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Supervisor
Dr. Abdel Karim Daraghmeh

Abstract
The current study was designed to evaluate the academic translation
training program at the Master's level at An-Najah National University and
Al-Quds University in the light of market demands. The researcher aimed
to reveal the points of weakness and strength in the training programs, a
step which is necessary for evaluating current practices and for providing
formative data for the academic translation training programs. To achieve
this objective the nature of the learning material included in the courses, the
teaching and assessment methods and the challenges that face
implementing and developing the curricula were studied in the light of the
market demands. Three separate questionnaires were used for data
collection. The first addressed the actual demand for certain text-types and
the level of performance of newly employed translators from the
viewpoints of translation professionals who work in local translation
offices. The results from this questionnaire revealed that the kinds of texts
that are frequently demanded in the market are; legal documents and court
sentences, governmental announcements, stock market data, videos and
films, news broadcasts, commercial contracts, job application forms and
university enrollment materials in addition to advertisements and

commercials. They also reveal the levels of performance of newly



X
employed translators on the various text-types. The performance was
nonprofessional on translating legal documents and court sentences,
political texts and news reports, videos from English to Arabic in addition
to the stock market data and economic reports. These results implied that
there is a significant gap between the programs and the market demand.
The second questionnaire explored the nature of the courses and the
challenges that face developing and implementing the curricula and was
answered from the viewpoints of a random sample of professors who teach
translation courses at the target universities. The results showed that though
professors highly valuate the content of the curricula, they drew the
attention to some shortcomings such as stressing theory over practice and
lack of consulting local certified translation offices and international
translation agencies when designing the learning materials. The results
showed that the program, professors' specialization, lack of essential
facilities, lack of studies concerning the actual needs and demands of the
local translation market and lack of cooperation with local and international
translation agencies are the most challenging factors in implementing and
developing the curricula. The third questionnaire dealt with the nature of
the learning material and the methods of teaching and assessing from the
viewpoints of students. The results showed that regardless of their general
positive attitudes, students blamed the curricula for overstressing the
theoretical dimension, the lack of training on certain kinds of translation
areas such as audio-visual translation. Concerning teaching methodologies

the results showed that some essential practices such as sending students to
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local translation offices to gain experience, encouraging students to access
digital translation and providing students with samples of work of certified
translation offices are rarely used. Regarding assessment the results showed
that students believed exams focus more on knowledge over skills, not
including contexts and actual commissions from the market. However,
students highly appreciated seminars and feedback. The results call for
establishing relations with local and international translations offices and
agencies, consulting them when designing or developing the curricula and
cooperating with them in training and assessing students. Moreover, it is
recommended to modify the training program content to include training on

the kinds of texts that are frequently demanded in the market.
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Chapter One
Introduction

Translation, which is generally described as an Interlingua activity that
involves a substitution of a lexical structure in one language by its meaning
in another language, has turned from being needed by limited groups of
people to a big industry that occupies an outstanding position in the market.
The fast developments in technology, and specifically the developments in
telecommunications, have been transforming the world into a small place
where people of different cultures need to interact more intensively than
ever. As a result, the need and demand for translation have been witnessing
significant jumps. Several studies show that translation market is growing
steadily the worldwide. According to these studies this market is growing
and is expected to continue to grow in the future. Thus, it is a promising
market that is worthy of investment. According to Gillespie (2012)
translation industry had an estimated worth of $33.5 billion in 2012. A
report by Ibis World (2015) also mentions that translation services are
expected to go on rising and reach $37 billion in 2018. Krassny (2014) and
Nilssen (2014) mention the translation industry in their lists of the most
(economically) interesting industries to start a business. The growing
demand for translation and the big size of its market make it necessary to
give more attention to training competent translators. Thus, more and more

universities are opening translation training programs.
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Academic translation training programs in general aim to turn out
competent translators who are capable of accomplishing the various
translation tasks whenever they are asked to with high levels of quality.
When universities turn out translators with insufficient competence they
expose them to many challenges. Scholars in many countries have
conducted studies to explore the challenges that face translator training so
as to come up with realistic and applicable solutions to improve the
academic translation training practices. Dam and Zethsen (2010)
investigate the opportunities and challenges that face the translation
profession in Denmark. They have involved both freelancer and agency and
company translators in their study. The results of the study show that
translation is a promising profession in Denmark although there is a lack of
awareness of the level of expertise that is necessary to work in the delivery
of professional translation services. Katan (2011) has found that translators
and interpreters in the European Union though satisfied with their

professional status still suffer from low levels of social recognition.

Kafi, Khoshsaligheh and Hashemi (2017, pp. 7-12) conducted a study to
explore the challenges that face professional translators in Iran. They found
that the main challenges are related to administrative issues, issues of social
status, issues related to translation agents, training issues and economic

issues such as undesirable economic conditions and pricing imbalance.
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Kang and Shunmugam (2014, p.12) mention the practices of the
unprofessional translators as a challenge which reduces the opportunities
that are open for professional translators. It is doubtless that amateur
translators do not do their job as perfect as professional and well trained
translators and accept low fees for their work and clients usually look for

cheaper services.

The challenges mentioned above show that achieving the objective of
training competent translators who are capable of standing in the market is
not an easy one. Some translation scholars and practitioners studied the
shortcomings of translation training programs in several universities and
confessed that the programs offered are apparently far from achieving the
objective they are meant to achieve. For instance, Dr. Hussein (2007, p.1)

states that:

"When asked about the rationale behind training student translators, any
translator teacher or trainer will immediately come out, essentially, with the
following answer: we train them to work as (professional, competent,
and/or skilled) translators in the translation market (TM). However,
translation teachers in Translation Department of Al-Mustansiriya
University (TDMU) in Iraq may admit the fact that the Dept. has been no
longer capable of supplying the market with up-to-task (let alone
professional) translators. Moreover, would-be-translators themselves could
confess, when confronted by the real demands TM requires them to meet,
that they are not empowered with the skills or, collectively, translation

competence (TC) vital for them to live up to those demands."
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The success of any academic translation training program depends greatly
on the curriculum that is employed, the professors who apply it and the
training methodologies they use in applying the curriculum. As far as the
curriculum is concerned, Hatim (2013, p.8) differentiates between two
kinds of knowledge that are needed for preparing competent translators; he
argues that "in developing professional excellence, practitioners need to
reconsider the role of traditionally highly valued technical knowledge and
to reinstate the undervalued artistry knowledge". The artistry knowledge is
important as it reflects the creativity of the translator. The nature of any
academic translation training program affects how efficient, professional
and competent translators are. One of the shortcomings of some training
programs is over emphasizing theoretical knowledge at the expense of the
translation practice. According to Newmark (1991, pp.46-7) 60% of a

translation training curriculum should be practical.

Another common shortcoming in translation training programs is the lack
of specialized translation professors. According to (Thawabteh, 2009,

p. 165, Amer, 2010, p. 4) Amer states:

"Most of tutors who teach translation at Gaza universities are not qualified
enough to teach this module. Lots of them are holders of postgraduate
degrees in English literature or linguistics from local or external

universities."

Lack of responsiveness of the translation curriculum to the market demands

has been identified as one major challenge for translators. These demands
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are changing at a faster pace while the translation curricula are stable
without significant changes for quite long periods of time. As the market
needs keep changing, the translation curriculum developers need to
continuously develop the content and training practices to cope with the
changes in the market. Unfortunately, this does not seem to be the case
according to many studies. For instance, Mahasneh (2015, p.23) who
studied translation curricula development in Jordan states that little efforts
have been exerted to develop translation curriculum. She adds that "little
interest in the development of curriculum design and assessment tools that
would allow scholars of Translation Studies to constantly oversee the
pertinence of the training they are offering to the future translators”. She
founds that there is a need to develop the materials used in teaching
translation, the teaching methodologies and assessment techniques.
Similarly, insufficient attention was given to training translators in
Palestine according to Atawneh and Alagra (2007) and Thawabteh (2009)
who stated that "since university- level training is the point of departure for
equipping the market with fully fledged translators, a revision of current
translation courses should be made". The main issues that need more
attention according to them are the issue of culture, the number of
translation courses, the crowded classes, the selection of the learning

materials (p.30).

The current study examines if the academic translation programs' curricula
and translator training methodologies and assessment techniques at the

Master's level at An-Najah National University and Al-Quds University,



6

the only two universities in Palestine which offer such graduate- level
training, cope with the market needs in the West Bank. The researcher,
through conducting this study, aims to come up with practical and
applicable recommendations on how to improve translator preparation
practices in the light of the local market demands. Thus, the study aims to
provide the program administrators and the teachers of translation feedback
about the most recent trends, requirements and demands in the local
translation market. In addition, the study will provide the newly
graduate/employed translators with sufficient information about the areas
that are open for translation work as well as qualifications and skills that

are needed by translation service providers and clients in Palestine.
1.1 Significance of the Study

The topic this study addresses is of a special significance for three
stakeholders; the translation students, the administration of the university
and the local translation service providers. The results of this study will
contain detailed information about the up-to-date trends in the translation
market in Palestine, the types of translation commissions that are in
demand and the needed changes in the learning materials and training
practices so the translation programs can become more responsive to the
changes in the translation market. The study data will provide the program
administrators with a significant amount of data about the requirements of
the local work market which enables them to develop their training and
program content in order to meet those requirements. Additionally,

Palestine's market is quite small and therefore it is important to identify the
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peculiar challenges faced by the translation professionals and the training
programs in such small market contexts. Finally, it helps newly employed
translators to develop their skills by focusing on the skills that are in

demand in the local translation market.
1.2 Research Questions

In light of the available data from previous researches about translator
training and the lack of responsiveness shown by program administrators to
the changes in the market demand, the researcher has put forth these main

questions:

1. What are the kinds of translation tasks that are in demand in the local

market?

2. What are the kinds of texts that are highly challenging to the newly

employed translators?

3. Is the learning material employed at the Master's level at An- Najah
National University and Al-Quds University responsive the market

demands?

4. Are the teaching and assessment methodologies responsive to the

market demands?

5. What are the challenges that face implementing and developing the
translation training programs at the Master's level at An-Najah National

University and Al-Quds University?
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Chapter Two
Literature Review

This section includes an intensive survey of the previously conducted

studies and the findings of scholars regarding the concerns of this study.
2.1 Skills, Competences and the Training Curricula

To train competent translators, it is necessary to prepare them with certain
requirements. For instance, understanding the subject matter is a necessary
requirement for translation as well as the knowledge about the various
translation theories. Newmark (1991) states that " [t]he translator should
also demonstrate an awareness of current methods of translation; have a
previous apprenticeship with an established translator; a sound command of
the translator's working languages, that is, "a satisfactory knowledge of the

source language" and "thorough mastery of the target language".

The translation profession has both theoretical and practical dimensions.
Acquiring both of them is necessary for a competent translator. According
to Pym (2005, pp. 3-6) translation theories are abstruse and useless; only
professionals know the realities of translation. Trainees thus need the
professional skills, not the immersion in academic theories.” Pym
emphasizes the significance of the practical dimensions of translation since
it ensures familiarity with the various text types that are commonly in
demand for translation. Other scholars still emphasize the role of theory in
translator preparation. De Beaugrande (2003, p.27) states that "theory is

how things get represented, whereas practice is how things get done. The
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relation between theory and practice would be dialectical, where dialectic
consists of an interactive cycle between two sides guiding or controlling
each other. When the dialectic is working smoothly the practice is theory
driven, and the theory is practice-driven; the theory predicates and accounts

for the practice; and the practice specifies and implements the theory."

To practice translation successfully, accurately and effectively, a translator
must be equipped with several competences and skills. Several writers have
defined the most essential skills a professional translator must have.
Although the term ‘competence’ is so much popular and is used in many
contexts, it is still hard to define it in relation to translation for it is still
developing (Albir, 2007). Norris (1991) also states that, competence
definition is complex because the practical aspect of competence has been
overshadowed by the theoretical confusion. According to (Lasnier as cited
in Reza, Esfanndiari, Sepora, Mahdi, 2014, p.10) " [a] competence is a
complex know how to act resulting from integration, mobilization and
organization of a combination of capabilities and skills (which can be
cognitive, affective, psycho-motor or social) and knowledge (declarative
knowledge) used efficiently in situations with common characteristics".
Albir (2007, p.10) explains the two elements of the definition by stressing
three points. First, a competence is not primarily just know-how, and it is
not restricted to operative knowledge. Secondly, it can be achieved during
practice. Thirdly, it is important to apply know-how efficiently. In practice
competence means producing a translation that is natural, contextual and

accurate. According to Beeby et.al (2003) translation competence is
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different from the communicative competence as it is expert knowledge

and it involves characteristics studied in psychology, cognitive psychology

and pedagogy. They defined expert knowledge as being categorical or

abstract and having a wide knowledge base; it is conscious and can be

made explicit; it is organized in complex structures and can be applied to

problem solving.

Several scholars classify the competences that are needed in translation

differently and they presented several models such as:

1.

2.

a.

b.

Hoing's Model of the Ideal translation Process: this model gives priority
to the translators' first language competence. The translator's first
language competence is of major significance as it determines the
comprehension of the source text which will consequently affect the
translation process (Honig 1991, p.85). This approach copes with the
development of automaticity concerning the transfer competence as an

innate ability.
Bell's Model: Bell (1991, p.40) considers two basic components:

Knowledge base competence which is composed of: Source and target
language knowledge: which includes syntactic rules, lexicon and
semantics, and text- creating systems, text-type knowledge, domain

knowledge, contrastive knowledge of each of the above

An inference mechanism which helps the translator to decode the texts,

read and the source texts and understand them and encode them. Bell
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emphasizes that a translator requires the linguistic competence of the
source and target languages as well as the communicative competence
in both language cultures comprising the rules knowledge of codes that
govern usage and knowledge and also the ability of utilizing the
conventions of use; and the knowledge of the available options for
expressing the three language macro functions as well as the ability to
use these options based on community ground-rules to produce and

interpret communicative acts (Bell, 1991 p. 42).
3. Albrecht Neubert's Tripartite Model

According to Neubert (2000), translation practice requires one single
competence which constitutes an integration of a set of competences. He
considers the following as components of translation competence:

language, textual, subject, cultural, and transfer.
4. Beeby's Ideal Translator communicative Competence

According to Beeby (1996) translation competence is composed of the
grammatical competence which includes knowledge of linguistic rules such
as word formation or sentence structure for both languages, the second
competence is the sociolinguistic competence which is the knowledge and
ability of understanding and producing the suitable language based on the
context of use in both cultures. The third competence is discourse
competence which is the ability to associate form and meaning to result in a
unified text of various genres in two languages and the last competence is

the transfer competence which includes using communication strategies to
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compensate for communication breakdowns while communicating meaning

from the source to the target language.

For most students who specialize in translation, getting trained on and
possessing the requirements that help them to get employed as professional
translators or freelancers is a central objective. Many scholars stress on
preparing the students for their potential career as translators. They
emphasize the difference between teaching translation and training
translation. When students come to universities to study and specialize in
translation, they are, generally speaking, interested in acquiring the skills
and the competences that help them be competent professionals. Gouadec

(2000, p.6) states:

Translators should be trained at university, not simply taught at university,
and then trained on the job. This is because the university is the only place
where people have the time and willingness to insist on proper
methodologies and strategies whereas on-the-job activities are much too
sensitive to the pressures of time-to-market, productivity, and economic
survival. It is essential that anyone entering the job market be properly

armed to withstand unreasonable influences.

On campus training as well as on site training are deemed as key
components of the curriculum. Additionally, to cope with fast changing
market demands nowadays, it is essential for translation curriculum
developers adapt continuous revision, renewal and development of the

curricula and the teaching methodologies and the training practices that are
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used in training translators. Studying the actual needs of the market and
taking them into consideration in developing the translation training
programs is not an easy task even in a rich country such as the Kingdom of

Saudi Arabia. According to (Fatani, 2007, p.1).

Unfortunately, despite mammoth changes in the Saudi workplace and
despite the fact that all industrial companies now use sophisticated software
and tools in all areas of document production, including translation, these
changes in the working environments have not yet been fully reflected in

the training of translators at Saudi universities. ( p. 1)

The result of ignoring the demands of the market in the translation training
programs is turning out translators who are not competent. Thus, several
studies have dealt with the translation mistakes that are commonly
committed by students who study translation as indicators of their readiness
to meet the translation market demands. For instance, EIShoura (1994)
analyzed students' errors in written translation at university level. The
results revealed that students commonly commit grammatical, lexical, and
semantic errors. It has also been found that the students lacked the ability to
translate well because of the improper translation courses they completed
which lacked adequate practice. Mouriello (1992) lists some of the
common errors in translation such as nonsense, over-translation,
misunderstanding, under-translation, and mistranslation, omission of tenses
and word, problems with structure form, grammar and style, as well as
issues with topology. The studies cited above point to the weakness in

students' translation and their insufficient preparation for the labor market,
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resulting from the lack of well-designed translation curriculum. The results
of the studies that revealed students' weakness encourage some researchers
to conduct further researches and propose specific updates to the training

programs that are based on the current translation market demands.

The invention of computers and the spread of the internet services have
affected the markets everywhere and the translation market is no exception.
According to Kenny (2020, p.498), "without the requisite technical
knowledge and skills, it is argued, graduates of university translator
training programs will not be able to compete for work in highly
technologized field". Sieny (2006) conducted a study that discussed
machine-based translation in Saudi Arabia and highlighted the usage of
translation technology very frequently in Saudi institutions as dictated by
the needs of the labor market since the 1980s. Sheal (1989) studied the
relation between translator training and the potential market and suggested
practical recommendations to bridge the gap between them. He states that
the following elements should be taken into consideration when designing

the curriculum:

1. Market Need ldentification

Sheal (1989) states that "the market for translation is completely interfaced
by available technology," and therefore, the professional translator "should
physically possess basic computer technology," not only to be able to work
with geographically distant clients, but also to have wider access to various

databases. Hence, translators cannot survive as professional translators
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without the effective utilization of such tools. In addition to addressing the
use of basic electronic tools, translator training programs should integrate
more vocational practice and less academic training, on the other hand. An
adequate translation program should cover certain aspects of the actual
profession itself to give the student a clear idea of post-graduation

expectations with exposure to hands on duties.

2. Student Need Identification

Stern and Payment (1995) assured that ignoring the needs of the students
will eventually void any serious training effort. The consequences may
include the following: undesirable course material and activities, loss of
connection between teachers and students ,simple material that is not
sufficient to prepare the future translator ,the teacher loses their confidence
and performs poorly. Therefore, the course should definitely integrate both
the broad objectives of the curriculum and the personal needs of the

students.

3. Educating Students for a Dynamic Job Market

The job market has changed dramatically over the last couple of decades.
This resulted in the diversification of international training programs with
the introduction of comprehensive courses on legal, commercial, financial,
subtitling, multimedia, localization, translation as well as advanced
utilization of voice recognition systems. This makes the training programs

more specific and challenging, therefore.
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The job market will also be looking for specialized translators, as such. The
students have to be trained to become translators, terminologists, technical

writers, language engineers, project managers, and much more.

ElShafei (2014, p.146) indicates that the "weakness in students' translation
can in turn affect the quality of their preparation for [the] labor market,
resulting from the lack of well-designed courses of translation”. The role of
curriculum planners should involve "narrowing the gap between what the
labor market needs from the modern translator and the courses offered by
training institutions, universities and colleges”. ElShafei (2014, pl145)

states that a training program should include the following:

1. A course based on topics related to labor market

2. A course including specific skills for work after graduation
3. A course suiting the students' needs

4. A course based on the views of the subject specialist

5. A course based on the views of the English language specialists and

people working in labor market.
Gouadec et al. (2000) argues.

"Translators should be trained at university, not simply taught at university,
and then trained on the job. This is because the university is the only place
where people have the time and willingness to insist on proper

methodologies and strategies whereas on-the-job activities are much too
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sensitive to the pressures of time-to-market, productivity, and economic
survival. It is essential that anyone entering the job market be properly

armed to withstand unreasonable influences."

In training translators, the competences and skills that are needed in the

market and asked for by the potential employers are central issues.
Similar Studies

Li (2002) stressed the importance of a need assessment with respect to the
learners. The techniques of focus-group discussions, questionnaire survey
and in-depth interviews were used in collecting data. A sample of 70
undergraduate students in the Department of Translation at the Chinese
University of Hong Kong took part in the study. The results concerning the
reasons why students chose translation revealed high percentages chose
translation due to their interest in Chinese and English, lower percentages
wanted only to strengthen their language competence while only 17.2% of
the students specialized in translation as they want to translators or
interpreters in the future. The results also showed that the vast majority of
the students believe that language training should be a component of
translator training and that they should study language either before
translator training or together with translator training (Li, 2002, pp. 517-
518). Another important finding is that more than 50% of the students who
took part in the study wanted to get more training and practice rather than
theories. (Li, 2002, pp. 518-523). The findings of the survey also showed

that the students believe that there is a need to take the changing
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characteristics of the market into consideration and there is a need to bring
professionals to training settings, and there is a needs also to update the
teaching material. The recommendations of the study included developing

and reforming the program were to and providing more practical courses.

Li (2000) studied the needs of professionals employed in the translation
market in Hong Kong. He also examined their viewpoints concerning
translator training. (Li. 2000, pp.128-132) found that the translation
programs do not represent the learners' needs as much as they represent the
experiences and beliefs of teaching staff in the institution. To collect the
data needed for his research he used a questionnaire which was answered
by a sample of 42 professionals, and interviews with 12 of the
questionnaire respondents. He found that "English Language and
Literature™ and "Chinese Language and Literature™ were considered "most
helpful™ courses in translator-training programs. The participants also
stated that English and Chinese competence and translation skills as the
best-prepared areas, and subject-matter knowledge and interpretation as the
least prepared areas. The results showed that there is a wide gap between
the school curriculum and the professional market and pointed out that
three important challenges face the translators in their work. The first is
choosing the correct and suitable style of translation, the second one is lack
of practice and the third is time constraints with translation and interpreting
tasks. The professionals stated that they had not sufficiently trained for the
work at university. They also stated interpreting is more challenging than

written translation because of stage fright.
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According to the results, 47.6% of the professionals believed that the
training they received only "somewhat reflected” the real needs of
professional translators, and 38.1% of them said their training "adequately
reflected” professional reality (Li, 2000, pp. 136-147). The examples they
gave about the disparity between training and the professional world were
based on "context versus teamwork, time constraint versus translation
procedures, complete translation versus selective translation". He concludes
that translation teachers and researchers should be cognizant of real
translation practices rather than “shutting [themselves] in [their] ivory
tower", and that "translation programs must be responsive to social needs".
The term "social needs" here refers to professional or market needs rather

than to pragmatic targets such as being beneficial to the whole society.
2.2 Translation Program Quality and Market Relevance

Many scholars suggest that the needs of the market and the competences
and skills needed to fulfill them are to be taken into consideration in every
step from designing the curriculum to implementing it and to achieve this;
the needs of the market should be surveyed. Maeveolohan (2007, p.54).
states that "the analyses of the market, of employment trends, of translator
profiles and of developments in standards for translation services are highly
relevant for translator training because they can provide input for the

translator training curriculum and syllabus”
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Scholars have discussed the role of the market and its needs in designing
the translation curricula and the teaching practices recommended in
implementing them as far as higher education is concerned, specifically for
disciplines that have a vocational aspect. Kearns (2008, p.185) defined
translation training as a "typically vocational activity which is often based
in, and in other ways contingent on, academic settings", has long involved
considerations of vocational market demands. The demands and needs of
the market are important resources that enrich the curricula of translation
and determine the content they should include. (Kiraly, 2005, p.1099) also
stressed taking the needs of the market into consideration in translator
training programs by stating:" If we want our products and services to be
accepted by the market, we must conduct survey research among market
participants. If we want to investigate the efficacy of the Translator
Education programs we offer, one of our main sources of information will

be the translation services market.

Schaffner (2005,p.237) discusses how translator training programs are
evaluated for quality in the United Kingdom stating the questions that are
frequently stressed when rating a translator training program as follows:
Has the program been designed for the needs of the professional world?
And how do you know what the professional world requires? It is clear that
these questions form a connection between quality in translator training and
the professional world. The duality between the theoretical and practical
sides of translation has the impact of each side on the students and their

ability to meet the expectations of the market and potential employers
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affect the curricula designers and the practices of translation instructors.
This duality has also been a point on which scholars never reach total
agreement. In fact this issue has been discussed in many writings and dealt
with differently by scholars. According to Baker (1992, p.1) both theory
and practice should be stressed and integrated in the translation curriculum,
so as to enable students to "reflect on what they do, how they do it, and
why they do it in one way rather than another". Shuttle worth (2001, p.505)
also stresses the importance of the theoretical side and emphasizes that it
should not be ignored because it is also needed in training to add an
"academic weight" to the curriculum and to contribute to the preparation of
students for translation careers to cooperate with practice so as to help
translators solve particularly terminological problems in non-literary

works.

The competences that translation students possess and their professional
success as future translators are the outcomes of the training program they
undergo. Effective training programs produce skillful and competent
translators who can successfully and competently deal with the various
kinds of duties involved in their profession and asked for by their
employers. Bernadini (2004) in differentiates between translator training
and translator education on the grounds that translator training focuses on
the linguistic skills whereas training education focuses on the technical
skills stating that 'Training' is thus associated with the (mostly linguistic)
skills needed to produce an acceptable translation (‘translation

competence'), training is a consisted of both practice and instruction and



22
thus it is important in preparing students to be future competent translators.
"Translator education”, on the other hand, focuses on interpersonal skills
and attitudes and technical skills. Training translator programs are either

theory—based or practice- based.

Determining the objectives of a certain translator teaching program is of a
very special importance. When designing a certain translation training
program, the objectives of the program should be clear and should be used
as a guide in every step in process of designing that program and in
implementing it too. Lack or absence of clarity of the objectives forms a
problem for both students and professors Kelly, D. (2005, p.151) states that
"most translator training programs in certain university systems do not have
explicit definitions of their intentions which can be referred to by both staff
and students as a basic reference point”. The clarity of the objectives that
Kelly refers to as 'explicit definitions of intensions' helps the translator
training program designers and the professors who implement that program
decide what to include and what to exclude concerning the teaching
material and the teaching practices. Kelly also stresses the importance of
the role competent trainers. It is not enough to have a suitable and rich
teaching material to turn out competent translators. According to Kelly a
competent translator strainer who can implement such a program should
possess a set of competences that include the professional translation
practice; Translation Studies as an academic discipline and teaching

studies.
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2.3 Training and Assessing Translators

This sub-section deals with the methodologies used in training and
assessing translators. Li (2006) found that there is little emphasis on testing
and assessment in training translators. In his study, he used a questionnaire
as a means of data collection. Ninety five translation teachers answered the
questionnaire. He also used interviews  with other twelve translation
teachers. One of the main findings of the study was that translation teachers
tend to commonly use multiple choice questions in assessing knowledge of
both translation theory and translation practice, particularly translations of
sentences. He suggests that when designing translation tasks, priority
should be to developing students' skills and the tasks should involve
training and developing students' analytic and problem-solving abilities as
those are the most important abilities that competent translator needs. He
stated that "more non-literary texts should be included in translation tests
since [the] graduates will be primarily translating pragmatic texts at work"

(Li et al. 2006, p.86).

Several studies have been conducted concerning training translation
programs in different universities. Al-Ahdal, Saleh and Alfallaj (2017)
study the problems of translation courses at Qassim University in Saudi
Arabia. They used a questionnaire which was answered by a sample of 8
teachers and 40 students to collect data about topics as the ability of the
courses turn out professional translators, students' perspective of the
courses, students' abilities to understand and apply the assigned translation

models. They concluded that implementing the courses of translation at Al
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Qassim University doesn't guarantee turning out efficient translators
because teachers are not qualified enough and most haven't received formal
training in teaching translation and because the objectives of the courses
are not clear neither to the students nor to the teachers. In addition, they
found that assessment is meaningless and ineffective. On the grounds of
the results of the study, the researchers recommended that the university
courses should be developed to take into consideration the emerging needs
of the numerous professionals engaged in the translation and interpretation
industry. They should also extend their scope beyond the languages
prominent in the languages of the American continent and European Union
and take into consideration the possibilities that graduates get employed in
other countries. They also recommended taking into consideration the
employers needs in training translation programs. As far as assessment is
concerned, the researchers suggest that the university should develop the
criteria of assessment and take the necessary steps that are needed to win
international recognition.

With the aim of developing the translator training programs offered by the
Jordanian universities at the Master's level, Mahasneh (2015) examined the
translator training programs in Jordan through studying the training
programs at the Master's level at the universities of Jordan, Petra and
Yarmok. She used the CIPP model in evaluating the curricula used in
teaching and training translating in the three universities. She put the
concerns of her study in four questions that address the kind of educational
setting in which translator training programs are carried out, the current

status quo of translator training program at the Master level in Jordan,
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students' satisfaction with the curriculum and the curriculum ability to meet
students' needs and expectations. To collect the data needed for the
purposes of her research, she used a questionnaire and interviews as means
of data collection. As far as the questionnaire is concerned, it was a self-
reported questionnaire which was answered from the viewpoints of
students. It includes 38 items that are divided into three parts to collect data
about the actual practices of the three universities professors in
implementing the curricula concerning training translators at the Master's
level. The items of the questionnaire were answered by 60 students. In
addition, the researcher interviewed eight instructors so as to understand
their perceptions about the translator training programs offered by the three
universities. The result showed that three programs of translator training at
the Master's level have achieved successes. However, there are some areas
that still have problems that need to be studied and solved. One of these
areas is the qualifications of the instructors. The professors who teach
translation courses mostly are not specialists in translation. For instance,
concerning the University of Jordan, the English Department has forty of
instructing staff of which 6 teach translation courses at the Master's
program. The six instructors are full professors but none of them is
specialized in translation. This problem is shared by the other universities
that are included in the study as Yarmouk University has nine staff
members at the translation department. Three are full professors, one is
associate professor and one is assistant professor. Out of the nine staff
members who teach translation courses at the master' program only two are

specialized in both linguistics and translation.
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In addition to the lack of staff members specialized in translation, the
results showed that, there are some issues that are related to the curriculum.
For instance, the amount of theory and the practice in the curriculum need
to be revised and balanced and it turned out that there is insufficient focus
on literature on translation in the curriculum.
Concerning the setting in which the training program is conducted, the
results showed that there are some issues that need to be tackled such as the
big number of students in classes, teaching methods and translation tools.
Consequently, it is no surprise that the students are not satisfied to a good
degree with their instructors.
Based on the results showed above, the researcher recommended that
program designers and administrators need to establish communication
with translation agencies, professional organizations concerned with
translation, and employers get clear idea about the emerging needs in the
market and take them into consideration in designing programs and training
students. The recommendations concerning evaluation included that in
addition to the instructors, other parts such as the students themselves,
translation agencies and employers should be invited to take part in
evaluation. The researcher also recommended developing the curriculum to
go out the boundaries of the conventional aims of tertiary education, which
are still theory-oriented and scholastically-driven. The curriculum proposed
reform is to focus on integrating the skills that are commonly asked for in

employment into the curriculum.
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Chapter Three
Methodology

This section presents the research design, study population and sample
validation of the study instrument, data collection procedures, and the

statistical analysis method.
3.1 Study Design

The current study uses the descriptive and inferential approach, which is
considered appropriate for such a study as it describes the phenomenon
being studied as it is and, through the description, attempts to explain it.
This study used a cross-sectional design, based on questionnaires. The
study design involved observation of a representative sample. It employed
descriptive and inferential design. The primary goal is to try to provide as
comprehensive description as possible, and try to infer the judgments or
opinions of the population of the study on the domains included in the
questionnaire which collects data on the nature of the translation teaching
materials and their relation to the local market demands, the training
practices and to what extent they prepare he graduate translators with
market relevant skills. On the other hand, the study analyses the curriculum
used in training translators at An-Najah National University and Al-Quds
University in order to identify the extent to which these programs respond

to the market needs.
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3.2 Population and Sample of the Study

This study involves three actors, namely the certified translation offices in
West Bank, University professors who teach translation courses at An-
Najah National University and Al Quds University and students who study

translation in the Master's level at these two universities.

As far as the certified translation offices in West Bank are concerned, the
population of this study is composed of 40 translation offices. From this
population a random sample of 27 translation offices took part in this study.
The random sample might be representative as it involves roughly 67% of
the community of the study. Concerning university professors, the current
study employs a sample of 60%of the professors who teach translation at

the Master's level in addition to a sample of students of both universities.

Table 1: The Population of the Study

No. Category Population
1 Students 56
2 Professionals 27
3 Professors 10
Total 93

3.3 Sampling Procedure

A stratified random sample representing the study population was chosen.
Accordingly, the sample consisted of 56 students, 27 Professionals, and 10
Professors in the academic year 2021-2020. The sample selected by the

simple random sampling method.
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Table 2: The Distribution of Responses of the Sample

Questionnaires | Sub variable Frequency
No. | Category | Distributed %
1 Professionals | Experience lessthan 5 years | 3 11.1
5-10 years 18 66.7
more than 10 |6 22.2
years
Specialty Financial 1 3.7
Translation
Legal Translation | 18 66.7
Technical and | 8 29.6
legal translation
2 Professors University Al-Quds 4 40.0
name University
An-Najah 6 60.0
National
University
Experience less than 5 years 1 10.0
5-10 years 1 10.0
more than 10 |8 80.0
years
3 University name | Al-Quds 27 48.2
University
An-Najah 29 51.8
Students National
University
Gender Male 19 33.9
Female 37 66.1
Total 93 100%

3.4 Data Collection Method

In this study, two main instruments were used, namely, questionnaires and
analysis of a sample of exams and assignments. To achieve the objectives

of the study, the researcher used three questionnaires, (one for each target

group).
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3.5 Instrumentation

After conducting an extensive literature review on the challenges and
problems that face the professional translators, the researcher used three
structured questionnaires (attached as appendix1) developed in English
language as the main tools for data collection. Each questionnaire was

divided into sections according to the topic matter each section addresses.

The first questionnaire was completed by university professors who teach
translation courses at An- Najah National University and Al-Quds
University. The survey included twenty-two statements. All statements are
multiple choice apart from the last one which is an open question. This
questionnaire consists of three domains. The first domain explores
professors' viewpoints concerning the translation program and the teaching
materials that are used at the Master's level. The second domain addresses
the challenges that face the effectiveness of teaching and training
translation at the Master's level. The third domain, presented as an open
question, solicits university professors’ recommendations to enhance

translator training practices.

The second questionnaire aims to identify the current market demands and
the challenges that face newly employed translators and was designed to be
answered from the viewpoints of the translation professionals with
experience in the Palestinian translation market. It is composed of twenty-
six statements that are distributed on two domains. The first domain is

meant to identify the text types that are frequently in demand in the market
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(literary, scientific, religious, stock market data... etc). Frequency is
measured in this domain through estimating the times a certain type of

text is demanded per week. This domain involves the statements 1- 17.

The second domain aims to check the efficiency of translator training
practices from the point of view of professionals by soliciting sample
population opinion on the degree of challenge posed by certain text-types
for newly employed translators. In this domain the level of challenge is

graded as very weak, weak, medium, strong and very strong.

The third questionnaire was completed by translation students at the
Master's programs in An-Najah National University and Al-Quds
University. This survey was designed to collect students' viewpoints
regarding the types of teaching material, teaching and training practices,
and assessment methods that are commonly used by university professors.
This questionnaire has 19 statements around two domains. The first
domain solicits students perspective on professors' methods and teaching
practices at the M.A level, and the second domain investigates students'

perspective of the courses, the nature of the learning material and

assignments at the M. A level.

In addition to the questionnaire, a sample of training assignments, exams,
and course plans adopted in the Faculty of Translation at An-Najah
University and Al-Quds University will be analyzed in order to test the

study hypotheses.
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3.6 Validity of the Instrument

Validity and reliability are two factors that any qualitative researcher
should focus on while designing data collection, analyzing results, and

judging the quality of their research (Patton, 2002).

3.6.1 Validity

The questionnaire was validated with a group of experts in the field of
translation research and modified until the study instrument reached its
final form. Dr. Sufyan Abu Arra and Dr Ekrema Shehab took part in
reviewing the statements of the questionnaires. Their suggestions were
taken into consideration to modify and improve the questionnaire's content
and wordings by omitting, adding, or rephrasing themes and items bringing
the number of items for each questionnaire. In doing so, the questionnaires

were validated. It was then piloted with a small sample.

3.6.2 Reliability

Boateng (2018) defined reliability as the extent to which the scores from a
measure represent the variable they are intended to. When a measure has
good test—retest reliability and internal consistency, researchers can be

more confident that the scores represent what they are supposed to.

The reliability of the questionnaire was calculated through Cronbach's

alpha. The following table illustrates the results.
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Table 3: Cronbach Alpha Test for the Study Instruments

Study tool Items Cronbach alpha
Professionals' questionnaire 27 0.930
Professors' questionnaire 10 0.941
Students' questionnaire 56 0.927

The results in table three illustrate that Cronbach's alpha coefficients were
0.930 for the Professionals questionnaire, 0.941 for the processors
questionnaire, and 0.927 for the students' questionnaire. These values are
excellent and acceptable for the purpose of the study. In order to evaluate
the results of Cronbach's alpha, the following scale was used, as

demonstrated in table four.

Table 4: Cronbach Alpha Internal Consistency

Cronbach alpha Internal consistency
a>0.9 Excellent
0.7<a<0.9 Good

0.6<0.<0.7 Acceptable

Source (Tavakol & Dennick, 2011).
3.7 Statistical Analysis

The Statistical package for social science (SPSS) version 17 was used for
data analysis. Various statistical tests and procedures were used including
(means, frequencies, standard deviation, cross-tabulation, t-test for
independent samples, ANOVA, post hoc Scheffe's test). P-value of less
than or equal to 0.05 was used to test the significance in testing the study

hypothesis.
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3.7.1 Statistical Procedures

The collected data were analyzed using SPSS to provide answers to the

research questions. The researcher used the following statistical tests:

1. Means, frequencies, standard deviations, and percentages in order to

estimate the relative percentage of every theme.

2. T-tests for independent variables to test the assumptions related to
gender, computer skills, internet availability, using the e-learning

environment, specialization, and training.

3. One-way analysis of variance (ANOVA) to test the variables of age,

experience, qualification, and place of residence.

4. Post hoc tests indicate the difference in the assumptions rejected by one-

way ANOVA.

5. Cronbach's alpha was used to test the consistency of the themes in the

questionnaires.
3.8 Ethical Considerations

This study adheres to the ethical standards of human studies, especially
regarding maintaining the confidentiality of the respondents who provided
the required data. The data were used for research purposes, keeping in

mind to protect the participants' and interviewees' identities.

This chapter explored the main research methods used in this study,

namely, questionnaires. Also, it highlighted the study's sample. The validity
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and reliability of the questionnaires were presented in order to highlight the
main variables in this study. Finally, this chapter talked about the statistical

procedure used to analyze the questionnaires, which was SPSS.
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Chapter Four
Data Analysis and Results

4.1 Introduction

This chapter presents, discusses and explains the results of the survey so as

to answer the questions of the study. The questions of the current study are:

1. What are the kinds of translation tasks that are in demand in the local

translation market?

2. What are the kinds of texts that are highly challenging to the newly

employed translators?

3. 3-Is the learning material employed at the Master's level at An-Najah
National University and Al-Quds University responsive to the market

demands?

4. Are the teaching and assessment methodologies responsive to the

market demands?

5. What are the challenges that face implementing and developing the
translation training programs at the Master's level at An-Najah and

Al-Quds University?

To collect comprehensive data from all stakeholders, three separate surveys
were used. Accordingly, this chapter is composed of three major sections.
The first section explores the viewpoints of professional who work in

certified local translation offices in West Bank concerning the kinds of
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texts and commissions that are frequently demanded in the local translation
market and their viewpoints regarding the kinds of texts that are considered
as challenging for newly employed translators who graduated from local
universities. The second section deals with the quality and the effectiveness
of the curriculum and explores the challenges that face the translation
programs at the Master's level at An-Najah and Al-Quds universities from
the viewpoint of professors. This section aims to check if the curriculum
matches the actual needs of the translation market that professionals stress

in section one.

The third section explores students' perspectives regarding the learning
materials included in the courses, the teaching practices and assessment

techniques performed by the university professors.

As indicated in the previous chapter on methodology, SPSS was used to
analyze the data from the surveys using one-way ANOVA tests and
independent sample t-tests. The researcher relied on post hoc tests to shed
light on significant differences resulting from a particular independent

variable.

In order to answer the questions of the current study, the means and the
standard deviations of the success factors were calculated. The researcher

used the following scale to estimate the level of evaluation:
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Table 5: Estimation Level = (highest value-lowest value) / (5) = 5-1/

5=0.8.

4.2 - 5: Very High 3.41 — 4.20: High 2.61-3.40: Moderate
1.81- 2.60: Low less than 1.81: Very Low

4.2 Translation Market Demands and Performance of Newly

Employed Translators

This section is composed of two subsections that answer the first and the
second questions of the study the first of which deals with the kinds of
translation tasks that are in demand in the local market while the second
examines the kinds of texts that are highly challenging to the newly

employed translators.

Through studying the kinds of texts that are highly demanded in the local
translation market, this section aims to give a clear idea about the
effectiveness of the translation training programs by using newly employed
translators performance as an indicator of the effectiveness of the training
program as they are its output and it provides data about the kinds of texts
that are highly demanded in the local translation market in order to check if
these kinds of texts are sufficiently involved in the curriculum and

consequently use this data to assess the relevance of the curriculum.

4.2.1 The kinds of Texts that are Demanded in the Local Translation

Market

Providing the students with the skills, competences and experiences that
enable them to compete in the translation market is one of the basic

objectives of any translation training program. In order to achieve this,
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curricula designers need to be aware of the actual demands of the
translation market. This subsection tries to supply the university curricula
designers with these essential data that is needed for developing the
curricula in a way that makes them more competitive and more responsive

to the actual needs and demands of the local translation market.

This section deals with the first question of the study concerning the kinds
of translation tasks that are in demand in the local market. It aims to collect
data about the kinds of texts that are commonly in demand in the local
Palestinian translation market. The kinds of texts that are demanded in the
market and their frequency are presented in this section from the viewpoint
of professionals in certified Palestinian translation offices, uncertified
translators and freelancers were excluded from the study, as the kind of
professions they perform qualifies them to give reliable responses to the
items of the questionnaire that are included in this domain. This subsection
involves 15 different types of texts that are commonly demanded in the
translation market to check which of them are in high, low or medium
demand. The frequency of demand of a certain kind of texts is estimated on
a weekly basis. The demand for translation of a certain kind of texts is
estimated according to the number of times a translation of that text type is
demanded. The level demand is considered very weak if a certain kind of
texts is commissioned 1-2 times per week, it is considered as weak if the
frequency of demand is 3- 5 times per week, the demand level will be
considered as medium if the frequency of demand is 5- 7 times per week.

Strong demand level starts from 7-10 times per week and the very strong
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demand level starts when the frequency of demand is more than 10 times
per week. To measure the professionals perceptions about the market
demand in Palestine means and standard deviations and estimation levels

are calculated as shown table 6 below.

Table 6: Text Types in Demand in Local Translation Market.

1-2/ per | 3-5/per | 5-7/ per | 7-10/ per EAO%Zr e
week week week week
Text - type week
Medical reports 88.90% | 7.4%% | 3.7% 0 0
Commercial advertisements | 11.10% | 18.50% | 29.60% 37.00% 3.70%
Old literature texts 92.60% | 7.40% 0 0 0
Modern literature texts 88.90% | 11.10% | O 0 0
Religious texts 55.60% | 40.70% | O 0 3.70%
Scientific books 11.10% | 18.50% | 37.00% 33.30% 0
News broadcasts 3.70% 11.10% | 25.90% 51,9% 7.40%
Stock market data 11.10% | O 37.00% 48.10% 3.70%
Tourism brochures 11.10% | 7.40% 70.40% 7.40% 3.70%
Commercial contracts 11.10% | 0 7.40% 66.70% 14.80%
Governmental 11.10% | 0 370% | 40.70% | 44.40%
announcements
Job application forms and
university enrollment | 11.10% | 11.10% | 7.40% 59.30% 11.10%
materials
Videos and films 7.40% | 11.10% | 22.20% 59.30% 0
Audio materials 14.80% | 11.10% | 37.00% 14.80% 22.20%
Legal documents and court | 5 450, | 740% | 22.20% | 63.00%
sentences
Travel documents 7.40% 0 40.70% 25.90% 0
Advertisements and
commercials 11,1% 14,8% 22.2% 25,9% 25,9%

To ease understanding of the results from Table 6 above, the researcher
found it suitable to divide the text-types into three categories according to
their level of frequency demand. The texts are considered as texts of weak
demand if the level of frequency for them is either weak or very weak by
more than 50% of the professionals who participated in the study. The texts

are labeled as strong demand texts if the level of frequency is voted either
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strong or very strong by more than 50% of the professionals and the texts
are regarded as medium demand texts if the level of demand frequency is

medium for more than 50% of the professionals.

The results show that the high demand kinds of texts include legal
documents and court sentences, governmental announcements, stock
market data, videos and films, commercial contracts, job application
forms, advertisements and commercials and university enrollment
materials. Legal documents come on the top concerning its frequency
demand which is either strong or very strong for 85% of the professionals.
Another kind of texts which comes in the second position regarding its
frequency demand is governmental announcements and court sentences
either a strong or very strong level of frequency for 85% of the
professionals. The commercial contracts' come in the third position with
either strong or very strong levels of demand frequency for 82% of the
professionals. Job application forms and university enrollment materials
come in the fourth position with a strong level of frequency demand for
70% of the professionals. Videos and films and news broadcasts were
ranked fifth with either a strong or very strong level of frequency demand
for 59% of the professionals for each. The last position in this domain is
occupied by stock market data and advertisements and commercials with
a level of demand frequency of either strong or very strong for 52% of the

professionals.
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To conclude this section, the results show that from the 15 kinds of texts
involved in this domain only 8 kinds are highly demanded. These include
legal documents and court sentences governmental announcements, stock
market data, videos and films, news broadcasts, commercial contracts, job
application forms and university enrollment materials in addition to
advertisements and commercials. The results also show that the only kind
of texts that has a medium level of demand frequency for more than 50%
of the professionals is the tourism brochures with a medium level of
demand frequency for 70% of the professionals whereas other kinds of
texts are either low or very low demanded. However, audio materials and
scientific texts can be considered as moderate demand texts according to
37% of the professionals and a lower percentage considers them as weak

or strong.

The results concerning the low demand types of texts in the translation

market include the medical reports, the literary texts and religious texts.

The results in this section serve as an introduction to evaluating the
translation training programs of An-Najah University and Al-Quds
University at the Master's level. They are also used as indicators of the
effectiveness of these programs. A comparison of these results was done
results of this in the light of the performance of newly employed translators
on the various kinds of texts and the kinds of texts that frequently appear in

the courses, the exams and assignments under sections 4.2.2 and 4.4.2.
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4.2.2 The Challenging Text-Types for Newly Employed Translators

This subsection deals with the second question of the study concerning the
kinds of texts that are highly challenging to the newly employed translators
whose practical experience is less than 3 years. Studying the kinds of texts
that are challenging to newly employed translators who graduated from
local universities is important for many reasons. Firstly, it can help predict
the areas where there is lack of training in the local universities translation
programs. Secondly, it helps translation training program designers and
developers to design programs that are effective and based on the actual
needs of the translation market and consequently turn out graduates who
are competitive enough to guarantee excellent performance by translator

graduates.

The current subsection explores the levels of challenge that certain kinds of
texts pose for newly employed translators from the viewpoints of
professionals who supervise the work of newly actually work in local
translation offices as they are reliant to provide accurate responses to the
items involved in the domain. The data provided in this subsection provides
the local universities with feedback about the effectiveness of the
translation training programs they use and with useful data to take into
consideration in the wvarious processes of designing, reviewing and
developing their programs. Table 7 below shows the responses of local
professionals concerning the level of performance of newly employed

translators on nine kinds of texts.
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Table 7: Professionals' Perspectives of Degree of Challenge of Texts-Types for Newly Employed Translators

No. ltem Very Strong | Medium | weak Very weak Star!dqrd Means
strong Deviations
1 Translating medical reports. 0% 11.1% | 66.7% 11.1 11.1 .80 2.78
2 Translating legal texts and court sentences. 0% 0% 3.7% 29.6 66.7 .53 1.74
3 Translating scientific books. 11.1 59.3 25.9 3.7 11.1 .70 3.78
4 Translating videos from English to Arabic. 3.7 3.7 11.1 63 18.5 .89 2.11
5 Translating religious texts. 0% 74.1 22.2 0 3.7 .68 3.67
6 Translating literary texts. 22.2 66.7 7.4 3.7 0 .68 4.07
7 Translate commercial advertisements. 3.7 11.1 77.8 7.4 0 .58 3.11
8 Translating political texts and news broadcasts. 37 37 111 5 6 25 9 94 204
9 Stock market data and economic reports 0 3.7 11.1 66.7 18.5 .68 2.00
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The kinds of texts according to the level of difficulty are presented in Table
7 according to how local professionals in certified translation offices
evaluate newly employed translators' performance on them. These kinds of
texts are labeled as either challenging or not challenging. In other words,
the kinds of texts in which professionals evaluate newly employed
translators' performance as weak or very weak are considered training
deficiencies whereas the ones which professionals consider newly
employed translators' performance as strong or very strong are classified as
not challenging. In discussing the results that are presented in Table 7
above, priority is given to the kinds of texts that point to incompetency and
deficiency or lack of experience resulting from lack of exposure in the

training.

The table shows that 96% of the professionals consider that the
performance of newly employed translators on legal texts and court
sentences as either weak or very weak which actually means that this kind
of texts is the most challenging for newly employed translators in the local
market. Taking into consideration that these kinds of texts come on the first
position in the demands of local market, this means that students have not
had enough exposure and training on translating this kinds of texts. These
results confirm the findings from the analysis of exams and assignments in
section 4.4.2. The stock market data and economic reports come in the
second position in term of the level of challenge they pose for newly
employed translators as 85% of the professional consider the performance

of newly employed translators with this kind of texts as either weak or very
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weak. Once again, this kind of texts is among the top eight kinds of texts
in terms of demand. The third position concerning the level of challenge is
shared by translating videos from English to Arabic and translating
political texts and news broadcasts with 81,5% of the professionals
considering that the performance of newly employed translators as either
weak or very weak. It is important to notice that all the kinds of texts that
are labeled as challenging are included in the list of the top eight highly

demanded texts apart from translating political texts and news broadcasts.

The list of the least challenging kinds of texts includes translation of
literary texts as 89% of the professionals consider the performance of
newly employed translators on this kind of texts as either strong or very
strong. The second position on the list of the least challenging texts is
occupied by translation of religious texts from the viewpoints of 74% of the
professionals followed by translation of the scientific books which comes
in the third position with a percentage of 70% of the professional who took
part in the survey considering the performance of newly employed
translators on them as either strong or very strong. However, it is noticed
that none of these kinds of texts that are labeled as less challenging is
included in the list of the top eight highly demanded kinds of texts which
clearly supports and emphasizes the observation that have been forwarded
earlier in this subsection concerning the relation between the content of the

curriculum and local translation market actual demands.
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Apart from the kinds of texts on which the performance of newly employed
translators receives strong or weak evaluation, the performance is viewed
as moderate concerning translation of commercial advertisements by 78%
of the professionals though this kind of texts is not included in the list of
the top eight highly demanded texts. The other kind of texts on which the
performance of newly employed translators is viewed as moderate from the
viewpoints of professionals is the medical reports according to 67% of
them. However, it is important to notice that these kinds of texts are not
included in the list of the top eight highly demanded texts. This actually
means that students have had some exposure and training, though
insufficient, on these kinds of texts. Figure 1 below shows areas of
deficiency for newly employed translators in relation to the demands of the

local translation market.
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m performance

B demand

The Gap between Newly Employed Translators' Performance and Market Demands.

To conclude, in relation to translator trainees competences and market
demand, the results show that from the list of nine kinds of texts involved
in this domain, the performance of newly employed translators is rated as
either strong or very strong only in three kinds of texts. These include
translation of literary texts, translation of religious texts, translation of
scientific books; however, none of these texts is included in the list of the
top eight highly demanded kinds of texts. The performance of newly
employed translators is rated as either weak or very weak on four kind of
texts and these include legal texts and court sentences, stock market data
and economic reports, translation of videos and films from English to

Arabic, and translation of news broadcasts and unluckily all of them are
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included in the list of the top eight highly demanded kinds of texts. In
addition, the performance of newly employed translators is rated as
moderate concerning translating medical reports and commercial
advertisements though only the latter is included in the list of the top eight
highly demanded kinds of texts. The results clearly show that there is a gap
between the local translation training programs and the actual needs of the
translation market. This means actually that there is a need to start
developing the content and the methodologies that are used in the

translation training programs the sooner the better.

4.3 The Curricula and Translation Commissions at the Master's Level

at An-Najah National University and Al-Quds University

The learning material in terms of its size, kinds of texts and nature of tasks
and activities affects students' translation competency. When the courses
involve sufficient learning material of various kinds and allow for enough
practice especially on the kinds of texts that are highly demanded in the
translation market, students are more likely to compete well in the market
and reflect grand level of reputation to themselves as translators and to the

universities they graduated from.

This section deals with the third study question which addresses if the
learning material employed at the Master's level at Al-Quds University and
An-Najah National University is responsive to the market demands. It aims
to examine the suitability and efficiency of the translation training

programs at An-Najah National University and Al-Quds University from
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the viewpoints of the professors who teach translation courses in the two

target universities and students who are trained through these courses.

The data involved in this section reveals the points of strength and the gaps
in the curriculum and thus serves any potential future curriculum
developing process. In order to get a holistic and comprehensive idea of the
learning material the current subsection examines the viewpoints of

professors and students using separate questionnaires.

4.3.1 Professors' Perspectives of the Curricula and the Translation

Commissions

The current subsection examines the viewpoints of professors who teach
translation courses at An-Najah and Al-Quds universities about the learning
materials included in the assigned courses. Table 8 below represents the
professors' responses to the relevant items included under this domain.

Table 8: Professors' Perspectives of the Translation Curricula at
the Master’s Level.

Standard Percentage % Estimation
Deviations Level

1 | The courses at the MA | 3.90 74 78.00
graduate competent High
translators.
2 | The courses offered in the | 3.50 .85 70.00
program cover the main areas High
in demand in the market.
3 | The learning materials | 4.00 47 80.00
included in the courses are
continuously  revised and
developed.

4 Needs of the market are | 2.90 .88 58.00
regularly studied and taken into
consideration when designing Low
the courses assignments and
learning material.

No. | Item Means

High
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5 | The developments in | 2.60 1.17 52.00
translation industry (e.g. using
computers or online
translation....) are included as
readings and translation tasks
in the learning material.

6 | Local certified translation | 1.60 .84 32.00
offices are consulted when
designing the learning
materials.

7 | International translation | 2.00 1.05 40.00 Very low
agencies are consulted when
designing the learning
material for the courses.

8 | There are courses in the | 1.90 32 38.00 Very low
program irrelevant to
translation theory and
practice.

9 | Two or more courses in the | 3.60 1.26 72.00
program focus on translation High
theories rather than practice.
10 | Assessment  focuses on | 2.70 1.34 54.00
knowledge rather than Low
measures translation skills.

Low

Very low

The results as presented in the table above show that university professors
are satisfied with the learning materials included in the courses as 87% of
them agree that the assigned courses at the M.A level graduate competent
translators. Moreover, 70% of the university professors agree that the
assigned courses at the Master's level program cover the main areas in
demand in the market. Furthermore, 80% of the professors agree that the
course content gets continuously revised and developed. Only 38% of the
professors agree that program involves courses that are irrelevant to
translation theory and practice. However, professors show awareness of
certain areas that need development to make the program more effective.
For instance, 72% of the professors agree that two or more courses in the
program focus on translation theories rather than practice. Similarly, only

58% of the professors agree that the needs of the market are regularly
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studied and taken into consideration when designing the course
assignments and learning material. Similarly, only 32% of them agree that
local certified translation offices are consulted when designing the learning
materials. The percentage slightly rises to 40% regarding consulting
international translation agencies when designing the learning material for
the courses. In addition, 54% of the professors agree that assessment

focuses on knowledge rather than measures translation skills.

These results show that translation professors are highly satisfied with the
curricula in both universities as high percentages of them consider the
courses to be sufficient to turn out competent translators. Professors also
agree that the curricula cover the main areas in demand in the market and
are continuously revised and developed. However, they pointed to some
points of weakness such as lack of consulting local certified translation
offices and international translation agencies when designing the learning
materials. In addition, the results show that there is a need to include the
developments in translation industry (e.g. using computers or online
translation). One could argue that a nuanced understanding of how
technology and translation are intertwined should be a vital ingredient of
any academic translation training. Other areas that need more focus
according to the results of this sub-section are giving more attention to
translation practices than translation theories and reforming the process of

assessment to measure translation skills rather than knowledge.
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4.3.2 Students' Perspectives of the Curricula and the Assigned

Learning Material at the Master's Level

This section explores the students' viewpoints regarding the courses, the
learning material and the assignments. The data provided could be taken
into consideration when developing the translation curricula. Table 9 below
presents the responses of the students participated in the survey to the items
involved in this domain.

Table 9 Students' Perceptions of the Learning Material Included in the
Courses.

Standard Estimation
L Percentage %

Deviations level

1 The courses are enough to turn out | 3.39 1.04 67.86 Moderate
competent translators.
2 The learning materials cover | 3.02 .94 60.36 Moderate
various kinds of texts that a student
may face in his/ her future job.

3 The courses provide the learners | 4.30 .83 86.07
with sufficient knowledge about High
various theories of translation.
4 The courses stress the theoretical | 4.14 | 1.00 82.86
dimension more than practical ones.
5 The courses include sufficient | 2.88 1.03 57.50
practice sessions for the students to Low
develop their skills.
6 The courses equip the students with | 3.73 1.07 74.64
the necessary
competences(language, textual, High
cultural, transfer) needed for
practicing translation.

7 The courses involve sufficient | 2.38 1.21 47.50
practice on audio-visual translation.

No. |[Item Means

High

Low

The results in Table 9 reveal that students are satisfied with the learning
material and its ability to provide them with the skills they need to be
proficient future translators. This appears in their agreement on the items
that reflect the positive qualities of the learning material included in the

courses. For instance, as far as the amount of the learning material included
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in the courses, the results show that 68% of the students agree that the
number and the content of the courses are enough to turn out competent
translators. Besides, one of the important qualities to be observed when
designing course content is providing students with diverse text types to
give students the chance to practice dealing with different kinds of
translation tasks. The results show that 60% of the students are convinced
that the learning materials cover various kinds of texts that a student may
encounter in the job market. In addition, the theoretical knowledge which
provides the solid ground and the guiding principles to the translation
approaches is observed in the courses. Eighty six percent of the students
agree that the courses provide the learners with sufficient knowledge about
various methods of translation such as semantic, communicative and
functional translation. The courses also provide the students with the
necessary competences (language, textual, cultural, transfer) needed for
practicing translation from the viewpoint of 74% of the students. However,
students draw attention to some of the shortcomings of the courses such as
overstressing the theoretical dimensions of translation at the expense of
practical ones. Eighty two percent of the sample agreed that the courses
stress the theoretical dimension more than practical ones when asked to
express their level of satisfaction with the learning materials. Students also
draw attention to the lack of performance in certain kinds of translation
areas as only 47% of them agree that the courses guarantee sufficient

practice on audio-visual translation.
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To conclude this section, the results show that though students and
professors have positive viewpoints that reflect high levels of confidence
concerning the curriculum, they point to some shortcomings that need to be
dealt with. The positive points and the confidence that students showed
actually reflect their viewpoints concerning the tasks they are exposed to at
the university. These viewpoints do not represent the market demands that
they will be exposed to when they are actually employed. The results
appeared in section 4.2.2 in the responses of the professionals concerning
newly employed translators performance confirm this result. The
shortcomings that professors point to include lack of consulting local
certified translation offices and international translation agencies when
designing learning materials, absence of including the developments in
translation industry (e.g. using computers or online translation),
emphasizing theory over practice and knowledge over skills. Moreover,
students point to lack of practice in certain translation tasks such as audio-

visual translation.

4.4 The Effectiveness of Training and Assessment Methodologies

This section deals with the fourth question of the study which addresses if
the teaching and assessment methodologies are responsive to the market
demands and aims to explore if the practices and methods used in training
and assessing students are effective or not. Consequently, the current

section is composed of two subsections. The first one deals with the
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methods and practices used in training students whereas the second one

focuses on the methods that are used in assessing students.

4.4.1 Effectiveness of Training Methodologies

This subsection discusses in details students’ perspectives concerning the
teaching, training methodologies used in the training translation programs
at the master level at An-Najah National University and Al-Quds
University. The detailed discussion of the results of the current subsection
IS important as it provides university professors with feedback about how
their teaching and training practices are viewed by their students. Table 10
below presents students' responses to the items involved in this domain.

Table 10: Overall students' perspectives of the Translator Training
Practices.

Standard el
No. Factor Means . Percentage % | ation
Deviations
level
1 Students'  perspective  of
professors'  methods  and Moder
teaching practices at the MA 3.03 61 60.54 ate
level.
2 Students' perspective of the
courses, nature of_the learning 3.40 36 67.93 Moder
material and assignments at ate
the MA level

The detailed discussion of the students' responses is essential as it provides
the professors with feedback about their training and teaching practices. It
also shows the various kinds of methodologies that are used by professors
and sheds the light on the positive practices and draws the attention to the

practices that need modification. Table 11 below represents the responses
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of the students who took part in the survey concerning the teaching

methodologies used by professors.

Table 11: Students' Perspectives Regarding Training Methodologies.

Standard % Estimation
No. |[Item Means "
Deviations Level

1 Professors stress theoretical | 4.09 1.10 81.79
knowledge more than practical High
training.

2 Professors give students enough | 3.48 1.06 69.64
contexts for the translation tasks to Moderate
develop their skills.

3 Professors  send  students to | 1.30 .57 26.07 Very low
translating offices to gain
experience.

4 Professors stress accuracy in the | 3.93 .85 78.57 High
translation product.

5 Professors give students timely | 3.70 1.03 73.93 High
feedback on their performance.

6 Professors guide students to suitable | 3.39 1.14 67.86
resources of  enrichment and Moderate
supplementary material.

7 Professors guide and encourage | 2.20 1.41 43.93 Very low
students to access digital translation
sites.

8 Professors provide students with | 2.13 131 42.50 Very low
samples of works of certified
translation offices.

The aim of this section is to reveal the kinds of training strategies and
practices that are commonly and frequently used by professors at the
Master's level at An-Najah National University and Al-Quds University
from the viewpoints of students so as to check if they are effective or not in
order to take them into consideration when planning to develop the

translation training programs at the target universities.

The satisfaction levels with the strategies and training practices are divided
into three categories. These categories are: strategies that are essential and

positive and widely used by professors; strategies and practices that are
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negative and widely used and the strategies that are positive and essential

though rarely used.

The positive training practices that are commonly used by professors
include providing students with enough translation tasks through various
kinds of contexts which results in developing students' skills, providing
students with immediate and sufficient feedback on their practice, stressing
accuracy and guiding students to useful enrichment and supplementary
material. According to Table 11 above, almost 70% of the students are
convinced that they are given enough contexts for the translation tasks to
develop their skills. Moreover, accuracy is important in translation as there
IS no point in producing a target text that is incorrect. The table above
shows that professors do give enough stress to accuracy in the translation
product from the viewpoint of 87% of the students. Furthermore, 74% of
the students are convinced that professors provide them with sufficient and
on time feedback on their performance. In addition, 69% of the students
agree that professors guide them to suitable resources of enrichment and

supplementary material.

As far as the negative practices are concerned, students testify to the
excessive stress on the theoretical knowledge. In fact, the theoretical
knowledge is an essential part in any training translation program as in
practical tasks students need theoretical guidance. Translation theories
emphasized the importance of both theory and practice. However, as a

general rule they highly recommend practitioner oriented training. To De
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Beaugrande (2003, p.27) "theory is how things get represented”. Pym
(2010, p.3) emphasized the importance of the practical side as he states that
"[t]rainees thus need the professional skills, not the immersion in academic
theories.” However, there should be a balance between the practical
training and the theoretical knowledge. According to De Beaugrande (p.27)
"[t]he relation between theory and practice would be dialectical”. Newmark
(1991,pp.46-7) suggests that 60% of a translation training curriculum

should be practical.

The results in this regard show that students are not satisfied that balance is
maintained as 81% of them agree on the item that professors stress
theoretical knowledge more than practical training. This result, in
particular, can be understood in the light of the fact that professors'
strategies in general are controlled by the nature of the courses and it is
useful here to remember the result in section 4.3.1 where 72% of the
professors agree that two or more courses in the program focus on
translation theories rather than practice. For example, In Translation
Theory and History of Translation course at Al-Quds University and in
Translation Theories course at An-Najah National University, it is clear
that the course is theory-oriented. However, theory-oriented practice might
be good for such courses and other courses. An example of this is a book
by Ali Almanna entitled Translation Theories in which the author provide

theories with practical examples.
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The last category of the training strategies and practices involved in this
domain includes those practices related to field placements. These include
sending students to certified translation offices to gain practical experience
and get familiarity with the kinds of tasks they will be asked to perform in
their future jobs as translators. According to the table above, only 26% of
the students agree that professors send them to certified translation offices
for training purposes. Similarly, a low percentage (42%) agree that
professors provide them with samples of works of certified translation
offices and only 43% of the students agree that professors guide and
encourage students to access digital translation sites. The results of the
third category if added to the results in section 4.3.1 which show that
neither local translation offices nor international translation agencies are
consulted when designing and developing the translation training program,
point to a clear need to a more market-connected translation training
practices in collaboration with certified translation offices so as to provide
students with practical experience and familiarity with the kinds of tasks
they are supposed to perform ahead in their future jobs as translators. Thus,
on campus training as well as on site training are deemed as key
components of the curriculum according to Gouadec et al. (2000, p.6) who
states " Translators should be trained at university, not simply taught at

university, and then trained on the job".

To conclude this subsection, students reported positive attitudes towards
the following teaching methodologies: stressing accuracy in the translation

product, giving students timely feedback on their performance, giving
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students enough contexts for their translation tasks and guiding students to
suitable resources of enrichment and supplementary material. However, the
results show that there are gaps related to stressing theoretical knowledge
more than practical training. In addition some positive and essential
practices are either missing or rarely practiced such as sending students to
local translation offices to gain experience, encouraging students to access
digital translation and providing students with samples of work of certified

translation offices.
4.4.2 Effectiveness of Assessment

Assessment is an essential and integral part in any teaching and learning
program. Firstly, it gives an idea about the content of the training program
as assessment necessarily represents or reflects the objectives of the
curriculum. Secondly, assessors' methods are indicative of the objectives of
the curriculum but they can also give an idea about the assessors' own
understanding of the objectives of the curriculum. Assessment also
represents the assessors' viewpoints concerning the actual level of the
students and the challenges they face in dealing with the curriculum. Li
(2006, p.86) suggests that when designing translation tasks, priority should
be given to developing students' skills and the tasks should involve training
and developing students' analytic and problem solving abilities. Table 12

below presents the students' responses to the items included in this domain.
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Table 12: Students' Perspectives of Assessment Methods

No. |ltem Means Star!da_rd Percentage % EATELT
Deviations level
1 Seminar researches provide
chances for reflections on | 3.61 .93 72.14 High
actual translations.
2 The assignments that
professors  give are actual | , oo 1.33 50.36 Low
translation commissions from
the market.
3 Assessment focuses on .
knowledge more than skills. 3.86 1.10 714 High
4 Exam translation tasks often
lack context for the assigned | 3.55 1.20 70.91 High
translation.
5 Professors give students timely 370 103 73.93 High

feedback on their performance.

In general, the results show that students have negative attitudes towards
assessment as 77% of them think that assessment focuses on knowledge
more than skills. Additionally, only 50% of the students agree that the
assignments are authentic translation commissions from the market.
Moreover, 71% of the students agree that exam translation tasks often lack
context for the assigned translation. However, there are some assessment
techniques that are highly rated by students such as giving timely feedback.
According to the table above, 74% of the students agree that professors
give them timely feedback on their performance. Similarly, seminar
researches are highly appreciated by students as 72% of the students think

that they provide chances for reflections on actual translations.

In conclusion, the results show that apart from giving timely feedback and
the seminar researches that provide students with chances for reflections on

actual translations, students have negative attitudes towards exams and
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assignments since exams mostly do not provide contexts for translation and

assignments are not actual translation commissions from the market.

The researcher has revised and analyzed 10 exams and 10 assignments
which confirm the results of the student survey. Tables 13 and 14 below
show exams and assignments analysis.

Table 13: Analysis of the Practical Sections of 10 Second and Final
exams.

Course Name Text- Type Number of texts Market Demand
Top Low

Translation from English | Religious 1 X
Literary 1 X
Literary 1 X

Translation from Arabic Literary 1 X
News report | 1 X
News report | 1 X

Translation Theory Literary 1 X
Religious 1
Religious 1 X
News report | 1 X

Percentage 30% 70%

The results of Table 13 show that 70% of the kinds of the texts that are
used in the exams are from the kinds of texts that are low demanded in the
market according to results in section 4.2.1. Each exam usually consists of
two sections the first of which is completely theoretical and it normally
accounts for 50% of the total grade while the second section is partially
practical as it is composed of practical translation task and reflection essay
that requires mentioning the theories that the students apply in completing
the practical task. As far as Translation from English is concerned for
instance, from the three exams two of three questions involved in the
practical section are literary texts and one is religious. This actually means

that these kinds of texts which are low demanded are over emphasized at
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the expanse of those kinds of texts that are highly demanded in the market.
A look at the table above shows that the exams of the other courses almost
follow the same route and this explains why literary and religious texts
come on the top of the kinds of texts on which newly employed translators
performance’ is either strong and very strong. And also explains why newly
employed translators performance is weak or very weak on the top highly
demanded kinds of texts. This observation is also true as far as assignments

are concerned as the table shows.

Table 14: Analysis of Translation Assignments

Course Name Text- Type Number | Market Demand
of texts
Translation from English | Literary 1 Top Low
Scientific 1 X
Scientific 1 x
Religious 1 X
Translation from Arabic | News report 1 X
News report 1 X
News report 1 X
Theories of translation Political discourse 1 X
Literary 1 X
Literary 1 X
Percentage 50% 50%

45 The Challenges that Face Implementing and Developing the

Curricula

Any translation training program that seeks to achieve outstanding success
needs to be subjected to continuous revision and development. This section
deals with the last study question concerning the challenges that face
implementing and developing the translation training programs at the
Master's level at An-Najah and Al-Quds University. In developing a certain

program, all the challenges that face its implementation should be taken
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into consideration. Having a detailed idea about these challenges and
studying the possible procedures to face them are essential steps towards
developing that program. Table 15 below presents the viewpoints of the
professors who teach translation courses at An-Najah National University
and Al-Quds University at the Master's level concerning the challenges that
face implementing and developing the translation training program at the

target universities.

Table 15: Professors' Perspectives of the Challenges that Face
Implementing and Developing the Translation Training Programs.

Standard |Percentage |Estimation

No. [Item Means ..
deviations |% level

1 A high percentage of the
professors are not specialized in | 4.00 1.33 80.00 High
Translation Studies.

2 There is a lack in the studies
concerning the actual needs and
demands of the local translation
market.

3 University administration imposes
limitations on the professors' | 1.80 42 36.00 low
choice of the learning materials.

4 The university administration
imposes  limitations on  the
professors' choice of strategies and
practices.

5 The number of courses in the
program is insufficient.

6 The high costs hinder the
development of the program.

7 The policies of the university
administration hinder the | 2.10 1.10 42.00 Low
development of the program.

8 The program vision and aims are
not clearly stated.

9 Lack of cooperation with local and
international translation agencies
hinder the development of the
program.

10 | Lack of some essential facilities
that are needed or practical
training hinders the effective
conduction of the program.

11 | Program admission criteria include
testing of new students' translation | 3.70 1.34 74.00 High
competence.

350 | .53 70.00 High

1.90 32 38.00 Low

2.40 97 48.00 Low

2.60 97 52.00 Low

2.00 47 40.00 Low

3.20 .92 64.00 Moderate

3.80 .63 76.00 High
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The results presented in Table 15 above shows four main effective
challenges that face implementing and developing the academic translating
training program at the target universities. The first challenge is the
specialization of professors who implement the programs as 80% of the
professors who took part in the survey agree that a high percentage of the
professors are not specialized in Translation Studies. It is important to state
here that the program is not confined to translation only but it also includes

Applied Linguistics.

The second main challenge is the lack of studies concerning the actual
needs and demands of the local translation market. The results in Table 15
above show that 70% of the professors agree that there is a lack in the
studies concerning the actual needs and demands of the local translation
market. What makes this challenge so effective is the changing nature of
the market demands on the one hand and the necessity to take these
demands into consideration when designing, implementing and developing
the translation training programs on the other. The third challenge is the
lack of some essential facilities. According to the table above 76% of the
professors agree that lack of some essential facilities that are needed or
practical training hinders the effective conduction of the program. Another
challenge is lack of cooperation with local and international translation
agencies hinder the development of the program as agreed by 64% of the

professors.
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Table 15 also shows that other challenges included in this domain are less
effective. In fact the low or moderate level of these challenges' ability to
hinder the implementation and development of the program can be
considered as point of strength to the program. The challenges that have
low level of effectiveness include administrative factors that limit
professors' freedom of choice in deciding the learning material to use in
training students. According to the table such as only 42% of the professors
agree that the policies of the university administration hinder the
development of the program and only 36% of them agree that university
administration imposes limitations on the professors' choice of the learning
materials and only 36% of the professors agree that the university
administration imposes limitations on the professors' choice of strategies
and practices. In addition only 40% of the professors agree that the

program vision and aims are not clearly stated.

The financial factors also seem to have low challenging effects as only
52% of the professors agree that the high costs hinder the development of

the program.

The challenges relating to students and their readiness seem to have weak
challenging effect on implementing the program as 74% of the professors
agree that the program admission criteria include testing of new students'

translation competence.
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To close this sub-section, the results presented in Table 15 above showed
the factors that have the most challenging effect on implementing and
developing the translation training program in the target universities and
they include professors' specialization, lack of essential facilities, lack of
studies concerning the actual needs and demands of the local translation
market and lack of cooperation with local and international translation
agencies. These challenges in particular call for necessary actions to be
done. Studies concerning the actual needs and demands of the translation
market should be conducted regularly and their findings should be adopted
in future curricula developing processes and cooperation with local and
international translation agencies should be enhanced and supported as it
helps getting clearer idea about the changing demands of translation market
and it also helps students to get idea about the kinds of tasks and duties

they will be asked to perform in their future profession as translators.

The results also revealed the factors that have less level of challenging
effects on implementing and developing the translation training programs
in the target universities and studying these low effect challenges is
important as it reveals the points of strength that professors can build on in
their efforts in implementing and developing the translation training
program. The effect of the administrative factor seems to be positive as it
gives professors to the freedom of choice in deciding the learning material
to include and the teaching strategies and practices to use in implementing
the curricula. Professors can make use of this advantage in particular and

use their creativity in implementing and developing the curricula especially
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as the financial factor does not have an effective hindering impact
according to the results stated in Table 15 in addition to the fact that they

do not need to add more courses as the ones assigned are sufficient.
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Chapter Five
Conclusion

The world, under the impact of globalization and the rapid and on-going
developments in the telecommunications, have turned into a small place
where cultural , social and economic exchanges happen quickly, easily and
intensively. These developments have made the needs to make translation
much more necessary than ever. The need to translation is expected to grow
in the various human life sectors. To meet the growing demand for
translation, translation have turned from a profession that is practiced by
individuals or small groups of translators into a huge industry that is
dominated by big companies that works internationally. It is an
internationally recognized rule that promising and large market size in any
sector promotes completion between the companies and individuals who
work in that sector. Similarly, the huge potential returns and the large size
of the translation market inevitably lead into completion which in its turn
make it necessary for the companies and individuals who work in the
industry of translation to do their best to keep and multiply their shares in
the translation market through guaranteeing the best possible products at
the cheapest costs and the least possible efforts. Such an objective cannot
be achieved in isolation from the scientific research and the academic
establishments. Consequently, more and more studies have been conducted
about translation throughout the world and more and more translation
training programs have been opened in the various universities the

worldwide. To cope up with the increasing needs to professional
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translators, universities try continuously to develop their translation

training programs.

Designing an effective translation training program is a complex process.
Firstly, the program designers need to determine the objectives of the
program. On the grounds of these objectives they determine the size and
the quality of the content to include and the methodology to adapt in
implementing in the program. Secondly, they need to determine the
requirements and facilities that are needed for the successful
implementation of the program. In addition, they need to be aware of and
make account for the challenges that may emerge during implementing the
program or after implementing it. In other words, they need to guarantee an
output that actually represents the objectives of the program. Thus,
designing an effective translation program is a big challenge as it requires
taking into consideration many factors. Any translation training program
should equip the learners with both theoretical background about
translation as a science and sufficient practice of translation as a profession.
Observing balance between theory and practice is a basic condition for the
success of a translation training program. Moreover, the world is changing
rapidly and trends in all aspects of life keep shifting and translation is no
exception. Coping up with the changing trends in translation is another
perquisite for the successes of a translation training program. Another
condition for the success of translation training programs is their

responsiveness to the changing demands of the translation market.
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The current study was designed to be an evaluative study. The researcher
conducted an intensive survey of the previous literature which helped the
research in qualifying the problem of the current study and determining its
concerns and limitations, the researcher put these concerns in five
questions. Answering the questions of the current study required collecting
data about the curricula that are used in the translation training programs
for the masters' level at An-Najah National University and Al-Quds
University. As far as the curricula are concerned, the researcher had to
gather data about the size and the quality of the learning material included
in the courses, the nature of the seminars and assignments that professor's
give in addition to the training methods and teaching practices performed
by professors. The research also had to collect data about the demands of
the local translation market so as to examine if the translation training
programs of the target universities are sufficiently responsive to the
demands of the local translation market. The nature of the data that is
needed to answer the questions of the study required collecting data from

more than one part and using more than one means of data collection.

As far as the demands of the local translation market, the data was
collected from local professionals who work in certified translation offices.
The means of data collection was a questionnaire which deals with two
domains. The first domain asked the professionals to rate the level of
demand for 17 kinds of texts. The level of demand was rated as very low,
low, moderate, high or very high according to the times the professionals

are usually asked to translate these kinds of texts per week. This domain
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aims to achieve two objectives. The first objective is to get a clear idea
about the actual demand of the local translation market. This data forms a
reliable resource for any curricula development process and a background
for any study of the demands of the local translation market. The second
objective of the domain is to use the actual finings as in evaluating the
training translation programs of the target universities through using them
as indicators of the responsiveness of the programs to the actual needs of
the West Bank translation market. The second domain deals with the level
of challenge that certain kinds of texts form to newly employed translators
who graduated from the target universities. This domain explores how
effectively the performance of newly employed translators who graduated
from the target universities is. It asks local professionals to rate the
performance of newly employed translators as very weak, weak, moderate,
strong or very strong according to the observations of the local
professionals. This domain also aims to examine the effectiveness of the
translation training programs of the target universities and their
responsiveness to the demands of the market by using the output, the

graduates, as an indicator.

Another part from whom the data was collected was the university
professors. A separate questionnaire which consists of two domains was
used to collect data from a representative sample of the professors who
teach translation courses at the target universities. The first domain was
designed to collect data about the quantity and quality of the learning

material included in the courses and is composed of 10 statements. The aim
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of this domain is to evaluate the content by checking if the kinds of content
that are repeatedly addressed in the courses match with those that are
highly demanded in the local translation market and if the curriculum
observes the balance between theory and practice. Since this issue in
particular is so sensitive, a separate questionnaire addressed the same topic
matter from the viewpoints of students who study translation at the Master's
level in the target universities. The second domain in the questionnaire
specified for professors, through its 11 statements, explores the challenges
that face implementing and developing the translation training program.
This domain is of a special importance as it serves the recommendations of

the study.

To avoid subjectivity, and in order to cover all the questions of the study, a
separate questionnaire was used in exploring the teaching methods and
practices and the assessment techniques employed by professors but from
the viewpoints of students. In addition to the questionnaires, an analysis of
the nature of the courses that are assigned in the translating training
programs of the target universities along with a sample of assignments and
exams to give a true and overall portrait of the programs adopted by the

target universities.

After building the questionnaires, they were revised, discussed with
professors and professionals and after applying the necessary

modifications, they were electronically answered by the randomly chosen
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sample, the results were statistically analyzed, discussed, explained and

used to answer the questions of the study.
5.1 Findings
The analysis of the data answered the questions of the study as follows:

Concerning the kinds of translation tasks that are in demand in the local
translation market, the results showed that 8 text-types are highly
demanded in the market; legal documents and court sentences,
governmental announcements, stock market data, videos and films, news
broadcasts, commercial contracts, job application forms and university
enrollment materials in addition to advertisements and commercials. The
results also revealed that the tourism brochures are with medium level of
demand frequency whereas medical reports, literary texts and religious

texts are low demanded in the local translation market.

As far as the performance of newly employed translators on the various
kinds of texts is concerned, the results showed that the performance on
literary texts, religious texts and scientific books is either strong or very
strong whereas the performance on legal texts and court sentences, stock
market data and economic reports, translation of videos and films from
English to Arabic, and translation of news broadcasts is either weak or very
weak. In addition, the performance is moderate on translating medical
reports and commercial advertisements. These results mean that the

performance of translators is either weak or very weak on the highly
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demanded kinds of texts and either strong or very strong on the low

demanded kinds of texts.

Concerning the learning material employed at the Master's level at Al-Quds
University and An-Najah National University, the results showed that
though professors highly evaluate the curricula content in both universities
as high percentages of them consider the number and content of courses are
sufficient to turn out competent translators, cover the main areas in demand
in the market and continuously revised and developed, they drew the
attention to some shortcomings such as stressing theory at the expanse of
practice and lack of consulting local certified translation offices and
international translation agencies when designing the learning materials.
Similarly, students were, in general, satisfied with the learning material and
its ability to provide them with the skills that make them proficient future
translators as high percentages of them agree that the number courses is
enough to graduate competent translators, the courses provide the learners
with sufficient knowledge about the various approaches to translation and
provide them with the necessary competences (language, textual, cultural,
transfer) needed for practicing translation. Nevertheless, high percentages
of them blamed the curricula for overstressing the theoretical dimensions of
translation the expense of practical ones, the lack of exposure to certain

kinds of translation areas such as audio-visual translation.
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Regarding the responsiveness of the teaching and assessment
methodologies to the market demands, the results showed that students had
positive attitudes towards some of the teaching methodologies that are used
by professors as high percentages of them thought that professors stress
accuracy in the translation product, give students timely feedback on their
performance, give students enough contexts for their translation tasks and
guide students to suitable resources of enrichment and supplementary
material. Besides, the results showed that positive and essential practices
such as sending students to local translation offices to gain experience,
encouraging students to access digital translation and providing students
with samples of work of certified translation offices are practiced by either
low or very low percentages of professors. On the other hand, students had
negative attitudes towards assessment methodologies as high percentages
of them thought that assessment focuses on knowledge more than skills,
exam translation tasks often lack context for the assigned translation, low
percentages of the students thought that the assignments that professors
give are actual translation commissions from the market. However, giving
the feedback on the right time and seminar researches are highly

appreciated by students.

The results also revealed the challenges that face implementing and
developing the translation training programs at the Master's level. The
results revealed that professors' specialization, lack of essential facilities,
lack of studies concerning the actual needs and demands of the local

translation market and lack of cooperation with local and international
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translation agencies were the top challenging factors. On the other hand,
the financial factor, the number of courses and the administrative factors
are the least challenging as high percentages of professors agree that the
university administration gives professors the freedom of choice in
deciding the learning material to include and the teaching strategies and

practices to use in implementing the curricula.
5. 2 Recommendations

On the grounds of the findings of the current study, the researcher

recommends the following:

The results clearly showed that there is a gap between the actual translation
market demands and the learning material included in the courses of the
translation training programs at An-Najah National University and Al-Quds
University. They also showed that some essential practices in teaching and
assessing students are rarely used by professors. So, it is necessary to think

of modifying the learning material as:

Firstly, though knowledge about the various theories in translation is
important and widely recognized as an integral part of any translation
training program, practice should be given priority because students, after
graduation, will face the challenges of the work market where practice is
needed more than theories. Secondly, the results showed that the number of
the courses and the size of the learning material are sufficient from the

viewpoint of students and professor, the quality of the kinds of texts that
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are emphasized in the courses needs to be revised in the light of the
demands of the translation market. There should be more emphasis on the
translation of legal documents and court sentences, governmental
announcements, stock market data, videos and films, news broadcasts,
commercial contracts and job application forms and university enrollment
materials in addition to advertisements and commercials as these are the
most highly demanded kinds of texts currently demanded in the local
translation market. Giving more emphasis to the kinds of texts that are
highly demanded does not necessarily mean ignoring other kinds of texts

as a translator should be qualified to deal with other kinds of texts.

To be informed about significant and effective changes in the demands of
the translation market, translation training program designers and
developers need to establish or enhance the current relations with local
and international translation offices and agencies. These relations, in
addition to keep the programs designers and developers informed about
the changes in the market demands, help in other ways. For instance, it is
important to include real translation commissions and samples from the
works of local and international translation offices and agencies to give
students the chance to practice the kinds of work they will be exposed to
after graduation. Strong relations and cooperation with local and
international translation offices and agencies makes it possible for curricula
designers and university professors to use samples of the actual works of
these translation offices and agencies in the assignments or to include them

in the materials assigned in the courses. In addition, through arrangements
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between universities and local translation offices, students can get practical
training in these offices which helps them get familiar with the kind of
work they are going to perform after graduation and consequently be more
competitive to the work market. Cooperation with local and international
translation offices and agencies can also have positive impact on
assessment. The commonly required practices and the criteria that are
used in evaluating translators in the work market can be adopted by

university professors in assessing student.



81

References

Albir, A. (2007). Competence-based curriculum design for training

translators. The Interpreter and Translator Trainer, 1(2), 163-195.

Al-Faifi, A. (2000). Teaching Translation at the Undergraduate
Level in Saudi Arabia: The Case of Imam Muhammad Ibn Saud

Islamic University. University of Edinburgh.

Amer, W. (2010). Teaching Translation at Gaza Universities:
Problems and Solutions. Refereed Papers of The First National
Conference: Improving TEFL Methods & Practices at Palestinian

Universities, Al Quds Open University.

Atawneh, A. and Alagra, M. (2007). An appraisal of the teaching of
translation in Palestinian Universities, paper presented at the Role of
Translation in Dialogue of Civilizations (17-34), An-Najah National

University, Nablus.
Baker, M. (1992). In Other Words. London: Routledge.

Beeby Lonsdale, A. (1996). Choosing a Research Model for
Investigating Translation Competence. In Intercultural Faultlines:
Research Models in Translation Studies I: Textual and Cognitive

Aspects, M. Olohan. (ed.), 43 —-56. Manchester: St. Jerome Publishing.

Bell, R.T. (1991). Translation and translating. London: Longman.



82
Bernardini, S. (2004). The Theory Behind the Practice: Translator
Training or Translator Education? In Translation in Undergraduate
Degree Programmes, K. Malmkjaer (ed). Amsterdam and Philadelphia:

John Benjamins. 17-29.

Coveney, J. (1982) The training of translators and interpreters in

the United Kingdom. Multilingua:1.

Dam, Helle, V. and Zethsen, (2010). Translator status — helpers and
opponents in the ongoing battle of an emerging

profession. Target 22(2), 194-211.

De Beaugrande, B. , (2003). Theory and practice of translation in the

age of hyper technology. Studies in Translation 27-57

ElShafei, N., (2014). Implementing professional approach within a
translation course to sharpen the student/translator's practical skills
for demands of the labor market. International Journal of Applied

Linguistics and English Literature. 3. (2).

Fatani, A. (2007). Globalisation and the translation industry in
Saudi Arabia: factors inhibiting the use and integration of

translation technology in to mainstream coursework.

Fatani, A. (2009). The state of the translation industry in Saudi

Arabia. Translation Journal. 13(4), 1-8.



83
Fraser, J. (1996). Professional versus student behaviour. In C.
Dollerup and V. Appel (eds.) Teaching Translation and Interpreting:

New Horizons, Amsterdam: John Benjamins, 243-50.

Frerk, C. (1963). Training translators, in Caiy/Jumpelt, 363-368

Gillespie, M. (2012). Market for Outsourced Translation and
Interpreting Services and Technology to Surpass US$33.5 Billion in

2012, Retrieved from https://www.commonsense

advisory.com/Default.aspx?Contenttype=Ar

ticleDet&tablD=64&moduleld=392& Aid= 2890&PR=PR

Gouadec, D. (2000). Notes on translator training (replies to a
guestionnaire). From International Symposium on Innovation in
Translator and Interpreter Training. Retrieved from:

http://www.fut.es/~apym/symp/qgouadec.html.

Hatim, B. (2013). Teaching and Researching Translation. Routledge:

London and New York.

Honig, H, G.( 1991). Holmes' mapping theory and the landscape of
mental translation processes. In K. van Leuven-Zwart, & T. Naajkens,
(Eds.), Translation studies: The state of the art (pp. 77-89). Proceedings
from the First James S. Holmes Symposium on Translation Studies.

Amsterdam: Rodopi


http://www.fut.es/~apym/symp/gouadec.html

84
Hussein, A. (2007). The Impact of Translation Market on Translator

Training, AlMustansiriya University, Irag.

Ibis World (2015). Translation Services in the US: Market Research
Report, Retrieved from http://www.

ibisworld.com/industry/default.aspx?indid= 1446

Kafi, M., Khoshsaligheh, M. and Hashemi, M. R. (2017). Typology of
Capitals Expected and Received by Iranian Translators. SKASE
Journal of Translation and Interpretation9 (1): 26-43.
http://www.skase.sk/Volumes/JT110/pdf doc/02.

Katan, D. (2011). Occupation or Profession: A Survey of the
Translators’ World. Inldentity and Status in the Translational
Professions, edited by R. Sela-Sheffy and M. Shlesinger, 65-87.

Amsterdam: John Benjamins.

Kenny, Dorothy (2020). Technology in Translator Training in:
Minako O'Hagon (ed.) London and New York: Routledge.

Kearns, J. (2006). Curriculum Renewal in Translator Training:
Vocational challenges in academic environments with reference to
needs and situation analysis and skills transferability from the
contemporary experience of Polish translator training culture.
Doctoral Thesis. Dublin: Dublin City University. Kearns, John. 2006
(ed). New Vistas in Translator and Interpreter Training: A Special Issue
of Translation Ireland. Dublin: Irish Translators' and Interpreters'

Association.


http://www.skase.sk/Volumes/JTI10/pdf_doc/02.pdf

85
Kearns, J. (2008). The Academic and the Vocational in Translator
Education. In Translator and Interpreter Training. Issues, Methods and

Debates, Kearns (ed). London: Continuum. 184-214.

Kearns, J. (ed). (2008). Translator and Interpreter Training. Issues,

Methods and Debates. London: Continuum.

Kelly, D. (2005). A Handbook for Translator Trainers: a Guide to

Reflective Practice. Manchester and Northampton: St Jerome.

Krasny, J. (2014). Lost in Translation? There's a Whole Industry to
Help. The translation services sector is open (and hungry) for business,
Retrieved from  http://www.inc.com/jill-krasny/  why-translation-

services-is-a-top-industryto-start-a-business.html

Lesznyak , M. (2007). Conceptualizing translation competence.

Across languages and cultures, 8 (2), 167-194

Li, D. (2000). Tailoring Translation Programmes to Social Needs: A

Survey of Professional Translators. Target 12(1): 127-149.

Li, D. (2002). Needs Assessment in Translation Teaching: Making
Translator Training More Responsive to Social Needs. Babel 46(4):

289-299.

Mahasneh, A. (2015). Translation Training in the Jordanian
Context: Curriculum Evaluation in translator Education. PhD

Thesis. Binghamton University: State University of New York.



86
Mauriello, G. (1992). Teacher's tools in a Translation Class. In C.
Dollerup and A. Loddegaard, Teaching Translation and
Interpreting: Trainining, Talent and Experience, 63-68. John

Benjamins Publishing Company.

Neubert, A. (2000). Competence in language, in languages, and in

translation. In C. Schaffner

Newmark, P. (1991). About Translation. Multilingua Matters Ltd:
Clevedon, Philadelphia, Adelaide.

Nilssen, D. (2014). Fast-Growing Industries Ripe for Entrepreneurs,

Retrieved from http://www.entrep reneur.com/article/233490.

Norris, N. (1991). The trouble with competence. Cambridge Journal
of Education, 21(3), 1-11.

Pym, A. (2005). Exploring Translation Theories. London and New
York, Routledge.

Salinas, M. (2007). How new technologies improve translation
pedagogy. Translator Education. 11(4). Retrieved From:

http://www.bokorlang.com/journal/42technology.htm.

Schéffner, C.( 2000). Running before Walking? Designing a
Translation Programme at Undergraduate Level. In Developing

Translation Competence, C. Schaffner and B. Adab (eds). 143-155.


http://www.bokorlang.com/journal/42technology.htm

87
Schaffner, Christina. 2005. Preparing Students of Translation for the
Real World: Needs, Methods, Constraints. In On the Relationship
between Translation Theory and Translation Practice, J. Peeters (ed).

Frankfurt: Peter Lang. 237- 248.

Sheal, P.R. (1989). How to Develop and Preent Staff Training Coure,

London Page Limited.

Reza. M, Esfandiari, Sepora, Mahdi, (2014). Translation Competence

Aging Towards Modern Views. University Sains, Malasia

Searls, R. (2003). Translator Training and the Real World. Concrete
Suggestions for Bridging the Gap. Round Table. Translation Journal

7().

Sieny, M. (2006) Albunya altahtiya lilmualaja alhasoobiya lillugha
alarabiya (the infrastructure of computer processing of Arabic).
The First Symposium on Computer and The Arabic Language. Fahad
Cultural Center, Riyadh.

Shuttleworth, M. (2001). The Role of Theory in Translator Training:
Some Observations about Syllabus Design. Meta 46(3): 498-506.

Taibi, M. (2014). Community interpreting and translation in the
Arab world: status quo and strategies for change. Babel. 60 (1).

52-609.



88
e Thawabteh, M. (2009). Apropos Translator Training Aggro: A Case
Study of the Centre for Continuing Education. The Journal of

Specialised Translation, (12), 166-179 [23]

e Thawabteh, M. & Shehab, E.(2019 ). Post-graduate Translation
Curriculum and Employability: The Case of Palestinian Universities.

Research Journal Studies about Language.



89

Appendix (1)

1913 AC 1337 Hijri

An-Najah National University

M.A in Applied linguistics and Translation

An Evaluation Study of the Translation Curricula and the Translator Training
Practices in Light of the Market Demand in Palestine

This questionnaire is a part of an M.A thesis entitled as An Evaluative study of the
Translation Curricula and the Translator Training Practices in Light of the Market
Demand in Palestine.

The aim of this thesis is to evaluate the translation curricula and teaching methodologies
adopted in local universities by comparing their efficiency on the grounds of the local
market demands. It seeks to come up with realistic and applicable recommendations
based on valid data.

This questionnaire is intended for professors of the translation department.

Your responses will not be used to serve any objective apart from the academic
objectives of this theses. So, you are kindly invited to express your opinion freely.

Thanks a lot for your time and efforts.
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Section A: Personal Information

Please fill with required information:

Name of the university:

Specialty:

Experience: year/s
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Domain one: The program courses and materials

No

Statement

Agree

Strongly
agree

Neutral

Disagree

Strongly
disagree

The courses at the MA graduate
competent translators.

The courses offered in the program
cover the main areas in demand in
the market.

The learning materials included in the
courses are continuously revised and
developed.

Needs of the market are regularly
studied and taken into consideration
when designing the courses'
assignments and learning material.

The developments in translation
industry (e.g. using computers or
online translation....) are included as
readings and translation tasks in the
learning material.

Local certified translation offices are
consulted when designing the learning
materials.

International translation agencies are
consulted when designing the learning
material for the courses.

There are courses in the program
irrelevant to translation theory and
practice.

Two or more courses in the program
focus on translation theories rather
than practice.

10

Assessment focuses on knowledge
without evaluating translation skills.

Domain two: The challenges that face the effectiveness

of translator training

11

A high percentage of the professors
are not specialized in translation
studies.

12

There is a lack in the studies
concerning the actual needs and
demands of the local translation
market.

13

University administration imposes
limitations on the professors' choice
of the learning materials.

14

The university administration imposes
limitations on the professors' choice
of strategies and practices.

15

The number of courses in the program
is insufficient.

16

The high costs hinder the
development of the program.

17

The policies of the university
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administration hinder the
development of the program.

18

The program vision and aims are not
clearly stated.

19

Lack of cooperation with local and
international translation agencies
hinder the development of the
program.

20

Lack of some essential facilities that
are needed or practical training
hinders the effective conduction of the
program.

21

Program admission criteria include
testing of new students' translation
competence.

Section 2

Based on your teaching experience, what modifications are needed to be taken by the
university to turn out more competitive translators in terms of: assignment, courses
and training?
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Appendix (2)

1513 AC 1337 Hijri

An-Najah National University

M.A in Applied linguistics and Translation

An Evaluation Study of the Translation Curricula and the Translator Training
Practices in Light of the Market Demand in Palestine

This questionnaire is a part of an M.A thesis entitled as An Evaluative study of the
Translation Curricula and the Translator Training Practices in Light of the Market
Demand in Palestine .

The aim of this thesis is to evaluate the translation curricula and teaching methodologies
adopted in local universities by comparing their efficiency on the grounds of the local
market demands. It seeks to come up with realistic and applicable recommendations
based on valid data.

This questionnaire is intended for professionals in translation offices.

Your responses will not be used to serve any objective apart from the academic
objectives of this theses. So, you are kindly invited to express your opinion freely.

Thanks a lot for your time and efforts.
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Section A: Personal Information

Please fill with required information:

Experience: year/s Specialty :
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Domain one: Text types that are frequently in demand for translation in the market.
Please choose how numbers that represent how frequent are the following types in demand for

translation in the market.

No | Statement 1-2/ 3-5/per 5-7/ 7-10/ More
per week per per than 10/
week week week per

week

1 Medical reports

2 Commercial advertisements

3 Old literature texts

4 Modern literature texts

5 Religious texts

6 Scientific books

7 News broadcasts

8 Stock market data

9 Tourism brochures

10 | Commercial contracts

11 Governmental announcements

12 | Job application forms and university

enrollment materials

13 | Videos and films

14 | Audio materials

15 | Legal documents and court sentences

16 | Travel documents

17 | Advertisements and commercials

Domain two: Degree of challenge of texts types for newly employed translators.
Please, choose the answer that represent how strong is the newly employed translator (experience less

than 3 years) in translating these text types.

No | Statement Very Weak | Medium | Strong | Very
weak strong
18 | Translating medical reports.
19 | Translating legal texts and court
sentences.
20 | Translating scientific books.
21 | Translating videos from English to
Avrabic.
22 | Translating religious texts.
23 | Translating literary texts.
24 | Translate commercial advertisements.
25 | Translating political texts and news
broadcasts.
26 | Stock market data and economic

reports.
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Appendix (3)

1513 AC 1337 Hijri

An-Najah National University

M.A in Applied linguistics and Translation

An Evaluation Study of the Translation Curricula and the Translator Training
Practices in Light of the Market Demand in Palestine

This questionnaire is a part of an M.A thesis entitled as An Evaluative study of the
Translation Curricula and the Translator Training Practices in Light of the Market
Demand in Palestine .

The aim of this thesis is to evaluate the translation curricula and teaching methodologies
adopted in local universities by comparing their efficiency on the grounds of the local
market demands. It seeks to come up with realistic and applicable recommendations
based on truthful data.

This questionnaire is intended for M.A students of Translation.

Your responses will not be used to serve any objective apart from the academic
objectives of this theses. So, you are kindly invited to express your opinion freely.

Thanks a lot for your time and efforts.
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Section A: Personal Information

Please fill with required information:

The name of the university: An-Najah National University

AL-Quds University
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Domain one: Students' perspective of professors' methods and teaching practices at the MA level.

No | Statement Always | Often Some Rarely | Never
Times

1 Professors stress theoretical knowledge
more than practical training.

2 Professors give students enough contexts
for the translation tasks to develop their
skills.

3 Professors send students to translating
offices to gain experience.

4 Professors stress accuracy in the
translation product.

5 Professors give students timely feedback
on their performance.

6 Professors guide students to suitable
resources of enrichment and
supplementary material.

7 Professors guide and encourage students to
access digital translation sites.

8 Professors provide students with samples
of works of certified translation offices.

Domain two: Students' perspective of the courses, nature of the learning material and assignments at the

MA level.

No | Statement Agree Strongly | Natural disagree Strongly

agree disagree

9 The courses are enough to turn out
competent translators.

10 The learning materials cover various kinds
of texts that a student may face in his/ her
future job.

11 The courses provide the learners with
sufficient knowledge about various
theories of translation.

12 The courses stress the theoretical
dimension more than practical ones.

13 The courses include sufficient practice
sessions for the students to develop their
skills.

14 The courses equip the students with the
necessary competences(language, textual,
cultural, transfer...) needed for practicing
translation.

15 The courses involve sufficient practice on
audio-visual translation.

16 Seminar researches provide chances for
reflections on actual translations.

17 The assignments that professors give are
actual translation commissions from the
market.

18 | Assessment focuses on knowledge more
than skills.

19 Exam translation tasks often lack context
for the assigned translation.
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