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ABSTRACT

Reading Comprehension Strategies of Literature Texts
Employed by English Language & Literature Majors
At An- Najah National University

Khuloud Ahmad Isma’el Al-Asmar

Supervised by
Dr. Suzanne Arafat

/T his study aimed at examining the reading comprehension strategies that are employed
by the English majors at An-Najah National University while reading literature texts. The
population of the study consisted of all third year students registered in “Eighteenth Century
Literature” course at AN-Najah National University. The sample of the study consisted of (57)
students: (13) males, (44) females. -

This investigation into the thoughtful process of comprehension aimed at exploring the
way students comprehend literary texts, the type of strategies that are used and contribute more
to comprehension, types of problems they encounter, and the effect of gender and specialization
in school on the usage of strategies. In addition, the research aimed at investigating the effect of
participation in the Think-aloud Protocol, gender and specialization in school on comprehension

of literary texts.

e Basically, the study attempted to answer the following questions:

1. What are the reading comprehension strategies of Literature texts that are used by the
English Majors at AN-Najah National University, and to what extent do these learners
acquire them?

2. Which category of strategies contributes more to the reading comprehension of the
subjects of the research, and its relation to students’ gender and specialization at school?

3. Is their any statistically significant effect on the students’ performance in the cloze test,
due to thetr participation in the interview (Think-aloud Protocols), related to
specialization at school and their gender?

4. What are the major difficulties that face students while reading literature?

111
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7, - -
To answer these questions, the Think-aloud Protocol experiment was carried out on

individual basis. Students’ thinking-aloud was recorded by a tape-recorder. Protocols were

analyzed using the Strategy Model Sheet developed by the researcher. The results were also

analyzed with respect to participants’ gender and specialization at school. A Cloze test was also

used to assess the students’ attainment in the reading comprehension strategies. The test was

validated, and the reliability coefficient was (0.75), using test-retest technique. A Two-way +

Univariate (T-Test) Analysis of variance was employed in analyzing the data obtained, using %

the program of statistical package for social sciences (SPSS).

/ The results showed that:
1.

be given the opportunity to choose between two major specializations -- literature or language.
It was also recommended that English Department hold a compulsory reading course for those
who want to go through with English literature as a major specialization. It was also

recommended that a language laboratory should be established by the university administration.

ThesisD

The strategies employed by English majors do not reflect specialization inreading

comprchension process.

enter o

The most widely used strategy for the reading comprehension was the vocal one that is
employed during the reading comprehension process with (87.95%). The least one used O
was the post-reading strategy with (1.78%). However, Pre-reading strategy was used a é
little better with (10.26%).

There is a significant difference at { & = 0.05) between participants’ gender and their

usage of reading comprehension strategies on the level of Non-Vocal Strategies in favor

ity of Jord

Ivers

of male participants.
There is no significant difference at (& = 0.05) between participants’ specialization and _
their usage of reading comprehension strategies, and their performance in the Cloze test.
There is a significant difference at (& = 0.05) between participants and non-participants
in the interview concerning their performance in the Cloze test in favor of the

participants in the interview.
"

In the light of the findings of the study, it was recommended that English majors should

hts Reserved - Library of Un
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The researcher also recommended that other studies be carried out to assess the reading —

comprehension strategies taught at preliminary stages at school, detect the effect of achievement <C

level on the reading comprehension process and detect the effect of students’ specialization and

their use of strategies.

v
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Chapter One

Background of the Study

Introduction

Reading has always been a basic tool of learning and one of the most
important skills in every day life especially for academic, professional and personal
development purposes. One could easily realize that most of the professional,
technical and scientific literature is published in English. Accordingly, students were
required to read in English especially learners of English as a Foreign Language
(EFL). Despite this importance of reading in a foreign language, “most students fail to
learn to read adequately in the foreign language” (Al-Qadoumi, 1995). Reading in a
foreign language seems to be slower and with less understanding than reading in the
first language, (Alderson & Urquhart, 1984; Nuttal, 1985; Al-Qadoumi, 1993;
Krashen & Haeyoung, 1997).

According to Abuhamdia (1991), many researches have been carried out to
investigate the performance of readers which was the product of the reading process.
However, researchers were more likely to investigate the process of reading itself,
which was considered to be a silent process for most of the readers. Alderson and
Urquhart (1984) agreed to and considered the product of the reading process as
inadequate because of the unpredictable and normal variation in product, and because
knowing the product did not tell what actually happened when the reader interacted

with a text.

The nature of the reading process has been seen from different points of view
of many interested researchers. According to Fries (1963), the teaching of reading
began at least four hundred years ago. The earliest teaching of reading occurred at
home. With the early beginning of the 19" century. the teaching of reading became a

public problem, as it became a complicated mental process (Assaid, 1986).

Alderson quoted in Al Qadoumi (1993) believed that learners of English as a

foreign language (EFL) necded the reading ability more than any other skill. Yet.
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Alderson argued that these students fail to learn to read adequately in the foreign
language as they read with less understanding that one might expect them to, and read

considerably slower than they reportedly read in their mother language.

Horiba (1995) argued that “Reading Comprehension involves multiple
cognitive processes that are hierarchically related to one another™
1. Recognizing letters, characters, and words.
2. Analyzing that syntactic and semantic structure of clauses and sentences.

These processes worked in an orchestrated manner to generate inferences.

While reading a text, Rayner & Pollatsek (1989) quoted in Al-Omari (1996)
pointed out that an important part of the process was the identification of the relations
between ideals and events and between the text and readers’ general background
knowledge. These relations usually are not expressed directly. So, the reader must
infer them to perceive the text as a coherent structure, rather than as amass of
unrelated pieces of information. Darwazeh (1995) pointed to the importance of
employing the cognitive strategies while reading a text to help the reader control the
process of learning. In this sense, she defined the learner as an independent person

who can control and direct his own mental processes.

According to Silberstein (1987) quoted in Al-Qadoumi (1995), the chief
source of difficulty in understanding while reading is the imperfect mastery of the
mechanics of reading. Fries (1963) distinguished between the reading process and the
thought process - such as: understanding. thinking, reflecting, evaluating, reasoning,
emotional and social judgements — which are developed through the use of language

but were not part of the reading process itself.

Carr (1989) quoted in Abuhamdia (1991) argued that reading has been an
interactive process, and readers must have been strategic in order to construct
meaning from texts and monitor their thinking to be sure of accurate comprchension.
Al-Qadoumi (1995) attributed that to the fact that not all information is directly stated
in the text, it 1s imperative for students to use information from their background and

contextual content.
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Brumfit (1992) quoted in Al-Omari (1996) argued that reading was a very
complex activity that demanded a combination of perceptual, linguistic and cognitive
abilities. Assaid (1986) agreed to what has been mentioned by concluding that reading
was “a psycholinguistic” process where the reader reconstructed what was meant by
the author and presented in written symbols by a process as understanding, analysis,

explanation and critical evaluation in order to benefit in real life situations.

Gibson and Levin quoted in Alderson & Urquhart (1984) defined Reading as a
process of extracting information from text. Not only the printed page, but also other
combinations such as pictures, diagrams. graphs, instructions and so forth contributed
to the reading process. Reading has become not only decoding the written samples to
sounds, neither it was a passive acquisition of an image somewhere in the head that a
written word could then be matched to. Reading was an active process, self-directed

by the reader in many ways and for many purposes.

Goodman (1975) quoted in Al-Qadoumi (1995) defined the reading process as
a “Psycholinguistic Guessing Game” in which readers sample the text and make
hypotheses about what is coming next in a consistent guessing process. In other
words, the reader selected the least number of the most productive cues necessary to
produce guesses that are right the first time. Accordingly, it was not the aim to read
the exact words on the page, but to understand the message. Goodman believed that
reading was an interaction between background knowledge, conceptual abilities and
process strategies. Goodman’s reader possessed a store of knowledge about the world,
about the language and the print. So. this reader would use his/her knowledge to

predict what the printed page contains, to confirm or refute the prediction.

It has been very clear that a process—oriented approach to comprchension. had
characterized second and foreign language reading research. Several models reflecting
this complex nature of the reading process have evolved -- the top-down, bottom-up
and interactive model. The top-down model was concept driven as it claims that the
top of the information-processing system controlled the information flow at all levels.
“The reader used general knowledge of the world or of particular text components to
make intelligent guesses about what might come next in the text; the reader samples

only enough to confirm or reject their [sic] guesses” (Rumelhart. 1977). According to
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Rayner & Pollatsek quoted in Al Omari (1996), the reader had to overcome various
types of problems in the processing system by employing general world knowledge

and contextual information from the passage being read.

According to Rumelhart (1977), bottom-up process moved in a linear fashion,
that is, from letters, to words, to phrases and to sentences. Accordingly, the reader
sampled the initial visual information from the printed page and transformed this
information through a series of stages with little influence from general world
knowledge, contextual information, or higher order processing strategies (Al-Omari,

1996).

Finally, the interactive model proposed that reading comprehension has been
achieved through an interaction among multiple knowledge sources, such as the text,
the reader’s foreign language proficiency and reading strategies, and the background
experience the reader brings to the text. Carrell (1983) argued that readers who focus
on reading as adecoding process rather than a meaning-getting process tended to be

less successful which was the same for those who used bottom-up processing,.

In spite of the obvious importance of this skill, most of the English teachers
misunderstood this fact while constructing their students’ language competence. This
led students to be frustrated with the essence of the reading process, and teachers
unable to help students be more effective and enhance their abilities to face the

reading difficulties that hinder their progress and development (Al Omari , 1996) .

Statement of the Problem

Although English majors went through many reading courses. they did not
typically take advantage of the power of reading. However, it was clear that the
reading comprehension was a process of interaction between the reader and the text.
There should have been a clear idea about this interaction in order to assess the
comprehension process and to answer questions like: Why did the reading

comprehension level vary from one student to another?
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According to Horiba (1995), unskilled students reading literature might use
strategies of L1 in L2 contexts. A second language reader might not effectively
utilize cues about the structure of the sentence (word order, case marking, word class,
function words, affixes, word meaning, and punctuation). The scheduling of various
processes involved in L2 text comprehension might be disrupted because of the
reader’s inadequate command of the language, and because of the limitation of the
human information—processing capacity as some depended on the completion of
others. Stanovich (1980) added that processes of L2 reading might be disrupted
because of the reader’s inadequate command of the language and the limitation of the
human information-processing capacity. Other reasons may be:

- Limited language competence that led to slower and inefficient processes.

- Misunderstanding of the descriptive phrases to which the pronouns referred,
might result in failing to resolve anaphoric relations.

- Being unable to detect a particular logical connection between two sentences

because of insufficient understanding of the information presented.

Accordingly, this study was designed to provide a clear idea about the most
effective reading strategies that were used by students to reach to better achievement.
Verbal reports would be taken as reflections of the allocation of cognitive resource or
conscious attention during reading and used to analyze various processes that were

occurring during reading.

The Purpose of the Study:

The main purposes of this study were

1) To determine the strategies that enable English language majors to become
proficient readers and enhance their level of comprehension of English texts
especially literature.

2) To identify the effect of some factors that were related to the text orto the

students themselves on the reading comprehension strategies.

Research Questions

This study attempted to answer the following questions:

h
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1. What are the reading comprehension strategies of literature texts used by the

English majors at AN-Najah National University?

2. To what extent do the participants of the study acquire the various reading

comprehension strategies?

3. Which category of strategies contributes more than the others to the reading
comprehension of the subjects of the research?

4. Is there any statistically significant difference between students’ use of
strategies due to their gender?

5. Is there any statistically significant difference between the students’ use of
strategies due to thetr specialization at school (literary or scientific branch)?

6. Is their any statistically significant relation between students’ performance in
the Cloze test due to their participation in the interview (Think-aloud
Protocols)?

7. Is there any statistically significant difference between students’ performance
in the Cloze test due to their specialization at school (literary or scientific
branch)?

8. Is there any statistically significant difference between students’ performance
in the Cloze test due to their gender?

9. What are the major difficulties that face students while reading literature?

Significance of the Study

Defining the strategies used by English Language majors would shed light on the
types and frequency of the reading comprehension strategies. It would also help to

judge the effectiveness of these strategies.

This study would provide necessary information about the students’ performance in
the reading comprehension tasks. Consequently, the weaknesses of the reading
program held at The English Department might be pointed out through the results

obtained.

This study may gain importance as it deals with one of the most sophisticated

language skills, and sought to show and determine the extent to which the participants
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overall experience of acquiring reading comprehension strategies was pleasantly

remembered and attained.

Limitation of the Study

To prevent generalization of the findings, the implementation of the study was
limited to the following:

- English Language majors who were involved in the course of «18"™ Century
Literature” during the first semester of the academic year of 1999/2000.

- The sample of the study was representative of the whole population and
considered statistically sufficient.

- The text used for the interview and that was recorded as the Think-aloud
Technique is a short story for James Joyce called “Eveline” and is totally new
for the students.

- All subjects’ answers were corrected equally by using the model answers’
sheet.

- All subjects’ strategies were collected and calculated according to a strategy
model sheet.

- The held interview revealed the types and frequency of the reading
comprehension strategies used by the subjects; hence, it answered the

research questions.

The employed cloze test revealed the level of the students in reading
comprehension and answered the questions of the research.

There was no restriction on age or sex.

Definition of Terms

Skim:

To glide or glance over the surface of a text rapidly, reading sclected
important parts rapidly in order to get an overview of content and organization or to
determine its gist, in order to keep oneself superfictally informed about matters that

were not of great importance to the reader. (Bowen, 1985 & Nuttal, 1985)
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Scan:

To look or glance through the text rapidly to locate specific information; this

is done on more speed than is used usually. The reader may get an initial impression-

of whether the text is suitable for a given purpose. (Bowen, 1985 & Nuttal, 1985)

Reading Strategy:
According to Rubin (1975) quoted in Candlin (1996) defined reading
strategies as techniques or devices which a learner may use to comprehend. They are

almost always purposeful and goal-oriented.

Cognitive Strategy:
They are the mental processes or plans employed by the learner duringa
specific task for the purpose of comprehension, understanding, learning, acquiring

knowledge and constructing meaning. (Darwazeh, 1995 & Janzen, 1996)

Learning Strategy:

According to Oxford (1990), learning strategies were the “specific actions
taken by the learner to make learning ...more effective”. More specifically, they are
“almost any tactic or plan that a leammer believes will assist her/him in acquiring some

part of the language, or in managing the language learning process™.

Reading:

According to Widdowson (1979), reading was the process of getting linguistic
information via print (Alderson & Urquhart. 1998). It * is a powerful means of
developing second language competence™ (Krashen, 1997). From Goodman point of
view, reading “is a psycholinguistic guessing game... a process in which the readers
sample the text, make hypotheses about what is coming next, sample the text again in
order to test their hypothesis, confirm (or disconfirm) them, make new hypothesis and

s0 forth™ (Paran, 1996).

Reading Literature:
“It is a meaning-seeking process ... where students are expected to learn to

analyze, synthesize and evaluate materials™ (Liem, 1996).
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Reading Comprehension:

According to Baker & Brown (1984), it was the reader ability to realize the
ideas scattered in the reading text, to connect these ideas with the reader’s previous
knowledge and experiences and to conclude new knowledge and experiences.
Wittrock (1984) agreed to is mentioned and points out that the reader adds new

information to the text (Darwazeh, 1995)

Good Reader:

According to Baker (1979), Brown (1981), Baker & Brown (1980) quoted in
Darwazeh (1995), good readers were those who employed Meta-Cognitive Strategies
for comprehension because such a process needs deeper cognitive processes and more

effort.

Think-aloud Protocel:
It is an oral interview that “elicit comment on the reading process after {its}

exposure” (Ericsson & Simon, 1984).

Summary

This chapter presented a brief incitement behind choosing the topic of the
rescarch. It presented some opinions of researchers about the nature of reading

Proccess.

In general. it presented a brief account of the study reported in this research:
the problem. the purpose and aim, questions and limitations to which the researcher

was committed while applying the research.

At the end. this chapter presented definitions of some critical and important

terms related to the research.

9
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Chapter Two

Review of Related Literature

Introduction

Recent studies have taught us that reading was a conscious use of a set of
skills. Researchers have attempted to identify the strategies used by readers of foreign
languages while trying to understand the decoded messages in the texts, the effect of
reading strategies on comprehension, the most effective reading strategy to language

learners.

This chapter presents two main sections. The first section discusses a
theoretical background about reading comprehension, processes and strategies of
reading comprehension, and reading comprehension factors. The second section
discusses previous studies that investigated reading strategies, reading comprehension

skills, think-aloud protocol, and reading comprehension problems.

Theoretical Background

This part presents a theoretical background about reading comprehension,
processes and strategies of reading comprehension, and reading comprehension

factors.

Reading Comprehension:

Traditionally, reading researches attempted to analyze the reading skill into sub-
skills...and to discover whether reading is composed of different sub-skills that might
relate to one another within a taxonomy or hierarchy of skills. Many different
taxonomies or lists have been drawn up over the years. However, there were many
problems with trying to define reading as consisting of a series of sub-skills because
there was no evidence for separate existence of these skills. In addition, a
comprehension test and actually reading are probably not the same thing. There

results are completely different since knowing what a student has understood does not
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help to decide how he has understood the text. Furthermore, the suggested skills are
not related to the process itself but to the product that varied according to the reader
and his motivation and purpose. Widdowson (1979) quoted in Alderson & Urquhart
(1984) argued that the texts themselves did “not have meaning, but potential for
meaning, which will vary from reader to reader...crucially related to purpose and
knowledge. The process of reading was elusive for researcher of twentieth century as
it was a silent and private activity. Many attempts have been made to investigate the
process of reading. Some researcher “have developed a model of reading related to
studies of eye movements... which should not be confused with early attempts to
improve comprehension by ‘widening eye-span”” (Widdowson, 1979. p.128). Another
technique that has been used to gain insight into the reading process was miscue
analysis. Oral reading errors are analyzed for their similarity to or difference from the
words in the text, and inferences are made about the process that must have been

occurring,

According to Royer et al quoted in Alderson & Urquhart (1984), many theories of
psychology defined comprehension and considered it as one of the mental processes
that inclines active thinking and knowledge acquisition. So, comprehension is
considered as a complicated process that needs number of complicated skills, and has
many types of activities through which the reader comprehends the text. This process

focused on four elements:

The text being read.

The background knowledge possessed by the reader.

Contextual aspects (surrounding text and environment).

The intention of the reader.

According to Solso (1988), the term Comprehension refers to the process of
understanding the text, and it includes the indications used by the reader to add more

information to the text, directly or indirectly.

Ausubel (1979) defined reading comprehension as the old information in the
memory of the reader that formed the background for the new one and was linked
with it.Anderson (1985) agreed with this definition and added that reading
comprehension was an interactive process between the reader expectations and the

content of the text.
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Accordingly, reading comprehension was a process of one direction through
which the meanings in the text interact with the schemas of old knowledge in the
readers’ mind. The reader later will be able to generate knowledge and reach new
indications to be added to his previous ones. At this point, it was important to define

the Schemas Theory and the Generative Theory for Chomsky.

The Schemas Theory could be defined as a mere structure of knowledge the
person acquires through the recurring experiences that were saved in the memory to
be used later to understand new information {Garner, 1988). Meanwhile Anderson
(1985) defines the Schemas Theory as expectations that might agree with the readers’
old knowledge so as to be saved in the memory, while the expectations that do not
agree with the readers’ old knowledge will be rejected or misunderstood.
Accordingly, reading comprehension will be an interactive process between the
information in the text and the readers’ expectations. The Schemas Theory will be
then used for directing this interaction and calling background knowledge from
memory to be connected to new one in the text. When the reader comprehends the
text, he actually activates the schemas to help processing the coming knowledge. On

the other hand, the reader will fail to understand the text through three ways:

1. If the reader doesn’t have the correct Schema to comprehend the written text.
2. If there is no stimulation from the text ,
3. If the reader misunderstands the meanings in the text.

Chomsky’s Generative Theory indicated that using language was Rule-
Governed as there was surface structure with which one writes language, and deep

structure with which one understands language. To overcome this problem, two rules

are used:
1. Generative rules: applied to explain the structure of the main sentences in the
language

2. Transformational rules: used to transform the read sentences to other sentences

that have the same meaning, but are more complex.

Accordingly, comprehension is generating meanings from written sentences to

use them in new formulas. In this case, the readers mind is not just consuming the
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meanings in the text but giving the suitable explanations, using the suitable rules,

neglecting some part to reach to new knowledge.

Processes and Strategics of Reading Comprehension

Many studies have dealt with reading comprehension (skills, processes and
strategies) and described the interaction between the text, the reader and the affecting
factors. Strategies were especially important because they improved reading
comprehension as well as efficiency in reading. In addition, they helped readers to
process the text actively, monitor their comprehension and connect new information
to their old one. (Janzen, 1996). There were, however, problems with trying to define
reading as consisting of a series of skills or subskills. Alderson & Urquhart (1984)
refered to Lunzer and Gardner research in 1979 who attempted to identify a hierarchy
of skills by creating questions on passages aimed at different levels of meaning. They
could not prove that the different questions called at different skills or subskills.
Lunzar and Gardner reported that doing acomprehension test and actually reading

were probably not the same.

Duffy (1993) quoted in Janzen (1996) defined reading strategies as plans for
solving problems encountered in constructing meaning. These strategies ranged from
bottom-up strategies to more comprehensive actions as connecting what was being
read to the reader’s background knowledge. Janzes argued that strategies helped
students to ~ improve reading comprehension as well as effictency in reading”.
Strategies also helped students to process the text actively, monitor their
comprehension. and to connect what they are reading to thetr own knowledge and to

other parts of the text.

Lucas (1990) believed that teaching reading in a foreign language should
employ four important factors:
1. Objectives that were categorized into :
- Initial Objectives: the ones a reader has when looking for a text.
- Immediate Objectives: the ones a reader has when he is about to start reading the

chosen text.
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apparatus, graphic conventions, illustrations and diagrams. Third, word-attack skills
as how to tackle unfamiliar lexical items by using morphology, inferences from
context, etc. Finally, text-attack skills: the process of interpreting the text as a whole,

using all the clues available including cohesion and rhetorical structure.

Anderson (1985) analyzed the reading comprehension process into three
stages. The first stage is perception that is transforming written signs and symbols into
vocal sounds. The second stage is parsing that is connecting vocal sounds with
meanings in the mind of the reader. The third stage is utilization that is connecting

written meanings with meanings in the mind of the reader

Villagas (1978) quoted in Edris (1992) stated that there were three
simultaneous processes used by the reader. The first is selection, that is, the reader
chooses the information that suits his target and achieves a preliminary understanding
of the text. Classification comes next, that is, the reader classifies the information
according the his aims. The final one is specification, that is, the reader determines

some items that enable the comprehensive understanding.

According to Bloom (1980} quoted in the previous reference, reading
comprehension behaviors were categorized into five types. First, remembering, that is,
the readers attempt to call previous knowledge from memory. Second, reasoning, that
is, the reader convinces himself with the meanings in the text to comprehend it. Third,
problem solving, that is, the reader tries to find answers to questions arising while
reading the text. Forth, concept formation, that is, the reader classifies knowledge in
the text to analyze his understanding of the text. Fifth, creative thinking: the reader

evaluates the knowledge in the text and uses it in new situations.

Barret (1975), quoted in the previous reference. classified reading
comprehension behaviors as follows-- literal comprehension. reorganization,

inferential comprehension, evaluation and appreciation.

Gagne (1979) quoted in Darwazeh (1995) and Flavell (1979). agreed with the
previous classification and provided the following four types for excellence reading.
First, there is decoding. Second, there is literal comprehension. Third, there is

inferential comprehension through which the reader uses three processes--integration,
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summarization, elaboration. Forth, there is comprehension monitoring which insures
that the reader will reach his aim of determining the aim of the reading process at an
early stage, choosing the suitable reading strategy, checking the goal while reading,

and re-mediation of reading comprehension by re-reading.

Abbott (1981) determined the skills of the reading comprehension as the
ability to:
1. Expect the content of the passage before reading it.
2. Determine the topic sentence in the passage/ main idea.
3. Remember certain facts in the passage.
4. Understand the internal relations between the main idea, its applications and
examples.

Tract events in the text.

w

6. Infer unwritten things between the lines.

7. Discover the writer’s intuition.

Edris (1992) suggested a strategy of four steps. The first is the preliminary
understanding of the text. The second is the interpretations of the text to examine
understanding. The third is the re-test and evaluate the text according the previous
interpretations. The forth is the documented and expanded interpretations. Usually
readers use two types of strategies to understand and comprehend the text:

- Cognitive Strategies as repetition and rehearsal

- Meta-Cognitive Strategies as evaluation and comprehension

According to Garner (1988), students used cognitive strategies to achieve an
aim while reading a text, while they used the Meta-cognitive strategies to control their
cognitive strategies, i.e., understanding the text. Garner mentioned threce Meta-
cognitive strategies used by students while reading comprehension:

- Allocation of study time.
- Text re-inspection.

- Text summarization.

Flavell (1976) quoted in Darwazeh (1995), classified the Meta-Cognitive
Strategies into five types. The first is the meta-cognitive, that is, being aware of the

mental processes. The second is the meta-memory, that is. being aware of the
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memorizing processes. The third is the meta-comprehension, that is, being aware of
the processes that lead to comprehension. The forth is the meta-attention, that is, to be
aware of what attracts the reader attention while reading. The fifth is the meta-

thinking, that is, to be aware of the thinking skills employed be the reader.

Darwazeh (1995) quoted Li (1992) who summarize the differences between
the cognitive and the Meta-cognitive processes:

- Darwazeh agrees with Garner (1988) as she considers that Cognitive Processes
are employed to comprehend a reading text and to add more meanings to it; while
the Meta-cognitive processes are employed to control and command this
comprehension for the longest period of time.

- Cognitive processes are formed in an early stage of life; while Meta-cognitve
processes needs along time to be formed.

- Cognitive abilities are inherited; while Meta-cognitive abilities are acquired

through training.

Reading Comprehension Factors

Reading comprehension is affected by the reader, the book, and the structure of the

texts and with the general sequence of reading. Accordingly, reading comprehension

depends on factors as:

1. The aim of the reader as it affects the reading skill and strategy needed.

2. The reader’s reading level as comprehension differed from the good reader to the
poor reader.

3. Background knowledge about the subject of the text.

4. The strategy used by the reader as it affects the comprehension of the text

(Abbott, 1981: Wittrock, 1984; Roth, 1985; Bowen. 1993).

According to Nuttal (1985), “the ideal reader was the one who was able to
extract the content from any text at all”. Allington et al 1978 quoted in Bowen (1995)
was more detailed when he defined the good and bad readers. The characteristics of
Good Reader were:

1) Balance grapho-phonic and semantic-syntactic systems.

2) Keep the meaning of the passage in mind while proceeding.

17

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



3) Read in broad phrases.
4) Skip unimportant words.
Whereas the characteristics of the Poor Reader were:

1) Overuse grapho-phonic cues and under-use semantic-syntactic and context
cues.

2) Analyze the sound system instead of the meaning.

3) Translate in short phrases and spend extra time decoding, so they lose the
meaning of the passage as they read along.

4) Read all words as equal in importance.

In his book about teaching reading skills, Nuttal {(1985) classified the
problems that might face readers in a foreign language as follows:
1. Concepts scattered through the text.
2. Vocabulary and sentence structure.
3. Cohesive devices, “i.e. the ways of trying sentences together to create a cohesive
text™.
4. Discourse markers, “i.e. words as however, although, namely. These words serve
to mark the functional value of a sentence; they tell you what the writer intends by

it”

h

. Problems beyond the plain sensc of each sentence that caused a problem for the

writer to understand the sense of the text as a whole.

According to Edris (1992), the good textis described as the succession of

controlled ideas through the text, the unity of the text, and suiting the students” level.

According to Gagne’ quoted in Anderson (1985). the expository texts was
classified as the immediate response texts, the descriptive texts. the collective texts,

the comparisons, or the antecedent/ consequent.

According to Anderson (1985), the relations between sentences in the text
determine the type of the text. These relations may be classified as:
1. Response Relation.
2. Specific relation.

3. Explanation Relation.
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Evidence Relation.

Sequence Relation: Chronological or logical sequence.
Cause-Effect Relationship

Goal Relationship.

® NS s

Coliection Relationship.

According to Thonis (1970), reading literature was always an important issue
for researchers. Through literature, it was possible to gain some insight into human
behavior attitudes, beliefs and problems. Readers of literature should have special
skills of interpreting, appreciating, judging, and understanding what is read.
Unfortunately, many action-oriented young people hurry over the descriptive parts of
a story to the dialogue or action paragraphs. Some readers find it difficult to get
through long, involved expositions, which may create a setting or build a mood. Here
comes the role of the teacher to heighten both power and delight, and to enrich skills
for reading literature. Students should be able to recognize words and to know their
meanings in context so as to be able to interpret literature and to come up with
generalizations about the human experiences. This experience is built only through
vicarious experiences and depends upon the previous stock of meanings stored in the
learner’s background. So, comprehending English literature texts depends on
knowledge of words, of groups of words. and of arrangement of words according to
the conventions of written English. Other elements of the text should be taken care of
such as setting, characters, theme, style, tone and mood. Generally speaking,
successful readers of English literature should acquire successful word recognition

and comprehension.

With reference to what has preceded, and according to Wittrock (1984)
quoted in Daewazeh (1995), one can say that reading comprehension has some
general aspects that help to define general principle for comprehension; The reader is
involved seriously in the reading process to discover internal relations in the text so as
to comprehend it.

1. Comprehension process has a generative nature as the reader put a preliminary

lines which he elaborates and expands to reach to an understanding
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2. Naturally, the reader tends to comprehend what he reads through adopting
strategies and skills; he foresees on what to read then he elaborates and explains
ideas in the text and links them to his expectation.

3. Strategies used by students are classified as: Cognitive Strategies, Meta-Cognitive
Stratepies

4. Texts have various types, which affect the process of comprehension and the

strategies used by the reader to comprehend the text.

Previous Studies

Strategies of reading comprehension have always been a rich and deep
source for researchers. This section presents studies that investigated reading
strategies, reading comprehension skills, think-aloud protocol, and reading

comprehension problems.

Studies That Deal with Reading Strategies

According to Cohen (1979), educators now have been more interested in the
strategies used in learning a second or foreign language, especially the value of
classroom observation that reports the learners’ own intuitions and insights. Some
approaches assume that observable behavior will reveal the learning process.
“However, it has come apparent that it is difficult to obtain accurate insights about
learners’ conscious thought processes through conventional observations of teacher
centered classroom sessions™. Such observations can record physical movements as
nods of the head, smiles, eye movements ... etc, but can’t easily capture what students
are thinking about, how they are thinking, how they feel and will be limited to those
students who speak out loud leaving aside students who remamn quiet. Students
learning strategies may be examined when teachers focus on the process rather than
on the product. One can obtain such insights through conscious thought processes that
stand for all thoughts that are within the realm of awareness of the learner, whether

they are attained fully or not.

Al-Qadoumi (1995) conducted a study to identify the reading comprehension

strategies employed by low achievers in (EFL) reading in the sccond sccondary

20

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



literary stream in Jordan, and determine whether these strategies were different from
those used by high achievers. Eighty-eight students enrolled in the second secondary
classes, literary stream, in Ein-Jalout Comprehensive Secondary School for girls in
Amman formed the population of the study. In addition to school marks, the
researcher used a cloze test designed for the purpose of this study to classify the

sample that constituted of 10 students into 5 low achievers, and 5 high achievers

The Think-Aloud protocol was carried out on individual basis and revealed no
differences between the types of reading strategies used by both categories but in the
employment and number of strategics used by both categories. The results also
revealed a correlation between the level of reading comprehension and the type of the
reading strategy used while reading English texts. Results also revealed that strategies
like rereading, translation, questioning of words. use of background knowledge (more
effective for high achievers), Cognitive and Metacognitive strategies (restricted to

high achievers).

Another study was conducted by Edris (1992) aimed at identifying reading
comprehension strategies of science texts used by 8" grade students . The researcher
aimed at defining the relation of these strategies with the type of text, student’s

gender, achievement level in science, and prior knowledge level.

In this study, the researcher administered a test of 17 items to measure
students’ prior knowledge in “Potential Gravitational Energy”. The researcher used
three texts: Narrative, Narrative with illustrative Drawings, and WNarrative
Experimental texts. The subjects of the study went through an interview and answered
some questions. The researcher recorded the vocally think-aloud responses and
analyzed these responses according to four categories: Trivial, Literal, Inferential, and

Metacognitive Interaction Strategies.

The analysis of the results showed that there was a significant association
between the text type, achievement level in science, and prior knowledge level. In
addition, the results showed that 63% of students used a high percentage of surface
interaction strategies (trivial and literal), whereas 35% of students used Inferential

Interaction Strategy, and only 2% used Metacognitive Interaction Strategy.

]
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Saleh (1985), in a study that dealt with the reading strategies of English
specialists in government community Colleges in Jordan, aimed at exploring the
differences in pattern among the various kinds of miscue made by students for the
academic year 1983-1984. The researcher investigated the effect of the academic
level, the achievement level and the interaction between these two factors on the three
types of miscue (graphic similarity, syntactic acceptability and semantic

acceptability).

The researcher used a reading proficiency test to choose the sample of the
study that consisted of 100 students. The researcher found no significant difference
between the factors except for the difference between the semantic miscue score
between above-average and below-average students for the favor of the above average

students from the two academic levels combined.

A study was conducted by Jimenez et al, (1996) that examined the strategic
reading processes of 8 bilingual Latina/O children who were identified as successful
English readers. The aim of this research was to “explore the question of how
bilingualism and biliteracy affect metacognition”. The researcher gathered the
research data through think-aloud technique, interviews, a measure of prior
knowledge and passage recalls. Results presented three of the strategies as unique to
successful Latina/O readers: Active transfer of information across languages,
translation from Spanish to English, and open access of cognate vocabulary while
reading. Less successful readers used fewer strategies that were less effective in
solving reading difficulties in either languages. These students frequently identified
unknown vocabulary. In summary, the results of the study showed that successful

English readers possessed a qualitative unique fund of strategic reading knowledge.

Rusciolelli (1992) conducted a study through which she determined the
current reading practices used by Spanish readers by giving instructions to
recommend and rank the reading strategies that were found most helpful while
reading articles from contemporary Spanish language magazines. Students chose
seven of eleven strategies that were most helpful. However, a mean ranking revealed

that instruction in skimming and word guessing proved most helpful to students.
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LI (1992) investigated the metacognitive strategies used by Chinese-speaking
graduates as they read academic material written in English. The researcher used the
In-depth interviews and think-aloud procedures to collect necessary data. The results
showed that the ELS academic reading process was a very deliberate, demanding and
complex process. Participants in the study used profiles of competent readers in both
L1 and L2 as prediction, visualization and paraphrasing. L2 profiles were as
translation, attention to subtitles and attention to connectives. The researcher also
investigated the factors that participants perceived to be barriers to their reading.
Cultural knowledge, failure to perceive meanings and slow reading speed contributed

to their regarding difficulty.

Carter (1993) conducted a study to describe and analyze the types of reading
strategies of high school seniors. Five high school seniors participated in the study
and went through think-aloud protocols, interviews, observations and self-analyses for
pre-reading, reading and post-reading activities over a three week period in May,
1993. An analysis was developed for each participant to demonstrate the occurrences
of strategies and a comparison of strategy use across subject area disciplines. Findings
revealed that participants relied upon schema activation and automatic text processing
during reading protocols. Participants didn’t expand their efforts to process ideas in
depth. Participants followed the method of quickly finding answers to literal-type
questions. Participants used few reading strategies. This lack of knowledge implies
that participants had no idea about the metacognitive strategies of reading as well as
they didn’t recall being taught any of them. Participants were not able to go through

deeper processing or self-monitoring while reading.

Park-OH (1994) conducted a research in which 64 students, of ESL at
Alabama University, participated. The study was an experimental one with a pretest-
posttest nonequivalent control group design. The study investigated the effects of self-
regulated metacognitive strategy training on reading comprehension, reading strategy
use, reading attitudes and learning styles. Students in the control group were provided
with eight-week training. The results showed that training had positive effects on the

reading comprehension of an English text. It also influenced the recall protocols and
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use of strategies. A significant positive difference was realized in favor of trained

students concerning learning styles and reading attitudes.

Skalar conducted a study in 1995 that investigated the attitudes and
experiences of college freshmen who lack a fundamental understanding of literature
and have little interest in reading. The study was carried out on two levels: the
qualitative one and the quantitative one. The former was carried out on asmall
professional arts college. A questionnaire was distributed to 162 freshmen, seven
focus groups with three to four students and interviews with two readers and two
nonreaders. This part of the study was undertaken to examine how freshmen read,
how they do not read, what they read and their attitudes towards reading literature.
The later employed a true-test after participants were aware of the reflective nature of
reading. Scores of a comprehension exam of this group were compared to scores of a
group that was ignorant of the reflective nature of reading. The group with previous
training did better on the reading comprehension exam. However, the researcher
found that participants in general lacked the basic concepts of reading as reflecting,

imagining and focusing.

Dillon conducted an interesting study in 1996 to investigate the ways
employed by student in introduction to Literature courses. The aim of this study was
to examine the favorable sides of practicing critical theory in classroom practice of
reading texts that employ the philosophies of Deconstruction, Marxism and
Feminism. The principal purpose of using theory is “to empower the reader by way of
introducing reading strategies that mirror a reader’s sense of purpose orsense of
viewing the world: an informed reader learns to connect pre-existing and newly-
acquired knowledge through Iliterature. Participants in this research went through
classroom exercises that demanded reading a number of texts employed the
philosophies mentioned before. The findings of this research presented how critical

theory affects pedagogy and how classroom exchange affects critical theory.

Studies That Deal with Reading Comprehension Skills

Al Omari (1996) assessed the reading comprehension skills of the basic stage

students. 284 students were sampled for the study from the population that was all
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Tenth Grade students in the schools of Irbid First Directorate of Education for the
academic year of 1995/1996.

The researcher employed a test to assess the students’ achievement of the
reading comprehension skills. Accordingly, the results of the study showed that both
females and males students who participated in the study scored low on all the reading
comprehension skills, but the female group was ahead of the male group. In addition,

both groups were a step further with respect to the sentence-attack skills.

Momani (1985) has submitted a dissertation that discussed the nature of
reading comprehension from both a psycholinguistic and pedagogical point of view.
This dissertation aimed at presenting an adequate approach to the teaching of reading
in a foreign language.

“Such an approach involves certain types of techniques for extracting
information from texts. Such technique will, hopefully help the learners
acquire desirable strategies in their reading, such as skimming and
scanning and help them get rid of undesirable strategies such as word-to-
word reading "(Momani, 1985; 1-2).
The dissertation pointed to the fact that any approach for the teaching of reading
“must focus on the ‘process’ of reading rather than its product” (Momani, 1985; P.
55). The researcher depended on the assumption that the product is an automatic
result of the process. “Thus, emphasizing the process entails the product, but the

reverse is not necessarily true”.

Ali (1984) presented a study discussing the simplification of content on the
comprehensibility of English text. He used four treatments for the same text “one
original and the others are of varying degrees of simplicity at the lexical and syntactic
levels”. The researcher used one comprehension text to assess students’

comprehension of each treatment by answering certain questions.

The researcher found that students need to be more familiar with language
elements (lexical or syntactic) through reinforcing these items, re-qualify teachers in

the field of language simplification and applying simplification in instruction.
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Theine carried out a qualitative study in 1995. This research focused on the
role of strategies in the socio-psycholinguistic reading process of primary English
speaking and English second language students. The researcher aimed at answering
the following questions: (1) What are the strategies? (2) How are strategies learned?
(3) How are stratepies used? (4) What strategies do ESL students use, learn and
apply? The researcher emploved anecdotal records, students’ writing, interviews,
observations of reading strategies, and four Running Records analyses to gather the
data for this research. The findings showed that the reading process for English
speaking and ESL students were similar. Both groups read from whole to part,

constructing their own knowledge through scaffolding, and used similar strategies.

Another study was conducted by Hiles (1992) to facilitate nursing students’
comprehension of expository text. Volunteer nursing students participated in reading
the assigned four-pharmacology text and to apply reading strategies to read and
summarize the texts. Each summary was corrected and given feedback on selection
and organization of main ideas. The researcher benefited from the qualitative and
quantitative data that suggested that instruction in strategies for selecting and
organizing main ideas was effective; while instruction in strategies to activate existing

knowledge required further revision.

Intaravitak conducted a study in 1996 to investigate the difference in
advanced Thai readers’ processing behaviors when reading expository textbook prose
and narrative prose. According to the researcher, different text genres reflect different
purposes and characteristics. The major technique used to capture reading strategies
was the think-aloud technmique. Each student read two texts and reported whatever
came to their minds while reading. Participants were also asked to keep a journal and
to register all strategies they used when encountering expository or narrative texts for
two weeks. The findings showed that students used similar strategies for both types of
text. However, they employed them in different ways. When reading expository texts,
readers focused on textual content for comprehension. Participants associated less
background knowledge, personal experiences, emotions and envisionments with
information in the text. On the other hand, participants were more opened for
alternative interpretations and horizons of possibilities when reading narrative prose.

These two models of reading suggest that reading is a re-conceptualization process;
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when students integrated their past leaming, experiences, sentiments and world views

with information in the text while interacting with it.

Chin conducted a study in 1996 to investigate Korean ESL students’
perceptions about reading in English and about themselves readers of English texts.
The study aimed at examining how those perceptions influence their reading
processing  strategies. The researcher investigated the effect of the cultural
background on reading strategies and comprehension. The sample consisted of five
university affiliated ESL students. The researcher employed -- interviews,
questionnaires, think-aloud protocols, follow-up discussions and a journal to collect
data. Major findings were as follows: intermediate and advanced readers possessed
the notion that reading in L1 and L2 is an active process of comprehension,
participants perception about English affected their interaction with English texts,
participants employed a variety of reading strategies to enhance comprehension, both
advanced and intermediate students focused on meaning construction, but
intermediate ones were more concerned with vocabulary that became an obstacle to
their comprehension, culturally familiar texts were easier to comprehend that
unfamiliar ones, and participants in general did not consider themselves good ESL

readers.

Studies That Used The Think-aloud Protocol

According to Janzen (1996), “reading and thinking aloud presents a very
high cognitive load for L2 readers, yet not an impossible one ... Readers can be heard

predicting and checking the correctness of his/her predictions™.

Horiba (1995) conducted a worthy study. This study examined four groups
of readers while processing and recalling two passages that varied in degree of casual
coherence. The researcher collected concurrent verbal reports and recall data. 66
students from two universities participated in the study on voluntary basis, and they
were classified into four groups (L2-Intermediate, L2-Advanced, L.1-Japanese, and
L1-English). Three methods were used in the experiment:

- Sentence reading times were measured to examine the chronometrical aspect.
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- Free recall was elicited for the examination of a product of mental representation
and memory of the texts.
- Verbal reports were gathered for each sentence while the reader was progressing

through the text.

The results of this study revealed that L1 readers used much of their attention
for high level processes, and processed the high and low-coherence texts differently.
In addition, L1 readers generated backward inferences according to the text’s causal
structure and recalled events with many causal connections. On the other hand, L2
readers paid more attention to lower level processes and did not process differently
between the high and low-coherence texts. L2 advanced readers generated both
backward and forward inferences during reading, whereas L2-Intermediate readers

did not.

In his study, Horiba (1992) refers to the “ample evidence for the critical
importance of casual relations in narratives...because statements that are highly
connected to other statements in a text tend to be recalled more often and more
quickly than statements with few connections”. Recent L1 researches have identified
various types of casual inferences in regard to comprehension and memory of
narratives:

- Generation of background inferences: connecting focal events to prior events in
the text. “When antecedent information from the prior text is not readily available,
the reader may reactivate or reinstate that information in order to provide adequate
casual justification for the focal event ‘Trabasso & Suh,1993° ”

- Elaborative inferences: when reader draws on general background knowledge in
order to connect two events.

- Forward inferences: the reader may anticipate upcoming events especially when
semantic and linguistic constraints are strong enough.

- Anaphoric inferences: they are important for the construction of a coherent
representation of a text. Anaphoric relations establish that an object or person in

one sentence is identical to an object or person in another sentence (March, 1995).

In L2 reading, Horiba argued that “scheduling of various processes involved

in text comprehension may be disrupted because of the reader’s inadequate command
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of the language and the limitation of the human information-processing capacity (cf.
Stanovich, 1980) (Horiba,1995) . Findings suggest that L2 readers attempt construct a
coherent representation of a text by utilizing information explicitly presented in the
text and information generated from general background knowledge. In the L2
literature there is little information available on how these processes take place while
the reader is progressing through a text. What happens when one process is disrupted

or delayed?
Studies that Deal With Reading Comprehension Problems

A study was conducted by Kim (1995) to investigate the tvpes and sources of
problems in L2 reading. The researcher focused on problems found in EFL students’
recall protocols. There were two independent variables. First, there is difficulty of
vocabulary. Second, there is pre-reading instruction. The population of the study
consisted of one hundred and eight Korean high school students. Half the participants
received pre-reading instruction that intended to provide prior knowledge about the
content of the text used in the study. Additional interviews and questionnaires were
also analyzed to obtain in-depth information on the subjects’ reading processes.
Results of the study presented the types of problems faced by participants in recall
protocol as follows:

- Omission: the reader did not recall a component that was in the text.

- Addition: the reader added a component that was not in the text.

- Replacement: the reader replaced a word with another one which did not exist in
the text.

- Mixing : the reader mixed a part of one sentence with part(s) of another sentence
in the text. |

- Switching: the reader switched the order of the words in the same sentence.

Sources of these problems were suggested ag follows:
- Vocabulary difficulty: in this case, the reader did not know the word or there was
a mismatch between the reader’s meaning and the author’s meaning.
- Syntactic difficulty: the length of a sentence seemed to have been another cause of

difficulty. Students tended to turn along, complex sentence into a short, simple

one.

29

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



- Lack of awareness of rhetorical structure: participants did not follow the
arrangement of the information in the text. “The poorer recall of the idea units on
the macropropostional level than on the micropropositional level across the
participants indicates readers’ lack of knowledge of the rhetorical structure of the
text”.

- Lack of prior knowledge: the analysis of students’ responses indicated that lack of
prior knowledge contributed to the difficulty of the text.

- Misreading: misreading one word to another that had a phonemic/graphemic
similarity must have caused a great confuston in understanding the whole text.

- Lack of comprehension monitoring: recall protocols showed that students were
not good at comprehension monitoring; they were giving up before trying to guess
the meaning in the text.

- Language interference: students translated the English words one by one as they
were ordered in the English sentence into Korean.

- Other factors: factors like cognitive style and personality might have played a role

in causing difficulties or not.

Summary

This chapter provided a comprehensive presentation for studies that attempted to
identify the strategies used by foreign language readers and their effect on

comprehension.

The first part of this chapter presented a theoretical background. This presentation
included theories related to the process of reading comprehension, processes and

strategies of reading comprehension, and reading comprehension factors.
The chapter also presented a number of studies conducted to investigate topics related

to this research problem as reading strategies, reading comprehension skills, think-

aloud protocol, and reading comprehension problems.
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Chapter Three

Methodology

Introduction

This chapter introduced the research design and the procedures that were used

to answer the questions of the study.

The chapter also included a description for the population of the study, the
sample and the tools that were used. In addition, the chapter illustrated the way of

measuring reliability and validity of the tools of the study.

Rationale for Using Verbal Reports

Verbal reports were gathered for each sentence while the reader was
progressing through the text. These verbal reports were not taken as direct reflections
of thought processes but rather as correlation of underlying thought processes. It was
commonly believed that the think—aloud method revealed the content of information
available to the reader’s immediate awareness of short-term working memory, from
which one could infer comprehension processes (Ericsson & Simon, 1980, 1984).
Thus, those processes that required the reader’s conscious attention were more likely
to be reported. Verbal reports obtained during reading could test if subjects had made
the inferences that were expected by the author based on a discourse analysis of a text
(Trabasso & Suh, 1993; Horiba, 1995). In this study, the subjects were asked to report
verbally the processes of comprehending the text while reading sentence by sentence

and continuously from the start till the end of the process.

The Purpose of the Study:

The main purposes of this study are:

3) To determine the strategies that enable English language majors to become
proficient readers and enhance their level of comprehension of English texts
especially literature.

4) To identify the effect of some factors that were related to the text or to the

students themselves on the reading comprehension strategies.
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The Population of the Study

The population of the study consisted of all third-year English language
majors, who were registered in the course of “Eighteenth Century Literature™. The
population consisted of (60) students; (57) of them only participated in the research

procedures.

Sample

The sample of this study consisted of (57) students. All of them participated in
the Cloze test, and (29) students participated in the interview and the Think-aloud
Protocols on voluntary basis because this participation demands that participants do it
willingly. This population represented all the English language majors at An-Najah
National University. (Table 1)

Table (1)
The Sample of the Study
Sex Number of Students Percent

Male Participants in Interview: 6 10.5

Non-Participants: 7 12.3
Female | Participants in Interview: 23 40.4

Non-Participants: 21 36.8
Total 57 100%

The figures in Table 1 show that the total number of students who participated
in the study is 57.6 male students participated in the interview who form 10.5% of the
total number. 23 female students participated in the interview who form 40.4% of the

total number.,

042651

Research Design

The research design will deal with the material, the tools and the procedures

followed to apply the research.
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Material

The material that was used in the research consists of short story, tape

recorder, strategy model sheet, and the Cloze test.

Short Story

Since the aim of the study was to investigate the types of strategies used by
English language majors, who were registered in the course of “18th Century
Literature” during the first semester of the academic year of 1999/2000 at AN-Najah
National University, reading literary texts. one new English literary text was used.
The text was chosen after consulting the specialized educators concerning the level
and subject of the chosen text, and to be sure that the text was not taught to students in

any pI’CViOUS course.

The chosen text was “Eveline” for the Insh writer James Joyce. The students
were familiar with the style of the writer as they were exposed to another short story

that was written by the same writer in another course (Appendix 2).

Tape Recorder

The researcher used a tape recorder to record all vocal reflections of students

participating in the interview.

Strategy Model Shect

During the interview, the researcher used a strategy model sheet to record all
vocal and non-vocal reflection and strategies emploved by participants (Appendix 1).
This sheet was taken from a Ph.D. Thesis for Edris (1992). The sheet was developed

by the researcher depending on Darwazeh’s book Cognitive Strategv Activators:

Tools for Designing Instruction. Additional improvements were considered in

coordination with the researcher remarks during the interviews.

The strategy model sheet was distributed to a jury of three specialized
educators, and was modified in line with the jury’s constructive comments and

suggestions.
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Tools

Since the research aims at collecting data about the reading product and the
reading process, three tasks were prepared to which subjects of the study were
exposed in order to collect the needed data. These tools are the cloze test, multiple

choice questions, and the think-aloud protocol.

Cloze Test

The cloze test was a familiar technique in the field of testing. It involves the
deletion of words from a given text at usually regular intervals; thereafter, the reader
is required to supply a suitable word to complete each gap (Nuttal, 1985). This test
was given to measure the overall language proficiency of all the participants of the
study. The text was based on general knowledge material about “A Happy Discovery”
(Appendix 4).

The cloze test used in this research was composed of (3) paragraphs with (15)
deleted words. Words were deleted on selective basis “in order to give the flexibility
in deleting words ...and deleted words could vary in difficulty and familiarity”
(Abuhamdia, 1992). Participants were required to think of the words missing without

any extra-contextual clues given to them.

The cloze test was scored on the basis of one word correct method. This
means that one word only was acceptable as correct. In the distribution of marks, two

points were allotted for each correct cloze response.(Appendix 5)

Administration of the Cloze Text

The cloze test was distributed to all the students registered in the “Eighteenth
Century Literature” course. The researcher explained the cloze test method to the

participants, and that it aims at testing their comprehension ability.
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Validity of the Cloze Test

The Cloze test was distributed to a jury of three specialized educators. It was
modified in line with the jury’s constructive comments and suggestions.

(Modifications as Appendix 6)

Reliability of the Cloze Test

To establish the reliability of the cloze test, the test was distributed to a sample
of (16) students at the English Department other than those who are included in the
sample of the study. The test was re-distributed for the second time among the same
group after two weeks on the basis of test-retest method. The students’ responses on
the test were computed and Pearson Test was used to calculate the reliability

coefficient of the test. The calculated reliability was sufficient; it was (0.75).

Multiple Choice Questions (MCQs)

There were (4) MCQs at the end of the Cloze Test. These questions were
designed as inference questions since they aim at testing general comprehension. In
the distribution of marks, one mark was allotted for the first question, four marks for
the second question, four marks for the third question and one mark for the fourth

question.

The Think-Aloud Protoecol

The Think-aloud method is a technique used to uncover the process of reading
that is hidden from the outside observer as reading is a silent activity in many
cultures. It deals with the behavior of readers while reading for comprehension. This
technique requires participants to verbalize their thoughts through verbal reports to

reflect the process they used to reach to the answers (Abuhamdia, 1992).

This technique is popular for the opportunity it offers to researchers to
examine the comprehension or invisible cognitive processes, which take place inside
the mind of the reader. Such knowledge of the internal process s extremely important
for educators in general and to those who prepare for the reading programs in specific.
(Abuhamdia, 1992 & Jimenez et al. 1996)
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Procedure

The procedures of the study were applied during the first semester of the

Academic year of 1999/2000. These procedures were as follows:

IMNustration Meeting

A meeting was held for the participants, at the beginning of their lecture, one
week before the procedures were carried on. The researcher explained the general aim
of the study and encouraged students to participate in the research. During this

meeting, time and place of the interview with volunteered students were settled down.

Interview (Think-Aloud Protocols)

At the beginning of the interview, the think-aloud protocol was explained since
this might interrupt the reading process. Participants were also told that they are free
to use either English or Arabic whatever they prefer. This was not to make the

language itself used in verbalization an obstacle in the reading process.

The general purpose and problem of the study were explained to the students
in order to make them feel relaxed with participating in the study. In addition, they
were assured that all recorded information was not open to other people. It would only
be used for the academic purposes and would be kept highly confidential. Then, the
interview proceeded as follows:

1. Students were exposed to the reading text, and were asked to read and think in a
loud voice (Appendix 2).

2. Students were supplied with a pencil and a clean copy of the story.

3. Students were asked to read for understanding and to think loudly as well.

4. Students were encouraged to feel relaxed as if they were doing an exercise at
home, and to forget about the researcher and the recorder.

5. While reading, students were encouraged, with some questions. whenever they
stopped talking such as (What are you doing? Do you find any problem? What
are you thinking about? )

6. All the wvocal reflections were recorded, and were written down after the

interview for analysis purposes (Appendix 3).
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Chapter Four

Results

Introduction

This chapter includes complete analysis of the data gathered for this research.
However, it is worth mentioning that the research covered a sample of (57) students
from the third year at the English Department at An-Najah National University. In
addition, the study presented nine questions to be answered through the study
procedures. So, the results that are presented and interpreted in this chapter will

answer the questions of the study.

Interviews (Think-aloud Protocols):

This section includes analysis of the Think-aloud Protocols. The focus was on
the reading comprehension strategies the participants used in performing the reading

task.

The participants were free to choose the language to verbalize their thoughts,
so that the language would not be an obstacle to perform the task as planned or hinder
participants from expressing their thoughts. Therefore. the protocols will be a mixture
of both English and Arabic, exactly as students had verbalized their thoughts. It is
important to note that each student was given a number that was written on his copy

of the text (Appendix 3).

Following will be some examples of the protocols registered for the
participants exactly as they were recorded during the interviews in which the
participants were asked to read and say how they were thinking while reading the

short story:

- Participant No (1):
Few people passed. The man out of the last house passed on his way home; she heard

his footsteps clacking along the concrete pavement and afterwards crunching on the

cinder path before the new red houses .. =&y ¢ = |5 .. Few people passed.. The man
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out of the last house passed on his way home R he was going to his home she heard

Eveline his foot steps L-..b hisad refers to the man .. »1 .. his foot steps clacking along

the ~—3 & = on the concrete oYt Js ..pavement crunching on the cinder path

before the new red houses . One time there used to be a field in which they used to

play every evening with other people’s children ol S JUbY Call jaaz i Sl g

sl |87 b add 571 gnls 19187 omy of JUBYY Every evening.

- Participant No (2):
That was a long time ago; she and her brothers and sisters were all grown up; her

mother was dead. Tizzie Dunn was dead, too, and the Waters had gone back to

England Dunn . pgas i 3l ol o2 o0 a0 16,45 &) ou. Everything changes.

Now she was going to go away like the others, to leave her home .L &t g 0 2l 0da e

e g b e Ay Bl o 203

- Participant No (3):
Home! She looked round the room, reviewing all its familiar objects which she had

dusted once a week for so many years. wondering where on earth all the dust came

from e 3 Jai 5L éﬁ') aly b oty baas- ! 2a5 | Perhaps she would never sce again

those familiar objects from which she had never dreamed of being divided &ta-¥V ols

— — 85 . sFumiture L3 ey SUY dusted for so many years s g0t b5y eg2ilas

which she never drcamed of being divided .. Laaidi= Je & 2 5 pe Ul S

e WA Y ;..<.~’

- Participant No (4}
Say she was a fool, perhaps; and her place would be filled up by advertisement. Miss
Gavan would be glad. She had always had an edge on her, especially whenever there

were people listening, I think she had a conflict to leave her home or to stay . In
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home she had food and shelter but if she leaves she will have bad reputation from

people
- Miss Hill, don’t you see these ladies are waiting? [ think these ladies are her

fellow at the stores

- Participant No (5):
- Look lively, Miss Hill, please.

i et S L (el Bl ) Lada g L3 OV Cf ety a1 € e oy O et Y L i

$als WY s IMiss Hill uot Sla G157 154 paladd J 005 WAL e 10 0le fa o g 200 i La g

¢ e su &—= She would not cry many tears at leaving the Stores 4> 5 <Y ,!,L o

- Participant No (6):
she was over nineteen, she sometimes felt herself in danger of her father’s violence.

She knew it was that that had given her the palpitations what does it mean? ... When

they were growing up he had never gone for her her returns to her mother? (for
researcher), like he used to go for Harry and Ernest who are Harry & Ernest? Her
friends? Or brothers? They also died? It is clear that they died . .. in the church,

because she was a girl

- Participant No (7):

but latterly he had begun to threaten her and say what he would do to her only for her
dead mother’s sake. And now she had nobody to protect her. Emest was dead and
Harry, who was in the church decorating business, was nearly always down

somewhere in the country. Besides, the invariable squabble squabble? what does it

mean ?

- Participant No (8):
Besides, the invariable squabble for money on Saturday nights had begun to weary

her unspeakably . . Ernest was dead and Harry, who was in the church decorating

business, was nearly always down somewhere in the country. Besides. the invariable

squabble for money_on Saturday nights had begun to weary_her unspeakably ..

squable needs a dictionary!. She always gave her entire wages — seven shillings — her
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father is mean and Harry always sent up what he could but the trouble was to get any

money from her father.

- Participant No (9):
She sat at the window watching the evening invade the avenue. Her head was

leaned against the window curtains and in her nostrils was the odour of dusty

cretonne. She was tired 4z (3 & Eveline.

She is setting_in _her home watching the avenue . here a description of her

shape . her head was leaned against the window curtains while she was setting their

and an odor of dust entered her nose she smelled it. The writer informs that she was

tired

- Participant No (10):
She had hard work to keep the house together and to see that the two young children

who had been left charge went to school regularly and got their meals regularly. It

was hard work —ahard life s ¢ 2 lad pliby 4Ll 42 1ds hard work and hard life —

but now that she was about to leave it she did not find it a wholly undesirable life.

- Participant No (11):
She had hard work to keep the house together and to see that the two young children

who had been left charge went to school regularly and got their meals regularly

;ﬁflsf!uuuﬁgo{:b,&&,...abcgjt...@ﬂijg)upbaytuu_b.

Then she had to _rush out as quickly as she could and do her marketing, holding her

black leather purse tightly in her hand as she elbowed her way through the crowds

and returning home late under her load of provisions. She had hard work to keep the

house together and to see that the two voung children who had been left charge went

to school regularly and got their meals regularly

It was hard work — a hard life — but now that she was about to leave it she did not find

it a wholly undesirable life. ¢ ol 42

- Participant No (12):

Eveline fii. ool s o
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She sat at the window watching the evening invade the avenue. Her head was
leaned against the window curtains and in her nostrils was the odour of dusty
cretonne. She was tired.

Few people passed. The man out of the last house passed on his way home; she heard

his footsteps clacking along the concrete pavement and afterwards crunching J st~

Lalas si£t on the cinder cinder ? path before the new red houses.

- Participant No (13):

She was about to explore another life with Frank ¢ _ai8s,. Frank was very kind,

manly, open-hearted. She was to go away with him by the night-boat to be his wife

and to live with him in Buenos Ayres l.a=J L 42 03\ where he had a home waiting

for her.

- Participant No (14):

She was about to explore another life with Frank he is the boy she will marry . . it

comes to her life when she leaves her country. Frank was very kind, manly, open-
hearted. She was to go away with him by the night-boat to be his wife and to live with

him in Buenos Ayres a city or the country she will leave to where he had a home

waiting for her.

- Participant No (15):
It seemed a few weeks ago. He was standing at the gate, his peaked cap pushed back

on his head and his hair tumbled forward over a face of bronze are thev on a bout?

(silently again) . . . It seemed a few weeks ago. He was standing at the pate, his

peaked cap pushed back on his head and his hair tumbled forward over a face of

bronze . . they were standing on a eate . . . they were on a gate and he describes the

wind and bronze . Then they had come to know each other.

- Participant No (16):
He used to meet her to see The Bohemian Girl and she felt elated as she sat in an

unaccustomed part of the theatre with him ... He used to meet_her to see The

Bohemian Girl and she felt elated as she sat in an unaccustomed part of the theatre

with him. He was awfully fond of music and sang a little.
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- Participant No (17):
First of all it had been an excitement for her to have a fellow and then she had begun

to like him . she begun to like him

OV S g 0 ks S5 4 4ud 3She likes him  He had tales of distant countries.

- Participant No (18):

He used to call her Poppens out of fun. First of all for fun it had been an excitement

for her to have a fellow and then she had begun to like him. He had tales of distant

countries. He had started as a deck boy she talks about his life at a pound a month on

a ship of the Allan Line going out to Canada.

- Participant No (19):

The evening deepened deepened L-a thai &, :ie in the avenue. The white of two

letters in her lap grow indistinct One was to Harry; the other was to her father.

- Participant No (20):
The children of the avenue used to play together in that field — the Devines, the

Waters the Devines, the Waters, the Dunns, little Keogh $iis L . .the Devines, the

Waters, the Dunns, little Keogh the cripple, she and her brothers and sisters s i 45"

foie . Emest. however (s ! &2 sda Ernest however, never played: he was too

grown up.

- Participant No (21):

. He had been a school friend of her father school friend? Whose yvellowing

photograph hung on the wall 'L . Whenever he showed the photograph to a visitor

her father used to pass it with a casual word:

- He is in Melbourne now He is in Melbourne now. . .. 1>
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- Participant No (22):
It was hard work — a hard life — but now that she was about to leave it she did not find

it a wholly undesirable Jife B U5 03t » o oo 22y 2 ST L dws 645 SLIST

- Participant No (23):
No! No! No! It was impossible. Her hands clutched the iron in crazy. Amid the

seas she sent a cry of anguish!

Lt &' & she gripped the iron railing € sa4~ 38 a Ja . .iron railinga>; .. ¢

S e e ST ST O L Wglagt by el 41 1AL SN0 No No! It is impossible!

O et Wy L AL e e 61 W Ly 4225 ametaphoro U (3 by LLE g ax2s €

Oyt Lot Bl _LEyals Jieda Lo 4 5 Y UYAMI the seas she sent a cry of anguish

T
- Participant No (24):
...0k!. And now she had nobody to protect her. Ernest was dead and Harry, who was

in the church decorating business, was nearly always down somewhere in the country

was nearlv always down somewhere in the country,

- Participant No (25)
Frank would take her in his arms, fold her in his arms. He would save her ...

Escape! She must escape! Frank would save her. He would give her life. perhaps love,

too. But she wanted to live. Whyv should she be unhappy? She had a right to

happiness. Frank would take her in his arms, fold her in his arms. He would save her.

Al g B S STy e 29 LSy Bl e WSSDervaunii g 3 s e DY €

kel

- Participant No (26):

Eveline Eve Eveline ¥ a o . Walas v le 2 010
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She sat at the window watching the evening invade the avenue. Her head was

leaned against the window curtains and in her nostrils nostrils blas 4 = . was the

odour of dusty cretonne cretonne?, She was tired.

- Participant No (27):

Through the wide doors of the sheds she caught a glimpse glimpse? .. she caught a

glimpse?.. of the black mass of the boat, lying in beside the quay wall, with

illuminated portholes. She answered nothing.

Participant No (28):
As she mused the pitiful vision of her mother’s life laid its spell on the very

quick of her being — that life of commonplace sacrifices closing in final craziness cias

i.J i J- . that life of commonplace sacrifices closing in final craziness. ot » sz

i>va; L&~ She trembled as she heard again her mother’s voice saying constantly
with foolish insistence:
Participant No (29):

She always gave her entire wages — seven shillings — and Harry always sent up what

he could but the trouble was to get any money from her father Harrv always sent up

what he could but the trouble was to get anv monev trom her father.

Findings:

To answer the first and second questions that asks about the existence and
frequency of use of the reading comprehension strategies of Literature texts by
English Majors at AN-Najah National University, table (2) presents Means, Standard
Deviation and Percentage of all the participants on the Fifty two strategy. Tables (3),

(4) and (5) presents the frequency of use of all the participants on each of the four

types of strategies.
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Table (2/a)
Means, Standard Deviation and Percentage of all the participants on the Pre-Reading

strategies:
Pre-Reading Strategy Minimum | Maximum Sum Mean SD %
I | To read the title and 0.00 1.00 13.00 0.44 .50 0.47
understand it
2 | To present expectations 0.00 1.00 5.00 0.17 0.38 0.18 |+
3 |To activate  previous |  0.00 1.00 700 | 024 | 043 | 025 |8
knowledge about the writer 8.
4 | To have a general idea 0.00 1.00 7.00 0.24 0.43 0.25 I
through looking at the N
beginning of paragraphs 8
and pages Res
5 | To ask other students who 0.00 1.00 1.00 0.034 0.18 0.03 |
read the story I}
6 | To benefit of teacher's 0.00 1.00 2.00 0.068 | 025 0.07
notes in the lecture _la_?
7 | To put an aim to be 0.00 1.00 1.00 0.034 | 0.18 0.03 8
achieved after reading the O
story |
8 | To use English & Arabic 0.00 220.00 245.00 8.44 40.68 8.91 %
languages e
9 | To use English Language 0.00 1.00 1.00 0.034 | 0.18 0.03 'Eg
10 | To use Arabic Language 0.00 0.00 0.00 0.00 0.00 0.00 o
Total for Pre-Reading: 0.00 221.00 282.00 | 9.72 4065 1026 |O
2>
‘D
Table (2/b) o
Means, Standard Deviation and Percentage of all the participants on the During- =
Reading strategies (Vocal): )
During Reading Strategies Minimum | Maximum Sum Mean SD Yo ~n-1c—>
{Vocal):
11 | To stop by new ideas inthe | 0.00 12.00 7400 | 255 | 3.11 | 2.69 %‘
story to rehearse and —
@)
comprehend —
12 | To repeat reading sentences 0.00 39.00 244.00 8.41 934 : B8.87
or paragraphs for I %
understanding i
13 | To connect between parts of 0.00 10.00 83.00 2.86 2.89 3.02
the story
14 | To connect between parts of 0.00 2.00 5.00 0.17 0.46 0.18
the story with title 7))
15 | To connect the ideas in the 0.00 4.00 12.00 0.41 0.98 043 &
story with life (@)
16 | To summarize ideas whilc 0.00 14.00 112.00 3.86 4,12 1.07 X
reading -
17 | To evaluate comprehension 0.00 10.00 57.00 1.96 258 - 2.07 C
while reading |
13 | To paraphrase sentences or 0.00 34.00 222.00 7.65 9.08 i 8.07
paragraphs for
comprehension i
19 | To  translate words or 0.00 20.00 64.00 2.20 5.01 232
sentences for comprehension
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20 | To ask the researcher 0.00 18.00 121.00 4.17 5.39 4.40
21 | To use a dictionary for 0.00 8.00 50.00 1.72 231 1.81
unknown words
22 | To infer deeper meanings for 0.00 10.00 57.00 1.96 2.78 2.07
analysis purposes
23 | To present questions & 0.00 7.00 25.00 0.86 1.59 0.90
expectations to be answered =
through reading the story g
24 | To answer questions & 0.00 4.00 12.00 0.41 0.94 0.43 8.
expectations presented in a A
previous stage n
25 | To discover meanings of 0.00 17.00 65.00 2.24 3.52 2.36 8
unknown words from context =
26 | To refer to the teacher for 0.00 4.00 7.00 0.24 0.83 025
more clarifications S
27 | To jump to conclusions about 0.00 1.00 3.00 0.10 0.30 0.10
the end of the story Fob)
28 | To analyze and understand 0.00 1.00 1000 | 034 | 048 | 036 ‘8‘
pronouns and names O
mentioned in the story .
29 | To adopt a general approach 0.00 1.00 8.00 0.27 0.45 0.29 %
to analyze the story =
Total for During Reading 3.00 113.00 1213.00 | 41.82 | 29.12 | 44.14=
Strategies (Vocal): '%
©
2
Table (2/c) ‘B
Means, Standard Deviation and Percentage of all the participants on the During- o]
Reading strategtes (Non-Vocal): ;
During Reading Strategies Minimum | Maximum Sum Mean SD % 5
{Non-Vocal): o
30 | To put marks on the story as 0.00 129.00 1047.00 | 36.10 | 37.87 | 38.100
to underline certain sentences e
or parts E
31 | To write notes on the margin 0.00 25.00 111.00 3.82 6.64 4.03 Q
32 | To move hands to express 0.00 1.00 9.00 0.31 0.47 032
actions in the story !
33 | To move head to indicate 0.00 1.00 3.00 0.10 0.3 0.10 8
understanding or not P
34 | To make facial movements to 0.00 1.00 8.00 027 | 045 | 029 §§
indicate understanding or not D
35 | To spend time on drawings 0.00 1.00 2.00 | 0.068 | 025 | 0.07%
36 | To read silently 0.00 1.00 3.00 0.27 0.45 0.29 _}J:)
37 | To knock at the head with 0.00 1.00 3.00 0.10 0.30 0.10 o
fingers Y
38 | To laugh at some parts of the 0.00 1.00 1.00 0.034 0.18 0.03 —
story <_E
39 | To bent his head on his hand .00 1.00 1.00 0.034 0.18 0.03
for deep thinking
40 | To scratch the head to 0.00 1.00 [.60 0.034 0.18 0.03
indicate thinking
41 | To imagine, look into the 0.00 1.00 1.00 0.034 0.18 0.03

open  space and resemble
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The results exposed in table (2) reveal that nearly all proposed strategies were

used by the participants strongly or weakly except for one strategy that stated: “To use

the Arabic Language only”. No student employed this strategy.

Table (2) reveals that some strategies were used more frequently than others.

These strategies are listed in table (3) in descending order:

actions
42 | To concentrate and 0.00 1.00 9.00 0.31 0.47 0.32
appreciate the use of
motives, symbols, simile,
setting elements and colors
Total for During Reading 1.00 142.00 1204.00 | 41.51 | 41.62 | 43.81
Strategies (Non-Vocal): L
5
Table (2/d) O
Means, Standard Deviation and Percentage of all the participants on the Post-Reading 7]
strategies: '
Post Reading Strategies: Minimum | Maximum Sum Mean SD % L
43 | To swmmarize main ideas in 0.00 1.00 9.00 0.31 0.47 032 T
the story )
44 | To re-read some parts of the 0.00 1.00 18.00 0.62 0.49 0.65
story E
45 [ To evaluate total 0.00 1.00 8.00 027 | 045 | 029 (E
comprehension
46 | To take benefit of the notes 0.00 1.00 4.00 0.13 0.35 0.14 |
taken while reading k
47 | To look for the universal 0.00 1.00 3.00 0.10 0.30 0.]0'%
theme K
48 | To answer and discuss 0.00 1.00 2.00 0.068 0.25 0.07 [
questions  scattered in the D
story >
49 | To link the story to life 0.00 1.00 1.00 0.034 0.18 003 '0H
50 | To analyze the relation 0.00 1.00 1.00 0.034 0.18 0.03
between the events and the -!z
title -5
31 | To refer to the teacher for 0.00 1.00 1.00 0.034 0.18 0.03
some points D
52 | To look up unknown words 0.00 1.00 2.00 0.068 0.25 0.07 &
Total for post reading 0.00 5.00 49.00 1.68 1.25 1.78 g
Total : : 25.00 392.00 2748.00 | 94.75 | 76.74 | 100%:
-l
1
%
e
(%]
=
=
o
<

Table (3)
List of the most frequently used strategies.
Strategy Minimu | Maximun Sum Mean SD %o
m m
To put marks on the story asto .00 129.00 1047.00 36.10 37.87 | 38.10
underline  certain sentences or
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parts

To wuse English & Arabic 0.00 220.00 245.00 8.44 40.68 8.91
languages

To repeat reading sentences or 0.00 39.00 244.00 8.41 9.34 8.87
paragraphs for understanding '

To paraphrase  sentences or 0.00 34.00 222.00 7.65 9.08 8.07
paragraphs for comprehension

To ask the researcher 0.00 18.00 121.00 4.17 5.39 4.40
To summarize ideas while reading 0.00 14.00 112.00 3.86 4.12 4.07
To write notes on the margin 0.00 25.00 111.00 3.82 6.64 4.03
To connect between parts of the 0.00 10.00 83.00 2.86 2.89 3.02
story

To stop by new ideas in the story 0.00 12.00 74.00 2.55 3.1 2.69
to rehearse and comprehend

To  discover meanings of 0.00 17.00 65.00 224 3.52 2.36
unknown words from context

To translate words or sentences 0.00 20.00 64.00 220 5.01 232
for comprehension

To evaluate comprehension while 0.00 10.00 57.00 1.96 2.58 2.07
reading

To infer deeper meanings for 0.00 10.00 57.00 1.96 2.78 2.07
analysis purposes

To use a dictionary for unknown 0.00 8.00 50.00 1.72 2.31 1.81
words

The results exposed in table (3) reveal that the most frequently used strategy
was “To put marks on the story as to underline certain sentences or parts”. Then
comes the strategy of “ Using English & Arabic languages”, “To repeat reading
sentences or paragraphs for understanding” and “To paraphrase sentences or

paragraphs for comprehenston”.

Tables (4), (5), (6) and (7) present the frequency of use of all the participants

on each of the four types of strategies.

Table (4)
Mean Scores and Standard Deviation of all participants on the Pre-reading Strategies
emploved.
Strategy Minimu | Maximum Sum Mean SD %
m

Read the title and understands it 0.00 1.00 13.00 0.44 .50 4.60
To present expectations 0.00 1.00 5.00 0.17 0.38 1.77
To activate previous knowledge 0.00 1.00 7.00 0.24 0.43 2.48
about the writer
To have a general idea through 0.00 1.00 7.00 0.24 0.43 2.48
looking at the beginning of
paragraphs and pages
To ask other students who read 0.00 1.00 1.00 0.034 0.18 (.35
the storv
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To take benefit of teacher's 0.00 1.00 2.00 0.068 | 0.25 0.70

notes in the lecture

To put an aim to be achieved 0.00 1.00 1.00 0.034 0.18 0.35

after reading the story

To use English & Arabic 0.00 220.00 245.00 8.44 40.68 86.87

languages

To use English Language 0.00 1.00 1.00 0.034 0.18 0.35

To use Arabic Language 0.00 0.00 0.00 0.00 0.00 0.00

Total for Pre-Reading: 0.00 221.00 282.00 | 9.72 40.65 10.26%
N ={(29)

The results presented in table (4) reveal that the most frequently used strategy
of the Pre-reading group was “Using English & Arabic Language”. Nearly all
students used both languages to express what they were thinking about during the

process of reading comprehension.

Table (5)
Mean Scores and Standard Deviation of all participants on the Vocal Strategies
employed during reading comprehension.

Strategy Minimu | Maximum Sum Mean SD %
m

To stop by new ideas in the 0.00 12.00 74.00 2.55 3.11 6.10
story to  rehearse  and
comprehend
To repeat reading sentences or 0.00 3%.00 244.00 8.41 9.34 20.11
paragraphs for understanding
To connect between parts of 0.00 10.00 83.00 2.86 2.89 6.84
the story
To connect between parts of 0.00 2.00 5.00 0.17 0.46 0.4]
the storv with title
To connect the ideas in the 0.00 4.00 12.00 0.41 0.98 0.98
story with life
To summarize ideas while 0.00 14.00 112.00 3.86 4.12 9.23
reading
To evaluate comprehension 0.00 10.00 57.00 1.96 2.58 4.69
while reading
To paraphrase sentences or 0.00 34.00 222.00 1.65 9.08 18.30
paragraphs for comprehension :
To  translate  words or 0.00 20.00 64.00 ; 220 5.01 5.27
sentences for comprehension
To ask the researcher 0.00 18.00 121.00 4.17 5.39 9.97
To use a dictionary for 0.00 8.00 50.00 1.72 231 4.12
unknown words
To infer deeper meanings for 0.00 10.00 57.00 1.96 2.78 4.69
analysis purposes
To  present questions & 0.00 7.00 25.00 0.86 1.59 2.06
expectations to be answered
through reading the story
To  answer questions & 0.00 4.00 12.00 0.41 0.94 0.98
expectations presented in a
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previous stage

To discover meanings of 0.00 17.00 65.00 2.24 3.52 5.35
unknown words from context

To refer to the teacher form 0.00 4.00 7.00 0.24 0.83 0.57
more clarifications

To jump to conclusions about 0.00 1.00 3.00 0.10 030 0.24
the end of the story

To analyze and understand 0.00 1.00 10.00 0.34 0.43 0.82
pronouns and names

mentioned in the story

To adopt a general approach to 0.00 1.00 3.00 0.27 0.45 0.65
analyze the story

Total for Vocal: 8.00 113.00 1213.00 | 41.82 | 29.12 | 44.14%

N=(29)

The results presented in table (5) reveal that the most frequently used vocal

strategies were “To repeat reading sentences or paragraphs for understanding” and

“To paraphrase sentences or paragraphs for comprehension”.

employed during reading comprehenston.

Table (6)
Mean Scores and Standard Deviation of all participants on the Non-Vocal Strategies

Strategy Minimu | Maximu Sum Mean Sh %
m m

To put marks on the story asto 0.00 129.00 1047.00 | 36.10 37.87 | 86.96
underline certain sentences or
parts
To write notes on the margin (.00 25.00 111.00 3.82 6.64 9.21
To move hands to express actions 0.00 1.00 9.00 0.31 0.47 0.74
in the story
To move thead to indicate 0.00 1.00 3.00 0.10 0.3 0.24
understanding or not
To make facial movements to 0.00 1.00 3.00 0.27 0.45 0.66
indicate understanding or not
To spend time on drawings 0.00 1.00 2.00 0.068 0.25 0.16
To read silently 0.00 1.00 8.00 0.27 0.45 0.66
To knock at the head with fingers 0.00 1.00 3.00 0.10 0.30 0.24
To laugh at some parts of the 0.00 1.00 1.00 0.034 0.18 0.08
story
To bent his head on his hand for 0.00 1.00 1.00 0.034 0.18 0.08
deep thinking
To scratch the head to indicate 0.00 1.00 1.00 0.034 .18 0.08
thinking
To imagine, look into the open 0.00 1.00 1.00 0.034 0.18 0.08
space and resemble actions
To concentrate and appreciate the 0.00 1.00 9.00 0.31 0.47 0.74
use of motives, symbols, simile,
setting elements and colors
Total for Non-Vocal : 1.00 142.00 1204.00 41.51 41.62 | 43.81%

N =(29)
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Table (6) shows that the most frequently used non-vocal strategy was “To put

marks on the story as to underline certain sentences or parts”.

employed during reading comprehension.

Table (7)
Mean Scores and Standard Deviation of all participants on the Post-reading Strategies

Strategy Minimu | Maximu Sum Mean SD %
m m

To summarize main ideas in the 0.00 1.00 9.00 0.31 0.47 18.36
story
To re-read some parts of the story 0.00 1.00 18.00 0.62 0.49 | 36.73
To evaluate total comprehension (.00 1.00 8.00 0.27 0.45 16.32
To take benefit of the notes taken 0.00 1.00 4.00 0.13 (.35 8.16
while reading
To look for the universal theme 0.00 1.00 3.00 0.10 0.30 6.12
To answer and discuss questions 0.00 1.00 2.00 0.068 0.25 4.08
scattered in the story
To link the story to life 0.00 1.00 1.00 0.034 0.18 2.04
To analyze the relation between 0.00 1.00 1.00 0.034 0.18 2.04
the events and the title
To refer to the teacher for some 0.00 1.00 1.00 0.034 0.18 2.04
points
To look up unknown words 0.00 1.00 2.00 0.068 0.25 4.08
Total for post reading 0.00 5.00 49.00 1.68 125 | 1.78%

N =(29)

According to table (7), the most frequently used strategy is “To re-read some

parts of the story™.

Cdnceming the third question of the research that asks about the strategies’

category that contributes more than others to the reading comprehension of the

participants in the researcher, table (8) presents the Mean Scores and the Standard

Deviations and participants percentage on the different categories of reading

comprehension strategies.

Table (8)
Mean Scores and the Standard Deviations and participants percentage on the different
categories of reading comprehension strategies:

Strategy Minimum | Maximum Sum Mean SD %
Pre-Reading: 0.00 221.00 282.00 9.72 40.65 10.26
During Vocal: 8.00 113.00 1213.00 | 41.82 | 29,12 | 44.14
Reading : Non-Vocal : 1.00 142.00 1204.00 | 41.51 | 41.62 | 43.81
Post-reading 0.00 5.00 49.00 1.68 1.25 1.78
Total : 25.00 392.00 2748.00 | 94.75 | 76.74 | 100%
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Table (8) reveals that the most frequently used strategy is the one employed
during the reading comprehension process with (87.95%) of the total use of strategies.
The vocal strategies were more frequently used than the non-vocal strategies. The pre-
reading strategy comes in the second place, but with low percentage of (10.26%) of
the total use of strategies. The post-reading strategy comes in the last place with
(1.78%) of the total use of strategies. So, the strategy employed during reading

contributes highly to the reading comprehension of the partictpants in the research.

The fourth question asks whether there is any statistically significant relation
between students’ use of strategies and their gender. Table (9) presents Mean Scores
and the Standard Deviations of the two groups on the fifty-two strategies with respect

to the participants’ gender.

Table (9)
The Mean Scores and Standard Deviation of the Two Groups (Males and Females) on
the Fifty-Two Strategies:
Variables Male Female T-Test Sig.
M SD M SD
Pre-Reading 2.50 1.22 11.60 45.66 0.48 0.63
Strategies
During Reading 45.66 31.27 40.82 29.19 0.35 0.72
Strategies:
Vocal
During Reading 76.66 37.80 32.34 38.14 2.53 0.01
Strategies:
Non-Vocal
Post-Reading 1.83 .60 1.65 1.19 0.30 0.75
Strategies
Total 126.66 46.56 86.43 81.56 | 1.15 0.26

Significant at {ac = 0.05) level, Critical Value =(1.98), N =(29)

The findings revealed in table (9) show that there is a significant difference at
(& = 0.05) between male and female participants concerning the use of reading
comprehension strategies on the level of Non-Vocal Strategies in favor of male

participants.

To answer the fifth question that asks whether there is any statistically
significant relation between the students’ use of strategies with respect to their
specialization at school, table (10) presents the Mean Scores and Standard Deviation

of the two groups:
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Table (10)
Mean Scores and Standard Deviation of the Two Groups (Literary and Scientific) on
the Fifty-Two Strategies:

Variables Academic Scientific T-Test Sig.
M SD M SD
Pre-Reading 14.16 51.63 2.45 0.93 0.74 0.46
Strategies
During Reading 37.05 31.71 49.63 23.61 1.13 0.26
Strategies:
Vocal
During Reading 42.88 44.10 39.27 39.17 0.22 0.82
Strategies:
Non-Vocal
Post-Reading 1.55 1.38 1.90 1.04 0.72 047
Strategies
Total 95.66 92.13 93.27 45.33 0.08 0.93

Significant at (4= 0.05) level, Critical Value = (1.98), N =(29)

It is clear from table (10)that there is no significant difference at (= 0.05)
between participants from the Literary Stream and participants from the Scientific

Stream concerning the use of reading comprehension strategies.

Concerning question number six that asks if there is any statistically
significant relation between students’ performance in the Cloze test and their
participation in the interview (Think-aloud Protocols). Table (11) presents the Mean
Scores and Standard Deviations of the Participants and Non-participants in the Think

—aloud Protocol and its relation to their performance in the Cloze Test.

Table (11)
Mean Scores and Standard Deviations of the Participants and Non-participants in the
Think ~aloud Protocol and its relation to their performance in the Cloze Test:

Variables Participant Naon-Parti¢ipant T-Test Sig.
M SD M SD
Cloze Test Grade 27.89 6.05 24 4.67 2.72 0.00

Significant at (&= 0.05) level, Critical Value = (1.98). N =(29)

Table (11) reveals that there is a significant difference at (2= 0.05) between
participants and non-participants concerning their performance in the Cloze test in

favor of the participants in the Think-aloud Protocols.

The seventh question asks whether there is statistically significant relation

between students’ performance in the cloze test and their specialization at school.
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Table (12) presents the Mean Scores and Standard Deviations for both groups on their

performance in the Cloze test.

Table (12)
Mean Scores and Standard Deviations of both groups (Literary and Scientific) in their
performance in the Cloze test:

Variables Academic Scientific T-Test Sig.
M SD M SD

Cloze Test Grade 27.14 6.07 24.8 5.18 1.57 0.12

Significant at (&= 0.05) level, Critical Value = (1.98), N =(29)

The result in table (12) reveals that there is no significant difference at (a=
0.05) between participants specialization at school and their performance in the Cloze

test.

The eighth question asks whether there is any statistically significant relation
between students’ performance in the cloze test and their gender. Table (13) presents
the Mean Scores and the Standard Deviations for both groups (Males and Females) on

their Cloze test performance.

Table (13)
Mean Scores and Standard Deviations of the relation between participants gender
(males or females) and their performance in the Cloze test.

Variables Male Female T-Test Sig.
M 5D M SD

Cloze Test Grade 23.76 4.04 26.54 5.99 1.56 0.12

Significant at (&= 0.05) level, Critical Value = (1.98), N =(29)

The result in table (13) reveals that there was no statistically significant

relation between students’ gender and their performance in the cloze test.

The ninth and final question asks about the major difficulty students face
while reading the short story. Table (14) presents the major difficulties reported by the
participants themselves.

Table (14/a)

The difficulties that participants experienced while reading the short story reported by
participants themselves:

Vocabulary Structure Concepts Org. of text
Frequency Percent Frequency Percent Frequency Percent Frequency Percent

Yes 24 82.8 2 6.9 7 24.1 15 37
No 5 17.2 27 031 22 75.9 14 483
Total 29 100 29 100 29 100 29 100
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Table (14/b)

Lack of concentration on Lack of background Nothing
names, pronouns ... knowledge
Frequency Percent Frequency Percent Frequency Percent
Yes 5 17.2 2 6.9 [ 34
No 24 32.8 27 93.1 28 096.6
Total 29 100 29 100 29 100

The results presented in tables (14/a) and (14/b) show that the most serious
problem was concerning vocabulary with a percentage of (82.8). The organization of

text had a percentage of (51.7). Other problems were not serious to participants.

Some problems were reported to be trivial and unimportant to participants.
The first problem that was unimportant was with the structure of the text with a
percentage of (93.1). Concentration on names and pronouns in the text came in the
second place with percentage of (82.8). The third unimportant problem was with

concepts presented in the text with a percentage of (75.9).

The surprising result was that (96.6%) of participants in the interview and
think-aloud protocol reported NO for not having a problem. In other words, (96.6%)
of participants had problems while reading the short story. They are aware of this fact.
However, they used poor and superficial strategies. In addition, the strategies used by
those participants did not move in harmony with the difficulties reported by them. In
other words, these students could not plan to use strategies that help them tackle the
difficulties they experienced while reading the short story. The participants were
unsuccessful in using the right strategy to solve the exact problem. Their use of

strategies was haphazard and unplanned.

Summary:

This chapter included a presentation of the findings and answers for the questions
of the research. The findings included the results of the think-aloud protocol, reading
task, and cloze test, and may be listed as follows:

1. The participants used nearly all proposed strategies, strongly or weakly, except for
one strategy that stated “to use the Arabic Language only”.

2. The most frequently used strategies were:

n
(=}
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“To put marks on the strong as to underline certain sentences or parts”.
“To use both English & Arabic Languages”.

“To repeat reading sentences or paragraphs for understanding™.

“To paraphrase sentences or paragraphs for comprehension™.

3. The most frequently used pre-reading strategy was: “To use both English &
Arabic”.

4. The most frequently used vocal strategies used during reading were:

“To repeat reading sentences or paragraphs for understanding”.
“To paraphrase sentences pr paragraphs for comprehension”.

5. The most frequently used non-vocal strategy during reading was:

“To put marks on the story as to underline certain sentences or parts”.

6. The most frequently used post-reading strategy was:

“To re-read some parts of the story”.

7. The most contributing category of strategies was the during-reading one with
(87.95%). The vocal strategies were more used than the non-vocal ones. The pre-
reading category of strategies comes in the second place with (10.26%). The post-
reading category of strategies comes in the final place with (1.78 %) of the total
use of strategies.

8. There is a significant difference at (== 0.05) between males and females
concerning the usage of reading comprehension strategies on the level of non-
vocal strategies in favor of male participants.

9. There is no significant difference at (e = 0.05) between participants from the
Literary Stream and participants from the Scientific Stream concerning the usage
of reading comprehension strategies.

10.There is a significant difference at (« = 0.05) between participants and non-
participants concerning their performance in the cloze test in favor of the
participants in the think-aloud protocols.

11.There is no significant difference at (= 0.05) between participants’ specialization
at school and their performance in the cloze test.

12.There is no statistically significant relation between students’ gender and their
performance in the cloze test.

13.The most serious problem reported by participants was concerning vocabulary
with (82.8%). The organization of the text came next with (51.7%). Other

problems were not serious to participants.
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Chapter Five

Discussion, Comments & Recommendations

Intreduction

This chapter presents the findings of this research, the discussion and
comments on these findings. In addition, it provides some pedagogical implications

and recommendations.

Discussion of the Findings:

Participants in the research employed nearly all proposed strategies. This
didn’t mean that students were proficient readers. Some strategies were used
abundantly; others were used less frequently. In general, the most frequently used
strategies did not reflect specialization in the reading comprehension process. Most of
the students reported that they only read for the exam purposes. They didn’t care for
the technique of analysis or connecting the events together. Their choice of strategies
seems to be superficial and poor. Edris (1992} attributed similar results to Exams
Stereotype Form and Evaluation Methods at schools. He analyzed the final exams at
the end of the academic year 1991/1992, designed for students of grade 8 in Jordan,
and found that 64% of these exams measured power of memorization and took 60%
of the total grade: 20% of the total grade was given to the comprehension question;
19% for the application question and 1% only for related activities. Edris (1992)
added that 80% of these questions depended on the direct knowledge from the text
book.

The most frequently used strategies presented in table (3) reveal that students
are following superficial strategtes that help them to translate the image of the text
into Arabic. This lack of concentration on the images. textual relation, grammatical
rules, language implications showed that the students were not trained to deal with the
English literary text. Similar results were presented in Al Omari research in 1996. The
results of his research presented that both males and females scored very low on the

reading comprehension skills. He attributed this result to the fact that students are not
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trained in the way that enhances their ability to approach any reading text or develop

their reading comprehension skills.

The most contributing strategy for reading comprehension in this study was
the one employed during the reading comprehension process. The vocal strategies
were more used than the non-vocal strategies. This may be attributed to the fact that
students looked for the information that help them answer the expected question after
the reading process is over. Students do not care for the general knowledge about the
text, its author, its title or its setting. In a study employed by Al Qadoumi (1995), she
found that high and low achievers read the texts word-by-word. Al Qadoumi added
that the analysis of the results obtained from the ‘Think-Aloud’ protocols revealed
that low achievers used more local strategies than general strategies, because they
paid more attention to vocabulary at the expense of contextual information. These
results may encourage other researchers to investigate the relation between use of

strategies and students’ achievement level.

The least percentage was given to the post-reading strategy. Students almost
neglected this strategy although it contributes to the process of analysis. English
majors should be trained on the process of analysis of literary text. This analysis
should take place at the end of the reading process. However, students did not connect
the text from the beginning; so, at its end the process of analysis became of no
meaning to them. When students were asked about the process of analysis, most of
them reported that they did not need such a procedure as it would help them in the

exam.

The findings of the study revealed that there was a significant difference at (@
= 0.05) between male and female participants concerning the use of reading
comprehension  strategies on the level of Non-Vocal Strategies in favor of male
participants. This result is opposing the image of females as better language learners
than males. Thome & Hanley, 1975 (cited in Al Omari, 1996) suggested that females
possess certain abilities that make them better than males. In his research, Al Omari
found that females were ahead of males in respect to their attainment of almost all the
reading skills; they possess certain abilities that make them better than males. Edris
(1992) conducted another research in which he found that using reading

comprehension strategy is almost or exactly the same between males and females. In

39

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



this research, females paid less attention to non-vocal strategies and this may be

attributed to the fact that females in our society are very conservatives and serious

about the learning process. Non-vocal strategies may need some courage. In addition, -

sitting in front of a recorder may affect their vocal and non-vocal behavior, although

female students were more willing to participate in the research than male students.

There is no significant difference at (o= 0.05) between participants from the
Literary Stream and participants from the Scientific Stream concerning the use of
reading comprehension strategies or their performance in the Cloze test. This result is
not incongruent with the general belief that science branch students are more efficient
learners than those in the literary branch. Another cause may be the general feeling of
disappointment among English majors which was expressed by participants during the
interviews. Most of these participants preferred language to literature. Similar results
were revealed by Edris (1992) who found that the feeling of disappointment among
students from the reading process forced them to neglect the reading comprehension

strategies.

There is a significant difference at (€= 0.05) between participants in the
Think-aloud Protocols and non-participants concerning their performance in the Cloze
test in favor of the participants. This may be attributed to the fact that students who
participated in the Think-aloud Protocols became more aware of their use of
strategies. They became conscious of their awareness or thinking. Students gained the
Meta-Cognitive Strategy as a result of their participation in the interview. This results
were in congruent with Jarrar’s conclusions (1988) (cited in Al Omari,1996) . Jarrar
“found out that students in the experimental group, in which students were trained to
use the Analytical Method, achieved and acquired reading skills better than the
control group did™. In addition, Kaddoumi (1995) found out that “*the ‘Think-Aloud’
protocols proved to be an important learning tool”. Most of the participants in her
research

“spontaneously commented on how much they had learned about how
to read better and were thankful for allowing them to participate in
the study. The task of thinking aloud appeared to focus those readers’
attention on what they understood and what they needed to know. By

saying aloud what they understood, they became aware of what they
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did not understand. Awareness of what they were doing and what
they understood allowed them to teach themselves”. (Al Qadoumi,
1995, p. 26)

Wittrock, (1990) (cited in Darwazeh, 1995) defined the reading comprehension
process as a process that does not include inferring meanings from the written lines,
but it also requires that the learner possess the internal motive, attention, the ability to
make connections and to memorize what has been learnt. Gordon & Braun (1985)
(cited in the previous reference) defined the Meta-Cognitive Strategy for reading
comprehension as -- the readers’ awareness of his employed mental abilities, and the

readers’ control of these abilities.

Concerning the last question of the research, the results show that the most
serious problem was concerning vocabulary with a percentage of (82.8%). The
organization of text had a percentage of (51.7%). Some problems were reported to be
trivial and unimportant to participants. The first problem that was considered
unimportant was with the structure of the text with a percentage of (93.1).
Concentration on names and pronouns in the text came in the second place with
percentage of (82.8). The third unimportant problem was with concepts presented in
the text with a percentage of (75.9). This result was in congruent with the results
presented by Kim (1995) concerning problems of reading comprehension. Kim’s
research participants suffered from vocabulary difficulty, syntactic difficulty, lack of
awareness of rhetoric structure, lack of prior knowledge, lack of comprehension

monitoring, and language interference.

The surprising result was that (96.6%) of participants in the interview and
think-aloud protocol reported NO for not having a problem. In other words, (96.6%)
of participants had problems while reading the short story. They are aware of this fact.
However, they used poor and superficial strategies. In addition, the strategies used by
those participants were not in harmony with the difficulties reported by them. In other
words, these students could not plan to use strategies that help them tackle the
difficulties they experienced while reading the short story. Participants were
unsuccessful in using the right strategy to solve a specific problem. Their use of
strategies was haphazard and unplanned. In general, students in this research suffered

from the fack of comprehension monitoring.
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Comments

The findings of this study show that there are certain factors that affect the

students’ reading comprehension ability. One factor or more may contribute to the

results of this research:

1-

2-

3-

(@)
1

PETRA series textbooks lack the sufficient number of appropriate exercises and
activities that are related to reading comprehension of literary texts. This may
encourage other researchers to investigate the way PETRA deals with literary
texts.

All the findings of this research revealed that English majors’ proficiency in
reading comprehension need to be improved and developed.

An important reason that prevents our students from adopting appropriate reading
strategies is the translated books sold in the market or available on the university
library shelves. These translated books hinder students from adopting effective
strategies and enhance their reading skills.

Most of the participants claimed that it was difficult for them to read loudly as
they were used to stlent reading. Holmes (1985) cited in Al Omari (1996) found
out that silent reading and oral reading to oneself were superior to reading to an
audience. Silent reading also facilitates comprehension more than loud reading
while listening to the text being read.

Another reason for the infrequent use of the reading comprehension strategies is
the fact that students do not pass through a reading course in which they are
trained and exposed to the reading strategies.

Instructors at the university and school levels should assess and train their students
on the various reading comprehension strategies, and should be always aware of
the mental factors that determine the use of the appropriate strategy.

Evaluation techniques and concepts of the process of reading comprehension and
their implications should be improved.

There is a need for revising the specific objectives of the reading courses at the
English Department at An-Najah National University.

There is a need to reconsider the criteria for accepting new students to be enrolled

in the English specialization.
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10- There is a need to consider establishing two separate specializations: one for

English language, and the other for English literature.

Implications

The following pedagogical implications are presented depending on the findings of
this study. These implications are presented to improve the reading comprehension
material and instruction:

1- English language instructors should always be aware of the three variables of the
reading process; i.e., the reader, the text and the process. Instructors should be
aware of the mental aspect of the reading process. It is clear that readers are not
mentally alike. So, instructors should not concentrate on the reading product only.
Such consideration will make this process more attainable by students of different
levels, and will lessen the occurring difficulties during the mentally active process
of reading.

2- English language instructors should bear in mind the fact that the process of
reading has two parts: the reading process and the reading product. The first is a
procedure employed by the student to reach to the message implied in the reading
passage. The second is the result of decoding the message implied in the reading
passage. Therefore, teachers should not restrict their role to examining the product
of the process by correcting exam papers, but they should extend this role to
include the utilization of proper techniques and methods to improve the students’
reading competence.

3- The reading process is a developmental process. Teachers should work on all
levels of this process and should identify strengths and weaknesses of students’
reading,

4- To achieve all the previous aims, students who go through an extensive reading
program should go through a preliminary training course. In such a course, they
should be exposed to more exercises. In addition, sufficient time should be

allocated to each one of them from the teacher.
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Recommendations

In the light of the findings of this study, the researcher recommends the
following:

1-  The opportunity should be given to students to choose between two major
specializations: Literature or Language.

2- Students should stop worrying about the grade at the end of the reading course.
It is the teachers’ role to start thinking about different motives other than the
grade to motivate the students in a way that serves the aim of developing the
reading comprehension strategies. Teachers may arrange for competition for
reading a specified number of literary works; groups work may be encouraged;
new teaching methods may be developed by the teachers themselves to suite the
teaching environment at the English Language Department at AN-Najah
National University and other universities.

3- The English Department is advised to hold acompulsory reading course for
those who want to go through with English Literature as a major specialization.

4-  Teachers as well as students should be aware of the appropriate different
strategies for various courses and the most effective methods and techniques to
be employed in teaching reading.

5- A language laboratory is requested form the university administration. Such
laboratory will encourage other resecarchers to conduct similar researches to
investigate other relations and factors especially that such studies are very
difficult without a Language Laboratory.

6- Researchers are recommended to carry out studies to assess the reading
comprehension strategies taught at preliminary stages at schools.

7- Other studies should be carried out to investigate the methodology of teaching
literature at schools.

8- Other studies should be conducted to detect the effect of the students’
specialization and their use of strategies.

9-  Other studies should be directed towards the detection of the effect of

achievement level on the reading comprehension process.
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TRpFpvERLA B

. —~"Lveline

L mraaniutien ees Y
She sat at the ﬂdmy watching the evening invade tlie avenue, Ier
head was leancd againzt the window aurtains and jn her nostrils was
the adour of sty eretomie, She was tired.

Few people passed. The man out of the last house passed on his way
home; she lieard his footzteps clackin along the concrete pavement
and afterwards crunching on the cinder path before the new red

_houzes, Ong time there uzed to be a ficld in which they used to play
~ every cvening with other people’s children. Then a man from Brlfase
bought the ficld and built houses in it = not like their little brown,
houses, but bright brick houses ith shining roofs, The childeen of
the avenue uzed to play together in that field — the Devines, the
Waterz, the Dunng, little Keogh the cripple, che and hee brathers and
sisters. Emest, hiowever, never played: he was too grown up. [er
™ father used often to hunt them in out of the ficld with his blackthorn_
stick: but uzually little Keogh used to Feep nix and eall aut when he
sy her father comings Seill they scemed to have been rather happy
then. Ier father was not 3o barl then; and begides, hier mnther ywas
alive. ‘That was a loug time ago; she and hee brothers aned sisteen were
! aravwn uns her mother was deadl™Tizzie Dunn was dead, too, and
the Waters bad pans back to England. Everything ehianpas, Mow the
was gaing to o away like the odiers, to leave her home. ,

Homc! She looked round the roam, teviewing all its foitiar
objects which she had dusted once a week for so many years, wonder-
ingg where on carth all the dust came from, Pechaps she would never
see apain those familiar objects rom which she had never dreamed of
being dividedaAnd yet duting all those yearsshe had never found ont
the name of die priest whose yellowing plmtogr:\ph hungon the wall
above the broken harmonium beside the coloured punt of the
prami:cs mnade to Blegsed Marparat Mpry.Nacoqur_:. Iz had beena
school f'ricn',l_ufhlw_r father, Wihencver he showed the photograph
to a visitor her farhec used to pass it with a caynal word:

= Ie is in Melbourne now.

Shie had carcented to o away, to feave her hone, Was that wise?
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EVILING ' 13

She tried to weiph each side of the question, In her home anyway she
+ had shelter and fond; she harl those whom she had known all her life
*bout her, OFf course ahie had to wor k hard, botl in the house and at
: business. What would they say of hec in the Stores vrjaundey fonmd
[ cut that she had run away witlh 2 fellow? Say she waba fool, pethaps;
‘el her place would be filled up Ly advertizenone, Miss Gavan would
" be glad, She had alwvays hadan cdge on her, cspeciably whenever there
*were people listening. '
- Miss Hill, don't you sce these ladies are waiting?
. ~Look lively, Miss 11ill, pleace.
| She would not cry many tears at leaving the Stares.
" Dutin hee new home, in a distant unknown country, it would not
“elike that. Then she would be tarried - she, Eveline. I'cople would
teat l:cht then. She would not be treated as her mather
had heen.Nven now, thouglt she was_over nincteen, she sometinis
felt hersclf in danger of her fagher’s vialenee, She knew it was that
«that had piven her lirc"ﬁ.hﬁl ations. When they were growing up he
had never gane for her, like he usal to po for Harey and Frnest,
_i’ltcc:msp shewasa girl; bue latterly he had begune to threaten her and
“say what he wanld do to her only fae her dead mother's sake. Aned
howe he liarl :J_-_ulg_r_u\ly to protect her, Ernest was dead amul Harry,
who watin the chuech; decorating busines, was nearly alvaye down
somesrheee inthe enom y. Beaeles, the invaeialile smabl

le for maprey
o Starday nip\i:q hael Legn 1o v § hee tppeal ably, Sl always
rave her entire wapes — seven hillinge - and Hacry always seng op
what he could but theTronbTs wan to petany moncy ftom fer father,
Al maid she used to squander ¢he maney, that she Tiad no head, that §
he wasn't going ro give hee hishard—carned maoney to theow aliout (e
streets, aned mucht more, Gor he was wwaally fairly bad of a 'S:nturdny
night. ITnthe end e weonkd pive herthe moncy and ask hee hiad she any
mention of baying Sunday's dinngr. Then she bl 1o rush oot as
qrickly as she could aud do her marketing, holding lier Mack leather
pars tiphly inhee hand as sl elhowsed har viay throuph the crowds
and returning home late under her load ol pravisions, She liad hard
work to keep the louse wpether and to see that the two young
children who had been left ey her charge went to sclipnl regulacly
and got theic meals rc;_;ulmly./t v hard work = g hagid life ~ but

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



34 DUBLINEI%

now that she was about to leave it she did not finel it ajwlfolly un-
clwrablc life. eI
* Shc was about ta explore another life with Frank, Fr:
kind, manly, apen-hearted. She was to go away witl
night-hoat to be his wife and to live with him in{Buenos
he had a home waiting for_lier,_How well che remembered the
first tine she had scen him; he was lodping in a house on_the nain
road_where she used to visit. 1t scemed a few weeks ago., 1le_was
stanelings at the pateg his peaked eap pushed back on bis head apd Lis
Thaic tmbled Torward Gvera Tice of Dronze, "Fhen they had come to
know cach other.-Fe used to meet hee outside the Stores_cvery
evening apd sce her home. Tle took hee to sce Yhe Dohemiay Cirdand
—shic Tclt clated as she sat in an unaccustomed part of the theatre witl
him e was awlully fond of music and sang a litdes People knew

% was very,

1m by the

rreshvhere |

|

that they were courting and, when he sang abeut the lass that loves a

sailor, she al waysTett pleasantly confused. He used to eall her l’nmuns.’r
out of fun. First of all it had been an cxcitenient for hier to have 2 31

fellow and then she had begun to like him, Fle had tales of distant
" countries. He had started a5 a deck boy at a pound.a mouth on a ship
af the Allan Line  going out 1 Canada, te told her the nanses of the!
ships he bad been on and the names of the different services. e had |
sailed through the Steaitz of Mapelan amd he told licr storics of the
terrible Patagonians, He had fallen on his fect in Bucnos Ayees, he
eaid, and had comie over to the old country jnst for a holiday, O
course, her father had found out the alliir and had forbidden her o
have anything to zay to him. o
~ Lknow thesc sailor chaps, he said,
Que day he bad quacrelled wnh Frank and aftee that she Tad o
meet her lover secretly.
The evening deepened in the aventee. "The white of two letters | n.ﬁ
herlap grew indistinet, One was to Tarry; the other was to her father!
Trenest had been Biee favourite bt she liked | ln;ry too. Fer [ather swar f
becorning old fately, ¢he notlccd he would miss hiér. Sometimes hic
could he very nice, Nnt Tong Tefore, whenshe Tnd heen Tartiiptor ¢
day, Tic Tad read Tier out a_ghost story and niade toast for ier at T
lire, Anothcrdny, wlien their inother was alive, they Trad all poe £
a picnic to the il of Hovrth, She remembered her father putting o

her mother's bonoet to make the children fauph.
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EVELING 15

Fler time was runuing out but she continued to sit by the window,
leaning her bead against the window curtain, inhaling the odour of
dusty crctonne. Down far in the avenue she couldd hear a.5eet organ
plying. She knew the air. Stranpe that it :]muld_':r_glmjlml: very night
te remind her of the promise to her mother, her promisc to keep the
home topethes aslong ag she conlid. She remcmbered the Tstmght of
her mother's illiess; she was againin the close dark roomt at the other

side of the hall and outside she Leand a melancholy aie of ftaly, The
orpan-player had been orglered to go avay and given sixpence. She
remembered her fathe steutting back fnto the sickroom s:i')'-ing:

- Damned Italians! coming over here!

As she mused the pitiful vision of hee mother's life laid its spell on
the very quick of her being ~ that life of conmmonplace sacrifices
closingin (1val craziness, She trembled asshe heard again hee mother’s
voice saying constantly with foolish insistenee: {- N N

D . i Seraury \'\. (s &/3)(‘
creyaun gecwnd Derevatin Seraun] - )

SheTstood up in a sudden impulse of terror, Escape! She must
escapel Frank-would save her. Tle would give her lift, perhaps love, -
oo, But she wauted to live, Why should she he unhappy? She had a
right to happioess, Frank would take her in lis arms, fold her in his
s, e would save her. '

';ﬁl P

A
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She stood amang the swaying crowd in the station at the Noct! .
Wall. He held her land and she Enew diat Lie was speaking to her,
. —— y— e MR L
Momcthmg about the passage over and over apain, ‘Tlie station
vas full of soldiers With brown hapgages. Through the wide doors of
+he sheds she canght a glimpse of the black mass of the boat, lying in
beside the quay sall, with illomined poctholes. She answered nothing.
she felt her cheek pale and cold and] aue n& maze of distress, she
s wwmcuﬂm% Tier duty. The boat
sy along mournful whistle into the mist. 16 she wenr, to-thorrow
s He would be on the sea with Frank, steaniing towards Buenos Ayres,
Hhieie pasaape had beer! bonked. Could she stitl deaw back alter all he
had done for her? Her distress avoke a navzea in her body and she
kept moving her lips insilent fervent praycr.
“Abell clanged vpon her heart. She febt im seize hee hand:
- Comel
Allthe seas of the warld tnabled abont er Loare, Te was deawing

intn them: lie would drown licr, She [;rippc«l with hoth haneds ae

tron railing,

- Corl \_\ .

Flol Flol Mol It s impossible, Tler hande cloched the iron in

wry. Ami the seas she senta cry of anpuichl

- liveline! Livey!

iIla rirshed I:cy(ltui the bacrier and cabled to Lice ta fllow, 1T was
Lﬂlli(‘ll Ao ro on Lt he still calted 1o her, Shie eetiher whilc fﬂ_g_: to
bim, pastive, liken Erlpless antmaly Her eyes gave v nri“liun of loye)
b Grevel] or recopnition, \weor—, 7Y S o A
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Appendix (2)

During the interview all vocal and non-vocal behaviours are recorded using the following form:

Student No.:

Tawjilu Grade:

(Gender:

University Total
Grade:

Speciahization at
schoal:

University Level:

Reading Stage
g Mag

Behaviour

Repeletion

Comments

Pre-Reading

Read the title and understands it

To present expectations

To activate previous knowledee about the water

Ta have ageneral idea through looking at the begining of paragraphs and pages

To ask other students who read the story

To take benefit of icacher’s notes in the lecture

To put an aim to be achteved after reading the story

To use English & Arabic lanpuages

To use English Language

To use Arabic Lanpuape

Hog Resding -

1t e Nocal

To stop by new udeas in the story 1o rehearse and comprehend

To repeat reading sentences or paragraphs ..r understanding

To cannect between parts of the story

To connect between parts of the story with tile

To connect the ideas in the story with Iife

To summarize ideas while reading

To evaluate comprehension while reading

To paraphrase sentences or parapraphs for comprehension

To translate words or sentences for comprehension

To ask the researcher

To use a cictionary for wnknown words

To infer deeper meanings for analysis purposes

To present questions & expectations to be answered through reading the story

To answer questions & expectations presented in a previous stage

To discover meanings of unknown words from context

To refer to the teacher form more clanfications

To jumb to conclusions about the end of the story

To analyze and understand pronouns and names mentioned in the story

To adopt a general approach to analyze the story

Tov put marks an the story as 1o underline cerfain sentences of parts

To wnte notes on the margin

To move bands 10 express actions in the story

['o move head to indicate understanding or not

To make facral movemems to indicate understanding or not

To spend ume on drawings

To read silently

To knock at the head with finpures

To laurh at some parts of the story

To bent his head on his hand for deep thinking

{0 scratch the head to indicate thinking

Toomagne, look into the open space and resemble actions

Te concentrate and appreciate the use of motives, symbols. similie, setnng elemnis
and colours

Post Reading

To summarize maun ideas in the story

T resread some parts of the story

1o evaluate total comprehension

To 1ake benefit of the notes taken while reading

To look for the universal theme

To answer and discuss questions scatiered in the story

To hnk the storv 1o life

Ta analyze the relation between the events and the utle

Torefer to the teacher for some points

To look up unknown words

Shadont» 404

74
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Appendix 3

During the interview all vocal and non-vocal behaviours are recorded using the following form:

Student No . 1 Tawyhi Grade: 65
Umversity Total
Gender: Male Grade: 75
Specialization at . .
55:00]_ Academeic University Level: third vear
Reading Stage Behaviour Repetction Comments
Pre-Reading Read the title and understands it [}
To present expectations 0
To acbivate previous knowledge about the writer 0
To have ageneral idea through looking at the beginning of paragraphs and pages 0
To ask other students who read the story 1}
T'o take benefit of teacher’s notes in the lecture 0
To put an arm to be achieved after reading the storv 0
To use English & Arabic languages OK
Ta use English Languape 0
To use Arabic l.anguage 0
During Reading -
Yocal [ To stop by new ideas in the story to rehearse and comprehend 6
To repeat reading sentences or paragraphs for understanding 33
To connect berween parts of the story 4
To connect between parts of the story with nitle 0
To connect the ideas in the story with life 0
To summanize ideas while reading t
To evaluate comprehension while reading 10
To paraphrase sentences of paragraphs for comprehension 12
To translate words or sentences for comprehension 16
To ask the researcher 2
To use a dictionary for unknown words 1
To infer deeper ings for analysis purposes *
Ta present questions & expectations to be answered through reading the story o
To answer questions & expectations presented in a previous stage 0
To discover meanings of unknown words from context 0
Ta refer to the teacher form more clanfications [1]
To jumb to conciusions about the end of the story 0
To analyze and understand pronouns and names mentioned m the story OK
To adopt a general approach to analvze the story 0
Mon-vocal
To put marks on the story as to underline certain sentences or parts 69
To wnie notes on the marpin 15
To move hands to express actions in the story OK
To move head to indicate understanding or not 0
To make Facial movements 1o indicate understanding or net (K
I'o spend bime on drawings 0
To read silently OK
To knock at the head with fingures 0
To tauph at some parts of the story [
To bent his head on his hand for deep thinking 0
To scratch the bead to indicate thinking 0
To imagine, lock inta the open space and resemble acnhons [1]
To concentrate and appreciate the use of motives, ssmbols, similie, setting elemnts
and colours. OK

Post Reading

To summanze main ideas wn the story

To re-read some parts of the story

To evaluale total compeehension

T'o take benefit of the notes tiken while reading

Ta look for the universal theme

To answer and discuss questions scattered in the stony

To hnk the story to life

To anah 7¢ the relation between the events and the nile

To refer to the teacher for some points

To look up unknown words

Skl

75
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During the interview all vocal and non-vocal behaviours are recorded using the following form:

fStudent No -

Tawyihi Grade:

2.4

ender:

Female

University Total
Grade-

518

Specialization at
[lschoot

Academic

University Level.

Third vear

Reading Stage

Behaviour

Repetetion

Comments

Pre-Reading

Rcad the tille and understands st

0

Fo present expectaiions

Ok

To activate previous knowledge about the wnter

1]

To have ageneral idea through looking at the beginning of paragraphs and pages

To ask other students who read the story

To take benefit of teacher's notes in the lecture

To put an aim to be achieved after reading the story

To use English & Arabic languages

To use English Languaype

Touse Arabic Lanpuage

oo |s|e|o|e

To stop by new ideas in the story to rehearse and comprehend

To repeat reading sentences or paragraphs for understanding

To connect between pars of the story

Ta connect between parts of the story with title

To connect the ideas in the story with life

To summarize ideas while reading

To evaluate comprehension while reading

LR =N LAY

To paraphrase sentences or paragraphs for comprehension

[
>~

To translate words or sentences for comprehension

To ask the researcher

To use a dictionary for unknown words

To infer deeper meanings for anatysis purposes

Ll B ARt =

To present questions & expectations to be answered through reading the story

To answer questions & expectations presented in a previous stape

To discover meanings of unknown words from context

To refer to the teacher form more clarifications

To jumb to conclusions about the end of the story

To analyze and understand proncuns and names mentioned in the story

To adopt a general approach to analyze the story

s[e(ao|s|lnw|e|a

To put marks on the story as to underline certarn sentences or parts

To wnite notes on the margin

To move hands to express actions in the story

To move head to mdicate understanding or not

To make facial movements to indicate understanding or not

To spend time on drawinps

To read silently

To knock at the_head with fingures

To langh at some parts of the story

To bent his head on his hand for deep thinking

Ta scraich the head to indicare thinking

To rmagwne, loak into the open space and resemble actons

and colours

To concentrate and appreciate the use of motives, symbols, similie, setung elemnts

Post Reading

To summanze main wdeas m the story

T re-read some parts of the story

To evaluate total comprehension

o take benefit of the notes raken while readsng

To look for the universal theme

To answer and discuss questions scattered in 1he story

To tink the story to life

To anatyze the relation hetween the events and the nitle

To reter to the teacher for some points

To look up urknown words

el T
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During the interview all vocal and non-vecat behaviours are recorded using the following form:

Student No.: 3 Tawphi Grade: Ré
University Total
(Gender: Female Grade: 341
Specialization at L
;cp:ml- Academic University Level: Third year
[ Reading Stage Hehaviour Repetetion Comments
HPmRuding Read the utle and understands it 0
To present expectations ]
To acuvile previous knowledpe about the writer OK
To have ageneral idea through looking at the beginning of paragraphs and pages 0
To ask other students wha read the story [i]
To take benefit of teacher's notes in the lecture 0
To put an aim ta be achieved after reading the story 1]
To use English & Arabic lanpuages OK
To use English Language 0
To use Arabic Language 0
a
During Reading .
F i - ¥ooal1To stop by new ideas in the story 10 rehearse and comprehend 2
To repeat reading sentences or paragraphs for understanding 5
To connect between parts of the story B
To connect between parts of the story with title 1
To connect the ideas in the story with life [£]
To summarize ideas while reading 10
To evaluate comprehension while reading I
To paraphrase sentences or paragraphs for comprehension 16
To translate words or for comprehension 1
To ask the researcher 0
To use a dictionary for unknown words 0
To infer deeper meanings for anatysis purposes 1
To present questions & expectations to be answered through reading the story 1
To answer questions & expectations p d 1n a2 previous stage 1
To discover meanings of unknown words from context 3
To refer to the teacher form more clarifications 1
To jumb 1o conclusions about the end of the story 0
To analyze and understand pronouns and names mentioned in the story 0
. |Toadopt a general approach to analyze the story 0K Descrimination between males and females
To put marks on the story as o underline certain sentences or parts 1]
To wrile hotes on the maryrin O
To move hands to express actions in the story OK
T'o move head to indicate understanding or not OK
To make facial movements to mdicate understanding or not 0
To spend time on drawings [t}
To sead silently 1]
To knock at the head with fingures ]
To laugh at some pants of the story 1]
T bent bis head on his hand for deep thinking 1]
To scrateh the head to indicate thinking 0
To nmagine, look into the open space and resemble actions 0
T'o concentrate and appreciate the use of motives, symbals, similie, seiting elemnts
and colors Ok
Post Reading To summanze main 1deas in the story OK
To re-tead some parts of the story 0
To evaluate total comprehension 4]
Ta take benefit of the notes taken while reading 0
Ta look for the umiversal theme L
To answer and discuss questions scattered in the story 0
To hink the story to life 0
To analyze the relation between the events and the title 0
To reter 10 the teacher for somne points 0
To lock up unknown words 0

77
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During the inferview all vocal and non-vocal behaviours are recorded using the following form:

#Student No - 4 Taw)ilu Grade: 93.1
University Total
Gender: Female Grade: 38.1
Specialization at - )
Lschoor Academic University Level: Third vear
Reading Stage Rehaviour Repetetion Comments
Pre-Reading Read the htle and understands st 0
Ta present expectations 0
To activate previous knowledpe about the writer 1]
To have ageneral idea through looking at the beginming of paragraphs and pages 0
To ask other students who read the story 0
To take benefit of teacher's notes in the lecture L]
To put an aim to be achreved after reading the story 0
To use English & Arabic languages 0
To use English Lanpuage 0K
To use Arabic Lanpuage 0
[Pering Reading
cor . Mg Yocal { To stop by new wdeas in the story to rehearse and comprehend ¢
To repeat reading sentences or paragraphs for understanding 4
To cornect between parts of the story 2
To connect between parts of the story with title 0
To connect the ideas in the story wath life 1]
To summartze ideas while reading 11
To evalvate comprehension while reading 0
To paraphrase sentences or paragraphs for comprehension 21
To wanslate words or sentences for comgprehension 0
To ask the researcher 1
To use a dictionary for unknown words 2
To infer deeper meaninigs for analysis purposes é

To present questions & expectations 1o be answered through reading the story

To answer questions & expectations presented in a previous stage

To discover meanings of unknown words from context

To refer to the teacher form more clanfications

To jumb to conclusions about the end of the story

To analyze and understand pronouns and names mentioned in the story

To adopt a peneral approach to analyze the story

To put marks on the story as to underline certain sentences or parts

To wnite notes on the margin

To move hands to express actions in the story

To mosve head 10 indicare understandmg or not

To make facial movements to indicate understanding or not

-

To spend time on drawings

To read silently

To knack at the head with fingures

To laugh at some parts of the story

Ta bent his head on his hand for deep thinking

To scratch the head to inchcate thinking

Tomamne. look inte the open space and resemble actions

==G=OO=;$=¢OOOGQQ-¢@O

Ta concentrate and appreciate the use of motives, symbols, similie, setting elemms

and colours 0
[Post Reading To surmmanze main 1deas i the story 0
Tore-read some pans of the story 1]
o exaluate total comprehension 0
To take benefit of the notes taken while reading L]
To look for the umversal theme L]
T'o answer and discuss questions scattered in the story {
Ta hnk the story to hfe L]
T'a analvze the relation between the events and the title 0

To reter 10 the teacher for some points

To look up unknown words

Skt (1

78

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



During the interview alt vocal and non-vocal behaviours are recorded using the following form:

Student No.: 5 Tawjihi Grade: 81.9
University Total
(Gender. Female Grade: 66
Specialization at - .
llschoot: Academic University Level: Third year
1 Reading Stage Behaviour Repetetion Comments
Pre-Reading Read the title and understands it OK
To present expectations OK
To activate previous know ledpe about the writer 0
To have ageneral idca through looking ar the beginning of paragraphs and pares OK
To ask other students wha read the story 0
To take benefit of teacher's notes in the lecture 0
To put an aim to be achieved after reading the story [}
To use English & Arabic languapes 0K
To use English Language 0
To use Arabic Language 0
During Resding
- v .- Yocal 1To stop by new ideas in the story 1o rehearse and comprehend 12
To repeat reading sentences or paragraphs for understanding 10
To connect between parts of the story 2
To connect between parts of the story with title 0
To connect the ideas in the story with life L]
To summarize ideas while reading 7
To evaluate comprehension while reading 0
To paraphrase sentences or paragraphs for comprehension 23
To transtate words or sentences for comprehension 20
To ask the researcher 10
To use a dictionary for unknown words ]
To infer decper meanings for analysis purposes 4
To present questions & expectations to be answered through reading the story 0
To answer questions & expectations presented in a previous stape 0
To discover meanings of unknown words from context 17
To refer to the teacher form more clanifications [
To jumb to conclusions about the end of the story 0
To analyze and understand promouns and names mentioned in the story 0
o To adopt a general approach 1o analyze the story 0
- Nowvoeg! |
To put marks on the story as to undertine certan sentences or parts 35
To write notes on the margin 0
To move hands 1o express actrons i the story OK
To move head to indicate understanding or not OK
To make facial movements 1n indicate understanding or pot 0
To spend time on drawinps OK
To read silently 0K
To knock at the_head with finpures 0
To laugh at some parts of the story 0
To bent his head on his hand for deep thinking 1]
1o scratch the head o indicate thirking [}
To imagine, lock into the anen space and resemble actrons [}
To concentrate and appreciate the use of motives, symbols, simitie, setiing elemnts
and colours ]
Post Reading o summanze main ideas i the story 0
To re-read some parts of the story 1]
To evaluare total comprehension 1]
To take benefit of the notes taken while readimg ]
To look for the universal theme [
To answer and discuss gnestions scattered in the story 1]
To link the story 1o life 0
To analyze the relation between the events and the ntle 0
o refer to the teacher for some points [})

Lo dook ug unknown words

79
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During the interview all vocal and non-vacal behaviours are recorded using the following form:

Student No.: 6 Tawjihi Grade:; 735
University Total
Gender: Female Grade: L
Specialization at A
scp:oolj Scientific University Level: Third year
Reading Stage Behaviour Repetetion Comments
Pre-Reading Read the title and understands it G
To present expectations 0
To activate previous knowledge about the wnter OK
To have ageneral idea through looking at the bepinning of paragraphs and pages oK
To ask other students who read the story OK
To take benefit of teacher’s notes in the lecture 0
To put an aim to be achieved after reading the story 0
To use English & Arabic languages OK
To use English Language [i]
To use Arabic Languape 0
During Reading
<y Nocal | To stop by new ideas in the story to rehearse and comprehend 3
To repeat reading sentences o paragraphs for understanding 24
To connect between parts of the story 0
To connect between parts of the story with title 2
To connect the ideas in the story with Iife O
To summanze ideas while reading 13
To evaluate comprehension while reading 0
To paraphrase sentences or paragraphs for comprehension 8
To ranslate words ot sentences for comprehension 0
To ask the researcher 13
To use a dictionary for unknown words 3
To infer deeper ings for analysis purposes 1
To present g & exp ions to be d through reading the story 0
To answer questions & expectations presented m a previous stage 0
To discover meanings of unknown words from context 0
To refer to the teacher form more clanfications 0
To jumb to conclusions about the end of the story OK
To analyze and understand pronouns and names mentioned in the story OK
_ |Foadopt a general approach to analyze the story OK Psychological Approach
To put marks on the story as to underline certan sentences or parts {
T'o wnte notes on the marpin )
To mave hands to express actions in the story [
To move head to indicate understanding or not 0
To make facial movements to mdicate understanding or not 0
To spend trme on drawings [}
‘To read silently OK
To knock at the head with finpures [
To laugh at some parts of the story 0
To bent his head en his hand for deep thinking 1]
Vo scratch the head to indicate thinking 0
To imapine, look inke the open space and resemble actions 1]
To concenirate and appreciate the use of motives, symbals, similie, settng clemnnts
and colours OK
Post Reading Vo summanze main ideas i the story f)
o re-read some parts of the story Ok
To evaluate total comprehension OK
I'o take benefit of the notes taken while reading [
T'o look for the universal theme it
o answer and discuss questions scattered in the story 0

To link the story to life

To analyze the relation between the events and the title

To refer to the teacher for some points

I'o look up unknown words

80
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During the interview all vocal and non-vocal behaviours are recorded using the following form:

IStudem No.: 7

Tawjihi Grade:

34

Gender, Female

University Total
Grade-

30

Specialization at
school: Academic

University Level:

Third year

I Reading Stape Rehaviour

Repetetion

Comments

IPre-Reading Read the title and understands it

0

To present expectations

0

Tao activate previous knowledge about the writer

0

To have ageneral idea through looking at the beginning of paragraphs and pages

To ask other studets who read the story

To take benefit of teacher's notes in the lecture

To put an aim to be achieved afier reading the story

To use English & Arabic languages

1o use Enghish Lanpuage

To use Arabic Languape

sl|s|e=|s(e

ﬁl)!rilllluding

fd et Y0CRE] To stop by new ideas in the story to rehearse and comprehend

To repeat reading sentences or paragraphs for understanding

To connect between parts of the story

To connect between parts of the story with title

To connect the ideas in the story with life

To summanze ideas while reading

To evaluate comprehension while reading

To paraphrase sentences or paragraphs for comprehension

To translate words or sent for compreh

To ask the researcher

To use a dictionary for unknown words

To infer deeper meanings for analysis purposes

L A T I -0 -1 AR N )

To present questions & exp ions to be ed through reading the story

| To answer questions & expectations presented in a previous stage

To discover meanings of unknown words from context

To refer to the teacher form more clarifications

To jumb to conclusions about the end of the story

ty of Jordan - Center of Thesis Deposit

To analyze and understand pronouns and names mentioned in the story

To adopt a general approach to analyze the story

<
ex|=e|=|=|={=

To put marks on the story as to underline certain sentences or pans

To write notes on the marpin

To move hands to express actions in the story

To move head to indicate understanding or not

To make facial movements to indicate understanding or not

Senyos expressions on the face

To spend ime on drawngs

To read sdently

To knock at the head with finpures

To laugh at some parts of the story

To bent his head on his hand for deep thinking

To seratch the head to indicate thinking

To imagine, look info the onen space and resemble actions

I'o concentrate and appreciate the use of motives, symbols, simitie, setting elemnis
and colours

IPost Reading T'o summanyze main ideas in the story

T'o re-read some parts of the story

To evaluate total cemprehension

To take benefit of the notes taken while reading

To Yook for the universal theme

To answer and discuss questions scattered in the story

Ta link the story 1o hife

To analyze the relation between the events and the title

To refer to the teacher for some points

To look up unknown words

81

ivers
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During the interview alf vocal 2nd non-vocal behaviours are recorded using the following form:

ty of Jordan - Center of Thesis Deposit

Student No.- ] Tawnhi Grade: 85
. University Total
IGender: Female Grade: i

Specialization at N
sc'::ool: Acadernic University Level: Third year
|_Reading Stage Behaviour Repetetion Comments
lPre-Ruding - JRead the title and understands it )
To present expectahions 0
To activate previous knowledge about the writer [i]
To have ageneral idea through looking at the beginning of paragraphs and pages 0
To ask other students who read the story [
To take benefit of teacher's notes in the lecture 0
To put an aim 1o be achieved after reading the story 0
To use English & Arabic languages OK
To use English Language [
To use Arabic Langmge 0
[Ceriag Reading
e .1 To stop by new ideas in the story 10 rehearse and comprehend {0
To repeat reading sentences or paragraphs for understanding 4 Low concentration because of long sentences
To connect between parts of the story [
To connect between parts of the story with title 1
To connect the ideas in the story with life 0
To summarize ideas while reading 14
To evaluate comprehension while readmg 0
To paraphrase sentences or paragraphs for comprehension 4
To translate words or es for comprehension 0
To ask the researcher 1
To use a dictionary for unknown words 4
To infer decper meanmgs for analysts purposes 8
To present questions & expectations to be answered through reading the story 0
To answer queshons & expectations pr d in a previous stage 0
To discover meanings of unknown words from context 0
To refer to the teacher form more clarifications 0
To jumb 1o conchusions about the end of the story 0
To analyze and wnderstand pronouns and names mentioned in the story L]
To adopt a general approach to analyze the story OK Sream of Consciuosness
To put marks on the story as to underline certain sentences or parts 85
To wnite notes on the margin 11
To move hands to express actions in the story L]
To move head to indicate understanding or not 0
To make facial movements to indicate understanding or not [
To spend time on drawings 0
To read silently 0
To knock at the_head with fingures (1]
To laugh at some parts of the story 0
To bent his head on his hand for deep thioking 1]
To scratch the head 1o indicate thinking [i]
To imagine, fock into the open space and resemble actions 0
To concentrate and appreciate the use of motives, symbaols, similie, sething elemnts
andzcokvurs 0
Post Reading Fo summanze main ideas in the story [}
To re-read some pans of the story 0
To evatuate total comprehension ]
Vo take benefit of the notes taken while reading 1}
To lock for the universal theme OR
T'or answer and discuss questions scattered i the story 0
To link the story to life )
To analyze the relation between the events and the title 0

To refer to the reacker for scme points

T'a look up unknown words

Noulent oKl
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During the interview all vocal and non-vocal behsviours are recorded using the following form:

fStudent No-:

9

Fawphi Grade:

80.6

“Gendcr:

Female

University Total
Grade:

20.4

Specialization at
school:

Scientific

University Level:

Third year

Reading Stape

Behaviour

Repetetion

Comments

Pre-Reading

Read the title and understands it

]

To present expectations

0

To actrvie previous knowledpe about the writer

OK

Ta have ageneral idea through looking at the beginmng of paragraphs and pages

T'o ask other students who read the story

To take benefit of teachet’s notes in the lecture

0K

To pul an aim to be achieved after reading the story

To use English & Arabic |

OK

To use English Language

To use Arabic Lan e

=

During Resding.

To stop by new ideas in the story to rehearse and comprehend

To repeat reading sentences or paragraphs for understanding

To connect between parts of the story

To connect between parts of the story with title

To connect the ideas in the story with hife

To summanze ideas while reading

To evaluate comprehension while reading

To paraphrase sentences or paragraphs for comprebension

Tao translate words or sentences for comprehension

To ask the researcher

To use a dictionary for unknown words

To infer deeper meamings for analysis purposes

I IR B B Dl B 1 ) [PV 7Y

To present questions & expectations 10 be answered through reading the story

To answer questions & expectations p d in a previous stage

To discover meanings of unknown words from coneext

To refer to the teacher form more clarifications

To jumb to conclusions about the end of the story

To analyre and understand pronouns and names mentioned i the story

To adopt a general approach to analyze the story

|e|Se sl

Vo put marks on the story as to underline certain sentences or parts

To wnite nates on the margin

Te move hands to express actions in the story

Ta move head to indicate understanding or not

F'n make facial movements to indicate understandine or not

l'o spend tune on drawings

To read silently

To knock at the_head with fingures

To laugh at some parts of the story

fa bent hus head on his hand for deep thinking

To scratch the head to indicate thinking

To wnagine, jook imto the open space and resemble actions

:ooccoccaao—
=~ x Lad

To concentrate and appreciate the use of motives. ssmbols, simslie, seting elemnts
and colours

=

Post Reading

Yo summanze main ideas n the story

To re-read some parts of the story

o evaluate toral comprehension

I'o take beneht of the notes taken while readingy

T'o Ik For the universal theme

Lo answer and discuss questions scattered in the ston

To link the story to hfe

I's analvze the relation between the events and the mile

Ta refer to the teacher for some points

Tu look up unknown words

Stikdomt ey
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During the interview all vocal and non-vocal behaviours are recorded wsing the following form:

[Sludeni No.: 10 Tawph Grade: 85
University Total
ender: Male Grade: 72t
Specialization at - .
wp:mr: Academic University Level Third year
Ueading Stage Behaviour Repetetion Comments
IPre-Reading Read the title and understands it OK
To present expectations 1) Expected quotatons m the exam
To activate previous knowledpe about the wrier )
To have agencral idea through looking at the beginning of paragraphs and pages OK
To ask other students who read the story 0
To take benefit of teacher’s notes in the lecture ]
To put an aim to be achieved after reading the story OK
To use Enplish & Arabic languages OK
To use English Language 0
To use Arabic [.anggc i
[During Reading
Lo Yocal [To stop by new ideas in the story 10 rehearse and comprehend [i]
To repeat reading sentences or paragraphs for understanding 1
To connect between pants of the story 4
To connect between gants of the story with title 1]
To connect the ideas in the story with life 0
To summarize ideas while reading 4
Ta evaluate comprehension white readmg 3
To paraphrase sentences or paragraphs for comprehension 3
To translate words or sentences for comprehension 0
To ask the researcher 6
Te use a dictionary for unknown words 0
To infer deeper meanings for analysis purposes [
To present questions & expectations to be answered through reading the story 2
To answer questions & expectations o d in a previous stage 2
To discover meanings of unknown words from context 3
‘o refer to the teacher form more clanifications 0
To jumb to conclusions about the end of the story L)
Mo analyze and understand pronouns and names mentioned in the story 0
) To adopt a general approach to analyze the story 1]
- Nowvocal |
To put marks on the storv as to underline certain sentences or parts S
Fo write notes on the marwin 4
T'o move hands to express actions in the story 0
T'o move head to indicate understanding or not [
Vo make facial movements to indicate understanding or nest {
To spend time on drawings 0
To read silently [1]
TFo knock at the_head with fingures 1]
To laugh at some parts of the story 1]
l'o bent his bead on his hand for deep thinking 1)
To scratch the head to indicate thinking 0
Toimapine, [ook mto the open space and resemble actions (
To concentrate and appreciate the use of motives, symbols, similie, setling elemnis
and colours [$1N
Post Reading o summanze man ideas in the story OK
To re-read some pans of the story Ok
To evaluate toral comprehension Ok

I'o take benetit of the nores taken while reading

I'o Jook for the unmversal theme

To angwer and discuss questions scantered in the story

To link the story to life

T'o analyze the relation between the events and the fitle

o refer to the wwacher for some pomts

Ta look ap unknown waords

84
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During the interview all vocal and non-vocal behaviours sre recorded wsing the following form:

Student No.: 1l Tawihs Grade: 78
University Total
Gender: Female Grade: 76
Specialization at L
ehoot Scientific University Level: 1y d year
[ Reading Stage Behaviour Repetetion Comments
Pre-Reading Read the uitle and understands it 0
To present expectations 0
To activate previous knowledge about the writer OK
To have ageneral idea through looking at the beginning of paragraphs and pages o
Te ask other students wha read the story 0
To take benefit of teacher's notes in the fecture 0
To put an aim to be achieved after reading the story 0
To use Enplish & Arabic languages OK
To use Engfish Language 0
To use Arabic Languape 0
[Dwring Reading -
w1 e, X0gal | To stop by new ideas in the story to rehearse and comprehend 1
To repeat reading sentences or paragraphs for understanding 2
To connect between parts of the story 7
To connect between parts of the story with title 0
To connect the ideas in the story with bife .. ather literary work 3
To summarize ideas while reading 4
To evaluate comprehension while reading 1
To paraphrase sentences or paragraphs for comprehension 15
To translate words or sentences for comprehension 1
To ask the researcher 2
To use a dictionary for unknown words 2
To infer deeper meanings for analysis purposes [i]
To present questions & expectations to be answered through reading the story 4
To answer guestions & expectations pr d i a previous stage 4
To discover meanings of unknown words from context 4
To refer to the teacher form more clanifications [}
To jumb to conclusions about the end of the story 1
To analyze and understand pronouns and names mentioned in the story OK
To adopt a general approach to anatyze the story 0
N A e s
wivs Nomvoeat |
To put marks on the story as 1o underline certain sentences or parts 6
To write notes on the margin [i]
To move hands to express actions in the story 0K
T'o move head to indicate understanding or not 0
To make facial movements to indicate understanding or not 0
I'o spend trme on drawings 0
T'o read silently 0
[0 knock at the head with fingures OK
To laugh at some parts of the story 0
To bent his head on his hand for de.,, thinking {
o scratch the head to indicate thinking 0
I'a imagine, look into the open space and resemble actions 0
Ta concentrate and appreciate the use of motives, symbals, smilie, setling elemnts
and colours 0
TPost Reading I'o summarize main ideas in the story OK
T’ re-tead some parts of the story L}
o evaluate total comprehension 0
T'e take benelit of the nates taken while readmg ]
To look for the universal theme t]
l'o answer and discuss questions scattered in the story OK
To link the story to hfe 0
To analyze the relation between the events and the tile 0
To refer to the teacher for some points 0

T look up wnknown waords

St
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During the interview alt vocal and non-vacal behaviours are recorded using the following form:

Student No.:

12

Tawjihy Grade:

77

Gender:

Female

University Total
Grade:

79.6

Specialization at
school:

Academic

University Level:

Third vear

[ Reading Stage

Behaviour

Repetetion

Comments

I're-Reading

Read the title and understands it

OK

To present expectations

0

To activate previeus knowledpe about the writer

Ok

To have ageneral idea through looking at the beginning of paragraphs and pages

i

To ask other students who read the story

0

To take benefit of teacher's notes in the lecture

OK

To put an aim to be achieved after reading the story

0

To use English & Arabic |

OK

To use English Language

0

To use Arabic Languape

Q

During Readiwg .

s Fpay¥oeal

To stop by new ideas in the story to rehearse and comprehend

To repeat reading semences or paragraphs for understanding

To connect between parts of the story

To connect between parts of the story with title

To connect the ideas in the story with hife

To summarize ideas while reading

To evaluate comprehension while reading

To paraphrase or paragraphs for comprehension

To translate words or sentetices for comprehension

To ask the researcher

To use a dictionary for unknown words

To infer deeper meanings for analysis purposes

A L E—d ] = = B [ (= N 1)

—1

To present questions & expectations to be answered through reading the story

To questions & exp JOns P d in a previous stage

To discover meanings of unknown words from context

To refer to the teacher form more clarifications

To jumb to conclusions sbout the end of the story

Floln|es|o

ty of Jordan - Center of Thesis Deposit

To analyze and understand pronouns and names mentioned in the story

To adopt a peneral approach to analyze the story

To put marks on the story as to underline certain sentences or parts

To write potes on the margm

To move hands to express actions in the story

To move head to indicate understanding or not

Vo make factal movements to mdicate understanding or not

To spend time on drawings

To read silently

To knock at the head with finjrures

To laugh at some parts of the story

To bent his head on his hand for deep thinking

To scratch the head to indicate thinking

To iagine, kock into the open space and resemble actions

Tao concentrate and appreciate the use of motives, symbols, similie, setting efemms
and colours

Post Reading

o summartze main ideas i the story

Ta re-read some pans of the story

To evaluate total comprehension

To take benefit of the notes taken while reading

T'a look for the universal theme

To answer and discuss questions scattered in the story

To link the story to hfe

To analyze¢ the relation between the events and the title

To refer to the teacher for some pomnts

To look up unknown words

Stk 13
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During the interview alt vocz! and aon-vocal behaviours sre rece led using i ivawwing foran

Shudent No.: 13 Tawplu Grade: 83.1
University Total
[Gender: Male Grade: 733
Specialization at . . X
i Scientific University Levell iy vear
[ Reading Stage Behaviour Repetetion Comments
'.?_?R”di"i“" Read the title 2nd understands it 0 Positive atitude towards hiterature
To present expectations 0
To activale previous knowledpe about the writer 0
To have agencral idea through looking at the beginning of paragraphs and pages OK
To ask ather students who read the storv 0
To take benefit of teacher’s notes in the lecture ]
Te put an aim to be achieved after reading the story 1]
To use English & Arabic lanpuages OK
To use Enelish Lanpuage 1]
To use Arabic Lanmage 0
¥During Reading -
3 e < Mogal | To stop by new ideas in the story 1o rehearse and comprehend 0
To repeat reading sentences or paragraphs for understanding 2
To connect between parts of the story 2
To connect between parts of the story with title 0
To connect the ideas in the story with life 1
To summanze ideas while reading [
To evaluate comprehension while reading 0
To paraphrase sentences or paragraphs for comprehension 0
To late words or sentences for comprehension 6
To ask the researcher 1
To use a dictionary for unknown words 1
To infer deeper meanings for analvsis purposes 3
To presemt questions & expectations to be answered through reading the story 0
To answer questions & expectations presented in a previcus stage [
To discover meanings of unknown words fram comext 1]
To refer to the teacher form more clanfications [1]
To jumb to conclusions about the end of the story [i]
To anahvze and understand pronouns and names mentioned in the storv 0
To adopt a general approach to analyze the story 0
To put marks on the storv as to underline cenain sentences or pans 46
To write notes on the margin 0
To move hands to express actions in the story 0
To move head to indicate understanding or not 1]
To make facial movements to indicate understanding or not 0
To spend time on drawings 1]
To read silentiv 1]
To knock at the head with fingures (1]
To laugh a1 some parts of the story 0
To bent his head on hus hand for deep thinking 0
To scratch the head to indicate thinking 0
Ta imagine. look into the open space and resemble actions 0
To concentrate and apprectate the use of motives, symbols. similie, senting elemnts
and colours Ok
JPost Reading [0 summanze main deas in the stary Ok
To re-read some pans of the story OK
To evaluate total comprehension 0
To take benefit of the notes taken while reading 0
To look for the universal theme Ok
To answer and discuss guestions scattered in the storv [i]
To link the ston 1o ife OK
To analvze the telation between the events and the title [1]
‘Ta refer 1o the teacher for some points 0
{

To look up unknown words

87
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During the interview all vocal and non-vocsl benaviours ai< veiurded vsing ihe following form:

FStudent No.: 14 Tawphi Grade: 43
University Total
(Gender: Female Grade: 76
ialization at L ]
fr:;? Scientific University Level: Third vear
Reading Stage Behaviour Repetetion Comments
Pre-Reading - % {Read the title and understands it 1
To present expectalions OK Conceming the difficuity of the story
To activate previous knowledee about the writer 1]
To have ageneral idea through looking at the beginning of paragraphs and pages oK
To ask other students who read the story 0
To take benefit of teacher's notes in the lecture 0
To put an aim to be achieved after reading the storv ]
To use Enplish & Arabic languages OK
To use Enghsh Languape 0
To use Arabic Lanmage
During Reading -
A i Mogcal 1 To stop by new ideas in the storv to rehearse and comprehend 5
To repeat reading sentences or paragraphs for understanding 9
To connect between parts of the storv 3
To connect between parts of the story with title 0
To connect the ideas in the story with life 0
To summanze ideas while reading &
To evaluate comprehension while reading 1
To paraphrase sentences or paragraphs for comprehension 15
To translate words or sentences for comprehension 0
To ask the researcher 0
To use a dictionary for unknown words 1
To infer deeper meanmys for analvsis purposes 4
To present questions & expectations to be answered throuph reading the siory 2
To answer questions & expectations presented in a previous stape 2
To discover meanings of unknown words from context 4
Ta refer 10 the teacher form more clanfications 0
To jumb to conclusions about the end of the story 0
To anatvze and understand pronouns and names menticned in the story 0
To adopt a peneral approach to analvze the storv 0
on-vocal
To put marks on the storv as to underline certatn sentences or parts 19
To wnte notes o the marein 3
To move hands to express actions in the storv [t
To move head to indtcate understandime or nar 0
To make facial movements to indicate understanding or not Ok Relaxed Expressions
To spend time on drawings ]
To read silently [1]
To knock at the_head with finpures 0
To laugch at some parts of the storv 0
To bent his head on his hand for deep thinking 0
To scratch the head to indicate thinking 0
To imagme, lock o the open space and resemble achons 0
To concentrate and appreciate the use of mouves, symbols, similie, setting elemnts
and colours 0
Past Reading To summanze main wdeas in the story (]
To re-read some parts of the storv OK
To evaluate total comprehension 0
To take benefit of the notes raken while readine 0
Ta laok for the universal theme 0
To answer and discuss questions scattered i the story 0
To hnk the storv to life 0
To analvze the relation between the events and the title [}
To refer to the teacher for some points 1
To look up unknown words o

Srudem ¢ 141
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During the interview all vocal and non-vocsl behaviours sre recorded using the following form:

30

i rad>:

To refer 1o the teacher for some ponfs

Student No.: 15 . :
Universiry Total
Gender: Female Grade: 2
| ialization at F— .
ii:; ' Academic University Level: [ oo
Reading Stapge Behaviour Repetetion Comments
Pre-Reading - JRead the rille and understands it Ok
To present expectations O
To activate previous knowledpe about the writer 0
To have ageneral idea through looking at the beginning of paragraphs and pages o
To ask other students whao read the story i)
To take benefit of teacher's notes in the lecture 0
To put an aim to be achicved after reading the story 0
To use English & Arabic lanpuages OK
To use Enplish Lanpuage 2
To use Arabic Language 0
During Reading -
. .-~ ¥pcal [To stop by new ideas i the storv to rehearse and comprehend H
To repeat reading sentences or paragraphs for understanding 18
To connect between parts of the story 4
To connect between parts of the storv with title 0
To connect the ideas in the storv with hife [
To summarize ideas while reading 7
To evaluate comprehension while reading &
To paraphrase sentences or paragraphs for comprehension 0
‘To twans!aie words or semences for comprehension ¢
To ask the researcher 7
To use a dictionary for unknown words 1
Ta infer deeper meanings for analvsis purposes 2
To present questions & expectations to be answered through reading the story 3
To answer questions & expectations presented in a previous stage 1
To discover meanings of unknown words from context 4
To refer to the teacher form more clanfications 0
To jumb to conclusions about the end of the story 0
To analyze and understand pronouns and names mentioned in the story 0
_.'|foadopt a general approach to analvze the story 0
Non-vocal |
To put marks on the story as to underline certan sentences or parts bd
To wnite notes on the margin 1
To move hands ta express actions in the starv Ok
To move head to indicate understanding or not 0
To make facial movements 1o indicale understanding or not 0
To spend time on drawings 0
To read silenthr i}
To knock at the head with fingures 0
To laugh at some paris of the story 0
To bent his head or his hand for deep thinking 1]
To scratch the head 1o indicate thinking 0
To imacine, Jook mnta the open space and resemble actions 0
To concentrate and appreciate the use of motives, symbols, similie, seting elemnts
and colowrs OK
Post Reading To summanze main ileas in the story Ok
To re-read some pants of the story OK
To evaluate toral comprehension ORK
To take benefit of the noles taken while reading 0
To look for the universal theme u
To answer and discuss questions scatiered in the story Ok
To link the storv to life 0
To analvze the relation between the events and the tifle OK
0

To ook up unknown words

Stucdeni {133
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During the interview all vocal and non-vocal behaviours are r

Student No:

16

r;\»\JIh] Urade:

Farm:

Gender:

Female

University Total
Grade:

75

Specialization at

Academic

University Level.

Third vear

|school:

Reading Stage

Behaviour

Repetetion

Comments

Pre-Reading . -

Read the title and understands i

OK

To present expectations

0

To activate previous knowledye about the writer

0

To have ageneral idea through looking at the beginning of paragraphs and pages

To ask other students who read the storv

To take benefit of 1eacher's notes in the lecture

To put an aim 1o be achicved after reading the story

o|lo|=|e

To use English & Arabic languages

To use Enplish Language

=

To use Arabic Lanmuape

<

During Reading .

i e Yocal

To stop by new ideas in the story to rehearse and comprehend

-

To repeat reading sentences or paragraphs for understanding

b

Ta connect between parts of the story

To connect between parts of the story with fitle

To connect the ideas in the storv with life

To summanze ideas while reading

To evaluate comprehension while reading

To paraphrase sentences or paragraphs for comprehenston

To translate words or scntences for comprehension

To ask the researcher

To use a dictionary for unknown words

WNWISIC{O | | S | DO

To infer deeper meanings for analvsis purposes

To present questions & expectations to be answered through reading the story

To answer questions & expectations presented in a previous stage

To discover meantnes of unknown words from context

To refer 1o the teacher form more clanfications

To jumb to conclusions about the end of the storv

To analvze and understand pronouns and names mentioned in the story

olsis|=|e|e|o

To adopt a peneral approach to analvze the story

To put marks on the stonv as to underline certain senfences or parts

E-1

To wnite notes on the margin

To move hands o express actions in the siorv

To move head to indicate understanding or not

To make facial movements 1o indicate understanding or not

To spend ime on drawings

To read silentiv

To knock at the head with finpures

To laugh at some parts of the storv

To bent his head on his hand for deep thinking

To scratch the head 1o indicare thinking

To imagine, look into the open space and resemble actions

SIS S I = T

To concentrate and appreciate the use of motives, symbols, similte, setting ¢lemnts
ard colours

Post Reading

To summarize mamn 1deas 1n the storv

To re-read some pants of the ston

To evaluate total comprehensian

To take benedit of the notes taken while reading

To look for the universal theme

To answer and discuss questions scattered in the story

To link the story 1o life

To analyze the relation between the evenis and the intle

To refer 10 the teacher for some points

To look up unknown words

[P
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During the intzmier 21 snrsl and ranaunsn! hahasicevs are recorded using the lollowiag form:

R 0 To g
Fwgeni No:____ 117 L - o .
Female Grade: 15
Specialization at T i
iscp:ool‘ Aczdemic University Level: Thicd vear
§ Reading Stage Behaviour Repetetion Comments
JPreReading - [Read the title and understands it OK
To present expecialions 0
To activate previous knowledge about the wiiter 0
To have ageneral idea through looking at the beginnimg of parapraphs and pages o
To ask other students who read the story []
To take benefit of teacher's notes in the lecture 0
To put an aim to be achieved afier reading the story 0
To use English & Arabic languages 0K
To use English Lanmuape 0
To use Arahic Laneuage 1]
Duwring Reading -
PR 1+ To stop by new ideas in the story 1o rehearse and comprehend 2
To repeat reading sentences or parapraphs for understanding 10
To connect hetween parts of the story 5
To connect between parts of the story with titke 0
To connect the ideas in the storv with life 0
To summarize ideas while reading 2
To evaluate comprehension while reading 2
Ta paraphrase sentences or_paragraphs for comprehension 9
To translate words or sentences for comprehension L]
Ta ask the researcher 2
To use a dictionary for unknown words 0
To infer deeper meanings for analvsts purposes 10
To present questions & expectations to be answered through reading the story o
To answer questions & expectations presented in a previous stape ]
To discover meanings of unknown words from context [
To refer to the teacher form more ¢larificanions o
To jumb to conclustons about the end of the story 0
To analvze and understand pronouns and names mentioned in the story 0
e e e To adopt a peneral approach to analyze the story L)
.. Nomyocal
To put marks on the storv as to underline certain sentences or parts 125
To write notes on the margin 0
To move hands to express actions in the story 0
To move head to indicate understanding or not 1]
To make facial movements to indicate understanding or not 0
To spend time on drawanps L]
To read silentfv . 0
To knock at the head with finpures ]
Fo laugh at some parts of the storv [
To bent his head on s hand for deep thinking )
To scratch the head 10 indicate thinking 0
To imagine, look into the open space and resemble actions 0
To concentrate and appreciate the use of motrves, symbols, similie, setting elemats
and colours OK
Post Reading To summarnize maim igeas in the story OK
To re-read some parts of the story OK the underlined pans
To evaluate total comprehension OK
To take benefit of the notes taken while reading 0
To look for the universal theme 0
To answer and discuss questions scattered in the story 0
To link the storv 10 life 0
To anatvze the relation between the events and the title 0
To refer to the teacher for some ponts 0
To look up unkaown words 1]
Ot
Foge T ot |
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During the interview all vocal and non-vocal behaviours are recorded using the following form:

Student No.:

19

Tawjihi Grade:

89

[Gender:

Female

University Total
Grade:

80,7

Specialization at
school:
— s

Academic

University Level:

Third vear

[ Reading Stage

Behaviour

Repetetion

Comments

fPre-Reading -

Read the title and understands it

OK

To present expectations

0

To activate previous knowledee about the writer

0

To have apeneral idea through looking at the beginning of paragraphs and pages

o]
-

To ask other students who read the story

=

To 1ake benefit of teacher's notes in the lecture

-

To put an aim (o be achieved after reading the story

<

To use Enghsh & Asabic lanpuapes

To use English Languape

=3

To use Arabic Languare
—

=

During Reading .

ibetsn 7 Nocah |

To stop by new ideas in the story to rehearse and comprehend

To repeat reading sentences or paragraphs for understanding

To connect between parts of the story

To connect between paris of the story with title

To connect the ideas in the story with life

To summarize kleas while reading

To evaluale comprehension while reading

To paraphrase sentences or paragraphs for comprehension

To translate words or sentences for comprehension

To ask the researcher

To use a dictionary for unknown words

=3 = R =2 - L Bl R0 1 = = A2

To infer deeper meanings for analvsis purposes

To present questions & expectations to be answered through reading the story

To answer questions & expectations presented in & previous stage

To discover meanings of unknown words from context

To refer tg the teacher form more clanfications

To jumb to conclusions about the end of the storv

To analvze and understand pronouns and names mentioned in the story

To adopt a general approach to analvze the storv

S| o|=(={w| ==

To put marks on the story as 1o underline certain seniences of pans

3

To wiite notes on the maryin

To move hands 10 express actions i the story

To move bead 10 indicate understanding of not

Ta make facial movemenis to indicate understanding or not

Ta spend time on drawings

(== Recll fund gl Y]

To read silently

To knock at the_head with fingures

To laugh at some parts of the story

To bent his head on his hand for deep thinking

To scratch the head 1o indicate thinking

F|:|= ==

To imagpine. look into the open space and resemble actions

To concentrate and appreciate the use of motives, symbols, simihie, setting ¢lemnts

and colours

Post Reading

To summanze mam jdeas in the story

=

To re-read some parts of the storv

2
E

To evaluate total comprehension

To take benefit of the notes taken while reading

To look for the universal theme

To answer and discuss questions scattered in the story

Ta hink the storv 1a life

To analvze the telation between the events and the title

To refer to the teacher for some points

To look up unknown words

(=18=1 11 1= 10 [ k-3 )
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During the interview a1l vocal snd non-vocal behaviours are recorded using the fullowing form:

Student No.: 20 Tawjihi Grade: 4
University Total
(Gender: Male Grade: Rl
iahization at _ .
.fcp:;'l' Scientific University Level: Third vear
I Reading Stage Behaviour Repetetion Comments
IPre-Reading: - [Read the title and understands it OR
To present expectanions 0
To activate previous knowledpe about the writer 0
To have ageneral idea through looking at the beginning of paragraphs and pages 0
To ask other students who read the story 0
To take benefit of teacher's notes in the lecture ]
To put an aim to be achieved afier reading the story ]
To use English & Arabic languapes Ok
To use English Lancuape 0
To use Arabic Lanpguage [
During Reading-
7.2, 2. . Mocal | To stop by new ideas in the story to rehearse and comprehend p]
To repeat reading semences or parapraphs for understanding ?
To connect between parts of the storv 10
To connect between pants of the ston with tite 0
To connect the ideas in the story with Life 1
To summanze ideas while reading 3
To evaluate comprehension while readirg 5
To paraphrase sentences of paragraphs for comprehension 2
To translate words or sentences for comprehension 2
To ask the researcher i4
To use a dictionary for unknown words 6
To infer deeper meanings for analysis purposes 0
To present questions & expectations to be answered through reading the story 3
To answer queshions & expectations presented in a previous stage 2
To discover meanings of unknown words from context 4
To tefer to the teacher form more clanfications [t]
To jumb to conclusions about the end of the storv 0
To analyze and understand pronouns and names mentioned in the story Ok
To adopt 2 peneral approach to anafvze the siory 0
Non-vocat
To put marks on the storv as to underline certain sentences ot pans 64
To write notes on the margin 2
To move hands to express acnons in the stony OK
I move head to indicate undersianding or not 0
To make facial movements to indicate understanding or non OK
To spend time on drawings OK
Fo read silentty 1]
To knock at the head with fingures ]
To lauph at some pans of the story Ok
Ta bent his head on his hand for deep thinking OK
Ta scratch the head 10 indicate thinking Ok
To imagine, look into the open space and resemble actions Ok
To concentrate and appreciate the use of motves, symbols, simihe, setting elemnts
and colours OK
Post Reading To summanze main wdeas in the story 0
To re-read some parts of the storv OKR
To evaluate total comprehension 0
To take benefit of the notes taken while reading g
Ta look for the universal theme 0
To answer and discuss questions scattered in the story O
To link the storv 10 life o
To analvze the relation beraeen the events and the title 0
To refer 1o the teacher for some points OK
To look up unknown words 0

Student {201
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During the interview all vocal and non-vocal behaviours are reCorutu woing, siv svbiws sg o— -

Student No.:

21

Tawjitu Grade:

71.2

|Gender:

Female

University Total
Grade:

77

Specialization at
school:

Scientific

University Level:

Third vear

{ Reading Siage

Behaviour

Repetetion

Comments

Pre-Reading ~ '

Read the title and understands nt

To present expeclations

To activate previous knowledge about the wnter

To have ageneral idea through Jooking at the beginning of paragraphs and pages

To ask other students wha read the storv

To take benefit of leacher's notes in the lecture

To put an aim 10 be achieved afier readeng the story

To use Enplish & Arabic lanpuages

To use Enghsh Lanpuage

To use Arabnc Lanpuage

During Reading:.

o yiiis Mocal [ To stop by new ideas in the story 10 rehearse and comprehend

s |
] =

To repeat reading sentences or paragraphs for undersianding

To connect between parts of the stony

To comnect between parts of the storv with title

To connect the ideas in the story with hie

To summanize ideas while reading

To evaluate comprehension while reading

To paraphrase sentences of paragraphs for comprehension

To translate words or sentences for comprehension

To ask the researcher

To use a dictionary for unknown words

BT S ||

To infer deeper meanings for anahsis purposes

To present questions & expectations to be answered through reading the story

To answer questtons & expectalions presented in 2 previous stape

To discover meanmgs of unknown words from context

To refer to the teacher form more clarifications

To jumb 10 conclusions about the end of the story

olole|ele

To anadvze and understand promouns and names mentioned i the story

=}
=4

To adopt a pencral approach fo analvze the storv

=

To put marks on the storv as 10 underling certain sentences of pans

To wnie notes on the margn

To move hands to express acnons in the story

To move head 10 indicate undersianding or not

To make facial movements fo indicate understanding or pot

To spend time on drawings

To read silentiv

= = k=1 =l R

To knock at the head with fingures

To laugh at some parts of the story

To bent his head on his hand for deep thinking

To scratch the head to indicate thinking

Sl=|=|S=

To imagine. look into the open space and resemmble actions

and colours

To concenirate and appreciate the use of motives, symbols, similie, setting elemnts

OK

Post Resding

To summarize main ideas in the story

To re-read some pans of the storv

UK

the underhned parts

To evaluate total comprehension

(K

To take benefit of the notes taken while readng

To lock for the universal theme

To answer and discuss questions scattered in the storv

To link the story 1o hfe

To analvze the relation between the events and the btle

| ===

To refer to the teacher for same points

To look up unknown words

95
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During the intervie

|Student No : 22 s st -
I University Total
: Female Grade: 86
Specialization at - .
!“p::ol: Academic Unéversity Level: Third vear
Reading Stap Behaviour Repetetion Comments
Pre-Reading .+ |Read the title and understands it []
To present expectations 0
To activate previous knowledge about the writer 0
To have ageneral idea through looking at the beginning of paragraphs and pages 0
Ta ask other students who read the storv 0
To 1ake benefit of teacher’s notes in the lecture 0
To put an aim to be achicved afier reading the story Q
To use English & Arabic languapges OK
To use English Languape 0
To use Arabic Languapge 0
—
During Reading
gtiie . Yoot {Te stop by new ideas in the story to rehearse and comprehend ¢
Ta repeat reading sentences or paragraphs for understanding k)
To connect between parts of the story 1
Ta connect between parts of the story with title 0
To connect the ideas in the storv with life 0
To summarize ideas while reading (1]
To evatuate comprehension while reading 1
To paraphrase sentences or paragraphs for comprehension (]
To translate words or sentences for comprehension 0
To ask the researcher 0
To use a dictionary for unknown words 1
To infer deeper ings for analvsis purposes 1]
To present questions & expectations to be answered through reading the story 2
To answer guestions & expectations presented in a previous stage Q
To discover meanings of unknown words from context 0
To refer 1o the teacher form more clarifications 0
To jumb 10 ¢conclusions about the end of the story 0
To analvze and understand pronouns and names mentioned in the storv 0
R To adopt a general apptoach 1o analyze the story 0
T Norevoeal
To put marks on the story as 10 underline centain sentences o parts 11
To wnie noles on the margmn [
To move hands to express actions in the story OK
Te move head to indicate understanding or not OK
To make facial movements to indicate understanding or not 0
To spend time on drawings 0
To read silenly OK
To knock at the head with fingures 0
To laugh at some parts of the storv 0
To hent his head on his hand for deep thinking [1]
To scratch the head to indicate thinking 0
To imagme, look into the open space and resemble actions 0
To concentrate and appreciate the use of motives, symbols, similie, setting elemnts
and ¢colours 0
Post Reading To summanze main ideas in the siory ¢
To re-read some pans of the storv OK all the sorv
To evaluate total comprehension [y
To take benefit of the nates taken while reading 0
To lock for the universal theme 0
To answer and drscuss questions scaftered in the story 0
To link the story 1o life 0
T analvze the relation berween the events and the title 0
To refer o the teacher for some points 0
To look up unknown words Ok
96
Stdond 1221 Pupe 1ot

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



During the interview all vocal an

vocal behaviours are rencded »e”

JStudent No.: 23 Tawjphi Grade: 73
University Total
(Gender: Female Grade: 80
Specialization at P ’
Is::cfol: Scientific University Level: [ o0
Reaiting Stage Behaviour Repetetion Comments

Pre-Reading *~ $Read the title and understands 1t 0K

To present expectaitons 0

To activate previous knowledge about the writer [

To have ageneral idea through looking at the beginning of paragraphs and pages 0

To ask other students who read the storv ¢

To take benefit of teacher's notes in the lecture 0

To put an aim to be achieved after reading the story i}

To use Enplish & Arabic languages OK

To use Erglish Lanpuape [

To use Arabic Lanpuage ¢
During Reading
w1 ¢ ' Moca) [ To stop bv new ideas in the story to rehearse and comprehend 0

To repeat reading seniences or paragraphs for understanding 10

To connect between parts of the story 2

To connect between parts of the story with trtle 0

To connect the ideas in the storv with life 2

To summarize ideas while reading 1

To evaluate comprehension while reading 8

To paraphrase sentences or paragraphs for comprehension 34

To translate words or sentences for comprehension 8

To ask the researcher 2

To use a dictionarv for unknown words 3

To infer deeper meanings for analvsis purposes -

To present questions & expectations 10 be answered through reading the story o

To answer questions & expectations presented in a previous stage 0

To discover meanings of unknown words from context ]

To refer to the teacher form more clanfications 0

To jumb 1o conclusions about the end of the story 0

To analvze and understand pronouns and names mentioned in the story Ok

To adopt a general approach 1o analvze the story OK Feminine Approach

" Non-vocal

To put marks on the story a5 10 underline certan sentences or pans [

To write notes on the margin 1

To move hands to express actions in the story OK

To move head 1o indicate understanding or not 0

To make [acial movements 1o indicate understanding or not OK

To spend time on drawings O

To read silently 1]

To knock at the _head with fingures {

To laugh at some parts of the storv 0

To bent his head on his hand for deep thinking [

To scratch the head to indicate thinking i)

To imagine. look info the open space and resemble acions ]

To concentrae and appreciate the use of motives, symbols, similie, setting elemnts

and colours 0K
Post Reading To summarize marn ideas in the story Ok

To re-read some pans of the storv OK

To evaluate 1otal comprehension U]

To take benefit of the notes taken while reading 0

To look for the universal theme 0

To answer and discuss questions scattered n the storv L]

To hink the story to Iife 0

To analvze the relation between the events and the title 0

To refer 10 the teacher for some points 1]

Ta look up unknown words 0

97

[Losrper

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit




During th interview all vocaland s oo o2

.. folluwing form:

Student No.!

24

Tawnm Grade:

Eall

|Gender:

Female

University Total
Grade:

81

Specialization at
schoal:

Academic

University Level:

Third vear

Reading Stage

Behaviour

Repetetion

Comments

Pre-Reading <

Read 1he titie and understands it

L]

Ta present expectations

0

Ta activare previous knowledpe about the writer

0

To have apeneral idea through looking at the bepinning of paragraphs and pages

To ask other students who read the story

To take benefit of teacher’s notes in the lecture

To put an aim 10 be achieved afier reading the story

Q|o|e|e

To use English & Arabic lanpuages

To use Enplish Language

To use Arabic Language

-]

[During Reading -

7.3 e, Yocal {To stop by new ideas in the story to rehearse and comprehend

To repeat reading sentences of paragraphs for understanding

To conneet berween parts of the story

To connecl between parts of the story with title

To comnect the ideas in the storv with life

To summarize ideas while reading

To evaluate comprehension while reading

To paraphrase sentences or paragraphs for gcomprehension

To translate words or sentences for comprehension

To ask the researcher

To use a dictionary for unknown words

IS DN =T L A =1 BT D0 R0 K

To infer deeper s for analvsis purposes

To present questions & expectations to be answered through reading the story

To answer questions & expectations presented 1 a previous stage

To discover meanmings of unknown words from context

To refer to the teacher form more clarifications

To jumb to conclusions about the end of the story

To analvze and understand pronouns and names mentioned in the story

To adopt 3 peneral approach to anatvze the stary

Sle|e|oje|o|=

To put marks on the storv as to underhne certain sentences or parts

To wnte notes on the margin

To move hands 10 express achons in the story

To move head 10 indicate understanding or not

To make facial movemments 1o indicate upderstanding or not

To soend time on dranvings

f=3 E=1] L=1 =1 F¥-] §+ 3

Ta read sifently

Ta knock at the head wurh fingures

To laurh at some parts of the story

To bent his head on his hand for deep thinking

To scratch the head 1o indicate thinking

To imagine. look into the open space and resemble actions

= =2 =1 [—1 k=1

To concentrale and appreciate the use of motives, symbols, similie, setting elemats

and colours 0
Post Reading - . {Io sumimanze main ideas in the story U
To re-read some parts of the storv Ok
To evaluate total comprehension 0
Tao take benefit of the notes taken while reading OK
Ta look for the universal theme [}
To answer and discuss questions scattered in the story 0
To hink the story to life [y
To analvze the relation between the events and the title [
To refer to the teacher for some points 0
To loak up unknown words [
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During the interview all vocal and non-vocal behaviours ere retori=u urnn: ire foltowang fa-m:

Student No.: 15 Tawjii Grade: B5.5
University Total
(Gender: Female Grade: 79.7
Specialization at argi .
gcplf:ol: Academic University Level: | year
I Reading Stage Behsviour Repetetion Comments
[Pre-Reading = -[Read the title and understands it [0
To present expectations ¢
To activate previous knowledee about the writer 0
To have ageneral idea through looking at the beginning of paragraphs and pages 0
To ask other students who read the story 0
To take benefit of teacher's notes in the lechire [1]
To put an aim 10 be achieved after reading the story 1
To use English & Arabic languages OK
To use English Language 0
To use Arabic Language 0
==
WDuring Reading .
it o Vocat [To stop by new ideas in the story 10 rehearse and comprehend 0
To repeat reading sentences or paragraphs for understanding 4
To connect between parts of the story 2
To connect between parts of the story with title 0
To connect the ideas in the storv with Life 0
To summanze wleas while reading 3
To evaluate comprehension while reading 4]
To paraphrase sentences or paragraphs for comprehension 6
To rranslare words or sentences for comprehension 0
To ask the researcher 0
To use a dictionary for unknown words 1
Ta infer deeper meanings for analvsis purposes ]
To present questions & expectations to be answered through reading the story 0
To answer questions & expeciations presented in a previous stage 0
To discover meanings of unknown words from conlext 1
To refer to the teacher form more clarifications 0
To jumb to conclusions about the end of the story 0
To analvze and understand pronouns and names mentioned m the story OK
To adopt a general approach to analvze the story Ok Stream of Conciousness
To put marks on the stonv as to underline certain sentences or paris 4
To write notes on the margin 0
To move hands 10 express acyons n the story 0
To move head 10 indicate understanding or not 0
To make facial movements to indicate understanding or not 81,8 Unrelaxed
To spend time on drawings 0
To read silently 0
To knock at the head with fingures OK
To laurh at some parts of the stonv 0
To bent his head on his hand for deep thinking 0
To scratch the head o indicare 1hinking 0
To imagne, look into the open space and Tesemble actions 0
To concentrate and appreciate the use of motives, symbols, similie, seting elemmts
and colours 0
Post Reading | To summanize main ideas 1n the story 0
To re-read some pars of the storv L3N
To evaluate total comprehension 0
To take benefir of the notes taken while reading [i]
To kook for the unjversal theme 0
To answer and discuss questions scattered in the story 0
Ta link the story to life a
To analyze the relation betw ecr: the events and the title 0
To refer to the teacher for some points 0
To look up unknown words UK

Sandar 74
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During the interview all vocal and non-vocal he' <

Student No.:

16

Tawijihi Grage:

= el psing the Tllgwi=r "

743

jGender:

Female

University Total
Grade:

76.4

Specialization at
school:

Scientifie

University Level:

Third vear

Y Reading Stage

Behaviour

Repetetion

Comments

[Pre-Reading w

Read the title and understands it

OK

To presem expectations

To activale previous knowledge about the witer

==

To have ageneral idea through locking at the beginning of paragraphs and pages

To ask other students who read the story

To take benefit of teacher's notes in the lecture

Q===

To put an aim to be achieved afier readimg the storv

To use Enplish & Arabic lanfuapes

To use Enplish Lanpuage

=

To use Arabic Languape

=

During Reading-

cie Siins Yool

To stop by new ideas in the storv to rehearse and comprehend

To repeat reading sentences or paragraphs for understanding

To connect berween pants of the story

To connect between parts of the storv with title

To connect the ideas m the story with hife

To summarize ideas while reading

To evaluate comprehension while reading

To paraphrase sertences or paragraphs for comprehension

To translate words or sentences for comprehension

To ask the researcher

To use a dictionary for unknown words

To infer deeper meanings for analvsis purposes

S||d=|N]|e|e || s|m|a

To present questions & expectations to be answered through reading the story

To answer questions & expectahons presented in a previous stage

To discover meanings of unknown words from context

To refer to the teacher form more clanfications

To jumb to conclusions about the end of the story

EI L ]

To analvze and understand pronouns and names mentioned 1 the story

=
x

To adopt a reneral approach 10 analvze the story

=

To put marks on the story as to underhne ceriain seniences of parts

To wnite notes on the margin

To move hands to express actions n the story

To move head to indicate understanding or not
g ort

To make facial movements to indicate understanding of not

To spend me on drawings

Ta rcad silently

Ta knock at the _head with finpures

Ta laugh a1 some parts of the stary

T bent his head on his hand for deep thinking

To scratch the head to indicate thicking

To imagine, look into the open space and resemble actions

Slo|o|s|sie|e o2l |w

To concentrate and appreciate the use of motives, symbols, similie, setting elemnts
and colours

=}

Post Reading

7o summanze marmn deas in the storv

=

To re-read some parts of the storv

=]
>

To evaluale total comprehension

To take benefit of the notes taken while reading

To lock for the universal theme

To answer and discuss questiang seattered in the story

To hink the storv ro hife

To analvze the relation between the events and the nile

To refer 10 the teacher for some points

(=1 =1 k=1 -1 =] 1= E—3 (=]

To look up unknown words
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During the interview all vocal and non-vocal behaviours are recorded wang the swiviing form:

[Student No.: 27 Tawyihn Grade: 91.6
University Total

I;dm Female Grade: 80

IS ialization at i .

5:1:(-“; Academic Uhsversity Level: Third vear
[ Reading Stage Behaviour Repetetion Comments
IPre-Reading® /* |Read the ntle and understands it OK

To present expectations OK
To activate previous knowledee about the writer OK
To have apeneral idea through looking at the beginning of paragraphs and pages o
To ask other students wha read the story 0
To 1ake benefit of 1cacher’s notes in the lecture 0
To put a2n aim to be achieved after reading the story 0
To use Enelish & Arabic languages OK
To use English Languape 0
To use Arabic Languare 0

During Reading *

: To stop by new ideas int the storv to rehearse and comprehend 0
To repeat reading sentences or paragraphs for understanding 1
To connect between parts of the story 0 1
To connect between parts of the story with title 0
To connect the ideas in the storv with life 0
To summarize ideas while reading 1
To evaluate comprehension while reading 0
To paraphrase seniences or paragraphs for comprehension 4
To translate words or sentences for comprehension ¢
To ask the researcher ]
To use a dictionary for unknown words ]
To infer deeper meanings for analvsis purposes 0
To present questions & expectations to be answered through reading the story 3
To answer questions & expectations presented 1n a previous stage 0
To discover ins of unknown words from context 0
To refer to the teacher form more clarifications 0
To jumb to conclusions about the end of the story 0
To analvze and understand pronouns and names mentioned in the story OK
To adopt & general approach to analyze the story OK i;:;t:;:}f Conciousness & Psychological
To pwt marks on the storv as to underline certain sentences or parts 15
To wnte notes on the margin 4
To move hands to express actions in the storv 0
To move head to indicate understanding or not 0
To make facial movements to indicate understanding or pot 0
To spend time on drawings o
Toread silently 0
To knock at the head with finpures 0
To laugh at some parts of the storv 0
To bent his head en s hand for deep thinking 0
To scratch the head to indicate thinking 0
To imagine_ look inte the open space and resemble actions, 0
To concentrate and appreciate the use of motives, symbols, similie, setting elemnts
and colours 0

Post Reading - - ITo summarize main ideas in the storv 0

To re-read some pans of the storv OK
To evaluate total comprehension Ok
To take benefit of the notes taken while readinp 0
To look for the universal theme OK
To answer and discuss questions scanered in the storv 0
To link the story 10 hife 0
To analyze the relation between the events and the title 0
To refer 1o the teacher for some potnts 0
To look up unknown words ¢
101
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During the interview all vocs! and non-vocal behaviours aes wrer -

"« "v ¢ the following form:

— = =l . — - - .
ls_mdgm No.: 8 Tawjihi Grade: 5.6
University Total
Male Grade: 73
Specialization at o X
:::IOI: Acadernic University Level: g oar
§ Reading Stage Behaviour Repetetion Comments
[PreReadingi.. : |Read the titke and understands it 0
To present expectations 0
To activale previous knowledge about the writer ]
To have agencral idea through looking at the beginning of paragraphs and pages oK
To ask other students who read the story 1]
To take benefit of teacher’s notes in the lecure 0
To put an aim 1o be achieved afier reading the story 0
To use English & Arabic languapes OK
To use English Languape 0
To use Arabic Languape 0
Sl
During Reading -
b it ¥oca] | To siop by new ideas in the story to rehearse and comprehend 0
To repeat reading s or paragraphs for understanding 8
To connect between pans of the slory 2
To connect between parts of the story with title 0
To connect the ideas in the story with life [1]
Ta suymmarize ideas while reading 0
To evaluate comprehension while reading 3
To paraphrase sentences of paragraphs for comprehension 0
To translate words or sentences for comprehension 1]
To ask the researcher 1]
To use a dictionary for unknown words 1
To infer deeper meanings for analvsis purposes 0
To present questions & expectations to be answered through reading the story 0
To answer questions & expectations presented in 8 previous s1ape 1]
To discover meanings of unknown words from context 0
To refer 10 the teacher form more clanfications 0
To jumb to conclusions about the end of the story 0
To analvze and understand pronouns and names mentioned in the story OK
To adopt a general approach to analyze the story 0
T Nemveial
To put marks on the storv as to underline certain sentences of pars 129
To writ¢ hotes on the margin 12
To move hands to express actions in the storv ]
To move head 10 indicate understandng or not 0
To make facral movernents to indicate understanding or not 0
To spend time on drawings [
To read silentlv Ok
To knock at the head with fingures 0
To Jaugh at some parts of the storv 0
To bent his head on his hand for deep thinking 0
To scratch the head 10 indicate thinking 0
To imagine, look into the open space and resemble actions 0

To concentrate and appreciate the use of motives, symbols, similie, settng elemnts

and colours ¢
Post Reading .. |To summarize main ideas in the story 1]
To re-read some parts of the story Ok the undelined parts
To evaluate total comprehension 0
To take benefit of the notes taken while reading OK
To look for the universal theme 0
To answer and discuss questions scattered m the storv 0
To link the sionv to hife L]
To analvze the relation between the events and the title 0
Ta refer 10 the 1eacher for some pomts. 0
To look up unknown words 0
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During the aterview an vocal and non-vocas hehavisurs w

Student No.:

19

Tawjili Grade:

74

IGender:

Male

University Total
(Grade:

Specialization at
fschool:

Scientific

University Level;

Third year

I Reading Stage

Behaviour

Repetetion

Comments

IPre-Reading = -

Read the title and understands at

OK

To present expectations

OK

To activate previous knowitedge about the writer

OK

To have ageneral idea through looking at the beginning of paragraphs and pages

To ask other students who read the story

To take benefit of teacher's notes in the lecture

To put an aim to be achieved after reading the story

@|=|e|=

To use English & Arabic lanpuages

OK

To use Enplish Lanpuage

@

To use Arahic Language

=]

To stop by new ideas in the storv (o rehearse and comprehend

To repeat reading sentences or paragraphs for understanding

To connect between parts of the starv

To connect between parts of the storv with title

To connect the ideas in the story with life

Ta summarize ideas while reading

To evaluate comprehension while reading

To paraphrase senlences or paragraphs for comprehension

To translate words ot sentences for comptehension

To ask the researcher

To use a dictionary for unknown words

To infer deeper meanings for analvsis purposes

To present questions & expectations 1o be answered through reading the story

To answer questions & expectations presented in a previous stage

To discover meanings of unknown words from context

To refer to the teacher form more clanfications

To jumb to conclusions abous the end of the story

To analvze and undersiand pronouns and names mentioned in the story

To adopt a peneral approach to analvze the story

To put marks on the storv as to underiine certain sentences or pars

38

Ta write notes on the margin

To move hands to express actions in the story

To move head to indicate undersiand:ng or not

To make facial movements to indicare understanding or not

To spend nme on drawines

To read silently

To knock at the head wath fingures

To laugh at some parts of the storv

To bent his head on his hand for deep thinking

Ta scratch the head to indicate thinking

To imagine, look into the open space and resemble actions

To concentrate and appreciate the vse of motives, svmbols, simihe, sening elemnts
and colours

Post Reading

To summarize main adeas in the story

To re-read some pans of the storv

To evaluate total comprehension

Ok

To take benefit of the notes taken while reading

To look for the universal theme

To answer and discuss questions scanered in the storv

To link 1he storv to fife

To analvze (he relation between the events and the title

To refer 10 the teacher for some points

To look up unknown words
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Name:.....cooiiiiiieir e, Gender: (a) Female (b) Male
Specialization in secondary level: (a) Scientific Stream  (b) Academic Stream

Grade in Tawjehi Exam: ...,

C 0O O O

Total grade at university: ..............cooiiiiiii i,

* Read the following passage carefully and fill the gaps with the suitable
words:

A Happy Discovery

Antique shops exert peculiar fascinations on a great many people. The
more expensive kind of antique shop where rare objects
beautifully displayed in glass cases to keep them free from dust is usually a
forbidding place. But no one has to muster up courage enter a
less pretentious antique shop. is always hope that in its
labyrinth of musty, dark, disordered rooms a real rarity will be found amongst
the piles of assorted junk that litter the floors.

No one discovers a rarity chance. A truly dedicated
searcher for art treasures must have patience, and above all, the ability to
recognize the worth of something he sees it. To do this, he
must be at least knowledgeable as the dealer. Like a scientist
bent on making a discovery, he must cherish the hope that one day he will be
amply rewarded.

My old friend, Frank Halliday, is just such person. He has
often described to me how he picked up a masterpiece for a mere £5. One
Saturday morning, Frank visited an shop in my neighbourhood. As
he never been there before, he found a great deal to interest him.
The morning passed rapidly and Frank was about to leave when he noticed a
large packing-case lymg on floor. The dealer told him that it had

come in, but that he could not be bothered to openit.
begged him to do so and the dealer reluctantly prised it open. The contents
___ disappointing. Apart from an interesting-looking carved dagger,
the box was full of crockery, much of it broken. Frank gently lifted the crockery
out of the box and suddenly noticed a miniature painting at the bottom of the
packing-case. As its composition and line reminded him of an Italian painting
he knew well, he decided to buy it. Glancing at it briefly, the ~ told
him that_it was worth £5. Frank could hardly conceal his excitement,

he knew that he had made a real discovery. The tiny painting

proved to be an unknown masterpicce by Correggio and was worth thousands of
pounds.
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* Read the following questions carefully, and answer as required in each
one:

(1-) Choose one of the answers (A, B, C or D) which you think s
correct:

** Frank Decided to buy the miniature because:

A it was a Greek painting he knew well;

B it only cost 5$;

C he knew he had made a real discovery;

D it was a little similar to a painting he knew well.

(2-) Explain the meanings of the following words as they are used in the
passage:

-------------------------------------------------------------
---------------------------------------------------------------
-------------------------------------------------------

------------------------------------------------------------

(3-) Put (7) for true sentences or (F) for false sentences:

o The searcher for art treasures must be more knowledgeable than the

dealer.

a No one can depend on chances to discover rarity.

o Scientist usually are impatient while they are bent on making a

discovery.

o Frank bought the crockery that had the miniature painting at its

bottom, although it was broken.

(4-) What was the main idea in the passage you have just read above?
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Appendix (5)

O Namel.ieiiiiiiieeiie e cee e Gender: (a) Female (b) Male
a Specialization in secondary level: (a) Scientific Stream (b) Academic Stream
o Gradein Tawjehi Exam: ...

0 Total grade at university: ........oooveveiinniniiiiiiiiiienn,

* Read the following passage carefully and fill the gaps with the suitable
words:

A Happy Discovery

Antique shops exert peculiar fascinations on a great many people. The
more expensive kind of antique shop where rare objects are beautifully
displayed in glass cases to keep them free from dust is usually a forbidding
place. But no one has to muster up courage to enter a less pretentious antique
shop. There is always hope that in its labyrinth of musty, dark, disordered
rooms a real rarity will be found amongst the piles of assorted junk that litter the
floors.

No one discovers a rarity by chance. A truly dedicated searcher for art
treasures must have patience, and above all, the ability to recognize the worth of
something when he sees it. To do this, he must be at least as knowledgeable as
the dealer. Like a scientist bent on making a discovery, he must cherish the
hope that one day he will be amply rewarded. -

My old friend, Frank Halliday, is just such a person. He has often
described to me how he picked up a masterpiece for_a mere £5. One Saturday
morning, Frank visited an antique shop in my neighbourhood. As he had never
been there before, he found a great deal to interest him. The morning passed
rapidly and Frank was about to leave when he noticed a large packing-case
lying on the floor. The dealer told him that it had just come in, but that he could
not be bothered to open it. Frank begged him to do so and the dealer reluctantly
prized it open. The contents were disappointing. Apart from an interesting-
looking carved dagger, the box was full of crockery, much of it broken. Frank
gently lifted the crockery out of the box and suddenly noticed a miniature
painting at the bottom of the packing-case. As its composition and line
reminded —him of an Italian painting he knew well, he decided to buy it.
Glancing at it briefly, the dealer told him that it was worth £5. Frank could
hardly conceal his excitement, for he knew that he had made a real discovery.
The tiny painting proved to be an unknown masterpicce by Correggio and was
worth thousands of pounds. (30 mark)
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* Read the following questions carefully, and answer as required in each

one:

(1-) Choose one of the answers (A, B, C or D) which you think is correct:

% Frank Decided to buy the miniature because:

A it was a Greek painting he knew well;
B it only cost 58;

© he knew he had made a real discovery;

D it was a little similar to a painting he knew well. (1 mark)

(2-) Explain the meanings of the following words as they are used in the
passage:

a Peculiar (line 1): Special, particular, unusual or specific

o Antique (line 2): Ancient, old-fashioned or traditional

a Reluctantly (line 21): Unwilling or hesitantly

o Glancing (line 26):  Look, glitter or glimpse (4 marks)

(3-) Put (T) for true sentences or (F) for false sentences:

o The searcher for art treasures must be more knowledgeable than the

dealer. F

2 No one can depend on chances to discover rarity, T
2 Scientist usually are impatient while they are bent on making a

discovery. F

a  I'rank bought the crockery that had the miniature painting at its bottom.

although it was broken. T_ (4 marks)

(4-) What was the main idea in the passage you have just read above?

{1 mark)
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Appendix (6)

Gender: (a) Female (b) Male
Specialization in secondary level: (a) Scientific Stream (b) Academic Stream

Gradein Tawjihi Exam: .............................cciiinnn,

O C 0O O O

Total grade at university: ...,

I3 Read the following passage carefully and fill the gaps with the
suitable words:

_/d ﬂappy :bidcouery

Antique shops exert peculiar fascinations on a great many people. The
more expensive kind of antique shop where rare objects are beautifully
displayed in glass cases to keep them free from dust is usually a forbidding
place. But no one has to muster up courage to enter a less pretentious antique
shop. There is always hope that in its labyrinth of musty, dark, disordered rooms
a real rarity will be found amongst the piles of assorted junk that litter the
floors.

No one discovers a rarity by chance. A truly dedicated searcher for art
treasures must have patience, and above all, the ability to recognize the worth of
something when he sees it. To do this, he must be at least as knowledgeable as
the dealer. Like a scientist bent on making a discovery, he must cherish the hope
that one day he will be amply rewarded. :

My old friend, Frank Halliday, is just such a person. He has ofte
described to me how I - picked up a masterpiece for a mere £5. One Saturday
morning, Frank visited an antique shop in my neighbourhood. As he had never
been there before, he found a great deal to interest him. The morning passed
rapidly and Frank was about to leave when he noticed a large packing-case
lying on the floor. The dealer told him that it had just come in, but that he could
not be bothered to open it. Frank begged him to do so and the dealer reluctantly
prised it open. The contents were disappointing. Apart from an interesting-
looking carved dagger, the box was full of crockery, much of it broken. Frank
gently lifted the crockery out of the box and suddenly noticed a miniature
painting at the bottom of the packing-case. As its composition and line
reminded him of an Italian painting he knew well, he decided to buy it.
Glancing at it briefly, the dealer told him that it was worth £5. Frank could
hardly conceal his excitement, for he knew that he had made a real discovery.
The tiny painting proved to be an unknown masterpiece by Correggio and was
worth thousands of pounds.
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' Read to following questions carefully, and answer as required in each
one:

(1-) Choose one of the answers (A, B, C or D) which you think is
correct: F ran K decided v \ot Yne winiabure becaunse

A it was an Italian painting he knew well;

; it only cost £5; ¢
[C he knew he had made a real discovery;
D it was similar to a painting he knew well.

(2-) Explain the meanings of the folldwing words as they are used in the

passage:
a Musty (line 5): .....¢! R L s
é#, o Assorted junk (HNE 6):eeeeeeeeiiiiiiir e
a Benton(line I1): coooniiininiiiiiiii e
a Agpjy:(line 12):..... G/ﬂr.ﬁalaﬂ...r?‘ﬁ .................................

(3-) Put (T) for true sentences or (F) for false sentences:
o The searcher for art treasures must be more knowledgeable than the

dealer.

o Searcher of art treasures will always find a real rarity in less

pretentious antique shops.
o Frank bought the crockery that had the miniature painting at its

bottom, although it was broken.

N
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] Gender: (a) Female (b) Male

a Specialization in secondary level: (a) Scientific Stream (b) Academic Stream
0 Grade in TAWjiE EXAM -...cvveveeeereeeoreeeessessesensssssseesnssnsns

a

Total grade at university: ..........cooiiviiiin

7 Read the following passage carefully and fill the gaps with the
suitable words:

_/4 _/Uap;pg 'zidcausry

Antique shops exert peculiar fascinations on a great many people. The
more expenswe kind of antique shop where rare objects/are) beautifully
dlsplayed in glass cases to keep them free from dust is usually a forbidding
place. no one has to muster up courag@enter a less pretentlous antique
shop. is always hope that in its iabyrinth of musty, dark, disordered rooms
a realty:will be found amongst the piles of assorted junk that litter the
floors.

No one discovers a rarity/Dy ¢hance. A truly dedicated searcher for art
treasures must have patience, and above all, the ability to recognize the worth of
something Qheﬁ’he sees it. To do this, ne must b eas@knowledgeable as
the dealer. Like a scientist bent on making a discovery, he must cherish the hope
that one day he will be amply rewarded.

My old friend, Frank Halliday, is just such@person. He has often
described to me how he picked up a masterpiece @ a mere £5. One Saturday
morning, Frank visited an(antigue/shop in mY neighbourhood. As hever
been there before, he found a great deal to interest him. The morning passed
rapidly and was about to leave m he noticed a large packing-case
lying on'thefloor. The dealer told him that it ha@come in, but that he could
not be bothered to open ity ged him to do so and the dealer reluctantly.
prised it open. The contents ye_r)e disappointing. Apart from an interesting-
looking carved dagger, the %ﬁx"was full of crockery, much of it broken. Frank
gently lifted the crockery out of the box and suddenly noticed a miniature
painting at the bottom of the packing-case. As its composition and line
reminded him of an Italian paintiiig he knew well, he decided to buy it
Glancing af it briefly, the(dealer’toid him that it was worth £5. Frank could
hardly conceal his excitement, @e knew that he had made a real discovery.
The tiny painting proved to be an unknown masterpiece _XCOI‘TenglO and was
worth thousands of pounds.
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O T | L U PPPI PSPPI Gender: (a) Female (b)Male

n]
o Specialization in secondary level: (a) Scientific Stream (b) Academic Stream -
a Grade in Tawjehi Exam: ......cocoovviiiiii.

]

Total grade at UNIVETSILY: ... .ovvevuvrrreeeeereniiiieerieieninieeen

Read the following passage carefully and fill the gaps with the
suitable words:

A Happy Discovery

Antique shops exert peculiar fascinations on a great many people. The
more expensive kind of antique shop where rare objects
beautifully displayed in glass cases to keep them free from dust is usually a
forbidding place. But no one has to muster up courage enter a
less pretentious antique shop. is always hope that in its
labyrinth of-musty, dark, disordered rooms a real rarity will be found amongst
the piles of assorted junk that litter the floors.

No one discovers a rarity chance. A truly dedicated
searcher for art treasures must have patience, and above all, the ability to
recognize the worth of something he sees it. To do this, he
must be at least knowledgeable as the dealer. Like a scientist
bent on making a discovery, he must cherish the hope that one day he will be
amply rewarded.

My old friend, Frank Halliday, is just such _ person. He has
often described to me how he picked up a masterpiece for_a mere £5. One
Saturday morning, Frank visited an shop in my neighbourhood:-As
he never been there before, he found a great deal to interest him.
The morning passed rapidly and Frank was about to leave when he noticed a
large packing-case lymg on ___floor. The dealer told him that it had

__come in, but that he could not be bothered to openit.
begged him to do so and the dealer reluctantly prised it open. The contents

___ disappointing. Apart from an interesting-looking carved dagger,
the box was full of crockery, much of it broken. Frank gently lifted the crockery
out of the box and suddenly noticed a miniature painting at the bottom of the
packing-case. As its composition and line reminded him of an Italian painting

he knew well, he decided to buy it. Glancing at it briefly, the told
him that it was worth £5. Frank could hardly conceal his excitement,
— he knew that he had made a real discovery. The tiny painting

pmvcd to be an unknown masterpiece by Correggio and was worth thousands of
pounds.
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Read the following questions carefully, and answer as required in
each one:

(1-) Choose one of the answers (A, B, C or D) which you think is
correct:

¢ Frank Decided to buy the miniature because:

A it was a Greek painting he knew well;

B it only cost 53;

C he knew he had made a real discovery;

D it was a little similar to a painting he knew well.

(2-) Explain the meanings of the following words as they are used in the
passage:

a Peculiar (Iine 1) .oooiiiiiriiiiii i e

(3-) Put (T) for true sentences or (F) for false sentences:
a The searcher for art treasures must be more knowledgeable than the

dealer.

u No one can depend on chances to discover rarity.
u Scientist usually are impatient while they are bent on making a

discovery.

v Frank bought the crockery that had the mimature painting at its

bottom, although it was broken.

(4-) What was the main idea in the passage you have just read above?
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T Read to following questions carefully, and answer as required in each

one:

(l-) Choose one of the answers (A, B, C or D) which you think is

»EL o " ),Jﬂ" correct:
}Jf‘ } ) A it was an [talian painting he knew well;

B it only cost £5;
Jv ‘“\’ he knew he had made a real discovery;
4 D it was similar to a painting he knew well.

(2-) Explain the meanings of the following words as they are used in the
passage:
g Musty (lIRE 5): «.evrirernmeere i
o Assorted Junk (line 6):..ccennermeniiiinii
o Benton (line 11): coouiiirmmiiieii e
o Amply (ne 12)i ..

(3-) Put (T) for true sentences or (F) for false sentences:

a The searcher for art treasures must be more knowledgeable than the

dealer.

a Searcher of art treasures will always find a real rarity in less

pretentious antique shops.

o Frank bought the crockery that had the miniature painting at its

bottom, although it was broken.
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