students
studied and the cognitive and affective outcomes. Home and
classroom environment had the largest average correlation with
achievement. They indicated that environmental variables that
affected students’ outcomes mostly were cohesiveness, satisfaction,
task difficulty and goal direction. Not only there was a close
relationship between the actual classroom environment and academic
achievement, but between those students who preferred certain types
of the classroom environment. Watkins and Wong (1998:248)
attempted in their study to extend existing models by tapping the
changes in students’ approaches to learning and their cognitive and
affective factors, as influenced by the actual and preferred classroom
environments in the Hong Kong mathematics classrooms. This study
provided evidence that students’ achievement can be regarded as a
function of a person -environment fit and that students tended to
perform better academically in a learning environment closer to their
real environment. The number of the participants in this study were
three hundred and fifty-six grade students in nine secondary schools
in Hong Kong. The students indicated their preferred classroom
environment and their perceptions of their actual classroom
environment by responding to the Mathematics Classroom
Environment Scales. The findings of the study revealed that
approach to learning and the actual classroom environment was
highly correlated with the affective and cognitive outcomes variables.
Deeper m'otives and strategies tended to be associated with better
learning outcomes. The ftwo rescarchers found that the deep

approach ,which is based on interest of the subject matter of the task,

34

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



made the students perceive the task as interesting and personally
involved in it. This deep approach led to the perception of an
unenjoyable classroom, whereas the achieving approach led to the

perception of teacher involvement .

Kojima(1997:369)reviewed a study by Lewis about elementary
education in which she provided a vivid description of the classroom
activities. Lewis found that the promotion of friendship, cooperation,
and considerations were teachers' most important goal . These goals
were much more important than compliance. Lewis highlighted the
idea of the classroom as a community designed to meet children's
needs especially in the interpersonal domains. Classrooms should
promote friendship, belonging, active participation to shape school
life. She believed that various factors are involved in the apparent
discontinuity of the students' motivation and classroom morale or

atmosphere from elementary schools to the junior high schools .

Grant (1982:45) described the schools’ role as one of social control.
School could be viewed as a place in which students are socialized
into adult roles. It is the place in which the division between the weak
and the powerful is clearly drawn. Teachers are indeed more
powerful than students in the sense of having greater responsibility
for giving shape to classroom events. Many teachers concerned
about the learning process have been replaced with their desire to
control the atmosphere in their classes. For them a quiet, well-
disciplined class is a good atmosphere. Other teachers continued to
expand their kpowlcdge base, experiment with different teaching

strategies on a regular basis, and maintain a classroom environment
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classroom processes that had a greater potential than school-level
variables for improving students' outcomes, The researchers
investigated students' perceptions of their classroom environment in
the classrooms within effective /efficient and ineffective / inefficient
schools specifically whether there were significant differences
between effective/ efficient and incffective/inefficient urban schools
regarding 1-students' classreom behavior and 2- students’ motivation
and perceptions of their classroom environment. The researchers
conducted this study in large urban school districts located in the
United States. The final data of the school consisted of 15 classrooms
from each school which were randomly selected from the population
to be observed during the mathematics and reading classes with 761
students for the I/l schools . The standardized observation instrument
used in that study was the class observation schedule. They also
used three standardized student self - report survey instrument : the
Multidimensional Motivation Instrument, the  Classroom
Environment Scale and the Instructional Learning Environment
Questionnaire. The means, standard deviations, and MANOVA
results ,comparing the E/E and the I/] schools on the students'
motivation and perceptions of their classroom learning environment,
indicated that students had perceived a particular scale or variable
was prevalent (i.e., strongly agreed with all items), a mean value
indicated that students perceived that particular variable was not

prevalent or never occurred in the classrooms .

The descriptive results from the study surveys indicated that
students had above-average perceptions  of  their  classroom

environment and above-average motivation. The mean values for all
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the scales were above 2.0. The scales with the highest means for the
students in the E/E schools were the Student Aspiration, Academic
Self Concept, Rule Clarity, and Achievement Motivation .The scales
with the lowest mean values were Order and Organization and Social
Self Concept. The scales with the highest means for the students in /1

school were Student Aspiration, Rule Clarity, Academic Self

Concept, and Academic Achievement Motivation.

The result of this study showed that classroom process differed
between these E/E and the I/] urban cities. One of the important
findings was related to the amount and types of interactions that
were found in classrooms. E/E reported more positive learning
environment than students in the I/ schools. In particular, students
in the E/E schools were more affiliated with their classmates.

Researchers have found that teacher support was a significant

variable affecting student outcomes .

Gerald A, (1981:99) conducted 2 study about Mexican -American
and  Anglo -American students’ perceptions of the learning
environment of the classroom. This study compared the perceptions
held by Mexican-American secondary school students with those held
by their Anglo -American peers toward the climate of their

classrooms. The objectives of the study were to identify any

differences in the students’ perceptions and to examine the
relationships  between school climate perceptions, academic
achievement, and attendance, The instrument for measuring climate

perceptions required responses revealing  attitudes toward: 1)

teacher  enthusiasm, authoritarianism, favoritism, warmth, and
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clarity; (2) instructional practices, class organization, and feedback;
(3) student decision making, peer esteem, competitiveness,
compliance, and apathy; (4) classroom dissonance and appearance;
and (5) task difficulty. Findings of this study revealed that the
Mexican- American students generally had more positive perceptions
of the classroom environment than did the Anglo-American students,
Significant differences were found between the two groups on the
climate dimensions of teacher favoritism, and task difficulty. The
Anglo-American student had higher perceptions of favoritism., The
Mexican-American students scored highest on their perceptions of
their task difficulty, but reacted more favorably to the student
decision making. Classes sperceived to be characterized by teacher’s
warmth and enthusiasm and an absence of the authoritarianism,

were better attested by the Mexican-American students,

Within the same context 2 study was conducted in San Diego by
Greenberg; C. Rebecca (1998:25). This study explored possible
relationships between sixth-grade students' perceptions of themselves
and their classroom environments and their help- seeking behaviors
in mathematics classes. These researchers administered a city- wide
survey to the sixth-grade Chicago public school Students. Half of the
students answered items regarding their reading -language arts
classes and half-answered items regarding their math classes. The
survey reported on students' levels of competence, classroom social
support, collaboration and autonomy, the frequency of asking the
teacher and other students for help, and their preferred helping
strategies. Results indicated that the frequency of asking the teacher

was influenced by achievement, the presence of collaboration in the
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classroom ,and the students' sense of autonomy ,and competence.
The overall achievement of the school had a direct relationship with
amount of help requested by the teacher as it is appointed by
Greenberg&Rebecca(l998) The frequency of asking other students
for help was influenced by gender, sense of autonomy, and presence

of collaboration and social supportiveness in the class.

The literature indicated that classroom instruction tended to be
based on the analytic learning styles as opposed to the holistic style
preference associated with African American students as conducted
by the study of Phyllis(1998). The purpose of this study was to
explore African American students’ perceptions of the current
classroom environment in order to identify strategies that meet their
learning needs. This qualitative study was conducted at a small
private four-year baccalaureate institution. Students were asked to
identify factors and instructional strategies that were the most
beneficial to learning. Students felt that positive relationships with
faculty helped create an optimal learning environment, The
development of culturally relevant pedagogy can be enhanced

through research that identified appropriate practices .

Palacios (1998) investigated the relationship between foreign
language anxiety and the students’ perceptions of the classroom
environment. About 445 1st and 4th semester university students
completed a background questionnaire, and the Foreign Language
Classroom Anxiety Scale (FLCAS) and Classroom Environment
Scale (CES). In addition sinterviews were conducted with the

participants. The results showed ,in the Spanish 1 level, significant
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negative corrclation found between anxiety and the environmental
factors of the teachers’ support, affiliation and involvement. Positive
correlation existed between anxicty and the factors of competition
and task orientation. At the Spanish level IV, the importance of the
environmental factors to forcign language anxiety appeared
attenuated relative to Spanish I FLCAS scores correlated negatively
with teacher support, affiliation, and involvement, but correlation
between anxiety and the factors of competition and task orientation
was not significant. Analysis of the students’ interviews supported
the importance of the classroom environment to foreign language
anxiety. Students viewed a lack of teacher support and affiliation as

an important determinant of anxiety.

Raiford (1999) examined the classroom environments and science
attitudes of students in three IB higher level science students and
three IB higher level science teachers. Qualitative and quantitative
research methods were used to generate assertions toward the

development of theory on curriculum effects on the classroom

learning environment,

The data sources were analyzed by constant comparison analysis.
Quantitative data sources consisted of students’ responses to the
Preferred and Actual Forms of the Individualized Classroom
Environment Questionnaire (ICEQ ) and the attitudes toward science
in  School Assessment (ATSSA) to  determine the students'
perceptions about the science classrooms environments. The
significant findings of this study were the higher level backgrounds

and higher correlation between classroom environment and students’
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outcomes. However, the science teachers demonstrated teaching
behaviors, associated with teaching to the IB science existing
examination results, suggested that more positive science attitudes

might result in greater participation in 1B Higher Level physics class

Hutchison (1998)studied the perceptions of adult classes in churches
regarding their environment toward their classroom environment.
The term environment ,in addition to the physical setting, included
areas such as relationships between teacher and students,
relationships between the students, and roles fulfilled by both teacher
and class members. The students’ perceptions of these factors were
important because they influenced behavior ,such as frequency of
attendance and learning achievement. The desired results were
progress toward creating a learning environment which would
enhance effective c:)mmunication and encourage positive relational
dimensions. Findings indicated that there was a difference between
the preferred and perceived actual environment of adult classes in
these churches. Twenty of twenty three classes studied identified
statistically significant differences for at least one of the three
dimension variables, and or more dimension variables were

identified as significantly different from the preferred environment .

The students’ perceptions of the fifth - grade classroom environment
were studied by Sansevero(1994). He found that the quality of
student life in the New Jersy classroom was acknowledged as an
important part of the educational process in public schools. Forty -

five academic fifth-grade teachers and their corresponding students
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in 45 public schools in a variety of high to low socioeconomic districts
were surveyed to find out if there was any rclationship between three
distinct independent variables-teacher stress, teacher efficacy, and
teacher pupil control ideology shared with the quality of school life of
fifth -grade student as perceived by the students. Results of the
research indicated that teacher stress had a significant relationship.
Teacher stress didn't share a significant relationship . A teacher's
professional efficacy was found to share a significant relationship
with a teacher's stress level. The same was true for a teacher's

personal efficacy and student's perceived quality of the school life.

Stych (1995) emphasized that there was a relationship between the
classroom psychological environment and adult student achievement
in New Testament in the Greek classes. The predictor variable
consisted of full scale adult student perceptions of the classroom
environment as operationalized by the Adult Classroom Environment
Scale (ACES). The criterion variable was students in the Elementary
New Testament Greek. Different types of the classroom environment
perceptions (ideal, actual, discrepancy) were explored separately in
relationship to adult achievement with the class the unit of analysis.
Thirty ecight classes (444 students ) were selected as the population of
the study. Negative correlation was obtained from the discrepancy
perceptions and achievement data .In the ideal classroom
environment, student influence explained 15% of achievement
variation. In the actual environment, Involvement explained 11%
and Student Influence explained 15% of the achievement variation,

with discrepancy perceptions, 13% of the achievement variation was

explained by Involvement .
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To improve the quality of teaching and learning in the classroom,
Sectaert (1996) explored faculty and student perceptions of the
effectiveness of the Cross /Angelo Classroom Assessment Techniques
as a tool for improving teaching and learning in a post secondary
technical  institute and explored perceptions of the classroom
environment when the classroom assessment applied to faculty . It
supported the use of the CATs as a tool of improving 100% the
quality of teaching and learning experienced. This study found no
differences in the classroom environment between participant classes
and the control group. Classroom environment correlated
significantly with CATs. Students felt slightly more involved in their
learning when exposed to the CATSs, Females scored significantly

higher than males on the scales of Student Cohesiveness, Task

Orientation and Innovations .

Ryan, et al (1992)designed a study to determine how classroom
practices supported proponents of cducational redesign correlated
with the classroom environment that teacher and students prefer.
The study correlated the differences in teacher's and students’
perceptions of the actual and ideal classroom environment with
learning- centeredness in 11 high school classrooms in a mid-western
town. It was expected that in classrooms which were learning -
focused and learner-centered, the differences between teacher and
student perceptions of actual and ideal classroom would be smaller,
Results of the Classroom Environment Scale and observation of
learning-centeredness revealed that the smallest differences in

perception correlated with the most learning - centered classes in a
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comparison with students’ perception of their ideal and actual

classrooms.

Learning environment and its determinants and its effects were
studied by Idiris, and Fraser (1994) in agricultural science
classrooms in Nigeria on the student attitudes and achievement. The
study sample ,which was selected to be representative of schools
from Nigeria's northern and southern regions and urban and rural
areas consisted of 1,175 students in 50 level agriculture science
classes. The Constructivist Learning Environment Survey and
Individualized Environment Questionnaire were used to identify and
determine student perceptions of classroom environment .The School
-Level Lnvironment Questionnaire was used to identify teacher
perceptions of the school-level environment . The Test of Enquiry
Skills and Test of Related Science Attitudes were to measure student
achievement. Higher scores on negotiation, autonomy, investigation
>and differentiation scales of the CLES and ICOQ were associated
with more positive student attitudes and higher inquiry skill scores.
All five dimensions of school-level environment (affiliation,
professional interest, participatory decision making) had a significant
effect on the classroom -level negotiation, autonomy and

investigation.

Classroom environment and the learning outcomes were investigated
by Munoz de Bustillo(1996 ) to help teachers to improve their
classroom environment. The effects were measured directly by using
teacher self reports and indirectly using students’ reports. A\n

experimental and control group were created, containing a total of 44
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teachers, and 1,221 clementary school students. The intervention
involved a pre-and post-test of the climate perceptions using
ATMOSSAUL questionnaire containing seven scales: material
environment, rule clarity, efficiency, behavioral personalization,
intellectual personalization, affectivity and familiarity. Data showed
that the teachers in the experimental group changed their
perceptions and evolved toward a more critical ,detailed assessment
of classroom climate in their classes. Their students showed

statistically significant improvement compared to the students in the

control group.

Van-der-Sijda and Tomic (1992) conducted a study about the effect
of the in-service-teacher training on the student perceptions of the
classroom environment. Teachers received training on lesson format,
classroom management, and instruction. Their students completed
the Classroom Environment Scale. Student groups differed in
perception of students’ affiliation but not in instruction and

classroom management .

Hoy, Hannum, and Moran (1998:337) examined the hypothesis that
collegial leadership, teacher professionalism, academic press, and
student achievement are classroom environment variables that would
facilitate student achievement and would persist over time. The
sample of eighty- six middle schools included responses from 2,741
teachers who participated in the study using the Organizational
Climate Description Questionnaire measures of the middle school
climate and the Organizational Health Inventory to the health of the

middle school climate. The student achievement was measured by
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using the state of New Jersy's Eighth Grade Early Warning Test
swhich is given to the all eighth grade students to measure
achievement in the subjects of reading, writing, and mathematics,
The result of the study showed that the zero-order correlation were
all significantly related to the measures of the students achievement.
All of the climate variables, like environmental press and academic
press ;make a significant independent contribution to one or more of
the achievement measures. Environmental Press and Academic make
significant and independent effect on the mathematics achievement,
Environmental Press, collegial Leadership and Academic Press had
significant and independent effect on the reading achievement and
Academic Press had a significant effect on the writing achievement.
Teachers sce the principal as a factor in the improvement of the
instruction. The principal is friendly, respectful, supportive ,and is
committed to the high standard of the teacher behavior. These
researchers believed that the influence of the school climate of the
school and classroom climate on achievement continued over time,
and the academic achievement in mathematics, reading and writing

tended to be related to healthy and open interpersonal dynamics of

the school.

A qualitative case study of the ideal way to create classroom
environment to the at-risk learner was conducted by Pierce
(1994:37). The learner who enters the classroom discouraged, and his
self-esteem is low ,a result of his repeated failure »he believes
incapable of learning, the learner associates the classroom
environment with failure. The subject of the study was Mary

Morgan, a school teacher. Her effectiveness of teaching at-risk
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students was determined by the recommendations of teachers,
administrators, principal and former students. The method of the
data collection was by participant observation of the teacher for two
weeks in the natural environment of the classroom, recorded
observation in the form of tapes audio and field notes from the initial
classroom observation . The effective teaching of the students in the
classroom environment was reorganized and developed through the
behavior interactions of the teacher and the students in which the
threat of failure was diminished, and the opportunity of the at- risk
students to participate in the classroom actively. Students were
provided with a safe- haven atmosphere that enhanced learning
outcomes of at-risk students. Mary ,in Pierce »(1994:39), argued that
at-risk students need order andg organization, sclf-csteem and 2 belief
in their abilities to learn. They needed a safe haven that would afford
them the opportunity to learn in a non-threatening environment. The
climate of Morgan's classroom had three identifiable components
aclassroom organization based upen-correct standard of behavior
and  a sensitivity towards others, b- a variety of roles assumed by the
teacher to give support to the students, and c- teacher enthusiasm for
the students. She used a positive reinforcement with her students as
good and excellent. The result was an active interaction between the
teacher and his students . The students increased their level of the

academic achievement and their formation of more positive attitudes

toward the classroom and the school and toward themselves.

A facilitating classroom climate didn't only play an important role in
the student learning, but it was also a worthy outcome in itself, The

study of 84 fifth grade language art teachers and their students was
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conducted by Sheehan (1978:349) to determinel- if teacher attitudes
and selected teacher and classroom characteristics could predict
classroom climate for Anglos, Blacks, and Mexican Americans; 2- to
determine the effect of ethnicity (Anglo, minority)and desegregation
status on the perceptions of the classroom climate. My Class
Inventory questionnaire was used to measure classroom climate
which describes the characteristics of the classroom climate in five
scalesl-friction  2-difficulty 3-satisfaction 4-competitiveness 5-
cohesiveness. Teachers attitudes’ were measured by Minnesota
Teachers Attitudes’ Inventory. The five classroom characteristics
included class size, the proportion of the Anglo students, female
students, classroom achievement level in language arts, and the class
socioeconomic status. The researcher(1978:351)found that there was
a significant canonical correlation between teacher educational
characteristics and Anglo perceptions of the classroom climate. The
teacher educational characteristics varied and characterized high
rating on difficulty by few post-bachelor's degree semester hours.
Class was perceived by Anglo students as being relatively less
difficult. There was a significant correlation between class proportion
of females and Anglo perception of the classroom climate. The simple
correlation showed that the higher the proportion of females in the
class, the higher Anglo students rated the class in terms of
satisfaction and the lower they rated the class in terms of difficulty.
Class achievement level was significantly correlated with the class
climate scales; the higher the achicvement level of the class, the
higher black students rated the class in terms of satisfaction, the

lower they rated it in terms of difficulty and friction. There was a
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correlation between teacher attitudes and Mexican American
perception of classroom climate in which teacher had traditional
beliefs about child control. Thus Anglo and minority subgroups in the

language art classes differed more in terms of their pereceptions of

cohesiveness and friction ..

Raviv and Reisel (1993:317) believed that the environmental
approach of the classroom environment focused on the definition and
assessment of these processes. So the researchers perceived the
classroom learning environment as a comprehensive concept
including student-teacher and student- student interaction, teaching
style, physical setting, and organizational factors such as size and the
number of the students in the class, They aimed in their study
(1993:319) at perceiving the classroom environment which included
the students and their teachers in 27 classes in two comprehensive
Israel high schools Telem Givatyam which implemented Corsini
method of the individual education and Telem Petah Tikva control
school, which evaluated the climate in each classroom by the Real
form of the CES Questionnaire, The students and the administrators
were asked to complete the questionnaire items. The results of the
study indicated that the mean scores of the classes on each of the
nine dimensions showed that: -1- there was a significant difference in
six of the dimensions on involvement, teacher support, innovation,
The class mean scores were higher in the experimental than in the
control school. -2- On the task orientation, competition, and teacher
control, the direction was on the opposite class; the mean scores were

lower in the experimental group than in the control school .

542765

50

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Thus, the results of the study showed that the mean scores of the
experimental school were higher than in the control group for both
classes and teachers and the teachers’ mean scores were higher than
the classes scores in both schools. Raviv(1993:322) pointed out that
the relative value of the comparison between the two schools
belonging to the same educational network for its emphases placed
upon student-teacher relationships and respective emphases on the

environmental dimensions

Mendler and Curwin (1983:225)discussed the characteristics of the
healthy classroom environment that should be taken into
consideration 1- The learner trusts his abilities and his environment
in the classroom. Fear is minimized. 2- He perceives the benefits of
the change of his behavior because learning is a change in the
behavior. 3-The learner is aware of the different choices and options
to him and is able to make different choices. 4- The evaluation of the
learning actively engages the learner S-learning is a process and
people are oriented rather than product. True education helps
students to learn a process for successful living. 6-Providing the
students the opportunity for freedom and responsibility to allow them
to learn about themselves and their environment 7- Learning is
growth producing, actualizing and therefore enjoyable; true learning

is not merely tension reduction nor it is drudgery.

On the other hand, Jones and Jones (1981:10) noted that managing a
classroom required implementing, interesting, individualized
instruction and employing an interactive and problem-solving

approach in the classroom. This approach has an advantage of
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creating a positive ,supportive environment which facilitates learning
and personal growth of the learner. Jones believed that thereis a
strong relationship between teachers' positive feeling about
themselves, their teaching and such factors such as achievement of
the students, students’ statements regarding teachers’ effectiveness,
and how students view themselves in the classroom. Numerous
psychologists, in Jones, (1981: 12 ; Maslow » 1968 ; Peery, 1976 );
emphasized that individuals acted unproductively when the
environment in which they werce asked to function didn't meet their
basic personal psychological needs. Teachers should arrange
situations and conditions in the classroom that should lead to
appropriate behavior in the classroom and also employing effective
instructional methods that serve to reduce minor classroom

disruptions since inappropriate behavior is a sign of bad environment

in the classroom .

However, Meachan and Wiesen (1996:124) had another opinion
about classroom environment. They made observation in 35 minutes
in English and science classrooms. They observed the behavior of
the students and the behavior of the teacher. The science teacher
started the lesson by reading the text aloud, by calling on the pupils
in order. Students seemed to be busy without taking care of what the
teacher was doing. Students laughed, played, shifted their weights
from side to side. For the English class, the teacher called upon one
of the students to explain some aspects of a report that he had
written. The other reports were discussed; the behavior of the
students was proper; the teacher was cooperative with the students.

Therefore, the researchers hypothesized that attention was
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reinforcing and maintaining a fairly high level of achievement in the
classroom ,and especially the early attention during the class. This
might be a significant aspect of the attention variable and might
increase appropriate class participation and create good classroom
environment. Thus ,students didn't engage in disruptive behavior.
The researchers also conceived the classroom as a teacher-controlled

laboratory.

Kerr and Nelson (1983:80) emphasized procedures effective in
creating an organized and positive classroom environment:
establishing stimulus control; the use of rules and consequences;
using contingent teacher social behavior management systems. These
procedures are viewed as preventive because their objective is to
structure classroom social interactions in such a way that behavior
requires crisis intervention. There were five environmental variables
that affected the classroom management. These were antecedent
stimuli; contingencies of reinforcement or punishment; the schedule
of reinforcement in effect; the timing of reinforcement; the agents

controlling the available consequences .

Schunk (1996:419) believed that teachers could create a warmer
climate for students for whom they hold high expectations than those
for whom expectations are lower. Teachers help to make classroom
climate that affects interactions. A classic study by Lippit, Lewin,
and  White 1(1939),in Schunk ,Showed that a democratic,
collaborative leadership style was effective in the classroom. The
teacher worked cooperatively with the students, motivating them to

work on tasks , posing questions and having them share their ideas.
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An authoritarian style can produce high achievement. Such
classrooms are characterized by anxiety level and productivity drops
when the teacher is absent. A laissez-fair style with the teacher
providing , little classroom direction, resulted in wasted time and
aimless activities. Schunk(1996:225) pointed out that some factors
could affect students' perceptions and learning. These factors were
task design; distribution of authority; recognition of the students;

grouping arrangements; evaluation practices ,and time allocation .

The classroom is a social situation, while a power structure is another
opinion concerning the subject of classroom environment proposed
by Hilgard (1964:205) including peer relationships. The most
favorable motivational conditions are taking place in the classroom.
The teacher ,when dealing with the classroom ,she/he must do the
following things 1-make sure that the emotional climate of the
classroom is suitable for the development of a healthy self-concept 2-
evoke problems when they aren't apparent to the students. 3-
stimulate problem solving climate which involves the process of
search, rather than focusing on one right answer 4-plan a curriculum
which stimulates problem- solving, by the use of the experience units ,
construction activities, grouping arrangement and evaluation

practices .

Jackson (1990:47) completed a worthy' study about life in the
classroom. For example ,a study conducted by Tenenbaum, quoted in
Jackson ,constructed a questionnaire about the respondents’ attitude
toward school and classroom life. The result of the study showed that

most students liked school. Girls had more positive feeling than did
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boys. Less than half of the boys had clearly positive feeling than did
two-thirds of the girls. Most of the students were relatively satisfied
with their classes. About 30% of the students had serious misgiving
about the value of classroom life. Girls seemed to be more satisfied
than the boys with the fricndliness of their teachers. Jackson believed
that students’ attitudes toward classroom environment and élassroom
cvents were morce complex than implied by the conventional practice

of asking whether students liked school or not.

The classroom is the most important functional unit. Its role
according to Reavis,Pierce and Stullken (1953:69), is to motivate,
inspire, guide, direct and evaluate the learning of specific
neighborhood through the cooperation of many people who are
associated together with the learning process. Classroom
environment should be happy learning , and headquarters that help
students to choose and make use of satisfactory set of the school and
home experience. The researchers considered the classroom as a
social, psychological, and physical learning environment in which
pupils and teacher live together. Social environment is the result of
the positive healthier relationships among teachers, pupils, parents,
and administrators of the school. The skillful teacher will assure a
minimum amount of undesirable behavior by implementing her class
program by l-making the curriculum interesting 2- setting up good
classroom routines and management practices. 3- keeping physical
conditions of the classroom as comfortable as possible. 4- relaxation
period is properly spaced with the study and work period. 5-
maintaining warm, friendly social climate in the classroom 6-

motivation should be acquired as a process of bringing about the
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learning environment that makes the learning experience make sense
to the learner. 7- Individualization of instruction is necessary
depending on the fact that pupils are different in their cognitive

growth .

For typical classroom environment, some researchers like Cangelosi
(1988:24), suggested that students engage in learning activities for
more than half of the time allocated for learning activities by
applying some elementary classroom management and discipline
techniques. Teachers can lead students to be engaged in learning
activities for more than 90% percent of allocated time. He believed
that teachers could enhance the chances of enjoying the climate in the
classroom that encourages tasks, engages students behavior by: 1-
creating a busy atmosphere. 2- being exceptionally prepared and
organized, especially near the beginning of the school time. Dreikurs
(1968) ,quoted in Cangelosi (1988: 72),stressed that teachers should
be neither autocratic nor permissive if they expect students to be
cooperative in the classroom because democratic classes have many
advantages 1- students have a voice in the determination of rules. 2-
they suffer from the logical consequences of their own misbehavior
rather than submit to arbitrary punishment. 3-they are motivated to

be on tasks because of the intrinsic benefits derived from being on

task .

However, Conard (1999: 495) believed that the classroom should be a
meeting place where the matching of the valid students’ expectations
with the curricular content and pedagogical appropriateness would

all contribute toward satisfying and effective learning. Classroom
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teachers are placed in the position to decide on the basic instructional

approach when delivering forcign language instruction,

On the other hand, Leroux and Glass (2000:63) noted that the
instructor training should address issues of the classroom as a social

environment in which patterns of behavior are learned and are

played out.

To create an cffective working atmosphere, Braine; Kerry; and
Pilling (1990:17) cited certain considerations like the settings where
students are allocated to groups according to their abilities, the
banding system in which students will be taught together throughout
the school day and in which students have the chance to know each

other better socially and the development of mixing abilities between

the students .

Lawrenz (1987:689) compared the classroom environment as
perceived by fourth grade and seventh -grade and high school boys
and girls in classes taught by males and females to determine if any
perceptual differences existed. The analysis showed that there were
no differences among fourth-grade, one difference among seventh-

grade, and three differences among high school student .

Lim(1995) examined the students' perceptions of the classroom
environment ang learning styles among 1.733 tenth-graders. He
found that school type had the most influence on the students’
perceptions of both actual and preferred classroom environment,.

Also he found that ‘gender had lesser influence and learning styles

had the least influence .
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Also Beer and Darkenwald (1989) investigated the perception of the
adult male and female students of the classroom social environment
against with the dimensions of affiliation and involvement. The
results of the study revealed that females perceived more affiliation

and a greater degree of involvement than did males .

Waldrip and Giddings (1996) investigated the cultural environment
of students and how contextual factors might interact with students
perceptions’ of the learning environment and their preferred
instructional modes. Data were collected from approximately 2,500
lower secondary students in Australia. Results revealed that students
who indicated a strong congruence between the school approach to
learning and their own cultural approaches saw their preferred
classroom environment as being one which was characterized by
higher affiliation, involvement, teacher support, task orientation ,and
order/organization as compared with those who saw less connection
between school and home. Another finding was that males were more
likely to view classroom roles as being gender- related than female

students and males were less threatened by classroom competition

than female students .

Corcoran(1970:17) believed that psychological factors in the
environment, like the classroom climate, influenced the language
growth. The classroom is a place where the child feels respected and
accepted,and which provides adequate opportunity for him to
acquire a rapidly growing and functional store of the language
meanings. Teacher's attitudes slike the tone of the voice used and

facial expressions, affect the language growth. The physical
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arrangement of the classroom affects in some manner the extent to
which a child is able to relate to his peers, and his acceptance of self-
worth .If the classroom is too warm, too chilly, or noisy ,children may

be distracted .

Wilkie (1996) identified the classroom environment preferences of
undergraduate college students. The research included constructing
and validating an inventory of the classroom climate preferences,
and conducting multivariate comparisons of the preferences of
reentry and ftraditional- age students. A second set of post-hoc
analyses compared students' preferences for eight instructional
support attributes. The preferred College Classroom Environment
Scale was constructed from issues identified through focus groups
interviews with 169 students and 18 faculty. Results of the study
showed that the classroom climate dimensions spreferred by these
college students, were Teacher Support ,Learning Enhancement,
Responsibility ,Interpersonal Engagement ,and Structure & Task
Orientation. The research demonstrated that the classroom
environment preferences of all students groups in the research
(adults, traditional-age, male, female minority and white) were

characterized more by similarity than by difference.

Fujita-Starck and Pamela (1994) sought to determine whether
motivational and classroom environment factors had an effect on
students’ satisfaction. Survey instruments utilized included the
Educational Participation Scale, the Adult Classroom Environment
Scale, and Dimensions of Adult Students Satisfaction. The functional

relationships between students motivation, classroom environment,
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and students satisfaction, were investigated for three curricular

groups: Professional Development, Personal Development, and Arts

and Leisure.

Summary :-

This chapter reviewed the literature about classroom learning
environment and students’ perception toward classroom environment
taking into consideration different points of view concerning
classroom environment. The classroom is considered the most
important functional unit ;it is a social situation ,with-a power

structure that includes  peer relationship between teachers and

students and among students themselves .
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Chapter Three

Methodology

Introduction

The researcher in this chapter presents the design and the procedure

used in testing the hypotheses of the study. In other words, this

chapter respectively includes the study purposes, questions and

hypotheses, the population and the sample procedure, the study

design, instruments as well as their validity and reliability procedure,

the study procedure, the testing session, and the statistical analysis

used in this study .

Purposes of the study :

This study has the following purposes :

Investigating  the perceptions of students  toward the
constructiveness of the classroom environment in improving
English foreign language learning in Nablus district ,their
perceptions of teachers, classmates and themselves, and their

reported interpersonal behavior .

Investigating the effect of the students’ perceptions on their

English classroom environment .

Investigating the cffect of specialty area, literary or scientific

stream , on classroom environment .
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- Investigating the effect of place of study ( city or village) as a
variable on the students' perceptions toward classroom

environment and the effect of the students’ grade level in English .

Questions of the Study:

This study tried to answer the following research questions :-

1- What are the perceptions of the students toward classroom

environment in improving EFL learning ?

2- Is there any significant difference in the students’ perceptions

toward classroom environment in improving EFL learning due to

the students' gender ?

3- Is there any significant difference in students’ perceptions toward

classroom environment in improving EFL due to the specialty

area of the students : scientific or literary stream variable?

Is there any significant difference in the students’ perceptions
toward classroom environment, in improving EFL due to the

place of study variable (city or village) ?

Is there any significant difference in students’ perceptions toward

classroom environment in improving EFL due to the students'

grade level in English ?

Hypotheses of the Study :

To answer the questions of the study ,the research questions were

converted into the following null hypotheses :-
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1-

There is no significant difference at (x=0,05)in the students’
perceptions toward classroom environment in improving EFL

learning due to the gender .

There is no significant difference at (a= 0,05) in the students’
perceptions toward classroom environment in improving EF L

learning due to the students’ level grade.

There is no significant difference at (¢=0,05) in the students’
perceptions toward classroom environment in improving EFL

learning due to the place of the study .

There is no significant difference at (=0,05) in the students’
perceptions toward classroom environment in improving EFL

learning due to the specialty area : scientific or literary stream .

Population :

1. The population of this study consisted of 3,005 ecleventh grade

students: 1,336 males and 1,669 females in the secondary schools
in Nablus district. They were distributed among 52 secondary
schools for males and females. These figures were taken from the
Directorate of Education in Nablus district during the second
semester of the scholastic year 1999-2000. Of these, 808 males
belonged to the literary stream, and 1,230 females belonged to the
literary stream. In the scientific strcam, there were 528 males and

439 females in the state schools in Nablus district. (see Tablel).

Table (1)
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Population Distribution

Gender | No.of students Literary Scientific Percentage
stream stream
Male 1336 808 528 44.45
Female 1669 439 1230 55.54
Total 3005 100%
Sample :

The subjects of the study were a randomly chosen stratified sample
consisting of (711) male and female students in the eleventh grade
belonging to the scientific and literary streams in Nablus district .
The sample represented (23.6)percent  of the total number of the
population chesen randomly frem cleven schools in Nablus district.
Schools were chosen according to their locations. Six male and female
schools were in the southern, northern, and western areas of the city;
six schools were chosen for the Iargest number of students in the

eleventh grade including three schools in villages east of Nablus and

three schools in villages west of Nablus .

The sample of the study was distributed according to the variables of
the study. As for gender, the sample consisted of (310)males in the

eleventh grade and (401) females in the eleventh grade as it is

illustrated in Table (2).

64

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Table (2)

Sample Distribution According to Gender

Gender Frequency (F) Percentage
Male 310 43.6

Female 401 56.4
Total 711 100

The second distribution was according to the specialty area. About
(330) were eleventh grade scientific stream male and female students,

and (381) were eleventh grade literary stream male and female

students as it is illustrated in Table three below .

Table (3)
Sample Distribution According to Specialty Area(Stream)
Specialty Area Frequency Percent
Scientific 330 46.4
Literary 381 53.6
Total 711 100.0

The third distribution was according to the place of the study or

location of the school : city or village. The number of the students in

the sample was (426) males and females studying in the city of
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Nablus in the first secondary class, and (285 ) students studying in

the villages of Nablus as illustrated in Table four below :-

Table (4)
Sample Distribution According to Place of Study
Place of Study Frequency Percent
City 426 59.9
Village 285 40.1
Total 711 100.0

The students' grade level in English as an educational subject is
taught in classrooms as a second language. The grade level referred
between 90% and more is considered as the highest grade, and less
than 50% is considered as the lowest grade as illustrated in Table

five below:-
Table (5)
The Sample Distribution According to Grade Level

Grade Frequency Percent
90% and more 107 15.5%
80-89% 140 19.7%
70-79% 135 19.0%
60-69% 139 19.5%
50-59% 101 14.2%
L.ess than 50% 89 12.5%

Total 711 100 .0%
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The researcher distributed 715 copies of the questionnaire. Three

questionnaires weren't completed because three students were

absent.

Instrumentation :

The researcher used the Classroom Environment Questionnaire as
an attitudinal questionnaire to find out the student perceptions
toward the classroom environment. The questionnaire was develdped
by Moose and Tricket (1973-1987) in Fraser (1998:529). The
questionnaire was distributed among the subjects of the sample of

the above population in the second semester of the educational year

1999-2000 on the 15th of February.

The questionnaire contained 56 statements about practices which
could take place in English classrooms. Students were asked how
much they agreed or disagreed with each practice. Their opinions
were studied about the actual perceptions of the English classroom

environment ,
The questionnaire was divided into the following domains:-

I-Affiliation:-  Items (1,815,22,29,36,43,50,47) showed student

affiliations toward the English classroom environment .

Example:- A student has a chance to get to know all other students

in their English classrooms {(Dorman,1997).

2-Classroom _interaction :- Items (2,9,16,23,30,37,44,5]) showed

student perceptions toward classroom interaction in English classes.
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Example :- My teacher is fair when dealing with students in English
classes. (Fraser,1997).

3-Cooperation :- Items (3,10,17,24,31,38,45,33,52,56) showed student

perceptions toward cooperation in English classes .
Example:- Students cooperate with each other when doing
assignment work in their English classes . (Mcrobbie,1997).

4-Task _orientation :- Items (4,11,18,25,32,39,46,53,55) showed

student perception toward task orientation in English classes .
Example :- Almost all class time is spent in doing work in English
classes. (Dorman,1997) .

S-Individualization :- Items (6,13,20,27,41,48,26,34,5) showed student

perceptions toward individualization in their English classes.
Example :- All students in English classes are expected to do the

same work. (Fraser, 1997) .

6-Teacher  control :—- Items (7,24,2],28,35,42,49,]9,12) showed

student perceptions toward teacher control in English classes.

Example:- If students break the rules in our English classes, they get
into trouble. (MC.Robbie, 1997) .

Pilot Study : A pilot study was administered , in the second

semester ,1999-2000 on 15th February in secondary schools , to the
eleventh grade literary and scientific streams in Nablus District. The
subjects were seven hundred and eleven students in the first
secondary literary and scientific classes .

The researcher distributed the questionnaire randomly in Arabic s
and read itin front of the students to sec if there were any questions

or unclear items in Arabic .
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The instructions of the questionnaire were casy to follow. All the
questions were clear, and the students expressed their understanding

of the questionnaire items by completing them out .

Validation Procedure of the Questionnaire :-

To ensure content validity, the researcher showed the questionnaire
to experts and specialties in the College of Education at An-Najah
National Universiﬁ. They were asked to judge the appropriateness of
each item for the whole purposes of the study. The researcher also
distributed the questionnaire among English teachers at schools to
benefit from their experience .

All the juries approved its appropriateness but suggested some
modifications in the arrangements of some items and canceling the
scale of order and organization and its items to avoid the state of

boredom among the students .

Questionnaire Reliability :-

A sample of thirty male and female students, from Jamal — Abd-An-
Naser School for Girls and Qadri-Tuqan School Secondary School
for Boys, were involved in checking the questionnaire reliability.
Alpha Formula Cocfficient was used in computing the data. The
qucstionnairé reliability was at Alpha = (0.90 )-

Data Analysis :

In this study, the researcher used the descriptivé and analytic
methods to attain the main purposes of the study, and to answer the
rescarch questions.1- The One Way Analysis of Variance (ANOVA)
was used to test the hypotheses of the study at (a= 0.05 ).2-Means
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and percentages 3-Independent T test and 4- Alpha Formula to test

the questionnaire reliability .

Research Procedures :

I- The researcher constructed the questionnaire on the basis of
[Likert scale] which consisted of five levels: -5- strongly agree
with the statement. 4- agree with the statement. 3- neither agree,
nor disagree with the statement ,or not sure . 2- disagree with the
statement and finally 1- strongly disagree with the statement .

2- The researcher got a recommendation letter from the Dean of
Research and Graduate Studies which facilitated her mission at
the schools.

3- The researcher took permission from the Ministry of Education to

administer the questionnaire to different schools for both males

and females .

4- The researcher took the statistical number of the students from the
Ministry of Education for eleventh grade students in the literary
and scientific streams: 3005, and 23.6 % were taken as a sample
for this study .

S- The researcher visited the school subjects of the sample study
and met with the headmasters and headmistresses of the school
sample. She talked to the teachers of English and explained the
purposes and the significance of the study .

6- The researcher made an appointment on the 18th February to

administer the questionnaire after approval of headmasters and

headmistresses of these schools .
7- The researcher distributed the questionnaire among the subjects

of the sample which consisted of (711) male and female students
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at the secondary stage in Nablus schools and its villages who
atfended the first semester of the year (1999-2000) and continued

the second semester of the same year .

The researcher collected the questionnaires after three days, from
the schools ,and after five days, from the schools in the villages.
Three students were absent at a secondary school , in the literary
stream in Nablus .

The researcher finally coded the questionnaires and used
Statistical Packages for Social Science (SPSS) to analyze the data

collected from the questionnaires at the Computer Center at An-

Najah National University

Summary :

This chapter discussed the methodology of the study and introduced

the following sections:-1- Population and the sample of the study. 2-

Research design and procedures used in confirming or rejecting the

hypothesis. 3-Instrumentation of the study. 4- Pilot study. 5-

Validation and reliability of the instrumentation of the study. 6- Data

analysis .
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Chapter Four

Results

This chapter presents the research findings : results of the
hypotheses as well as the responses to the five research questions. All

the hypotheses were tested at (a=0.05).

Questions of the Study :

What are the perceptions of the students toward the English

classroom environment in improving EFL learning ?

To answer this question of the study, the researcher used the means

of each item and the total scores for different domains .

Affiliation:

Table( 6)
Distribution of the students perception toward English
classroom environment in the domain of affiliation

No No. in the Item Statement Means | Degree of
questionnaire * perception

1 1 Members of the class do favors for 3.35 +
one another,

2 8 A stndent has a chance to know all 3.01 +
other students in the class.

3 15 Members of the class are personal 2.85 -
friends,
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well.

4 22 All students know each other very | 3.82 +

contact to develop likes or dislikes for
each other,

5 29 Students are not in close enough 3.12 +

6 36 The class is made up of individuals | 2.43
who don't know each other well.
7 43 Each  student knows the other 2.88
members of the class by their first
name,
8 47 Some students in our class don't like 3.10 +
each other.
9 50 Students enjoy working together in | 3.24 +
this class
10 Total scores 3.086
+= positive total scores *Maximum peints of responses are (5)
-= negative total scores points

The table was concerned with the students perception toward English
classroom environment in the domain of affiliation. That is to say, the
extent to which students know, help and are friendly with each other.,
As one can see, the table shows the means responses to the items of
the questionnaire, threec points and more expressed positive
perception as indicated in items number (1, 8,22, 29, 47, 50) . The
highest degree of perception was for item number (1) with a mean of
(3.35) On the other hand, if the means were less than three points, the
students’ perception would bhe negative as indicated in items number

(15, 36,43). The lowest degree was for item number (36) with a mean
degree (2.43) .

The total score of the students’ perception toward English classroom
environment in the domain of affiliation was (3.086) which suggested

a positive perception toward classroom environment in the domain of

affiliation .
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Interaction :

The second domain was about classroom interaction, and the extent

to which student-teacher interactions emphasized a concern for the

personal welfare and social interaction as illustrated in Table (7).

Table (7)

Distribution of the students’ perception toward questionnaire
items in the domain of classroom interaction

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit

No No of item in Item statement Means | Degree of
the question * perception

1 2 My teacher is fair when| 3.67 +
dealing with students.

2 9 My teacher is keen to see| 4.26 +
students do their best in the
subject being taught,

3 16 The teacher goes out of his/her | 3.74 +
way (0 help students

4 23 The teacher helps each student | 3.04 +
who is having trouble with the
work.

5 30 Our teacher is willing to| 3.23 +
forgive students for their
failures .

6 37 My teacher will help me ifI| 3.39 +
am having trouble with my
work.

7 40 When things go wrong , my | 3.42 +
teacher is honest about it,

8 44 The teacher is unfriendly and | 2.65 -
inconsiderate  towards the
students.

9 51 Our teacher talks to the| 3.23 +
students who need help .

10 54 My teacher gets on well with | 3.21 +
students in our class
! Total scores 3.384

+= positive total scores
- = negative total scores

(5) points

Maximum points of responses are
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Table(7)  shows the means of responses to the items of the
questionnaire in the domain of the classroom interaction. Items (2, 9,
16, 23, 30, 37, 40, 51, 54) indicated positive perceptions toward
classroom environment. On the other hand, the means for item (44)
as indicated in the table, was (2.65 ) .This expressed negative
perception toward classroom environment. The highest rank for the
positive environment in this domain was (4.26) in item number 9).
The total means of scores was (3.38 ) which indicated a positive

perception of the students toward classroom environment .

Cooperation:

The third domain was about cooperation as part of the classroom

environment. Cooperation is the extent to which students cooperate
rather than compete with each other in the classroom as it is

illustrated in Table (8 ).

Table (8)

Distribution of students’ perception toward questionnaire

items in the domain of cooperation

No No of item Item statement Means Degree of |
in the * perception
question

| 3 Students cooperate with each 3.16 +
other when deing assignment
work.

2 10 Students compete rather than 3.59 +
cooperate when doing class
work .

3 17 Practical work in groups is 3.65 +
dominated by certain students,
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4 24 Students share their books and 2.67 -

their resources when
researching an assignment.

5 31 When working in groups , 3.06 +
there is team work.

6 33 Students want to know if they 3.44 +
arc doing better than others in
the class .

7 38 There is cooperation in our 3.16 +
class .

8 45 Students don't want to help 3.20 +
others in the class,

9 56 Most students in our class are 3.10 +

willing to help students who
are having (rouble in their

works .
10 52 This class is competitive . 3.16 +
Total scores 3.15 +
+= positive total scores Maximum points of responses are
-= negative total scores (5) points

This table was concerned with the students’ perception toward the
classroom environment in the domain of cooperation. The means of
responses to items (3, 10, 17, 31, 33, 38, 45, 52, 56) were more than
three points which indicated positive perception toward classroom
environment. On the other hand ,the means of responses in item (4)
was (2.67 ) less than three points which indicated negative perception
in this item .The total means of scores were (3.15) which indicated

positive perception toward classroom environment . The highest

score was for item ( 17).

Task Orientation :

The fourth domain was about task orientation. That is to say, the

extent to which it is important to complete activities planned, and to
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stay on the subject matter in the classroom as it is indicated in table

number (9) below .

Table (9)

Distribution of the students’ perception toward the

questionnaire items in the domain of task orientation

No

No of the item

Hem statement

Means
*

Degree of
perception

4

Almost all the class time is
spent on_doing works.

2.80

11

Students are expected to stick
to classroom in their classes .

3.51

18

We spend more time
discussing students’ activities
than class related materials.

2.58

25

Getting a certain amount of
the class work done is very
importang in this class.

3.46

32

Students don't do much in
this class.

2.96

39

The student sticks to the class
work and doesn't get side
tracked.

3.11

46

Students know exactly what
tasks have to be done in onr
class.

3.21

53

Our teacher takes time out
from the lesson plan to talk
about other things,

2.86

55

This class is more of a social
hour than a place to learn
something,

2,92

Total scores

3.04

+= positive total scores
= negative total scores

(5) points

Maximum points of responses are

Table (9) showed the means of responses to the items of the

questionnaire in the domain of task orientation items (11, 25, 39,

46).There were more than three points which indicated positive
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perception toward classroom environment. The highest rank was
(3.51) in item (I1) in the questionnaire. On the other hand, the means
of responses for items (4, 18, 32, 53, 55) were less than three which
suggested negative perception in the domain of task orientation. The
total means of scores was (3.04) which indicated a positive perception

toward classroom environment in the domain of task orientation

Individualization:

The fifth domain was about individualization. That is the extent to
which students are allowed to make decisions, and are treated
differently according to ability, interest and rate of working as

indicated in table (10) below.
Table (10)

Distribution of students perception toward the questionnaire
items in the domain of individualization .

No. No of the item Item statement Means Degree of
* perception

1 5 Students who work faster 2.85 -
than others move on 1{o the
next topic .

2 6 All students in the class are 3.03 +
expected to do the same
work.

3 13 Students work at their own 3.67 +
speed .

4 20 Students have a say on how 2.55 -
class time is spent .

5 26 Different students do 2.65 -
different works .

6 27 Students are allowed to 2.65 -
choose activities and how
they work.
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7 34 Teaching approaches allow 3.02 +
students to proceed at their
OWn pace.

8 41 Students who have finished 3.04 +
their work wait for other
students to catch uwp with
their English classes .

9 48 The teacher decides what will 3.39 +
be done in our Eng, class.
Total scores 3.02

+= positive total scores
-= negaiive total scores

Table(10) shows the means of responses to the items of the
questionnaire in the domain of individualization. The means of
responses to items (6, 23, 34, 41,48 ) were more than three points
which indicated positive perception toward classroom environment
The highest rank was (3.67) in item numbc'r (13). On the other hand,
the means of responses for items (5, 20, 26, 27) were less than three
points which indicated negative perception toward classroom
environment in the domain of individualization. The total means of

scores was (3.02) which indicated a positive perception toward

classroom environment .

Teacher Control :

The sixth domain was about the teacher control; that is, the number
of rules, how strictly rules are enforced and how severely infractions

are punished as it is indicated in table (11) below.
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Table (11)

Distribution of students’ perception toward classroom environment

questionnaire in the domain of teacher control

No No of the Item statement Means | Degree of
item * perception
1 7 There are rules in our Eng. class . 3.42 +
12 When our teacher makes a rule, he /| 3.82 +
she means it ,
3 14 If students break a rule in our Eng.| 2.57 -
class, they get into trouble.
4 19 Students who continually misbehave | 2.08 -
are dismissed from the classroom .

5 21 Our teacher is not strict . 3.32 +
6 28 Students  get into trouble for| 286 -
talking when they're not supposed

to do so .

7 35 Students don't have to stick to rules | 3.38 +
in their Eng. class .

8 42 Students get into trouble if they [ 2.93 -
aren't ready ,when Eng. class is
about to start .

9 49 Our teacher tolerates a lot of| 3.14 +
misbehavior in the classroom.
Total scores 3.05

+= positive total scores
-= negative toial scores

(S) points

Maximum points of responses are

Table (11) shows the means of responses to the items of the

questionnaire in the domain of teacher control; the means of

responses in items number ( 7, 12, 21, 35, 49 ) were more than three

points which indicated a positive perception toward classroom

environment . The highest rank was (3.82) in item (12). On the other

hand, the means of responses in items (14, 19, 28, 42) were less than

three which indicated a negative perception toward classroom
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environment. The total means of responses in this domain was (3.05)

which indicated a positive perception toward classroom environment.

To sum up the results of the students’ perception toward classroom
environment , we can say that the students perceived their classroom
environment positively in all the domains of the questionnaire as it

is shown in table (12 ) below.
Table (12)

The rank of the students' perception toward classroom environment

Rank Domains Means Degrees of perception
1 Interaction 3.38 +
2 Cooperation 3.015 +
3 Affiliation 3.08 +
4 Teacher 3.05 +
control
5 Task 3.04 +
orientation
6 Individualizati 3.02 +
on
Total sums of domains =3.12 +maximum points of
responses are (5) points

The highest means of responses were in the domain of interaction ,
where as the lowest means of responses were in the domain of
individualization. The total means of responses in the whole domains
was(3.12) which also indicated a positive perception toward
classroom environment in the sixth domains, and all the domains

were positive .
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Test Hypotheses :

This chapter presents the results and the responses to the hypotheses
and the fourth research questions respectively. All the hypotheses

were tested at (a= 0.05).

Hypothesis One :

There is no significant difference at (x=0.05) in the students’

perceptions toward English classroom environment in improving

EFL learning due to the gender .

Independent t-test was used to test this hypothesis. It was used in the
analysis of the mean scores of the students’ perception toward

classroom environment .The results of the first hypothesis are

presented in Table (13)
Table(13)

The Results of the Independent T test of the students' perception
toward classroom environment according to their gender

Males= N. (310) Females= (401)
Domain Mean S.D Mean S.D. | T.test | Significant
Value

AfTiliation 3.14 0.48 3.04 0.47 2.869 0.0604*
Interaction 3.38 0.58 3.38 0.58 0.108 0.914*
Cooperation 3.01 0.57 3.27 0.52 6.256 0.000*
Task Orientation 3.01 0.51 3.07 0.46 1.654 0.099*
Individualization 3.06 0.50 2.99 0.46 2.062 0.040*

Teacher control 3.12 0.49 3.01 0.46 6.060 0.02*
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Total scores 3.12 0.33 3.128 [ 0.311 | 0.179 8.858*

As Table (13) shows, the mecans of responses of the independent t
test, for students’ perceptions in the domains of task orientation and
students’ interaction, were less than the critical T- value 1.96. As
illustrated in the Table(13) for task orientation ,the means of
responses were (1.654) and for interaction (0.108). This means that
there were no significant differences in the means scores befween

male and the female students as it was illustrated by the T- value.

On the other hand, the means of responses, in the domains of
cooperation, individualization, teacher control, and affiliation, were
respectively more than the critical value (1.96) which means that
there was significant difference at (0=0.05 ) between boys and girls
toward English classroom environment in the domains of
cooperation, individualization, affiliation ,and teacher control . All

these results were more than the critical value (1.96) .

As one can also see the differences of the means of responses in the
domain of affiliation, between male and female students, they were in
favor of male students. On the domain of cooperation ,the differences
in the means of responses, were in favor of female students. Also on
the domain of individualization, the differences in the means of
resbonses between male and female students, were in favor of male
students. In the domain of teacher control the differences of the
means of responses, between males and females, were in favor of

male students than female students. The total means of responses was
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in the sixth domain (0.179) which indicated that there were no

significant differences in the domain of individualization .

Hypothesis Two :

There is no significant difference at (= 0.05) in the students’
perception toward English classroom environment in improving EFL

learning which may attributed to the specialty area : scientific or

literary stream.

An independent t-test was used in the analysis of the mean scores for
students in the scientific and literary streams in the eleventh grade,
and the results are shown in Table (14) below .

Table (14)

Results of the Independent T test of the distribution of the students
perception toward classroom according to their specialty area

Scientific (No. 330) Literary (No.
381)
Domain Mean S.D Mean S.D. | T.test | Significant
Value

Affiliation 3.05 0.44 3.11 0.51 1.64 0.09*
Interaction 3.31 0.59 3.44 0.57 3.66 0.002*
Cooperation 3.10 0.54 3.20 0.57 2.46 0.014*
Task orientation 3.03 0.50 3.05 0.47 0.43 0.66*
Individualization 3.01 0.48 3.03 0.48 0.80 0.42*
Teacher control 3.00 0.47 3.10 0.48 2.84 0.005*
Total scores 3.08 0.32 3.16 0.31 3.07 0.002*

As one can see in Table(14), the means of responses in the
independent t-test for students’ perception toward classroom
environment were positive . As the table shows, in the domains of

interaction, cooperation and teacher control  the means of scores
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were more than the critical value (1.96), and thus indicating a
significant difference in the means scores between the literary and
scientific streams . So the results in these domains provide evidence
for rejection of the second hypothesis in the domains of interaction,

cooperation, and tcacher control in favor of literary stream as

revealed in the Table (14):-

1-  There was a significant difference at (&= 0.05) in the mean
scores among students’ perception in the literary and scientific

streams in the domain of interaction in favor of literary stream .,

2-  There was a significant diffcrence at (x=0.05) in the mean scores
among literary and scientific students’ perception in the domain

of cooperation in favor of literary stream.

3-  There was a significant difference at (a=0.05) in the mean scores
among literary and scientific stream students’ perception in the

domain of teacher control in favor of literary stream .

On the other hand, the ﬁndings, related to the second hypothesis in
the domain of affiliation, task orientation, and individualization
revealed that the means of responses were less than the critical value
(1.96) which provides evidence to accept the second hypothesis which
revealed that there was no  significant difference at (a=0.05) in the
mean scores among literary and scientific stream students’

perceptions toward classroom environment in the domains of

affiliation, task orientation, and individualization.

Hypothesis Three :
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There is no significant difference at (x=0.05) in the students’
perception toward English- classroom environment in improving

EFL learning due to place of study .

Again the researcher used the independent t-test in the analysis of the
mean scores. The aim of this test was to investigate if there were any
differences in the students’ perception toward classroom
environment which might be attributed to place of study :city or

village . The results are shown in table number (15)below :
Table (15)

Results of the Independent T. test on the distribution of the
students’ perception toward English classroom
environment according to the place of study

City (No. 426) Village (No. 285)
Domain Mean Sd Mean Sd t-value Sig.
Deviation Deviation
Affiliation 3.09 0.47 3.47 0.49 0.46 0.64*
Interaction 3.40 0.55 3.35 0.62 0.96 0.33*
Cooperation 3.19 0.56 3.09 0.56 2.32 0.02*
Task Orientation 3.08 0.47 2.99 0.05 2.39 0.01*
Individualization 3.05 0.47 2.98 0.49 1.47 0.08*
Teacher control 3.11 0.50 2.98 0.44 3.62 0.000*
Total scores 3.15 0.30 0.38 0.34 2.97 0.003*

Table (15) shows the means of responses in the independent t-test for
students’ perceptions toward English classroom environment in the
domains of cooperation, task oricntation, and teacher control. The

mean of scores were more than the critical value (1.96). Thus this
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indicated that there was a significant difference in the mean scores
between the students in the city and village students. The results in
these domains provide evidence for rejection of the third hypothesis

in the domains of cooperation, task orientation, and teacher control

as revealed in the following results :

I-  There was a significant difference at (o= 0.05) in the mean
scores between city and village students’ perception in the

domain of cooperation in favor of city students .

2-  There was a significant difference at (¢=0.05) in the mean scores
between city and village students’ perception in the domain of

task orientation in favor of city students .

3- There was a significant difference at (x=0.05) in the mean scores

between city and village students’ perception in the domain of

teacher control in favor of city students .

On the other hand, the findings, pertinent to the third hypothesis in
the domains of affiliation, interaction, and individualization, revealed
that the means of responses were less than the critical value (1.96)
which provide evidence for accepting  the third hypothesis ,and
which revealed that there was no significant difference at (a=0.05) in
the mean scores between city and village students’ perception

toward classroom environment in the domains of affiliation,

individualization, and interaction .

Hypothesis Four :
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There is no significant difference at (0=0.05)in the students’
perception toward English classroom environment in improving EFL

learning due to the grade level of the students .

To test the hypothesis the independent t-test was used to analyze the
data collected from the question. Table(16) shows the means of scores
in the subject of English language according to the sixth domains .

The results of this analysis are shown in table number (16)

Table (16)

The Results of the students’ perception according to the
level grade by one way analysis of variance

Marks and { 90% and | 80-89% | 70-79%, 60-69% 50-59% | Less than
number of [ more (140) (135) (139) (101) | 50% (89)
students) (107)

Affiliation 3.06 3.08 3.14 3.06 3.04 ‘ 3.10
Interaction 4.44 3.45 3.38 3.32 3.33 3.36
Cooperation 3.21 3.23 3.15 3.07 3.12 3.13
Task orientation 3.11 3.12 3.03 2.96 2.91 3.11
Individualization 3.06 3.05 3.02 2.95 3.01 3.06
Teacher control 3.10 3.04 3.01 3.04 3.09 3.05
Total scores 3.12

To answer the fifth question of the study ,two statistical test were
performed. The first one was the one way analysis of variance test
(ANOVA) to test the significance, if any, of the students’ overall

grade level in the domains. The results of (ANAOVA) are shown in
Table (17) below .
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ANOVA Test Results on the significance according to the

Table (17)

students’ grade level for the different domains

Domains Sources of Sum of Squares Df Mean F Sig.
variance square
Affiliation Between Groups .762 5 152 649 662
Within Groups 165.559 705 235
Total 166.321 710
Interaction | Between Groups 1.910 5 282 1.11 353
Within Groups 242.467 705 344
Total 244.377 710
Cooperation | Between Groups 2,347 5 469 1.476 | .195
Within Groups 224.280 705 318
Total 226.628 710
Task Between Groups 4.483 5 897 3.845 | .002 *
orientation | Within Groups 165.395 705 223
Total 168.878 710
Individualiz | Between Groups 1.100 5 220 933 459
ation Within Groups 166.255 705 236
Total 167.355 710
Teacher Between Groups 616 5 23 523 759
control Within Groups 166.061 705 236
Total 166677 710
Total scores | Between Groups 1.018 5 204 1.963 | .082
Within Groups 73.110 705 Jd01
Total 74.128 710
One can notice in Table (17) that the computed (F) value in the

domains of affiliation, interaction, individualization, cooperation ,
and teacher contro! was less than the critical value ( 2.22).This means
that there were no  significant differences at (a=0.05 ) in the
students’ perceptions which might be attributed to the grade level .

This result provides evidence for acceptance of the fourth hypothesis

in these domains .

On the other hand, the result of the analysis shows that the computed

| (F) value in the domain of task orientation was (3.84) which is more
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than the critical value (2.22). This means that there was a significant
difference at (a=0.05)in the mecans of the grade level .This result
provides evidence for the rejection of the fourth hypothesis in the
domain of task orientation ,thus revealed a significant difference at in
the students' grade level in the domain of task orientation in favor of

the students’ level grade.

To determine between whom these differences were, the researcher
used Scheffe's Post -hoc (SLD )test to make a comparison among
the means of the gradelevel in the domain of task orientation , and

these results are illustrated in table number (18).
Table (18)

LSD Post - hoc Test for the Comparisons Between Means of Task
Orientation According to the Grade Level

Grade 90% and 80-89% 70-79% 60-69% 30-59% | Less than
more 50%
90%and -,012 .08 0.15* 0.19* 0.02
more
80-89% 0.01 0.09 0.16* 0.20*
70-79% 0.08 0.09 0.06
60-69% 0.09 -0.15*
S0-59% -0.19*
Less than
50%

Results of table (18) show the following :-

*(90%) and (60-69) in favor of (90%) and more

* (90%) and (50-59%) in favor of (90%) and more.

* (80-89%) and (50-59%) in favor of (80-89%).
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* (80-89% ) less than (50%) in favor of (80-89%) .
* (60-69%) and less than (50%) in favor of less than (50% ).

* (50-597%) and less than (50%) in favor of less than (50%) .

Summary :

The researcher in this chapter presented the findings of the
statistical analysis .These results have been displayed in terms of
answers to the questions of the study and answers to the fourth
hypotheses of the study . An independent T test , alpha formula , and
one way analysis of variance were used to process the data of the

study .
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Chapter Five

Discussion , Conclusions And Recommendations

This last chapter of the study, provides a discussion, draws

conclusions , and suggests recommendations

The results of the study are discussed under the following headings ;

I. The perception of English language students toward classroom

environment in improving EFL learning pertaining to gender

variable .

2. The perception of English language students toward classroom

environment in improving EFL, learning pertaining to the

students’ specialty area either scientific or literary stream .

3. The perception of English language students toward classroom

environment in improving EFL learning pertaining to the

students place of study .

4. The perception of English language students toward classroom

environment in improving EFL learning pertaining to the

students' grade level in English .

Discussion of the Results of the First Hypothesis -

The first hypothesis says that the
(x=0.05)

re is no significant difference at

in the English language students’ perception toward

classroom environment in improving EFI, learning due the gender
variable .
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The results of the analysis provided evidence for the acceptance of
the first hypothesis in the domains of task orientation, and
interaction and the rejection of the first hypothesis in the domains of
affiliation in favor of the male students. On the domain of
cooperation, the differences were in favor of female students. On the
domain of individualization, the differences were in favor of male
students, and on the domain of teacher control , the differences were

in favor of male students .

The results of the first hypothesis revealed that male and female
students had the same perception toward their classroom
environment in the domains of task orientation and interaction. The
total scores of the students’ responses in these domains were positive.
The students interacted with their teachers to emphasize concern for
their personal welfare and social position in the classroom. For
example, male and female English teachers failed with their students
in the classroom. English teachers were keen to see students do their
tasks in the best form in the subject being taught. Also for task
orientation, that is to say the extent to which a job is being done, and
the degree of emphasis to complete activities planned to be
accomplished at certain time. These signs reflected positive pictures
toward classroom environment in English classes in our schools

because all the time is spent on doing classroom activities at certain

point of time .

On the other hand, male students in the first secondary classes
showed more responses in the domain of affiliation. They were

helping each other. They were friendly and did favors to each other.

93

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



They were allowed to take decisions and the teachers treated them
differently according to their abilities, interests, and rate of working,
If the students broke the rules, they got into trouble in their
classroom and with their English teachers. But the female students in
the eleventh grade showed more responses than male students in ihe

domain of cooperation. They preferred practical work in groups .

The findings of this hypothesis are in agreement with Johnson’s
notion (1970) of conceptualized classroom as consisting both of
structural aspects and emotional aspects correlated with each other.
The differences in the perception were associated with kinds of
cognitive and affective growth .So if the class members were treated
equally without hostilitics, the results would be positive so that the
teacher could influence the constructiveness of the classroom
environment  through the appropriate use of cooperative,
individualistic and competitive efforts. The more male and female

students were cooperatively oriented, the more students perceived

their classroom environment positively .

Also the results of ﬁrs;t hypothesis were in agreement with the notions
presented in studies conducted by Dorman, Fraser, and Mc Robbie
(1997) whose study assessed student's perception of classroom
psychological  environment and Lawrenze’s study (1987) which
revealed no differences in gender  variables among fourth and
seventh grades in some domains, and agreed with Morrison's (1979)
notion that boys and girls acted differently in schools. Boys and girls
responded similarly to varying conditions of structure, but at

different levels, they revealed differences in their perceptions .
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However, pertinent to the first hypothesis, there was no in

agreement in the student's results perception toward their classroom

environment in the school types and in the gender variables in the

domains of cooperation and affiliation in favor of girls in the
Catholic schools who had a higher level of students’ affiliation . But
on the domain of cooperation, the result of the above hypothesis was
consistent with Fraser’s (1997) study which revealed that Catholic
school girls had higher levels of perception than Catholic boys school

and coeducational schools for boys and government schools for boys .

Also Teacher- Student interaction didn’t concur with the above
hypothesis in which the Catholic girls schools and government schools
in the domain of task orientation in Catholic boys’ schools and
government schools had higher level of task orientation than girls

schools .

Trickett, Castro, and Schafter study (1982) didn’t agree with the
findings in some domains but agreed with other domagins of the
classroom environment in their study. The classroom environment
single-sex and coeducational private schools in the United States of
America reported significant differences in the four of the nine scales
of Moose and Trichett's scales, in which the domains of task
orientation, affiliation, order and organization, and students’
involvement scored higher in single-sex schools than coeducational
schools. Also the results of Beer and Darenwald’s study (1989) didn't

agree with the results of this hypothesis in the domain of affiliation

that females had more affiliation than males .
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Morrison’s study (1979) didn’t concur with the findings of this
hypothesis. In his study, boys showed less work invelvement ,more
passive deviancy attributing that to the context of these schools.
Teachers provided structures which were considered negatively by
students. Waxman &Haung's study (1997) emphasized the perception
of the students toward classroom environment and revealed a
different  significance in the gender variable especially between
grade level and sex, and between grade level and subject area among
the elementary students and secondary students in which female
students had significantly higher involvement, task orientation,
affiliation, order and organization than male students in the

elementary schools .

The researcher here would like to mention that the classroom
environment differs from one school to another, and also differs from
society to another one. Taking into considerations the differences in
the learning styles, the differences in the physical environment, the
economic and social conditions in these communities, the attitudes of
the teachers ,administrators, principals ,and even the political
conditions ;all these variables affect the students ° perception

toward their classroom environment .

Discussion_of the Results of the Second Hypothesis :-

The second hypothesis maintained that there was no significant

difference at (a=0.05) in the students’ perception toward classroom

environment due to the specialty area: scientific and literary streams.

The results of the analysis provided evidence for the acceptance of

the second hypothesis in the domains of affiliation ,task orientation
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and individualization .On the other hand, the results of the analysis
provided evidence for the rejection of the second hypothesis in the

domains of interaction, cooperation, and teacher control .

Therefore, the results of this hypothesis revealed that there was no
significant difference in the students’ perception toward the
classroom environment in the domains of affiliation, task orientation,
and individualization. On the other hand, there was a significant
difference in the students’ perception toward classroom environment
in the domains of interaction, cooperation, and teacher support in

favor of the literary stream students .

To the best of the researcher’s knowledge ,this is the first study
which makes a comparison between the perceptions of the scientific

and literary stream students .

However, from the above results, we notice that the literary stream
students had higher level scores than the scientific stream in their
perceptions toward English classroom environment although the
scientific stream students may advance in some fields more than the
literary ones but the literary stream students had more positive

perception towards their classrooms .

The way students are classified into literary and scientific scream in
our school depends on the students’ achievement in mathematics and
science. The higher grade students join the scientific stream while
the lower grade students attended the literary stream. These choices
are practiced without giving great attention to the students' interests,
attitudes ,ambitions for the future instruction, and even the

instructional materials which students like in their classrooms. So
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the biggest role depends on the teachers, administrators in the
literary stream schools. They 'try to create good , educational, and
social classroom environment so that literary stream students can
get higher scores in their achievement tests. On the other hand, the
students in the literary stream may be motivated by their desire to be
good at language, and their eagerness and desire to continue their
university education whether in their country or abroad where all
academic specializations are all in English. In addition to that, if
literary stream students are going to continue their studies in foreign
countries in which they need English badly, they will be actually
aware of the importance of lcarning the English language. They
perceive the communicative need of it which is a primary motive for
learning a foreign language. Therefore literary stream students have
positive and higher perception toward their classroom environment
than students in the scientific stream, and they are motivated to learn
and are willing to devote time and effort to the study and improve

their English in their classrooms .

Such a finding in the differences in the perception between the
literary and scientific streams agrees with the results of Raviv and
Reisel (1993) who maintained that the relative value of the
comparisons among schools belonging to the same educational
network was in the emphasis placed upon student-teacher
relationships, respective emphasis on the environmental dimensions

and also the upholding of democratic policy in high schools.

Another study, in accordance with result of the second hypothesis

was the study by Waxman, Ilaung and Anderson (1997) about
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different perceptions upon the classroom environment which
revealed that students in the E/E reported more positive environment
than students in the I/I schools. The differences in the perceptions
were due to the degree of affiliation, and the degree in the teachers
spend little time interacting with the students regarding personal
issues, encouraging students to succeed and showing interest in the

students’ work. Those interactions are very important for developing

a positive learning environment .

The rejection of the above mentioned hypothesis strongly supports
the notion that argues that the scales of interactions, socioeconomic
status friction and competition would predict the students'
mathematics achievement and also supports the Needels and Gago’s
findings(1991)that  there  were subject-specific  attitudinal,
instructional, curricular, and achievement differences among

students in different school environment,

This result is also consistent with Walberg (1968) who found that
students, who perceived their classes as more difficult, achieved more

in physics and science understanding than classes perceived as less
difficult

The researcher also believes that the differences in the curriculum
instruction influence the learning environment in high schools, and
that the teachers are the most crucial element in a positive classroom
environment. They could keep order, interact with students in ways
that could be considered friendly and show concern for the students,

and get involved in discussions and group activities. The researcher

542765
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thinks that the importance of the classroom learning environment has

the greatest effect in school and in the community as a whole .

Discussion of the Results of the Third Hypothesis :

The third hypothesis states there is no significant difference at
(=0.05) in the students’ perception toward classroom environment

in improving EFL learning due to the place of study .

The results of the analysis provided evidence for the rejection of the
third hypothesis in the domains of cooperation, task orientation, and
teacher control among students’ perception between students who
studied in Nablus and students who studied in villages around
Nablus. The differences were in favor of city students. On the other
hand, the results of the analysis provided evidence for acceptance the
third hypothesis in the domains of affiliation, individualization , and

interaction .

Therefore, the results of this hypothesis revealed that there was no
significant difference in the students’ perception toward classroom
environment in the domains of affiliation , individualization, and
interaction. However, there was a significant difference in the
students’ perception toward classroom environment in the domains
of cooperation, task orientation in favor of city students and teacher

control in favor of students in the city too.

The researcher attributes this to different social circumstances
between life in citics and life in the villages which play a great role in

limiting the way of how people think and how they choose their style
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life. This leads to different styles of raising up and instructing

students in both areas . It is mainly a matter of seriousness or not .

In villages , students grow up surrounded by hard life. They grow up
and think of how they can improve such life which grows up in their

minds too. They hope they can be something important which is the

hope of their parents.

For this crucial reason, pupils consider completion of their school
and attending the university as being an important turning point in
their life which determines their future . So he/she keeps on trying

to achieve high grades which means he/she can study at a college .

The researcher believes that the results of this hypothesis are like a
mirror that reflects the shiny and clear picture of the classroom
environment ,and agrees in some points with other researchers
concerning the conditions of our classrooms. For cxample, there is no
significant difference in the students’ perception of interaction,
affiliation and individualization between city and village students .
This result supports Bar —Tal’s (1994) views of classroom' life as a
social context in which the teacher asks questions and students react
to their teachers. The classroom is a busy place which involves
talking for many hours, acting, and writing. The teacher controls,
acts like a goalkeeper who manages the flow of the class, the teacher
controls the activities in the class, provides books, cassettes and many
resources in the classroom, and serves as an official time keeper. In

this way interaction is created in the classroom and the students are

affiliated to the classrooms .
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The class size in the village is less than in the city in classes. So the
teacher controls his/ her class in a different way. On the other hand,
there is the bad physical environment in the classroom in the village :
cold, no lighting, unhealthy classes. These cause differences in the
tasks in which students are involved, and causes differences in the

way in which students cooperate with each other and with their

teachers .

Some classes in the village are coeducational classes, Male and
female students in the first secondary class learn together ;they come
from different villages to learn in the school. So the proportion of
the cooperation and task orientation in the classroom is less than that

among students in the city, Students in the village also have different

social and economic conditions .

Also the findings of the hypothesis supports Mendler and Curwin’s
ideas(1983) concerning the characteristics of the healthy classroom
environment in which learning is a growth producing, actualizing and
therefore enjoyable. True learning is not merely tension and
reduction nor is it drudgery. The findings support the views of Kerr
and Nelson’s views (1983) that stimulus control in the use of rules and

the teacher social behavior management system affect the classroom

environment .

Discussion of the Fourth Hypothesis Result :

The fourth hypothesis says that there is no significant difference at
(0=0.05) in the students’ perception toward classroom environment

in improving EFL learning due to the grade level of the students ,
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The results of the fourth hypothesis analysis provided evidence for
acceptance of the fourth hypothesis in the domains of
individualization, cooperation, teacher control, and affiliation. The
results of the analysis provided evidence for rejection of the fourth

hypothesis in the domain of task orientation .

Therefore, there was a significant difference at (a=0.05)in the
students’ perception toward classroom environment in the domain of
task orientation due to the achicvement scores in English . By making
a comparison between means of the task orientation and the grade

level of the students, the results showed the following :-
90% and (60-69%) were in favor of 90%.
90% and (50-59%) were in favor of (90%).

Many researchers have used the grade level variable to compare the
perception of different classes and schools, because school and
classroom factors have been investigated to improve the education of
the students' outcomes. The students’ outcomes can be improved by
providing teachers with feedback from the learning environment

data (Burden and Fraser,1993) .

Walberg (1969) and Fresko et al (1989) supported the notion of the
classroom environment measure that can be cffectively used as a
criterion or outcome variable in range classroom environment scores
which can be used as a dependent measure to reveal association with

the class size, type of school, and teacher training as variables to

measure classroom environment .
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Dryden and Fraser (1996)examined the effect of the classroom
environment on the students’ mathematics achievement. Interactions
of the classroom variables provide evidence about the classroom
achievement. Waxman and Haung believed (1997) that there was a

significant interaction between grade level and subject area, and

between grade and sex,

Watkins and Wong (1998) argued that the actual environment
approach of learning was correlated with the achievement and that

cognitive variables positively influenced learning outcomes .

Socio-psychological environment significantly affects student
cognitive and affective outcomes ( Fraser,1988). He found that the
academic interaction and the quality of the teacher are the most
important educational variables to promote students' outcomes and
to create active learning. Students recorded higher grade in classes in

classroom characterized by teacher’s clarity and good organization of

the classroom .

The result of this hypothesis also support Grant’s notion (1982)

that there were many factors that influenced the academic success in
the classroom environment like socioeconomic factors of the class
members. Membership in the social elass level, middle or upper
level, and intelligence can be important factors in learning. They also
provide stimulating and challenging environment in addition to the
satisfaction of the emotional needs of the students. They can develop
positive relationships between the students and their classrooms and

so the students ' outcomes become better and higher .
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The researcher believes the achievement scores are a critical
sensitive variable that can clarify the classroom environment of the
community where it is found. The results of the fourth hypothesis
provided evidence for the correlation between the grade level in the
English and task orientation as a variable in the classroom
environment. Task orientation is the extent to which students are
involved in the classroom activitics. It is the degree to which lesson
plan is accomplished in the classroom. The comparisons of the grade
level of the students revealed that the higher grade students were
involved in the classroom activities positively. Their social economic
and emotional needs were satisfied in their classrooms , The teachers
had a special philosophy that valued the individuality in the
classrooms especially higher degree cognitive abilities students . The
teachers plan ,actions and styles of teaching and materials. Resources
used in the classrooms fitted the cognitive and emotional needs of the
higher grade students .Even the physical environment of the
classroom and evaluation of the teacher satisfied the higher grade
students .On the other hand ,it is noted that low scores students in
English and even middle scores students(70-79%) who revealed zero
correlation in the classroom environment reflected dissatisfied
classroom environment ,busy disorganized classrooms ,teachers who
create experiments ,activities and simplify the curriculum so as to

motivate students and to promote students to learn and to improve

their learning outcomes .

The lower grade level in English revealed also dissatisfied
relationships between the students and their teachers ,and even

among the students themselves. There was a lack of involvement in
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the classroom activities. Students weren't oriented with their
classrooms. They had no opportunity to share in the classroom
instructions. The students were discouraged from developing a
desire to achieve high scores in their achievement tests. Students’
perception of task orientation should be positively related to the
students’ activities such as designing experiment , making
generalization ,and expressing opinions. On the opposite side,

negative perceptions were related to lower achievement in the

classroom .

Conclusion:-

This chapter discussed the results of the study according to the

researcher’s opinion and in comparison with other studies that dealt

with the classroom environment .

As a result, the students as a whole had a positive perception toward
classroom cnvironment in most of the questionnaire scales like

affiliation, interaction, cooperation ,task orientation, individualization

and teacher control .

However, the researcher would like to look at the final analysis of
the perception of classroom environment in its different variables.
The highest means of responses were for the domain of classroom
interaction between the students and their teachers, while the lowest

domain, according to the students' perceptions, were for the domain

of individualization .

The classroom is defined in terms of the perception of students in this

study. It can also be defined in terms of the perceptions of teachers,
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administrators and supervisors within the school ,because it is the
most important functional unit. 1ts role is to motivate ,inspire ,guide
and evaluate the learning of specific colleagues through cooperation

of many people who are associated with the learning process .

Pierce,Reavins and Stulken(1953) considered the classroom as a
social, psychological, and physical learning environment in which
pupils ,teachers live together for five schooling days in a school year.
Classroom environment should be happy ,business like , and
learning headquarters should help students to choose and to make

use of satisfactory set of the school and home experience .

So the researcher Dbelieves that our interest as teachers,
administrators, supervisors and principal should be concentrated on
the elementary and preparatory classroom environment ,S0 as to
inspire positive perceptions toward classroom environment from the
beginning and to solve the attitudinal problems from their roots to
enhance learning through different factors and environments that
have been discussed in this study . Thus, the measures of the
classroom environment should be developed and evaluated in more

positive ways toward students in the secondary high school stages.

Recommendations :-

In the light of the results of this study, the researcher would like to

recommend the following :-

1- Monitoring a positive educational climate is a valuable outcome

It is important in its own right. So schools should begin to include
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classroom measures as a regular component of the classroom

evaluation and accountability procedures .

2- Since there is a strong association between useful learning
classroom environment and pupils’ outcomes in almost all scales.
Classroom dimensions should be changed ,modified , and even

developed to improve the students ' outcomes .

3- The researcher recommends providing schools with modern
learning facilities to improve the physical environment of the
classrooms  which reflects  exciting ,enjoyable , humorous
atmosphere like well-shaped classrooms ,modern blackboards
and even providing classes with video tapes ,computers ,good
healthier, and warmer classrooms, in addition to supplying
schools with resources and materials like books stories ,pictures
s;role cards that bring the outside world to the classroom

environment, and create positive environment in the classrooms .

4-Since the teachers are one of the most important elements in the
teaching learning environment, especially in English classrooms,
when the teacher is well qualified, proficient enough for teaching
the language and orienting with the classroom environment ,only
then the students’ outcomes would be better in their achievement
tests. So what is needed is real qualified ,experienced and

exemplary teachers who are more favorable than those of non

exemplary teachers.

5-Conducting workshops and seminars regularly for in-service
English teachers to acquire positive ways of managing and

organizing the classrooms, dealing with social environment of the
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classrooms, That is to say, not to be only a teacher who conveys
information and knowledge ,but also a social man or weman who
bears in mind his/or her students’ needs either their affective

emotional needs , or their cognitive needs .

6- As schools are specialized institutions, concerned with teaching

and learning places where students significantly spend a great a
mount of time engaged in cognitive ,manual and social works »SO
the researcher recommends good positive social relationships
between the teachers and their students in one way ,as well as a
good and cooperative spirit between the teachers themselves and
the principals, and the administrators of education because all
these members work within the circle of the classrooms and
school  atmosphere, and because enhancing effective

communication encourages and creates 2 positive learning

environment .

Anxiety and compulsivity are correlated with task orientation and
competitions in the classrooms ,and also it is correlated with
students' performance in the classroom. So the researcher
recommends that teachers should try to lessen anxiety in their
classroorhs ,to create democratic classes that allow students to

think, to talk and te express their feeling , far away from

punishment .

8-The researcher recommends developing teaching methods and

instructional approaches, like the communicative approach to
allow students to get involved in the classroom a'ctivities,

,acquiring direct and indirect methods of teaching, and even
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having  highly structured classrooms  which would be
characterized by more task involvement, more comfortable social

climate , thus helping to enhance positive classroom environment

and improving the students’ performance.

9- Since the nature of the curriculum could be the major influence on
the learning environment and the classroom environment , the
researcher recommends developing a  curriculum that links
cognitive ,social and affective needs of the students »in their
classrooms ,with progressed world . That is to say ,a curriculum
can be an extension of the outside school environment and an

embodiment of classroom processes at the same time .

10- The researcher recommends building self-esteem and broadening
the teachers' perspective to incorporate in their classrooms. This
includes improving the socio-economic situation of tl.:e English
teachers, in terms of increasing their salaries, introducing the
incentive system, which motivates the teachers and urges them to

do their best in teaching the language. Once they feel socially and

cconomically secure ,the teachers will feel responsible for

enhancing achievement in the classrooms and encouraging a

positive classroom environment.

I1-The researcher believes that parents can influence the learning

environment. So there should be positive ideology of beliefs,
norms and expectations that must accompany the.school social

organization depending on the fact that effective learning

environment occurs through the cooperative efforts of the school
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members. Parents at home are mirrors of their children at school

and the community as a whele .

I2-The researcher recommends that the Palestinian Ministry of
Education promote, encourage and enhance low achieving

students in English by facilitating their classroom environments.

13 The researcher recommends that teachers sprincipals and even
administrators do their best to help low achieving students by
individualization. That is to say , students should be treated
together according to their abilities especially low achieving
students , to group them and support them with good classroom

variables that enable them to improve their performance and to

get higher grades in their achievement tests,

Suggestions for Further Studies :-

In the light of the study findings , the researcher also recommends
the following :-

1-  Conducting 2 comparative study on the elementary and

preparatory students’ perception toward their classrocom

environment especially English classes .

2- Conducting a study on the teachers' perception toward classroom
and school environment taking into consideration teachers’

gender and the experience and place of work .

3-Conducting a comparative study of the perception of the students

in public and private schools and the coeducational classes taking
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into consideration the gender ,grade level in English and place of

study.

4-Conducting a study on the students’ perception toward their
classroom environment by comparing classes according to their

academic discipline like English , mathematics, and religious

education in different schools .

5-Using other instruments to measure the perception of teachers ,
supervisors, students, and administrators toward their schools
and their classroom environment like interviewing, a reasonable

sample of the subjects ,or an experimental study comparing

different classroom environments .

6-Conducting an experimental study on the effect of the classroom
environment upon the students' achievement and outcomes in

elementary, middle and secondary classes .

7- Conducting a kind of proficiency or/a placement of exam which
includes classroom environment variables at the end of the
academic year for different grades ,types of schools in which best
positive perception of the students are reinforced and negative

perceptions of the students are analyzed so as to find solutions

for these negative aspects .
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Appendix (C)

(This is a well- organized English class), please indicate the degree to
which you agree or disagree by circling the appropriate numeral to
the right statement, for example you agree with (4), so you should
circle numeral(4) as follows :

Strongly Agree Neural Disagree Strongly
agree 4 3 2 disagree
5 1
Sex : male female
Specialty area : scientific stream literary stream
Place of study : city village
Grade level in English subject during the academic year (1999-2000) .
( ).
Kindly circle the suitable number for cach of the following items :-
NO Item Strongly | Agree | Neural | Disagree
agree 4 3 2
5

Strengly
disagree
1

1. | Members of the class do
favours for one another.

2. | My teacher is fair when
dealing with students.

3. | Students cooperate with each
other when doing assignment
work.

4. | Almost all the class time is
spent on doing work.

5. | Students who work faster
than other move on to the
next topic.

6. | All students in the class are
expected to do the same the
same work,

7. | There are vrules in the
classroom.

8. | A student has a chance to get
know all other students in the
classroom .

9., | My teacher is keen fo see
students do their best in the
subject being taught .
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10.

Students compete rather than
cooperate with their
ctassmates in English class.

11.

Students are expected to stick
to the class work.

12.

When our teacher makes
rules in English class he /she
means it .

13.

Students work at their own
speed in English class.

14.

If students break a rule in our
class,they get into trouble .

13.

Members of the class are
personal friends in our
English class.

16.

The teacher goes outof his
/her way to help students in
our English classes .

17.

Practical work in groups is
dominated by certain
students in our English class.

18.

We spend more time
discussing outside student
activities than class related
material in English classes.

19.

Students who continually
misbehave are sent out of the
English classrooms .

20.

Students in English class have
a say in how class time is
spent,

21.

Our English teacher is not
strict in the classroom.

22.

All students know each other
very well in English classes.

23.

The English teacher helps
student who has trouble with
English works .

24.

Students share their books
and other resources when
researching an assignment.

23.

Getting a certain amount of
English classwork done is
very important in this class.

26.

Different students do
different work in English

classes.
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27.

Students are allowed to
choose activities and how
they work in English classes.

28.

Students get into trouble for
tatking when they are not
supposed to be in English
class.

29.

Students are not in close
enongh contact to develop
likes or dislikes for one
another in English class.

30.

Our English teacher is willing
to forgive students for their
failures in Eng. Subject.

31.

When working in groups,
there is a teamwork in our
English classes .

32.

Students don't do much in
our English class.

33.

Students want to know if they
are doing better than other in
their English classes .

34.

Teaching approaches allow
students to proceed at their
own pace in English subject .

Students don't have to stick
to rules in their English
classes.

36.

The English class is made up
of individuals who don't
know each other well.

37.

My teacher will help me if
I'm having trouble with my
work in my English class.

ds

38.

There is cooperation in our
English class .

39.

The  teacher sticks to
classwork and doesn't get side
tracked in our English classes
inside the classroom.

40.

When thing go wrong, my
teacher is honest about it in
our English class.

41.

Students who have finished
their works wait for other
students to catch up in our
English classroom .

1
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42.

Students get into trouble if
they're not ready when their
English class is aboul to start.

43.

Each student knows the other
members of the class by their
first names in the English
class .

44.

Our English teacher is
unfriendly and inconsiderate
towards students in our
English class.

43.

Students don't want to help
ecach other in our English
class in our English subject.

46.

Students know exactly what
tasks have to be done in our
English class .

47.

Some students in our English
class don't like each other.

48.

The teacher decides what
will be done in our Eng. class.

49.

Our English teacher will
tolerate a lot of misbehavior
in our Eng. classroom .

50.

Students  enjoy working
together in English class .

51.

Qur teacher talks to the
students who need help in our
Eng. class.

52,

This class is competitive in
our English subject

53.

Qur teacher takes time out
from the lesson plan to talk
about other things in our
English class .

54.

My teacher gets on well with
students in our Eng. class.

55.

This class is more of a social
hour than a place of learn
some- thing in Eng. subject.

56.

Most students in our class are
willing to help students who
are having trouble with their
work in our English class .

WITH MY BEST WISHES
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