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Abstract

. Study habits Practiced by Twelfth Graders Learning English in
‘ Tulkarm District
Leena Rasmi Salman

Supervised By :
Dr. Fawaz Aqgel

‘The main purpose of this study was to assess study habits practiced by
twelfth graders learning English in Tulkarm District. The study tried also to
investigate the effect of respondents’ gender, stream, average and place of
residence on study habits practiced by twelfth graders learning English in
i’l‘ulkarm District to this end, this study attempted to answer the following
question: .

I-What are the most common and the least common study habits practiced by
twelfth graders learning English in Tulkarm District ? -

The study attempted also to test the folloWing null hypotheses
1-There is no significant difference at(@=0.05) in study habits practiced by

twelfth graders learning English in Tulkarm District due to gender variable,
2-There is no significant difference at (@=0.05) in study habits practiced by
i\felfth graders learning English in Tulkarm District due to stream variable.
.‘li-There is no significant difference at (¢=0.05) in study habits practiced by
twelfth graders learning English in Tulkarm District due to average.

4- There is no significant difference at (x=0.05) in study habits practiced by
{welfth graders learning English in Tulkarm District due to place of residence.

! The sample of the study represented 23.5% of the population and the
number of students who responded to the questionnaire was 305 out of the whole
population of students (1299).

| - The researcher developed a questionnaire based on Al-Busaidi (1996) for
the purpose of this study .The questionnaire consisted of 62 items distributed on
eleven domains,

The Arabic version of questionnaire targeted twelfth graders so asto
make sure that all the items of the questionnaire are comprehended by the whole
sample of the study.

| The validity of the instrument was established for each of the eleven
domains by referring it tosix experts. The reliability of the instrument for the
five domains and the total domain was 0.94 This was considered to be high
reliability and sufficient for the purpose of the study.

Finding of the study:

1-The most common study habits practised by twelfth graders learning English
in Tulkarm district were motivation and attitudes towards studying, “test
preparation and test taking, and taking and studying lesson notes. The least

viii
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common Sstudy habits were listening and viewing practise, speaking practise and

vocabulary and word skills.

2-Study habits practised by twelfth graders, learning English in Tulkarm
istrict, were affected by gender variable. The differences in study habits were
n time management and concentration, basic skills, memory training, listening

and viewing practise, speaking practise and total score in favor of male.

3-Study habits practiced by twelfth graders, learning English in Tulkarm

District were affected little by stream variable. The differences in study habits

were on time management and concentration in favor of literary stream and on -

Instenmg and viewing practise in favor of scientific stream.

4 -Study habits practised by twelfth graders, learning English in Tulkarm
Dlstrlct, were affected by average variable. The differences in study habits on
motivation and attitudes towards study, vocabulary and words skills, taking and
studying lesson notes, time management and concentration, environment, basic
skills, memory training, test preparation and taking and total score of study
habits in favor of 90% and more.

-Study habits practised by twelfth graders, learmng English in Tulkarm

District,  were affected little by Place of residence variable. There was a
gignificant difference in study habits on speaking practise.

In the light of the results of this study, the researcher would like to
recommend the following :-

I-The Palestinian Ministry of Education is invited introduce asubject called
Learn how to learn in secondary schools. " Through this subject, students’ study
skills and habits.

2-1f study habits are as important as the Palestinian Ministry of Education

believes they are, they should receive attention among teachers, parents,
Directorate of Education and the curriculum designers,

5-The directorates of education are invited to establish centers and clubs for
iearning English so as to give English learners opporturities to obtain study
imbits and skills which could assist all students with their learning weakness and
to provide necessary materials, English cassettes, films and program for learning
English. Moreover, students can practise the English language inside the clubs
and centers from time to time or at any time he or she wants.

4 The Palestinian Ministry of Education has to emphasis with motivation and
change attitudes towards studying English. It was the most important variable
which affected directly student’s achievement. By giving more importance to
motivation and attitudes towards studying and learning English language in
general, it will be useful for the Directorate of Education and the Ministry of
Education concerned to make serious attempts emphasis this trend among the
students. |

5-The Directorate of Education is advised to hold regular meetings and
workshops for English language teachers to try to improve students motivation
and positive attitudes towards studying English language; furthermore, it has to
meet students, need and work with students and their parents in improving good
study habits and skills.
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6-The Directorate of Education is invited to produce a journal ence at least every
semester that deals with how to learn and study English language, how to
Erganize- time, and choose suitable place and time for studying, how to improve
good study habits and skills of English Ianguage and English learners’ and
teachers’ problems.

| :
7-Asking the director of educational television to show programs about the
followmg English learning programs, the importance of learning English, how

to organize students’ time, describing suitable environment for learning English

and teaching English learners’ problems, and English learning programs, songs
and films.

8 -English language supervisors are invited to give special attention to English
tests especially midterm exams and final exams. English tests should include
subjective questions and essay questions, and cover all the stream text book, and
material. Moreover, English test, should take care of the four skills: Listening,
speaking, reading and writing. This will give students opportunities to develop
their abilities to answer different kinds of questions.
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CHAPTER ONE

| Introduction and Background

Most Palestinian EFL learners face serious difficulties in-

thaining good grades in English language and their EFL teacher
complain about weak level of their students’ English and their lack of
1nterest in study of the Ianguage Some people blame the students'
experlence in learning English in primary schools where they were
used to being spoon fed language learning techniques and committing
chuncks of information to memory. Memorization appears to be
encouraged in the philosophy of language teaching and learning
approach of the national English language course textbooks. [Our
Through English], a graded series of interrelated teachers’ book,
pupils’ textbooks and pupils' workbooks. This statement is found in
iﬁrst secondary teacher’s book (1993-1994), p.vi.

There are many factors that influence student’s English grades
such as concentration, motivation, setting goals, test anxiety .... and
study habits. How important are good study habits and proper
learning skills to the English books, and twelfth graders learning

!English? And do they really have tolearn those skills and develop -

those habits. Research, field work, and empirical and certain aspects
of study skills and habits are important for success in studying, They
have shown, for instance, that regular classroom attendance,
sufficient preparation or follow up work at home, taking good and
adequate notes from teachers or books, doing assignments on time,
'being always ready for exams, knowing to write a simple report or
simple research paper, knowing how to approach a new book and
knowing how to use the library lead to success in English .

Motivation is an important factor for anyone’s successful
completion of learning. Student should be sufficiently motivated.
They study English, because they like it and think that it will help
|them in their future career. All teachers think of situations in which
‘certain  mofivated students will significantly be better than their
peers, and it seems reasonable fo suggest that the motivation of
'students is perhaps the single most important thing that he or she
‘brings to the single room. Of course, ultimately, the student's success
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r failure is in his or her own hands, but teacher can influence the
coyrse of events in the student's favor.
| . Maloney R.(1987) suggested some ways for parents to motivate
their children to learn. ‘
1-When your children bring home a low or failing grade on a test,

discuss the test with them. Help them to see, by leading questions,

where the difficulty came from, lack of study, lack of planning time

before the test, poor note taking skills, may be even lack of
concentration in class, help them to begin to see that with some
changes in habits, more success would come. Success tastes good for
all of us, so a small taste may well attract us to get more — that’s
motivation. |

2-Accept the fact you can't change anyone else even your child as you
h1ight wish to do so. You can encourage, invite, inspire to action, but
forcing isn’t an effective motivator. Catch them doing something
positive about growth in learning and you will find them motivated to
repeat and increase that activity. After all, remember they want to
please their parents ......... a great motivator.

3-Help them to set goals for success. These goals need to be:

‘ 1-realistic  2-specific 3-definite deadline 4-reward

Concentration : During lesson or studying concentration plays a very

important role in obtaining his marks and grades. The main secret of

concentrating lies in being actively involved in studying, Some
students will be distracted easily and their thoughts will wander that
they will not have learned the material at all well. The importance of
being involved in studying can’t be overemphasized. Studying is an

ctive process; it is a process of constant alertness, self-quiz and self —-
involvement. It is also important that students don’t overtime them
selves. One way to prevent overtiring is to take short breaks. After
concentrating on the studies for twenty to thirty minutes, not more
than one hour, get up, stretch look around, one has to let the eyes
relax by looking off at distant objects. Students often believe that
long periods of study are required. However, after long hours of
$tudy, one will almost surely become too tired to concentrate well.
The eyes especially may be tired from constant close work. The same
problem arises when the students try to study all night or when they
try to study after they are already tried from other activities.
Teachers and to schedule student’s study for times when they are
most likely to be fresh.
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Study will be more efficient if students decide on specific places
and specific times to study of course taking advantage of
opportunities for extra time to study in other places is helpful, but
there are clear advantages in deciding on a time schedule and specific
places. By studying at definite times in specific places the connection
between the cues in students’ study environment and good study
h‘lbltS is strengthened The cues become reminders that students’

purpose for being in that particular place is to study. Consequently,

it becomes less likely that students will be distracted by computing
activities such as watching TV, day dreaming, and so on. It’s helpful
ti) keep a definite record of students’ performance as they first begin
to establish study locations and times. For example, a student decides
to study at the desk in the room between four and six in the
afternoon on Monday, Wednesday, and Friday, that aren’t otherwise
scheduled and are also convenient because the student can be alone.

Chart will help students in keeping track of how successful
students are in maintaining their schedule, The chart may be kept
with study materials perhaps in student binder students’ desk. The
chart serves as a reminder that it is time to study. Along with keeping
track of studying, it will also help to use activities and other
enjoyable things as rewards for completing their studying. For
example, a student decides that whenever he or she finishes studying
he/she will allow himself or herself to watch his /her favourite
television show. A good deal of research has shown that following
study with something positive increases the strength of study habits.
It is most effective to reward him /herself immediately to develop
after studying.

Once one develops stable study habits, other positive, naturally
occurring, events should begin to take place, he or she may find for
example, that he or she is better able to contribute to class
discussions, that lessons are more easily understood or that he or she
begins to earn better grades on quizzes and examinations., However,
these “intrinsic” reinforces may not occur very often when he or she
first begins to develop study habits. For that reason, administering
his or her own reinforces can be quite helpful during the early part of
learning to study. Once effective study habits are established, the
student should find that he or sheis being reinforced in naturally
occurring ways. Teachers will vary as to how organized they present
their lessons. Some will use an outline that is easy to follow ; others
will simply present their material and it is up to the students to
develop a proper outlines. The student’s task is to understand what

3
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the teacher is saying and to organize it by topic and subtopic heading
in the same way as when the student out line his or her reading. The
Student mustn’t attempt to take word-for notes, concentrate on
understanding the lesson and fill in his or her notes later. Usually it
isn’t possible to organize his or her notes well while he or sheis
taking them. The student should have time to review his or her notes
and recognize them into a clear outline and it should be done as soon

as possible because the lesson will still be fresh in his or her thoughts, ‘

allowing him or herself to fill in gaps and clarify topics in his or her
own words. As with the test material, formulate questions and
answers about the lesson material.

Understanding the material is very important while the student
is studying his or her assignment. Be alert for topics or concepts that
are unclear and jot them down as questions to raise in class ; most
feachers are happy to explain material that isn’t easily understood.
The student mustn’t trust his or her memory to signal him or her to
ask the teacher to clarify unclear confusing concepts. He or she
should write them down as he or she studies. The student may be
hesitant to raise questions in class for fear that others will think that
he or sheisn’t very bright. However, it is quite likely that if he or she
doesn’t understand the material other students don’t understand it
either.

i The teacher is the only source for information especially in
primary schools. Students think that their teachers know every thing.
The student can discuss his or her questions with other students. The
main point is to be certain that the learner understands the material
before he or she is to be examined. Difficult material is often included
in exam questions.

Statement of the problem :

During her work as an English teacher in different secondary
schools in Tulkarm district, the researcher noticed that the learning
achieved in this school subject should be a lot better. This is true not
bnly in the case of the primary schools but also in the secondary
schools and at the university level. Given the general weakness in this
subject (English) at this level (secondary level), it becomes useful and
perhaps inevitable to raise questions about the different abilities
associated with this subject. One area of such ability is the one that

4
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|

has to do with independent learning (i.e. study skills / habits).
Moreover, the researcher noticed that there were few studies, if any,
that mvestlgated study habits practiced by graders learning English
in improving the learning process in the Palestinian schools. So the
researcher felt that there was a need to carry out this study to shed
more light on this vital topic, hoping that this study would be

beneficnal in terms of clarifying study habits practiced by school
grades learning English.

Purpose of the study:-

*To examine the study habits of twelfth graders learning
Enghsh enrolled in Tulkarm District for General Secondary
Certlficate Examination for the year 2000-20001.
| " *To find out the differences in study habits practised by twelfth
graders learning English in Tulkarm District according to gender,
stream, average and place of residence.

|
'Research Questions:

h‘he present study addressed the following questions:-

1.What are the most common and least common study habits of
twelfth grader’s learning English in Tulkarm District?

5. Is there a significant difference at ( a =0.05) in Study Habits
Practiced by Twelfth Graders learning English in Tulkarm District
due to gender stream, average and place of residence.

Research Hypotheses:

| This study tries to investigate the following null hypotheses
among the twelfth graders English in Tulkarm District.

'1.There is no significant learning at (o =0.05) in study habits
practiced by twelfth graders learning English in Tulkarm District
due to gender,
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|

2.There is no significant difference at ( a =0.05) in study habits
practlced by twelfth Graders learning English in Tulkarm District
due to stream variable.

|

3.There is no significant difference at ( o =0.05) in Study Habits

‘practiced by twelfth graders learning English in Tulkarm District
due to average variable.

!4.There is no significant difference at ( o =0.05) in Study Habits
ipracticed by twelfth graders learning English in Tulkarm District
idue to place of residence variable.

Significant of study:-

|

The present study sought to examine the strength and
weakness experienced by EFL students enrolled in Al Tawjihi
| Examination in Tulkarm District, The researcher hopes that this
study will be beneficial to the English language students, teachers,
‘school principals, and the Ministry of Education by providing them
|with the most common and least study habits practised by twelfth
‘graders learning English to overcome problems that may face
‘students in learning and to provide them with good procedures to
|study, learn and obtain high mark and level in English. It may
| provide it with the most important points in developing teaching and
‘learning process by improving the quality of learning English
| language, for the benefit of students if teachers and Ministry of
. Education cooperate in developing and improving good and suitable
study habits in homes or schools which lead to have very good
grades, and levels.

!
| Definitions of key Terms:-

| Academic_Achiecvement: This refers to the results in school learning
| as measured by the student’s grade point average. In the present
~study, the researcher is concerned only with learner's achievement in
| English.

| Twelfth _Graders: This refers to the students who are in second

- secondary classes ( al-Tawjihi) in public schools in Palestine.
!
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gtudv Habits:- They are the habitual practices that the learner is
engaged in for his/ her academic learning. As such they refer to the
student’s academic routines and general environment in which
studymg takes place. Study habits are related to the routines and
general condition that surround learning especially the ones that
pertain to organizing one’s time, managing one’s assignments and
ensunng conditions for concentration. (These definitions are based

on a sample of textbooks about the topic, especially that of Hatch,

(1988), and that of Filmming, (1989).

i

The researcher defines study habits as techniques, routines,
practices and methods used to study materials and information
'‘presented in textbooks,

|
| Limitations of the study:-

! This study is limited in its population to the EFL students who
are enrolled in the second secondary classes (scientific and literary
streams) in government schools in Tulkarm District for the year
12000 —2001. This study is also limited in its questionnaire. The data
'was obtained through a questionnaire (an inventory).

!Summary:-

i This chapter has introduced the subject to the reader, clarified
| the theoretical background and justified the need for carrying it out.
At the beginning, the chapter discussed the following issues:
| motivation, concentration and study habits. The chapter concluded
by clarifying the fundamental bases of the study specifying its
problem to be concerned with assessing the factual role of study
' habits. Furthermore, the chapter presented the questions, purposes,
 hypotheses and limitations of the study.
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Chapter Two

Literature Review

' In this chapter the researcher presents study habits such as teachings,
routine practices and methods used to study material and information
presénted in text. Books study habits influence student’s achievements
directly, Most of studies are an attempt to determine why some students are so
successful in schools and not all of them; What are the most common and least
common study habits? What are the factors influencing study habits? What
are the factors influencing successes and failure in learning English as foreign
language" And how can parents and teachers support good study habits.

Vlckl and Judy (1994) conducted a study about study habits of Asian.

and Asian American College students in the Mid West. They were studied by
usiné in-depth interviews. Study habits were categorized into seven factors:
(1) duration of study, (2) regularity of study, (3) intensity of concentration,
(4)interaction with others, (5) use of external aids, (6) use of provided
materials and (7) adaptive study approaches. Analysis indicated that these
students studied regularly, and for long periods of time, and were very intense.
They used study groups and adaptive study approaches, They didn’t make
much use of external aids, but focused on comprehension of material
presented in their textbooks. These results may have some implications for
American students where their focus has shifted from reading the textbook to
other forms of study.

~ Sukamolson (1992) conducted a study to identify the factors affecting
the | second year student’s achievement in learning English for Academic
Purpose EAP: a path analysis. There 24 predictor variables in his study. The
factors were theoretically assumed to have certain effects on the student’s
achievement in learning. English for Academic Purpose EAP was classified
into 3 groups based on their sources as follows:
a)Learner variables:

- LSex

‘ 2.General Enghsh background

~ 3.No. of years in learning English

| 4.Age

5.Types of secondary school
|
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6.Locaion of secondary school

7.Attendig tutoring school

8-learning program in secondary school

9.Study loads

10.Family income,.

11.Experience in a country using English

12.Experience in using English in mass communication media
13.Attitudes (towards EAP course, teaching methods, AV aids, learning
atmosphere and teachers

14.Motivation

15.Study habits

b)Teacher variables: .
1.Experince in country using English.
2.Highest educational qualification.
~ 3.Major field of study.
- 4,.English teaching experience.
- 5.Attitudes (towards EAP courses teaching methods audio visual aids,
learning atmosphere and students.
6.knoweledge and understanding of communicative approach.

¢)Curriculum variables:-

1.Teaching methods.
'2.Length of time in teaching the EAP course.
' 3.Supplementary teaching .

'He used many different instruments, Of these was a survey of student’s
study habits with regards to the study of EAP.

He found that 12 factors had a total effect of approximately 59% on
students, level of achievement: '

1.Sex.

2.The learning program to which they were exposed in secondary school.
3.General English back ground.

4.Motivation.

5.The teacher’s highest educational qualification.

6.The teacher’s experience in teaching English.

7.Teacher’s experience in a country using English.

8.The teacher’s major field of study.
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9. The teaching method.
10. The amount of supplementary teaching .
11.The number of years spent in learning English.
12.Student’s study habits.
|

In their book William and Theodore (1990) offered ways that help
students learn efficient study habits. The environment in which the learner
studies is important. The learner should have a method for scheduling and
keeping track of his or her study times and arrange if rewards for her or
himself as the learner completes his or her study goals. The quality of study
depends in part on studying in the same places so that studying becomes
associated with the same cues. The best places to choose are similar to
examination settings and free of other distraction. Among the techniques
discussed are:
(1)Keeping up with assignments.

(Z)The SQ3R method of reading assignments- survey, question, read, recite,

write and review.

(3)Taking Lecture notes.

(4)Techmques for vocabulary, fact, and understanding concepts.
(5)Concentration in study.

(6)Recommendations should problems with studying continue.

Maloney (1987) provided suggestions for parents who want to know how
best |to help their children develop study habits that will insure a good chance
for school success. After description of the importance of good study habits,
. the I'ESpOl]SlbllltleS of parents, teachers and students of developing appropriate
study setting and behaviors, He discussed the following: (1) Concentration;
(2) Motivation; (3) Setting goals realistic, specific, have a definite deadline, and
associated with rewards; (4) Use of self-talk for achievements ; and (5)Test
anxiety, Concluding material offers parents a “quick guide” to study skills for
chlldren Additional resources for use in helping children succeed in school
were listed.

. Kiewra and Dubois (1991) found that students were more successful on
thelr examinations when they studied both the textbook and graphical
representatwns of the text. The writer concluded that those students who used
representations as part of their study habits were better able to remember
factual infermation and to apply their knowledge.

10
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Georgiady and Romano (1994) a designed a booklet to help middle
school students and their parents analyze student’s study habits and a study
schedule, organize a place to study and actually study their subjects. Students
and parents should analyze a typical day’s activities to see how the student
spends his or her time using a chart to see how each hourly (or half-hourly)
block of time is spent. A workable study schedule should then be prepared
that allows time of all required activities and approximately 3 to 5 hours of
study time per week for each subject parents and students should select a
placc for studying that is quiet, well-lit and comfortable, with access to
adequ'lte supplies and reference materials. The actual studying process should
be based on the SQ3R method: Survey, question, read, recite and review.
Students should survey the material they wish to study, refer to chapter
questions or headings to develop questions about the material, read the
material through, recite important points as the material is read, and review
the main points covered.

Hodges (1981) found that poor students, study habits were often rooted

in the low standards which students set for themselves or in the absence of
standards by which they can judge whether they have mastered a skill or
subject. One technique for teaching students to apply standards to their work
involves a series of steps by which students can monitor their own progress.
The instructor teaches the students the correct actions to follow how to
identify and observe the results of their actions, the standards that apply to the
work the means of comparing the results to the standards, and the need to
change Their actions their results don’t meet standards and to repeat the
actions, if standards are met. In teaching the standards, the instructor should
use whatever senses (e.g sight, hearing, touch or feeling) are relevant, provide
a ch:ecklist of traits that standard work should possess, provide negative as
well! as positive examples, and teach the standards appropriate for beginners
as well as the ideal. Standards should also be stressed when giving
assignments. Rather than telling a student to read or study a passage, the
instructor should provide clear standards by which students can tell if they
have mastered the materials. When students are taught to apply standards to
the results of their work, they are likely to work harder and more accurately.

| Olson and Gillis (1983) conducted a study to find out if integrating
course content with reading study skills word (1) increase student learning of
course content and (2) improve student’s general reading achievement; One
section of a reading education course for pre-service teachers was taught

11
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reading study skills along with course content: two sections were given no
classroom instruction but instead were enrolled as tutors for public school
children, and one control section was taught course content but not reading
study skills. Although the four groups showed no significant differences in
achlevement on either the Stanford Diagnostic Reading Test or a study
attltudcs test, the experimental section scored significantly higher on test
covering course content and study habits. Test results indicated that teaching
effective study skills helped students master course content.

i Green (1985) administered a questionnaire to 2,600 ninth and twelfth
grade students representing all of Detroit’s (Michigan) public high schools.

The purpose of this survey was to facilitate further valuation of the uniform
code of students, conduct component, and to collect data for a study of high
school homework and students’ study habits .This report presented results of
a ml'(ture of favorable and unfavorable findings of the homework and study

skllls study .On the positive side response data supported conclusions that, on

the ‘wer‘lge, Detroit students spent more time on homework than the national

average; that majority of students did their, homework in a quiet place at
homes completed most or all of their homework and had confidence in their
ability to study for tests; and that a majority of teachers clearly explained how
homework was to be done, corrected and graded homework, and returned it
qu1te promptly to students. On the negative side findings provided evidence
that too many students didn’t practise good homework and study habits; and
that many high school teachers usually didn’t explain the purpose of
homework and normally gave the same homework assignment to all members
of their classes. They devoted very little to teaching study skills and were
percéwed by students to be unwilling to give special help with school work

outsule of class.

- Georgiady and Romano (1994) designed a booklet to help middle school
students and their teacher analyze in-school study habits by providing specific
suggestions to help students succeed academically. Students need to under
stand the importance of:

(1) School attendance

(2) Good health

(3) Paying attention in class

(4) Effective note taking skills

(5) Picl(ing good seat in the classroom

(6) Having the right materials for their assignments

12
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(7)Us!ing the proper study skills for large group, small group, and individual

learmng situations

(8) Listenlng and taking- notes in class

(9) Passing tests

(10) Effective test taking strategies

(11) |Asking for help when they need it and teacher student conferences and

dialogue ’

| Campbell (1990) carried out a survey of teachers in an elementary

school and a literature review indicated that the causes of the lack of

indiv idualizing student learning were related to class size, poor leadership,

teacher training and poorly developed learning style instruments. A practicum

was 'designed for classroom teachers to recognize differential learning style

and | incorporate them into their repertoire of teaching. This practicum

involvcd 31 sixth grade students and included five behavioral objectives:

(1) | Improved study habits, attitudes, and behavior.

(2) Employment of four district teaching methods.

(3) |Administration of the Dunu, Dunn and price learning style Inventory
self-reporting instrument to 27 elementary teachers.

4) In service on learning style for all elementary teachers.

(3) Parental review of child’s learning style inventory results.

Outc"omes of the practicum showed improved work habits in 27 students,
1mproved classroom attitudes in 26 students, and improved classroom
behavior in 10 students. The students and their classroom teachers found the
four groups teaching methods that were included and demonstrated to them to
be an excellent experience.

| Keller (1978) carried outa study of Freshmen who received less than a
2.0 grade average during their first semester at college were asked to indicate
on a written questionnaire the extent to which 68 factors were or were not a
reason for their poor academic performance. They were also encouraged to
supply additional observations about their educational experiences that
seemed significant to them inferms of their scholastic difficulties, The
resp?onses to the forced-choice items were factor analysis and the report was
organized according to nine- category typology drawn from the analysis. The
data were examined in terms of certain demographic characteristics of the
survey participants. Freshmen placed the greatest responsibility for their low
crades on their own lack of motivation, proper study habits and attention to

school work. Nonetheless, many students felt that institutional or
|
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|
environmental factors such as university and divisional requirements, faculty
teachmg and examination procedures, residence hall atmosphere, background

in English and the quality of academic advising also contributed to their
problems.

' Heacox (1991) in his book indicated that not all children can or should
be stralght — A students, as everyone differs in his/ her abilities and interests,
but all children have the potential to learn and to personally succeed in school.
This guide described a step-by-step program for intervening with students
who were underachievers and for promoting students' success. The guide
provided. teachers and parents with specific ways to support achievement and
provide a positive learning environment, while providing students with
specific ways to set goals manage their work, develop good study habits and
boost their own self esteem. Following an introduction to the characteristics of
underachlevement and information on using the guide for both

underachievers and those achieving to their potential, the guide approached its

subject from a sports perspective with the following sections:
(1)The player “types of underachievers”.
(2)”The coaches” teachers and parents.
(3)The strategy sessions divided into a student self — assessment, students and
parent interviews, teacher conference and an action plan.
(4)”Success boosters” learning, developing study habit, managing school
work, setting goals, and dealing with personal issues.
(5)“The contract” between students, teachers and parents and including the
handling of reluctant players.
(6)“Resources” forms and students work plans.

|
The text was divided according to the target audience (parents, teachers, or
students).

|

Cappella et al (1983) showed in their article that positive peer influence

was related to college student’s positive study habits.

| Carver (1988) described a method used to help students clarify and
resolve problems related to their study habits. The plan making "process"
mvolved reality therapy, identifying characteristics of a good plan (e.g. simple,
specnﬁc, repetitious, independent, and immediate). Selecting areas of need and
individual conferences, reviewed student responses to the method.

14
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!Elliott and Others (1990) examined relations among problem-solving
apprals'll self-reported study habits, and academic performance for 63 collage
students enrolled in a developmental course for academically unprepared
students. They found that problem solving appraisal was significantly
predictive of study habits and semester grade- point average.

They suggested that problem — solving appraisal was related to academically
at- risk student’s study habits and academic performance, and problem-
solving appraisal encompassed more than social skill.

Norton (1992) carried out asurvey of learning disabled (LD) and non-
LD Etudents at San-Diego Mesa Collage (California). He revealed few
significant differences in the study habits of the two groups, though LD
students required more assistance in math, spelling, writing, and reading
comprehension. He discussed implications for instructions,

Gade et al (1986) investigated secondary school students (N=160). They

found that American Indian junior high students, especially boys, had poor -

attltudes about their school and teachers and also had poor study habits and
skills. They described how counselors could play a proactive role in improving
study skills and individual counseling (ABB).

|

- Singh and Chauhan (1988) studied tribe students (n=300) attending
grade x at Indian school. They compared girls' and boys' study habits, They
found that home environments more conducive to study and were more
systematic in planning work. Study habits had a close positive relation with
self-concept, but no relation with birth order.

Seni's (1978) compared perceptions of study habits for internally
oriented subjects who were exposed to effective study techniques and those
who were not. He illustrated post tests for the interactions revealed patterns
reﬂe:cting upward shifts for subjects exposed to effective study habits.

| Sawyer (1981) carried out a study and the study results indicated that:
(1) Male Indian students suffered little test anxiety or study street and their

study habits were influenced by their motivation.
(2)Indian and white students from rural backgrounds were unskilled in note

taking. (CM).

. Bray et al (1980) carried out a study about the reliability of the four
factors model of the survey of study habits and attitudes (SSHA). The
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hierarchical moded of the SSHA was not supported by confirmatory factor
analysis. (Author/ BW), :

| Eisenberg and Berkowitz (1995) presented the “big six” problem solving
strategies of highly effective students in all grade levels and subject areas.
They Outlined steps parents and media specialists could follow to help
students with their homework sidebars present the big six skills and
information seeking activities and a big six assignment organizer for grades
three through five.
I
Cage (1982) explored the relationship among learning style, self report,
or self concept, academic achievement, and academic aptitude of 60
academically gifted fourth, fifth, and sixth graders. SS were administer to the
learning style Inventory, Piers-Harns self concept scale, California
achievement fest and California short form of Academic Aptitude. The
investigation suggested that more common variance in achievement can be

accounted for by a combination of learning style variables with self concept "

alone; and that controls cognitive aptitude, in addition to self concept, didn’t
significantly enhance the relationship, Sixty percent (N=36) at SS preferred
not to study in late morning. None of these 36 SS preferred to study in the
mommg, 12 preferred the afternoon; and the remainder were indifferent to
the time of the day for studying. Tables with statistical data are appended.
|

Schatzberg (1988) explored the effects of structured dialogue journal
writing on the study habits and attitudes of under prepared community college
students. The journal included weekly. sheets on which students noted positive
and negative aspects of their academic work during the preceding week
recorded upcoming assignments, and replied to the instructor comments and
feedback on previous sheets. The students and instructor engaged in a weekly
dmlogue to help students develop more awareness of their academic behavior
and its consequences and of alternative with which they might achieve their
acatlemic goals. The journals of 38 students, enrolled in a non-credit study
skills L. Orientation course for students with basic skills deficiencies, were
analyzed in terms of the total number of words and questions in all teacher
and student entries, the number of evaluations in student entries, the functions
for| which students and teachers used the journals and the topics addressed by
teachers and students. In addition, a survey of study habits and attitudes was
conducted at the beginning and end of the term and 12 journals were selected
at random to describe the nature of the interaction between the students and
teachers. Study findings included the following: (1) Student generally asked
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| |
very, few questions; (2) Without exception students wrote more than their
teachers; and (3) Teacher’s use of board and consistent praises lengthy
responses, and teacher’s willingness to respond to personal topics seemed to
effecltively promote productive dialogues.

| Easten and Ginsberg (1983) conducted on a study. The City College of
Chlcago also to ascertain the attributes and learning processes of high-
achieving students of relatively low aptitude so that these attributes and
processes might be taught to other students to improve their achievement.
Interviews were conducted with 26 students who belonged to or were eligible
to belong to the campus honor societies, and who had relatively low reading
placement test scores. During the interviews, students were asked about their
background, financial concerns, high school background, college, study and
work habits, in class activities, teacher relations, personal goals,
extracurrlcular activities and satisfaction. Study findings included the

followmg (1) involvement, review, restudy, selectivity, and planning seemed to

be |the major process responsible for academic success; (2) in-class
mvolvement was demonstrated by regular attendance, taking notes, asking
questlons and participating in discussions; (3) Students were careful to choose
an efficient study atmosphere out of the class and took advantage of additional
resources as needed; (4) Students compensated for their, academic weakness
by taking refresher mental courses, building basic skills reading for practice,
and| reviewing and restudying course material; (5) Students were highly
selective in what they chose to study. (6)They planed ahead for the short- and
long-term; and (7) They possessed strong motivation to achieve success.

" Hettich (1974) mentioned in his book that the opinions, attitudes,
characteristics, and behaviors of continuing education and traditional younger
students at Barat College were compared as part of an evaluation phase
project of the fund for post Secondary Education. Approximately 20 percent
(125 students) of Barat students enrolled during the 1973-1974 school year
were administered two questionnaire, the standardized college student
questionnaire (CSQ) part II, and an in-house institutional activities
questmnnmre The CSQ showed that both groups shared similar attitudes
toward the appreciation of culture study habits, satisfaction with faculty, and
satisfaction with administration. The in-house questionnaire also showed that
contmumg education and younger students had similar career plans,
distribute their time for most activities similarly and acknowledge the position,
impact-of-courses, instructors, and students. It was found that continuing
edutation and younger students, generally, differ on dimeasions where
\
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dlfference could be expected to occur: age, independence, and specific goals.
However, some of these dimensions may have combined to produce a major
attitudinal  discrepancy between some younger students who were
apprehensive about the continuing program and the continuing education
students and younger students who aren’t. Opinions about the future of Barat
as a woman’s college and as a larger college didn’t markedly differ. Appended
materials include summaries of tape-recorder conversations about continuing
education, a conference report about continuing education students at Barat
College, faculty comments, and other study reports.

| Bernt and Bugbee (1990): found that specific study practices were used
by the three groups of achievers (high-achievers, low — achievers and failures).
Specnﬁc study practices most frequently resorted to all three grounds included
using practice tests for review, intensive studying the night before the exam,
underlining important material and relating reading material to one’s own
experlence Fewer than 20% of each group reported using charts or outlines to

summarize material, writing out a study schedule prior to beginning a course

and | overlearning course material. Specific skills used only by the high
achievers group included skimming the text, reading all of the assigned study

material, mental rehearsal and overlearning. .
' & 554704

- Mcdougle (1989) sought to determine if study habits could be used to
predict academic achievement. The statistical analysis indicated that the four
subscores of the survey of study habits and attitudes were not accurate
predictors of academic achievement.

 Snodgrass (1989) cenducted a study to examine the relationship between
locus of control, achievement motivation, and knowledge and use of study
skills and academic performance of the 136 Presidential scholars who were
admitted at the university of Alabama in 1985. The statistical analysis revealed
a significant relationship between study skills and grade point average (GPA)
and, between achievement, motivation and GPA. Further analysis indicated
study skills to be the significant variable in the prediction of GPA.

Youssef (1984) investigated the relationship between motivation, study
time, and student achievement in second language courses. The subjects were
97 students enrolled in introductory second language classes. They were native
English speakers who were learning French, German, and Spanish for the first
time. Motivation was measured with a scale on which students estimated how

l
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much they learned of a specific language skill if they devoted a reasonable
amount of time to it. Study time was measured by the number of hours spent
in voluntary non- classroom study. Achievement was measured by the final
l‘mguage course grade. Results indicated that there was a significant positive
correlation between study time and achievement for students of French and
German A significant positive correlation was found between motivation and
achievement for the students in both German and French. But for the students
who!were studying Spanish the opposite occurred- a Significant negative
correlation was found. Youssef suggested that study time and motivation have
a positive effect on achievement of some good second language learners in
learning specific second language such as French and German but may not
help second language learners of certain second languages such as Spanish.
She also suggested that students in the Spanish course might have felt that
Spamsh was an easy language so they were not motivated and they didn’t
spend much time on studying the language; it might also indicate that students

involved in the study had different reasons for taking a second language

course.

Wongsothorn (1987) conducted a study to investigate the relationships
bet“ een the beginner's success in learning English through an individualized
approach and the modes of learning, The study also investigated the
relationships between the beginners’ success in English and the other learners'
variables comprising language aptitudes, attitudes and motivation, non-verbal
1.Q., learning strategies and years of studying English. Another purpose for
the |student variables which included learning modes and their combined
strength in‘influencing student success in learning English.

‘ Amer (1993) conducted a study to investigate the effect of teaching a
test- taking strategy to middle- school students on their performance on EFL
tests. The sample of the study consisted of 82 seventh- grade male students
wh(ﬂ were divided into an experimental and a control groups. A modified
version of “SCORER” (Schedule you time, Clue words, Omit difficult
questions, Read carefully, Estimate you answer, Review your work ) was used
in the study; and students' were pre-and post- tested by using sample tests
based on the students text books. The results indicated significant differences
between the experimental group and the control group in favor of the
expenment‘tl group. Therefore, Amer concluded that students who do poorly
on EFL tests can be trained to use some test- taking skills to improve their
scores. He also found that poor performance on EFL tests may not be
attrilbuted to inadequate linguistic competence, but to the students, lack of
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awareness of test taking skills. He also suggested that EFL classroom teachers
should be trained to provide instructions in test- taking strategies.

| Loranger (1988) conducted a study to determine effect of instruction in
three study strategies- note taking “SQ3R” and summarizing — on the content
area learning of ninth grade students. The study also investigated the effect of
mstructlon in these three strategies on students, general reading achievement
and | 'on their attitudes towards studying. The sample of the study was 54 ninth
grade students enrolled in three level A English classes. The sample was
divided into two groups: experimental and control. The students were
protested and posttested using the following measurements: -
I)Nelson- Denney reading test.
2)Br0wn- Holtzman survey of study habits and attitudes,
3)A researcher- made test on the study strategies used in the experimental
group. For additional data Loranger analyzed study journals kept by
experimental students, videotaped interviews with students in the

experimental group at the end of the study, and pre- and post questionnaire -

sent  home to parents. The results indicated that there was no significant
difference between the experimental and control groups on the measure of
study skills acquisitions. Also the study found differences between the
experimental and control groups on the measure of study habits and attitudes.
However, the study revealed a significant difference between the experimental
and Lcontrol groups on the measure of general reading achievement, in favor of
the control group. The analysis of the subjective data revealed that both the
parents and the student in the experimental group felt that the students had
improved not only in their content area learning, but also in their study habits
and attitudes toward studying.

! Swennumson ( 1992) investigated the benefits of the study method know
as Robinson’s (SQ3R) when used by “nontraditional” students who were
defined as (1) students who are married. (2)Students who are parents.
(Students who are 24 or older. (4) Students who are enrolling in college a year
or more after high school. The results indicated that the students made
effective use of the (SQ3R) study method, thus increasing their ability to read
pardgmphs.

~ According to A Guide to Study Skills Book, student’s study area should
also be as private as possible and as free of distracting sights and sounds as
possible. Student’s desk shouldn’t be in the same room as the television or
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stereo, nor should it be near the activities of the other people if at all feasible.
Ideally, this room will have to be for student’s use only, adequately furnished,
well-lit, well-ventilated, well- heated and air-conditioned, in a quiet part of the
house and not immediately on the main street and a student can organize his
or her time by the following: Organizing regular study hours adhering and to
a sp‘ccial programme or time table, making clear objectives for each study
session and making proper of time among various lessons and courses with
rather  satisfactory results. Every student needs to draw his or her own
timetable by the following principles:- :

~ a-Having a period of enough sleep every day .

- b-Making fixtime for means.

‘ c-Having good nutrition.

~ d-Allowing resting time after meals.

_ e-Making leisure time for enjoyment.

| f-Allowing a break after each session.

- g-Allowing free time after two hour sessions or work ,

. h-Varying the subjects.

‘ i-Having recreational activities or outdoor sport.

* j-Setting short - term goals for each session.

- k-Doing the task suppose and its proper time.
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|
|
Sunl‘lmary:

| Examination of the literature, involving research on students, study
habits, indicated that students who used such techniques as matrices for
organizing their work, charts, graphs mnemonics, etc had performed better on
examinations. The literature reviewed in the present chapter was useful in a
number of ways. Among other things, it highlighted for us the important
study skills and habits that may be investigated. It also suggested that the
possible research techniques and procedures that could be applied in
investigation. As can be seen from the literature itself, the studies that the
researcher reported varied in terms of focus sophistication and population,
Most of studies examined a variety of study habits and skills; some were
concerned with the description of the skills and habits whereas others were
more concerned with the relationship between the skills, habits and the
learning achieved. Regarding sophistication some of the studies used simple

statistical techniques (e.g. compellation) whereas others were based on multi-.

variate techniques like regression analysis. In terms of population, the
majority of studies presented were concerned with study skills and habits in
general. The researcher of the present study hopes to contribute significant
information to the existing literature on study skills and of EFL learners in
general. It is also hoped that this study will provide insight into the study
hablits practiced by twelfth grader’s learning English in TulKarm District.
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Chapter Three
| Methodology

iIntroduction

In this chapter, the methodology of the investigation will be

presented. The components of this methodology are population and
isample, the instruments, the procedure, the search design and the
data analysis.

|

‘Population and Sample

| The population of the study was 1299 students enrolled for
|General Examination in Tulkarm district during the academic year
2000/2001.Those students came from different places of residence,
‘ city village and camp and different streams (literary and scientific).

| The validation of the instrument was established for each of
the eleven domains by referring it to education experts. The
 reliability of the instrument for the five domains and the total

“domain was (0.99. This was considered to be high reliability and

| sufficient for the purpose of the study.

‘ The number of students who enrolled in literary stream was
1843 and in scientific stream was 456, The sample of study included
131 students from scientific stream and 174 from literary stream.

| The whole sample consisted of 305 students who comprised a
| total who 23.5% of the target population. The subjects were both
“males and females who were stratified from the target population.
| The sample was chosen in Stratified Systematic Random Sample.

| Table 1:provides more information about the sample of the study
‘ and its distribution according to gender.
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| Table 1
Sample distribution according to gender -

| Gender N %
| Male 125 41
| Female 180 59
| Total 305 100

|

| The females were more than the males. The researcher
lattr_‘ibutes that to the followings: Intifada in which males are more
involved in than females; most of them are arrested, killed, or try to
lescape from the situation. School-leavers in order to find new job
|because of the bad situation caused by the Israeli.

‘Table 2 provides information about the sample of the study and its
| distribution according to tream.

Table2
| Sample distribution according to stream

i Stream N ‘ %
Literary 174 57
Scientific 131 43

| Total 305 100

|

I

| The number of the students in the literary stream was more
, than the ones in the scientific stream. The researcher attributes that
to the background which the students are afraid of builtin their
'minds from the previous student. The scientific material is more
| demanding and needs a lot of practice and work, Unfortunately they
 don’t find the time to practise or search or at least find the required
~ sources.

| Table 3 provides information about the sample of the study and its
i distribution according to average.

|

|

|
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Table 3
Sample distribution according to average

| Average N %
90% and more 68 22.3
80-89.9% 97 31.8
70-79.9% 83 27.2
Less than 60% 57 18.7
| Total 305 100

Table 4 provides information about the sample of the study and its
‘distribution according to place of residence.

| Table 4
| Sample distribution according to place of residence

| Place of residence N %

| City 83 27.2
| Village 201 65.9
| Camp 21 6.9
| ' Total 305 100

' The number of students in villages was more than the number in
“cities or camps. Villages like to have more children than city dwellers
'and camp residents because they believe the children are a source of

strength for their village, villagers, The feeling of security and safety
'is stronger in villages — They live on their land.
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Instruments :
| .

In this study only one instrument inventory of study habits
related to learning English as a foreign language was used. The
sources from which this inventory was adapted included Al-Busaidi

(1996). Some items were added while other were omitted by the
researcher. It was judged by four specialists at An- Najah National

University An English, Supervisor in Tulkarm district and a "

specialist at Bethlehem University. In this inventory, the subjects
were asked to rate the extent to which the habits apply to them by
using a S-point likert scale:-
'Strongly agree
agree
Neutral
Strongly agree
Disagree
| The inventory had 62 items which were grouped under eleven
Fategories that were meant to facilitate data analysis and discussion.
| The first category examined the learners’ motivation and
attitudes about studying and it had five items.
The second category examined the students’ ability in vocabulary
and words skill and it had seven items. The fourth category examined
the learners’ ability to concentrate and to control their time and it
had eight items. The fifth category examined the availability of study
environment and it had three items. The sixth category examined the
istudy skills and it had ten items. The seventh category examined
memory training and it had five items. The eighth category examined
test preparation and test taking, and it had six items, The ninth
category examined listening and seeing practice and it had four
items. The tenth category examined speaking practice and it had four
items. The eleventh category examined writing practice and it had
three items, After finalizing the English version of the questionnaire,
it was translated into Arabic. The main purpose of the translation
‘was to give students the chance to understand the items correctly and
“‘answering accurately. Perhaps students were unable to understand
iall English items very well so it was distributed by Directorate of
Education in Tulkarm (This inventory is presented in its complete
form in Appendix A page 103 and Appendix B, page 108.
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Validation of the instrument:-

The validation of the instrument was ensured first by drawing
their items from literature pertaining specifically to study habit and
skills in the ESL/EFL context. In addition to that, it was judged by
four specialist from An- Najah National University. One expert was

h‘rom Bethlehem University, in addition to an English supervisor

from Tulkarm District,
i .

ileliability of the Instrument:

|
The reliability of the questionnaire was established

quantitatively through Cronbach’s Alpha Coefficient. The reliability
coefficient yielded by this technique was 0.94, This led us to decide
that the inventory was reliable at an acceptable level.

iProcedure :

‘  The procedure for this study was as follows:

1.A list of study habits was drawn on the basis of: (1)the related

|published material, (2) research literature and suggestions from EFL
‘instructors, and (3) Al- Busaidi’s thesis at Sultan Qboos University.
2.The items in the list were then classified into categories (e.g.
Motivation and attitudes, note taking etc.

3. The items were reviewed by EFL professionals and English
llearning specialists.

4.The questionnaire was translated into to Arabic; and the translated
‘version was checked and validated.

5.The questionnaire was given to the subjects of the study. The

I researcher introduced the questionnaire to subjects and gave them

instructions on how to respond to it.

6. The questionnaire was given to Directorate of Education in
'TulKarm and it was distributed and this was coordinated between
| the researcher and Directorate of Education. It took around 3 weeks
for most students to get the questionnaire and respond it their
| schools and then return it to the for directorate of Educationin
"Tulkarm, and finally to the researcher herself.
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Research Design and Data Analysis:-

l The researcher used a non-experimental research design. The
lata were collected through the questionnaire of study habits
described above, It was analyzed by using the computer. Therefore,
the information in the inventory was coded, and then was entered
‘into computer.

The statistical analyses of the data were carried out by using
computer version of SPSS. The data were analyzed by using the
following statistical techniques:-

1. Descriptive statistics. Means and standard deviations were used to
address, for example, the first questions and hypothesis about the
habits that were most and least common practiced by twelfth graders
learning English in Tulkarm District.

2.0ne-Way Analysis of Variance (ANOVA) technique was applied to
deal with the second question and hypothesis about the extent to
which the study of the learners. Along with ANOVA, the Turkey test
was applied for post-hoc comparisons when the Fratio was to be
significant.

3.T. test technique was used for the comparison of group means, Two
kinds of t- test were applied: the independent group t-test (for the

comparison of males and females) and paired t-test ( for the -

comparison of the same group of subjects on two different variables).

4.Pearson's correlation and multiple regression techniques were used
to determine the degree of the relationship between study habits and
academlc achievement in EFL,

5.There were many problems faced by the researcher, she couldn’t
!get to university because of security siege while she did her search.
Palestinians are getting shot at the road between Tulkarm and
Nablus and Tulkarm and its villages have been sealed tightly and
blocked with huge cement cubes that make it almost impossible to go
through dust-blocks in deeply —dug trenches, and rifts.
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Summary :

The researcher provided a brief idea of the study design and
methodology. The procedure used in investigating the questions of
the study was clearly described, The purposes of the study were
specified. Then the chapter went on to list the questions of the study,
describe the population (and sample) showing the respondent’s

distribution according to their gender, stream, average and place of -

residence. The chapter included also a detailed description of the
design, development and administration of the study instrument,
Finally, the chapter regorted on the validity and reliability
procedures and the statistical analysis of the data gathered for the
purpose of this study.
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Chapter Four

Resu{ts

Pntroduction :

This chapter presents the most common and least common

study Habits practised by twelfth graders learning English in
Tulkarm district, and the effect of demographic variables (gender,
:branch (type), average (mark) and the place of residence on study
habits practiced by twelfth graders learning English in Tulkarm
District.

The results are presented in this chapter. After statistical
analysis, the researcher categorised results in two parts.

Part_One deals with the most common and least common habits
practised by twelfth graders learning English in Tulkarm District .
Part Two deals with following hypotheses :

1.Hypothesis number one ( study habits and gender).

2. Hypothesis number two ( study habits and type).

3. Hypothesis number three ( study habits and average).

4. Hypothesis number four ( study habits and place of residence).

Part one :-Results related to the first question: What are the most
common and least common study habits practised by twelfth graders
learning English in Tulkarm District?

‘ To answer the gquestion, means and percentage of each item,
'domains were used as in Table 5-18,

For data analysis, the researcher used the following percentages:-
'80% and more is very high degree of study habits,

70% -79.9% is high degree of study habits.

160%-69.9% is moderate degree of study habits.

50%-59.9% is low degree of study habits.

less than 50% is very low degree of study habits.

30
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In the following part, the researcher presents each domain of study
hablts and their means and percentages.

1.Motivation and attitudes towards studying domain :-

Table 5
Means and percentages of motivation and attitudes towards studylng
(liomam
No Items Mean Y% Degree
1 |I make full effort needed to passthe| 3.99 79.8 High
course even if a subject is boring
2 |I'm not discouraged about how much1| 3.03 60.6 | Moderate
have to learn and how long it is going
to take me. :
3 (I want to be a successful language| 4.18 | 83.6 | Very high
' ‘ learner.
4 |I am prepared and I participate in class | 3.55 71 High
| | discussions. '
5 | I am interested in learning English. 3.80 76 High
Total score of motivation and attitudes 3.71 74.2 High

towards studying.

The results of Table 5

5 show the most common and least common
study habits practised by twelfth graders learning English in

Tulkarm district on item no 3where the percent of response was
83.6%, and high on items 1,4 and 5 where the range of response was
befween 71% - 79.8% and moderate on item 2 where the percentage
of response was 60.6%. For total score of motivation and attitude
towards studying, the degree was high were the percentage of

response was 74.2%.
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\ :
2-Vocabulary and word skills domain :-

| Table 6

Means and percentages of vocabulary and word skills domain

No Items ' Mean | % Degree

I know how to use prefixes, suffixes, and
6 |roots to improve my learning of new | 3.07 | 61.4 | Moderate
| words.

' | T know how to use the dictionary for 3.40 68

L. Moderate
pronunciation words.

| |I am able to guess the meaning of an
8 |unfamiliar word by looking at the rest of | 3.36 | 67.2 | Moderate
| | the sentence.

- | I know how to use the English —English
9 | dictionary to learn the meaning of| 3.53 [ 70.6 High
unknown words.

I use the English —Arabic dictionary

10 . 3.29 | 65.8 | Moderate
. { only if necessary.
| T put new words in sentences and write
lll them in a notebook and I review them| 2.73 | 54.6 Low
| regularly.
, |1 record new words on cassettes and
12 listen to them regularly. 137 | 274 | Very low
T(I)tal score of vocabulary and work skills 2.96 R low
domain. : 59.2

! The result of Table 6 show high degree on item no 9, where the
|percentage, of response was 70.6, and moderate on items 6,7,8 and 10
‘where the range of responses was between 61.4%-68% and low on
item 11, where the percentage of response was 54.6, and very low on
‘item 12, where the percentage of response was 27.4,
| .
For the total score of vocabulary and word skills domain the
| degree was low where the percentage of response was 59.2%.
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\
|
3.Taking and studying lesson notes domain:-

Table 7

Means and percentages of taking and studying lesson notes domain

No

Items Mean %o Degree
13 I pave no trouble deciding what to 3.48 69.6 | Moderate
" { write down when ] take lesson notes. . :
R . -
14 I don’t miss any important points the 3.58 1.6 High
teacher is making.
|1 go over my notes after class to fill
15 missing points and make them easy to| 2.94 | 58.8 Low
.| understand.
16 I have an effective way of studying the 3.27 65.4 | Moderate
.| notes for a test.
" | I organize my notes while I am writing,
17 | so they are often easy to understand | 3.53 70.6 High
" | later.
18 I review my lesson notes from that day 3.00 60 | Moderate
" | before I go to bed.
16 I unc.lerstantil hﬁow the tea(':her 3.53 70.6 High
emphasizes main points when teaching.
TPtal score of taking and studying lesson 3.33 66.6 | Moderate

notes.

between 60%-69.6%

The result of Table 7 show high degree on items 14,17, and 19,
where the range of responses was between (70.6%-71.6%), and
moderate on items 13,16 and 18 where the range of responses was

58.8%.

and low on item 15 where the percentage was

For the total score of taking and studying lesson notes, the
idegree was moderate, where the percentage of response was 66.6%.
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4-Time Management and concentration domain:-

Table 8

Means and percentages of time control and concentration domain:-

No Items Mean | % Degree
20 1 have enough time to study my English 3.13 62.6 | Moderate |.
course materials. :
21 | I have a schedule of regular study hours. 2.76 55.2 Low
I make up a list of studying activities I
| 2 need to do in a given day or week. 3.02 60.4 | Moderate
I write down test dates and paper
23 | deadlines in a place where I will see them | 3.29 65.8 | Moderate
every day.
I schedule my study time each week and
24 plan to do nothing else during that time. 2.73 546 low
I divide my study time among all of my
25 | English language courses according tomy | 3.08 61.6 | Moderate
assignments.
I try to keep my full concentration on | - .
26 | what I am studying at that time, ‘ 3.76 73.2 High
I won’t let myself be distracted by almost .
27 anything when I study. 3.52 704 High
Total score of time control and concentration 3.16 63.2 | Moderate

' domain, the degree was mo

| was 63.2%.
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The results of Table 8 show high degree on items 26 and 27
 where the percentage of responses was between 70.4% and 75.2%
" and moderate on items 20,22,23 and 25 where the range of responses
| are between 60.4%-65.8%, and low on items, 21 and 24 where the
percentage of responses was between 54.6%- 55.2%.

For the total score of time management and concentration
derate, where the percentage of response
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o
5- Environment domqin:-

| Table 9

Means and percentages of environment domain :-

No Items Mean | % Degree

1 have a particular place where I always 4.08 $1.6 | Very high

285 study.

I wusually have with me the pencils,
29 | papers, and English books which I need, | 4.32 86.4 | Very high

when I sit down to study.

I try to rest and be alert when studymg 4.18 83.6 | Very high

30 my English material.

Total score of environment 4.19 | 83.8 | Very high

The result of Table 9 show v. high on all items in this domain
28, 29 and 30, where the range of responses was between 81.6%-
86.4%. For the total score of environment domain, the degree was
very high, where the percentage of response was 83.8%.
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|

i

‘ .
I6-Basic skills domain:-
‘ Table 10
Means and percentages of basic skill domain :

No Items Mean | % | Degree
| I know how to skim-read an English
{ 3t textbook chapter effectively 3.39 67.8 | Moderate
[ | try to figure out what’s important for me .
| 32 to learn when reading the chapter. 3.54 708 High
33 I know what kind of English words are 3.22 64.4 | Moderate

used to single important facts or ideas.

; I begin my study of a new English chapter :
| 34 | by quickly previewing the whole chapter | 3.12 62.4 | Moderate
| to see what it is about . :

| 1 make use of headings and subheadings
| 35 when I read English textbooks. 3.44 | 68.8 | Moderate

I try to capture the overall idea, to
36 | understand the big picture when Istudy | 3.39 67.8 | Moderate
| my English textbooks.

| I try to relate what the author of the
37 | textbook is saying to what I already know | 3.41 62.8 | Moderate
when I study an English textbook

| .
I read each assigned chapter from 3.63 72.6 high

| 38 beginning to end.

| 39 | review by reading the English chapter 3.21 64.2 | Moderate
| over again.

a0 1 Cf)llect n.laterlalls written in English and 2.72 54.4 Low

; .| which are interesting to me to read.

| Total score of basic skills 3.31 66.2 | Moderate

. | The results of Table 10 show high degree on item 32 and 38

' where the range of responses was between 70.89% - 72.6%, and
moderate on items 31, 33,34,35,36,37 and 39 the range of responses
was between 62.4%-68.8%, and low on domain 40, where the
percentage of response was 54.4%. For the total score of basic skills
| domain, the degree was moderate, where the percentage of response

| was 66.2%.
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7- Memory training domain:-

Means and percentages of memory training domain:

Table 11

No Items Mean | % | Degree
| I I use some “memory techniques” that will .
{ 41 help me remember English material. 3.50 70 high
‘ I know how to study and remember a
| 42 large amount of English material for a | 3.28 65.6 | moderate
test.
| Each day I review some of the English
43 material I studied the previous day . 2.83 _ 56.6 Low
|
‘ I summarize the material from an English
44 | text and English lessons that I need to | 3.27 65.4 | Moderate
remember for a test.
‘ I try to relate the English material that I
| 45 | am learning now to whatI havelearned | 3.26 65.2 | Moderate
earlier.
| Total score of memory training 3.23 64.6 | Moderate

|percentage of response was 64.6%.
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The results of Table 11 show high on item 41 where the
Ipercentage of response was 70% and moderate on items 42,44 and 45
where the range of responses was between 65.2% - 65.6%, and low
‘on item 43 where the percentage of responses was 56.6%.For the total
score of memory training, the degree was moderate where the
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|8-Te:st preparation and test taking domain:-

Table 12

Means and percentages of test preparation and test taking domain:-

No Items Mean! % | Degree

I make a ¢areful and organized review

before an English language test . 3.70 | 74 High

| 46

I am sure what is important enough to
47 |study when I prepare for an English| 3.63 | 72.6 High
Ianguage test. '

I try to predict what will be included while

‘ 48 studying for an English language test. 3.57 | 714 High
| 49 i} knf;w how to go about preparing for an 315 63 | Moderate
! nglish essay test.

50 I have the ability to organize my thoughts 3.09 | 61.8 | Moderate

when I write an English essay answer.

1 know how to take English language true
|| 51 | false or multiple choice testsevenifldo | 3.45 69 | Moderate
not know all the information.

‘ Total score of test preparation and test taking 3.43 | 68.6 | Moderate

| The results of Table 12 show a high degree on items 46,47 and
78, where the range of responses was between 71, 4% -74%), and
moderate on items 49,50, and 51, where the range of responses was
!between 61.8%-69%. For the total score of test preparation and test
taking, the degree was moderate, where the percentage of response
was 68.6%.
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|
9-Listening and viewing practice domain :-

Means and percentages of listening and viewing practise domain:-

Table 13

1 No Items Mean | % | Degree

| 52 | Ilisten to audiocassettes in English. 2.21 44.2 | Very low
|83 }Engl;f:ﬁ“ to radio programs in| ;55 | oo | Noderate
| 54 | Iwatch TV programs in English . 2.72 34.4 Low
| 55 | I watch English movies on video. 3.14 62.8 | Moderate
‘ Total score of listening and viewing practise 1 2.61 52.2 Low

| The results of Table 13 show moderate degree on items S3 and
55, where the percent of responses was between 62.8%-67% and low
on item 54, where the percent of response was 54.4% and very low on
item 52, where the percentage of response was 44.2%. For the total
score of listening and viewing practice, the degree was low, where the
!percent of response was 52.2%.

39

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



10-Speaking Practice domain:-

Table 14

Means and percentages of speaking practice domain:-

No Items Mean | % | Degree

56 I prepare myself for different situations by 311 62.2 | Moderate
rehearsing.

}57 I try to avosd using words or phrases that I 3.19 63.8 | Moderate
know are a big problem for me.

58 I use a .dlctlonary to help myself with 2.79 55.8 Low

| pronunciation and stress. .

I use materials like poetry and plays that 1

58 | can read aloud to practise my pronunciation, | 2.61 52.2 low

: stress and rhythm.

Total score of speaking practise 2.92 54.4 Low

The results of Table 14 show a moderate degree on items 56
and 57, where the percentage of response was between 62.2%-63.8%
and low on items 58 and 59 where the percentage of responses was
between 52.2% - 55.8 %. For the total score of speaking practice, the

degree was low where are the percentage of response was 54.4%.
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11-‘Vriting practise domain :-

Table 15

Means and percentages of writing practice domain:-

No Items Mean | % | Degree

60 I try t‘f 'learn the rules of writing English 3.60 7 High
composition . .

61 I keep copies of everything I write in English 3.17 | 63.4 | Moderate
to use as a reference.

‘ I rewrite my writing assignments after
62 having the feedback from the teacher. 2.73 | 546 Low
Total score of speaking practise 3.17 | 63.4 | Moderate

The results of Table 15 show high on- items 60, where the
[ercentage of response was 72% and moderate on ifem 61 where the
percentage of response was 63.4% and low on item 62, where the

the degree was low where was the percent of response was 63.4%.

percentage of response 54.6%. For the total score of writing practice,
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Table 16
i
| :
- Ranks of domains and total score of study habits practised by
twelfth graders learning English in Tulkarm District:-

Domain Mean | % Degree | Rank
| Motivation & attitude towards 3.71 74.2 High 1
' studying ‘ '
Vocabulary and word skills 2.96 592 Low 9
Taking and studying lesson notes 3.33 66.6 | Moderate 3
i Time management & concentration | 3.16 | 63.2 | Moderate 8
Environment 3.19 | 63.8 | Moderate 6
Basic skills 3.31 | 66.2 | Moderate 4
Memory training 3.27 | 64.6 | Moderate 5
? Test preparation and test taking 3.43 | 68.6 | Moderate 2
Listening and viewing practise 2.61 52.2 Low 11
| Speaking practise 2.92 | 58.4 Low 10
Writing practise 3.17 | 63.4 | Moderate 7
Total score 3.27 | 65.4 | Moderate

Sum of domains:-
| ,
L] The results of Table 16 show a high degree on domain of

otivation and attitudes towards studying where the percentage of
response was 74.2%, and moderate on domains (Taking and studying
lesson notes- Time control and concentration-environment — basic
skills, memory training — Test preparation and test taking and
writing practise), where the range of responses was between (63.2% -
68.6%, and low on domains: vocabulary and words skills — Listening
and viewing practise and speaking practise, where the range of
responses was between 52,2%-59.5 and 65.4 for the total score of the
most common and least study habits practised by twelfth graders
learning English in Tulkarm District.

; Furthermore, the results indicated that the ranks of domains
| were as follows:-
First rank: Motivation and attitudes towards studying domain
(64.2%).
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Second rank: Test preparation test taking domain (68.6%).
Third rank: Taking and studying lesson notes domain (66.6%).
Fourth rank: Basic skills domain (66.2%).

Fifth rank: Memory training domain (64.6%)

Sixth rank: Environment domain (63.8%).

Seventh rank: Writing practice domain (63.4%).

Eighth rank: Time management domain (63.2%).

Ninth rank: Vocabulary and words skills domain (§9.2%).
‘Tenth rank: speaking practise domain (58.4%). |
'Eleventh rank: Listening and viewing practice domain (52.2%).

To determine if there was a significant difference among the most
common and least common study habits domains, Repeated
(MANOVA), using Wilks’ Lambda test, was used as in Table 17.

Table 17

Results of Wilks’ Lambda test for the differences among the most
common and least common study habits domain.

Wilks’ Lambda (F) Hypothesis | Error (DF) | Sig
Value Value DF
0.27 79.78 10 295 0.000

*Significant at ( «=0.05)

The results of Table 17 show that there was a significant
difference at (x=0.05) among most common and least common study

habits domains.
To determine between which domains the difference was

found, Sidak pairwise comparisons test was conducted Table 18.
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;’The results of Table 18 show the following :-

!I-There were significant differences at (¢=0.05) in the most common
and least common study habits domains and these were between:
*Motivation and attitudes towards studying and vocabulary and
words skills domains in favor of motivation and attitudes towards
studying.

*Motivation and attitudes towards studying and taking and studying_

lessonnotes domains in favor of motivation and attitudes about
studymg

‘*Motlvatlon and attitudes towards studying and time control and
concentration domains in favor of motivation and attitudes about
studying.

“Motivation and attitudes towards studying and environment
domains in favor of environment.

‘*Motxvatlon and attitudes towards studying and basic skills domains
in favor of motivation and attitudes about studying,
[*Motivation and attitudes towards studying and memory training
‘domains in favor of motivation and attitudes towards studying.
\* Motivation and attitudes towards studying and test preparation
and test taking domains in favor of motivation and attitudes towards
|studying.

* Motivation and attitudes towards studying and listening and
‘vnewmg practice domains in favor of motivation and attitudes
‘towards studying.
ldomains in favor of motivation and attitudes towards studyin.
* Motivation and attitudes towards studying and writing practice
‘domams in favor of motivation and attitudes towards studyin.
*Yocabulary and words skills and studying lessonnotes domains in

‘favor of taking and studying lesson notes.

*Yocabulary and words skills and time control and concentration
‘domams in favor of time control and concentration.

*Vocabulary and words skills and environment domains in favor of
i environment,

*Vocabulary and words skills and basic skills domains in favor of
| basic skills.
‘*Vocabulary and words skills and memory training domains in favor
| of memory training.
"*Vocabulary and words skills and test preparation and test taking in
‘ favor of test preparation and test taking.

*Vocabulary and words skills and listening and viewing practice
| domains in favor of vocabulary and words skills.

45

* Motivation and attitudes about studying and speaking practice i
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| _
*Vocabulary and words skills and writing practice domains in favor
of writing practise.

. Taking and studying lessonnotes and tfime control and
concentration domains in favor of taking and studying lessonnotes.

1* Taking and studying lessonnotes and environment domains in favor
of environment,

* Taking and studying lesson notes and listening and viewing practlce'

domains in favor of talking and studying lesson notes.
*Taking and studying lesson notes and speaking practice domains in
‘favor of taking and studying lesson notes.

* Time control and concentration and environment domains in favor
of environment. o |

* Time control and concentration and test preparation and test
'taking in favor of test preparation and test taking.

'* Time control and concentration and listening and viewing practice
.domains in favor of time control and concentration.

* Time control and concentration and speaking practice domains in
‘favor of time control and concentration.

|

| ] . . .. .
*Environment and basic skills domains in favor of environment.

| *Environment and memory training domains in favor of N

| environment.
*Envnronment and test preparation and taking domains in favor of
env1r0nment
' *Environment and listening and viewing practice in favor of
| environment.
i * Environment and speaking domains in favor of environment..
*Environment and writing practice domains in favor of environment.
|

| *Basic skills and test preparation and test taking in favor of test
| preparation.

- *Basic skills and llstenmg and viewing practice domains in favor of
| basic skills.

| *Basic skills and speaking practice domains in favor of basic skills.

*Memory training and test preparation and test taking in favor of
| test preparation and test taking.

| *Memory training and listening and viewing practice domains in
favor of memory Training.

46

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



|

|

J"Memory training and speaking practise domains in favor of
memory training.

*Test preparation and test taking and listening and viewing practice
domains in favor of test preparation and taking,

‘% Test preparation and speaking practice domains in favor of test
preparation and taking.

* Test preparation and writing practice domains in favor of test

preparatlon and test taking.

| Listening and viewing practice and Speaking practise domains in
favor of speaking Practice. |

* Listening and viewing practice and writing practise domains in
favor of Writing Practise.

“Speaking practise and writing practise domains in favor of writing
practice. ,
|
2-There are no significant differences at (x=0.05) in the most
'common and least common study habits between the following
domains.

*Vocabulary and words skills and speaking practise domains,
|*Taking and studying lessonnotes and basic skills domains.

*Taking and studying lessonnotes and memory training domains.
""Takmg and studying lesson notes and test preparation and test
taking domains.

*Taking and studying lesson notes and writing practice domains.
‘*Tlme management and concentration and memory training
| domains.

*Time management and concentration and writing practice domains.
| *Basic skills and memory training domains.

*Basic skills and writing practice domains.
| “Memory training and writing skills domains.
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Such results are clear in figure (1)
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Figure 1 means of study habits domains
Means for the most common and least common study habits among

| the different domains:

1.Motivation and attitudes towards studying
2.Vocabulary and words skills
3.Taking and studying lesson notes

4. Time management and concentration
5.Environment

6.Basic skills

7.Memory training ,

8.Test preparation and test takin
9.Listening and viewing practise
10.Speaking practice

11.Writing practice

Figure 1 above shows the following:-

*The fifth domain occupied the first rank of study habits.

*The first domain occupied the second rank of study habits.

*The eighth domain occupied the third rank of study habits.

*The third and the sixth domains occupied the fourth rank of study
habits.

*The fourth, the seventh and the eleventh domains occupied the fifth
rank of study habits.

*The tenth domain occupied the seventh rank of study habits.

' *The ninth domain occupied the eighth rank of study habits.
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Part Two “Result related to the second question and hypothesis:-

A : Results related to the following :-

1 Second question: Is there a significant difference at (a—O 05) in

study habits practiced by twelfth graders learning English in

Tulkarm District due to gender?

2-First hypothesis: There is no significant difference at (a=0.05) in

itudy habits practised by Twelfth Graders learning English in
ulkarm District due to gender?

 For answering this question and test this hypothesis, Independent t-

test was used as in Table 19.

|

: Table 19

| Results of Independent t-test for the difference in study habits
practised by twelfth graders learning Engllsh in Tulkarm District
due to gender variable.

f Domain Male Female
| M |SD| M | sp | » |58

Motivation and attitudes towards | 3.63 | 0.67 | 3.76 0.71 1.51 0.13
studying

Vocabulary and words skills 3.05 10,72 | 290 0.59 1.93 0.05

ITaking and studying lessonnotes 341 | 075 | 3.27 | 0.76 1.59 0.11

Time control and concentration 332 | 064 | 3.05 0.76 3.18 | 0.00 *

'Environment 4.14 | 0.78 | 4.22 0.84 0.92 0.35
Basic skills 3.41 ;{ 0.70 | 3.23 0.78 206 | 0.03* |
iMemory raining 3.40 | 0.71 { 3.10 0.81 3.35 ] 0.00 *
‘Test preparation and test taking | 3.48 [0.83 { 3.39 | 0.80 | 0.95 | 0.34
Listening and viewing practice 2,91 | 1,12 | 240 | 0,87 | 4.41 | 0.00
‘Speaking practice 3.05 | 090 { 2.82 | 0.74 2,39 | 0.01*
Writing practice 3.29 {099 3.07 | 0.98 1.87 0.06
To TSCOR of study habits 3.37 | 055 3.20 | 055 | 2.62 | 0.00*

*Significant at («=0.05) critical t (1.96)

] The results of Table 19 show that there were no significant
differences at (o =0.05) in study habits practised by twelfth graders
\learnmg English in Tulkarm District on Motivation and attitudes
towards studying, vocabulary and words skills, taking and test
| studying, and writing practice due to gender. The computed f-test
values on these domains were 1,51,1.93,1.59, 0.92, 0.95 and 1.87.
‘ These values were lower than critical t 1.96, while the results revealed
also significant differences at («=0.05) Study habits practised twelfth
| graders learning English in Tulkarm District on time control and
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‘concentration —basic skills memory training ,listening and viewing

practice, speaking practice and total score of study habits )between
ales and females in favor of male students. The computed t-test

values on these domains were 3.18,2.06,3.35,4.41,2.39, and 2.62.

|

B: Results related to the following :

1-second question :Is there a significant difference at (x=0.05)in

study habits practised by twelfth graders’ learnmg English in

Tulkarm District due to type (branch)?

2-Second hypothesis: There is no significant difference at (c=0.05) in

study habits practised by twelfth graders’ learning English in

'Tulkarm District due to type (branch).

To answer this question and test this hypothesis, Independent t-test

was used Table 20.

| Table 20

| Result of Independent t-test for the differences in study habits
|practised by twelfth graders learning English in Tulkarm District
‘due to type variable.

Domam Literary Scientific

| M [ sSD | M| sp | T |58
Motivation and attitudes towards | 3.73 | 0.72 | 3.68 | 0.67 |0.65 | 0.51

!stu'dying

Vocabulary and words skills 292 | 0.67 [3.01 ] 0.62 |1.21 |0.22

Taking and studying lesson notes 338 | 071 | 3.25({ 0.82 |1.49 |0.13

[Time control and concentration 3.29 ( 071 | 299 | 0.71 | 3.60 | 0.00"
Environment 422 | 0.80 | 4.15 ) 0.84 |0.79 | 0.42

‘Basic skills 330 ] 077 {1331 ] 0.73 |0.12 | 0,90

‘Memory training 319 | 0.84 [3.27 ) 0.70 |0.84 | 0.39

Test preparation and test taking 3.43 | 087 [342 | 0.72 [0.17 | 0.86

'Listening and viewing practice 249 | 1.00 | 2,76 | 1.00 |2.30 | 0.02"
Speaking practice 2.87 1 0799 | 2,99 | 0.84 |1.26 | 0.20

Writing practice 3.25 | 048 |3.05| 099 |1.73 | 0.08

Total SCOR of study habits 3.28 | 0.55 | 3.26 | 0.5 |0.28 | 0.77

N *Significant at (o=0.05) critical at (1.96)

| The results of Table 20 showed that there were no significant
| differences at (a—O 05) in study habits practised by twelfth graders
learnmg English in Tulkarm District on (motivation and attitudes
" about studying, vocabulary and words skills, taking and study lesson,
| environment, basic skills, memory training, test preparation and test
, taking, speaking practice, writing practice and total score) due to
type (branch).The computed t-test values on these domain were
|

| 50

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



065121149079012084017126173 and 0.28. These values
were lower than critical t (1.96),However, results revealed significant
differences at (0=0.05) in study habits practised by twelfth graders
learning English in Tulkarm District on time confrol and
concentration, and listening and viewing practise between literary
and scientific streams. The results of time control and concentration
llomam is favor of literary while the results of listening and viewing

practlse domain were in favor of scientific stream. The computed t-

test values on these domains were 3.60 and 2.30

\ ,
C: Result related to the following :

1-Second question :Is there a significant difference at (0=0.05) in
study habits practised by twelfth ganders’ learning English in
Tulkarm District due to average? N

2-Third hypothesis :There is no significant difference at (a=0. 05) in
Study Habits practised by twelfth graders learning English in
Tulkarm District due to average.

'To answer this question and testing this hypothesis, O-W one way
ANOVYA was used, Table 21 shows means of domains and total score,
while Table 21 shows the results of ANOVA test.

Table 21
| Means of domains and total score according to average:
L ¢)
Domains 0%and | g5 g9 | 7079 | LSS than
more 70%
Motivation & flttltude, 4.12 3.82 3.47 3.37
towards studying
Vocabulary and words skills 3.30 2.93 2.85 2.76
| I:tl:sng and studying lesson 3.77 3.36 3.18 2.96
| Time control & concentration 3.35 3.13 3.09 3.08
| Environment 4.48 4.35 4.01 3.84
- | Basic skills 3.78 3.34 3.07 3.01
Memory training - 3.64 3.22 3.11 2.90
| Test preparation and test 3.91 3.46 3.20 3.13
Listening and viewing practice 2.77 2.57 2.56 2.54
i| Speaking practice 3.04 3.01 2.76 2,85
| Writing practice 3.37 3.16 3.06 3.05
[ Total score of study habits 3.59 3.30 3.12 3.04
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The results in Table 21 above indicated:

1-On motivation and attitudes towards studying domain, the first
rank was occupied by holder of an average of 90% and more with a
mean of 4.12 degrees, the second rank was occupied by an average
80-89 with a mean of 3.82 degrees, then followed by an average of 70-
79 with a mean of 3.47 degrees, and finally came an average of less
t‘han 70% with a mean 3.37% degrees.

2-On vocabulary and word skills domain, the first rank was occupied '

by an average of 90% and more with a mean of 3.30 degrees; the
second rank was occupied by an average of 80-89 with a mean of
2.93 then followed by an average 70-79 with a mean of 2.85 degrees
and finally came an average of less than 70% with a mean of 2.76
degrees.

3-On taking and studying lessonnotes domain, the first rank was
occupied by an average of 90% and more with a mean of 3.77
degrees; the second rank was occupied by an average 80-89 witha
'mean of 3.36 degrees, followed by an average of 70-79 with a mean of
3.18 degrees and finaly came an average of less than 70% with a

‘mean of 2.96.
|

‘4-On time control and concentration degrees domain, the first rank
was occupied by an average of 90% and more with a mean (3.35),

|the second rank was occupied by an average of 80-89 with a mean of

‘3.13 degrees, followed by an average of 70-79 with a mean of 3.09
'degrees, and finally came an average of less than 70 with a mean of

| 3.08 degrees.

‘: 5-On environment domain, the first rank was occupied by an average
of 90% and more with a mean of 4.48 degrees; the second rank was
“occupied by an average of 80-89 with a mean of 4.35 followed by an
| average with a mean of 4.01 degrees and finally came an average of
- less than 70% with a mean of 3.84 degrees.

| 6-On basic skills domain the first rank was occupied by an average
- 90% and more with a mean of 3.78 degrees; the second rank was
| occupied by an average 80-89% with a mean of 3.34 followed by an
| average of 70-79% a mean of 3.07 degrees and finally came an
- average of less than 70% with a mean of 3.01 degrees.

|
7-On memory training domain, the first rank was occupied by an
average of 90% and more with a mean of 3,64 the second rank was
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i
occupied by an average 80-89 with a mean of 3.22 degrees, followed
by an average of 70%-79% with a mean of 3.11 degrees and finally

came an average of less than 70% with a mean of 2.90 degrees.

i
8-On test preparation and test taking domain the first rank was
occupied by 90% and more with a mean of 3.91 degrees, the second
rank was occupied by 80-89% and with a mean of 3.46 degrees,

followed by 70-79% with a mean of 3.20 degrees and finally came an

z'werage of less than 70% with a mean of 3.13 degrees.

9-On listening and viewing practise domain, the first rank was
occupied by an average of 90% and more, the second rank was
occupied by an average of 80-89% with a mean of 2.57 degrees,
followed by 70-79% with a mean of 2.56 degrees and finally came an
flverage of less than 70% with a mean of 254 degrees.

10 On speaking practise domain, the first rank was occupied by an
'werage 90% and more with 2a mean of 3.04 degree, the second rank
was occupied by an average 80-89% with a mean of 3.01 degree,
hen followed by an average of less than 70% with a mean of 2.85
degrees and finaly came an average less than 70% -79% with a mean
of 2.76 degrees.

\11 On writing practise domain, the first rank was occupied by an

average 90% and more with a mean of 3.37 degree the second rank

was occupied by an average of 80-89% with a mean of 3.16 degree,
followed by an average of 70-79% with a mean of 3.06 degree and
‘finally came an average of less than an 70% with a mean of 3.05
degrees.

'12-On total score the first rank was occupied by an average of 90%
and more with a mean of 3.59 degree, the second rank was occupied
‘by 80-89% with a mean of 3.30 degree, then followed by an average
of 70-79% with a mean of 3.120 degree, and finally came an average
lof less than 70% with a mean of 3.04 degrees.
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according to average variable:-

| Table 22
Results of One — Way ANOVA for the differences in study habits
practised by twelfth graders learning English in Tulkarm District

Dlomain Source of variance ssquun;rzg df slgqej:r F Sig
Motivation and Between groups 23,73 3 7.91
attitude about Within groups 126.07 | 301 | 0.419 | 188 0.00°
studying Total 149.810 | 304
i " Between groups 11.25 3 3.751
Vocabulary and |y, ggroupI; 11824 | 301 | 0393 | 9.54 | 0.00°
words skills
| Total © 129.50 | 304
Taking and Between groups 22.9 3 | 759
Studying lesson Within groups 154.62 | 301 | 0.51 1478 | 0.00°
‘notes Total 177.41 | 304
Time control Between groups 222 : 107 .
. and Within Total 158.72 | 301 | 0.72 2.03 0.00
concentration 161.94 304
| Between groups 17.86 3 3.93
Environment Within groups 188.16 | 301 | 0.62 9.52 0.00°
| Total 304
Between groups 25.30 3 8.43
Basic Skills Within groups 147.85 | 301 | 0.491 17.17 0.00"
| Total 173.15 | 304 )
Memory Bet.we.en groups 18,72 3 6.24 .
training Within groups 170.96 | 301 | 0.56 10,98 0.00
i Total 189.68 | 304
Testl preparation Between groups 25.36 > 8.45 .
and taking within Groups 177.62 | 301 | 0.590 14,32 0.00
i Total 202,99 | 304
Liétening and Befw?en groups 2.48 3 0.82
viewing practise Within Groups 308.23 | 301 [ 1.02 0.80 0.49
! Total 310.71 | 304
épeaking Between groups 4,17 3 1.39
i . Within Groups 200.28 | 301 | 0.66 2.09 0.10
[practice Total 204.46_| 304
! Between groups 4.56 3 1.52 1.56 0.19
Writing practice Within Groups 293,23 | 301 | 0.974
Total 297.80 | 304
| Between groups 11.91 3 | 3.97 14.40 | 0.00°
Total score Within Groups 83.00 301 | 0.27
| Total 94.92 304
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, The results of Table 22 show that there were no significant
lifferences at (o= 0.05) on time control and concentration, listening
and viewing practice, speaking practice, and writing domains of
study habits practised by twelfth graders learning English in
Tulkarm District due to average variable. However, the results were
significant at ( o= 0.05) on motivation and attitudes towards studying

vocabulary and words skills, taking and studying lessonnotes, .

envnronment basic skills, memory training, test preparation and test
takmg and total score according to the average variable. To
determine between whom differences were found Scheffe’s post-hoc
‘test was conducted in the followmg Tables 23, 24, 25, 26, 27, 28, 29,
and 30.
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Table 23

gcheffe’s post- hoc test for the differences in study habits practised
by twelfth graders learning English in Tulkarm District for
motivation and attitudes towards studying domain  according to
average.

il Average 90;{‘;::‘1 80-89.9 | 70-79.9 Les’;gha“

| 90% and more X 0.30° 0.64 0.75"

| 80-89.9 X 0347 | 044
70-79.9 X 0.10

! Less than 70 X

* Significant at (o =0.05)

‘The results of Table 23 show the following:-
1-There were significant differences at ( o = 0.05) in motivation and
Iattitudes towards studying domain between

¢ 90% and more and 80-89.9%, 70-79.9% and less than 70%
in favor of 90% and more.

¢ 80-89.9 and 70-79.9, and less than 70% in favor of 80-

| 89.9%.

2-There were no significant at (o =0.05) in motivation and attitudes

towards studying between:-

e 70-79.9 and less than 70%.
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Scheffe’s post- hoc test for the differences in study habits practised
by twelfth graders learning English in Tulkarm District for

Table 24

{'ocabulary and words skills domain according to average.

l 90% and Less
| | Average | 80-89.9 | 70-79.9 | T
907 and X 037" | 045" | 0.53°
more
80-89.9 X 0.07 | 0.16
70-79.9 X 0.08
Less than 70 X
* Significant at (a =0.05)

The results of Table 24 show the following:-

1-There were significant differences at (o = 0.05) in vocabulary and
iwords skills domain between

¢ 90% and more and (80-89.9%), 70-79.9% and less than
| 70% in favor of 90% and more.

words skills between:-

e 80-89.9 and 70-79.9, and less than 70% in favor of 80-
89.9%.
¢ 70-79.9% and less than 70%.

-7

2-There are no significant differences at (o =0.05) in vocabulary and
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| Table 25

gcheffe’s post- hoc test for the differences in study habits practised
by twelfth graders learning English in Tulkarm District on variable
taking and studying lesson otes domain according to average.

| Average 90:?:) f:d 80-89.9 | ‘70_79'9 Lesi 5han

! 90% and more X 0.40" 058" 50"
80-89.9 X 0.17 0.40"
70-79.9 \ X 2

| Less than 70 : | <

|* Significant at (o =0.05)
‘The results of Table 25 show the following:-
1-There were significant differences at (o« = 0.05) on taking and

|studying lesson notes domain between

¢ 90% and more and (80-89.9%), 70-79.9% and less than
- 70%) in favor of 90% and more.
i » 80-89.9 and less than 70% in favor 80-89.9%.
!
2-There were no significant differences at (o =0.05) on taking and
studying lesson notes between:-

| e 80-89.9% and 70-79.9,
e 70-79.9% and less than 70%.
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Table ( 26)

Scheffe’s post-hoc test for the differences in study habits practised by
twelfth grades’ Iearning English in Tulkarm District on environment
domain according to average.

| - .

| Average 20 /‘; f:d 80-89.9 | 70-79.9 | Less than 70

| - '
0 * L] [ ]

90% and X 0.12 0.46 0.63

more

| 80-89.9 X 0.34 " 0.51°

1 70-79.9 X 0.16

! Less than 70 X

* Significant at (o =0.05)

‘The results of Table 26 show the following :-
‘1) There were significant differences at (a=0.05) on environment

|domain between :-
*90% and more and 70-79.9% and less 70% in favor of 90%

i and more.

|
'2)There were no significant differences at («=0.05) on environment
' domain between:
| *90% and more and 80-89.9.

*70-79.9 and less than 70.
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Table 27

Scheffe’s post —hoc test for the differences in study habits practised
Py twelfth graders learning English in Tulkarm District on basic
skills domain according to average.

| Average | 90% and more | 80-89.9 | 70-79.9 | 1S3 fhan
90% and more X 0.44° 0.71" 0.77 "

- 80-89.9 X 0.27 0.33"

C70-79.9 X 5.65

. Less than 70 \ X

* Significant at (o =0.05)

Ll'he results of Table 27 show the following:-

1)There are significant differences at (¢=0.05) on basic skills domain
between:-

*90% and more and 80-89.9%, 70-79.9%, and less than 70%

in favor of 90% and more.
*80-89.9% and less than 70% in favor of 80-89.9%.

domain between.
*80-89.9% and 70-79.9%.
*70-79.9 and less than 70.
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‘.
| - Table 28

gcheffe’s post —hoc test for the differences in study habits practised
by twelfth graders learning English in Tulkarm District on memory
training domain according to average.

Average | 90% and more | 80-89.9 | 70-79.9 | Less than 70
190% and more X 0.42 0.53" 0.73
. 80-89.9 X 0.11 0.31
~70-79.9 | X 0.20
" Less than 70 : X

* Significant at (o =0.05)

‘The results of Table 28 show the following:-

|1)There are significant differences at («=0.05) on memory training

‘domain between:-
*90% and more and 80-89.9%, 70-79.9%, and less than 70%
in favor of 90% and more.

2)There were no significant differences at (x=0.05) on basic skill
domain between.

| *80-89.9% and 70-79.9% and less than 70%.

| *70-79.9 and less than 70.
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Table 29

Scheffe’s post —hoc test for the differences in study habits practised
by twelfth grades’ learning English in Tulkarm District on test
preparation and test taking domain according to average.

Average 90% and more | 80-89.9 | 70-79.9 | Less than 70
90% and more X 0.44" | 0.71° 0.78 "
80-89.9 | X 0.26 0.33
70-79.9 ' X 6.92
Less than 70 ) X

* Significant at (o =0.05)

The results of Table 28 show the following:-

1)There were significant differences at («=0.05) between:-

‘ *%90% and more and 80-89.9%, 70-79.9%, and less than 70%
in favor of 90% and more.

2)There were no significant differences at (¢=0.05) on basic skill

‘domain between.
*80-89.9% and 70-79.9% and less than 70%.
*70-79.9 and less than 70.
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Table 30

Scheffe’s post —hoc test for the differences in stlidy habits practised
F)y twelfth grades’ learning English in Tulkarm District on total
score according to average,

| Average 90% and more | 80-89.9 | 70-79.9 | Less than 70
90% and more X 028" | 047" - 0.54° '
. 80-89.9 X 0.18 0.26°
| 70-79.9 | X 0.07

Less than 70 X

* Significant at (a =0.05)

The results of Table 30 show the following:-

[1)There were significant differences at (a=0.05) between:-
*90% and more and 80-89.9%, 70-79.9%, and less than 70%
in favor of 90% and more.

2)There were no significant differences at (¢=0.05) on basic skill
domain between.

*80-89.9% and 70-79.9%.

*70-79.9% and less than 70.

D: Results related to the following :-

1)Second question: Is there a significant difference at (c=0.05)in
study habits practised by twelfth graders’ learning English in
Tulkarm District due to place of residence?

12)Fourth hypothesis: There are no significant differences at («
=0.05) in study habits practised by twelfth graders learning English
'in Tulkarm District due to place of Residence.

For answer this question and testing this hypothesis, One-Way
' ANOVA was used, Table 31 shows means of domains and total score
1while Table 32 shows the results of ANOVA test.

63

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Table 31

I . .
Means of domains and total score according to place of residence:-

| Domain City | Village | Camp
Motivation and attitudes towards studying | 3.75 3.72 3.41
Vocabulary and words skills 2.95 2.95 . 3.08
ETz{king and studying lesson notes 3.40 3.32 3.10
Time control and concentration 3.25 3.12 3.14
Environment | 423 | 420 | 3.93
Basic skills | 330 | 3.31 3.29
Memory training | 3.17 3.24 3.24
Test preparation and test taking | 3.34 3.48 | 3.30
Listening and viewing practice 2.56 2.62 2.63
Speaking practice 2.97 2.85 3.30
Writing practice - 3.20 3.15 3.07
Total score of studying 3.28 3.27 3.23

The results of Table 31 above indicate the following:-

1) In motivation and attitudes towards studying domain the first
rank was occupied by city residents with a mean of 3.75 degrees,
the second rank ways occupied by village with a mean of 3.72 of
and finally came camp residents with a mean of 3.41 degrees.

'2)On vocabulary and words skills ‘domain the first rank was
occupied by camp with a mean of 3.08 degrees, the second rank
was occupied by city residents and village with a mean of 2.95
degrees.

3)On taking and studying lessonnotes domain the first rank was
occupied by city residents with a mean of 3.40 degrees; the second
rank was occupied by village with a mean of3.32a degrees and
finally came camp with a mean of 3.10 degrees.
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4)On time control and concentration domain, the first rank was
" occupied by city residents with a mean of 3.25 degrees, the second

rank was occupied by camp with a mean of 3.14 degrees, and
!l finally came village residents with a mean of 3.12 degrees.

5)On environment domain, the first rank was occupied by city

| residents with a mean of 4.23 degrees, the second rank was

occupied by village with a mean of 4.20 degrees and finaly came
‘ ‘camp with a mean of 3.93 degrees. '

6) In basic skills, domain the first rank was occupied by village with
| a mean of 3.31 degrees; the second rank was occupied by city with

a mean of 3.30 degrees, and finally came camp residents with a
| mean of 3.29 degrees. )

i7) On memory training domain, the first rank was occupied by

village and camp residents with a mean of 3.24 degrees, and the
\ second rank was occupied by city residents with a mean of 3.17
' degrees.

|
8)On test preparation and test taking domain the first rank was
| occupied by village with a mean of 3.48 degrees, the second rank

finally came camp residents with a mean of 3.30 degrees.
|

19) On listening and viewing practise domain, the first rank was
' occupied by camp residents with a mean of 2.63 degrees, the
- second rank was occupied by village with a mean of 2.62 degrees
' and finally came city residents with a mean of 2.56 degrees.

' \ 10) On speaking practise domain, the first rank was occupied by
camp residents with a mean of 3.30 degrees, the second rank was
occupied by city residents with a mean of 2,97 degrees, and finally
came village with a mean of 2.85 degrees.

'11) On writing practise domain, the first rank was occupied city
| residents with a mean of 3.20 degrees, the second rank was

occupied by village residents with a mean of 3.15 degrees, and
| finaly came camp residents with a mean of 3.07 degrees.
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12) On total score of study habits the first rank was occupied by
city residents with a mean of 3.28 degrees, the second, rank was
occupied by village with a mean of 3.27 degrees, and finaly came
camp residents with a mean of 3.23 degrees.

66

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Table 32

Results of One-Way ANOVA for the differences in stu'dy habits
practised by twelfth graders learning English in Tulkarm District

according to place of residence.

Domain Source of Sum of df Meafn F Sig
; variance squares esquire .
Motivation and | Between groups 1.99 2 0.99 _
attitgde towards Within groups 147.81 302 | 0.489 2.03 0.13
studying Total 149.81 304
| Between groups | 0.35 2 0.17
V"‘:ﬂl'?(‘l's"‘s‘l'{yﬂfs"d Within groups | 12915 | 302 | 042 | 041 | 0.6
. Total 129.50 .| 304
Tlaking and Between groups 1.53 2 0.76
studying lesson Within groups 175.7 302 0.58 1.31 0.26
- notes Total 177.413 | 304 -
.| Between groups 1.53 2 0.56
TL‘?:;";;;:‘;?S? Within groups | 160.87 | 302 | 0.58 | 1.00 | 0.36
Total 161.94
| Between groups 1.55 2 | 0.780
Environment Within groups 4.47 302 0.67 1.15 0.31
Total 206.03 | 304
‘ ‘ 1.19 2 5.96
| Between groups . 0.01 0:99
Basic skills Within groups 173.14 | 302 | 0.57
Total 173.15 304
| Between groups 0.30 2 0.15
Memory training Within groups 189.38 302 0.62 0.24 0.78
' Total 189,68 304
Test preparation Between groups 146 2 o73
prepars Within groups | 201.53 | 302 | 0.66 | 1.09 | 033
and test taking
Total 202.99 | 304
Listeni d Between groups 0.21 2 0.10
vie"!jh‘]’“'“faifice Within groups | 31050 | 302 | 1.02 | o010 | 090
&P Total 310.71 | 304 -
| Between groups 4.18 2 2.09
Speaking practice | Within groups 20028 | 302 | 0.66 3.15 0.04
| Total 204.46 304
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. Source of Sum of Mean .
Domain variance squares df | esquir F Sig.
Between groups 0.29 2 044
Writing practice Within groups 297.51 302 0.98 0.14 0.86
Total 297.80 304
Total score of Between groups 5.53 2 2.76
study habits Within groups 94.86 302 | 031 0.88 | 0.91
| Total 94.29 | 304 =

The results of Table 32 show that there were no significant
‘lifferences at («=0.05) on motivation and attitudes towards studying,
vocabulary and words skills, taking and studying lesson notes, time
k:ontrol and concentration, environment, basic skills, memory
training, test preparation and test taking, listening and viewing
practice, writing practice and total score of study habits domains of
study habits practised by twelfth graders learning English in
Tulkarm District due to place of residence variable.

However, the results were significant at (a=0.05) only on
$peaking practice domain according place of residence variable.
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Summary :-

This chapter presented the findings and the results of statistical
.malysns of this study. The results have been displayed in Tables
followed by comments on and under each one. These results dealt
with questions and hypotheses of the study. Arithmetic means,

percentages, standard deviations, T-test, LSD test- ANOVA, side and’

Wilks, Lambda Statistical procedure were used to determine the
effect of such independent variables like gender, type of study,
average and place of residence on study habits practised by twelfth
graders learning English in Tulkarm District. In the next chapter,
these results - will be discussed. There are conclusions and
recommendations. >
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| rChapter Five

Discussion, conclusions and
Recommendations

| This chapter provides a discussion of the study findings. First, it discuses
the most common and least common study habits practiced by twelfth graders,
learnlxing English in Tulkarm district. Second, is concerned with the results of
four hypotheses. Third, it draws the conclusions and suggests several

recommendations.

Part One:-

! First: The main question of this study was “What are the most common
and least common study habit practiced by twelfth graders learning English in
Tulkarm District?”. )

| Investigating this question was based on the finding of the means and
percentages of study habits practised by twelfth graders learning English in
Tulkarm District for each domain as well as the total domain.

|
1-Discussing the results related to first domain (motivation and attitudes
towards studying).

Table 5 showed a high degree of the most common and least common
study habits on most items (1.4,5 and total score) with percentages between
71‘V|o-79.8%. The results showed that twelfth graders learning English in
Tulkarm District had motivation and positive attitudes towards studying
English.
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| This result supported the finding of Bakir (1996) which revealed that
students were motivated toward learning English. Moreover it supported the
results of Al-Hasan (1987), which that students were oriented toward
instr'umental motivation. Also Tushyeh (1985) found that university students
at J—\n Najah National University in Nablus were oriented more toward
instrumental motivation in learning English as foreign Language

2. Results related to second domain: vocabulary and words skills.

i

| Table 6 showed that study hébits practised by twelfth graders learning
Enghsh in Tulkarm district were moderate on items 6,7,8, and 10 whereas the
study habits were high on item 9 and very low on item 12.The item 11 received

low ‘study habits. The total degree of study habits on second domain was low

with a percentage of 59.2%.

These results in general indicated that study habits were not ptactise

well by twelfth graders learning English on the vocabulary and words skills
domain. A quick review of these items showed that twelfth graders didn’t
knolw how to use perfixes and roots to improve their learning, and didn’t
record new words on cassettes, listen to them regularly and use them in
con#plet'e sentences. The researcher attributed this result to the fact that the
most of twelfth graders didn’t know how to study and improve their
knowledge in English because most of the students didn’t know and practise
gooid study habits are suitable for improving vocabulary and word skills.

3- Results related to third domain (taking and studying lessonnotes).

!
Table 7 showed a moderate degree on items 13,16,and 18 whereas high

degree on items 14,17,and 19 and low onitem 15, The total score of study
habits on third domain was moderate with a percentage of 66.6%.
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These results indicated that study habits were practised moderately by twelfth
gradFrs learning English in Tulkarm district in taking and studying
lessonnotes. A quick review of these items showed that twelfth graders had
taken notes and studied them. The researcher attributed that to the fact that
studl;nts had written most important points and copied the points had written
on the board, sometimes students tried to copy from their classmates. These
resu]t agrees with Al-Busaidi is 1996 study. She reported that learners had

written notes to make use of teachers, lectures and explanations in

understanding the text book. BEAT 04

4- Results related to fourth domain (time maliagement and concentration).

Table 8 showed high degree on most common and least common study

habi:ts on items: 26 and 27 and low on items 21 and 24. However, the degreel

was !is moderate on items 20, 22,23, and 25. The total score of study habits on
fourth domain was moderate with percentage of 63.2 degrees. The results
shov‘:ed that twelfth graders learning English in Tulkarm District managed
their time and concentration moderately.

! The researcher attributes this result to the fact that the student in the
twelfth grade tend to study daily and tried to plan and schedule their study
time so as to get a high average in the General Secondary Certificate
Examination. These results agrees with Vicki & Judy's 1994 study. They
found that all of students tried to study daily, setup study schedule and tried to
pre\|'iew and review every class, plus home work. And students’ concentration
was much more intense. Moreover, students tried to generalize, summarize

and}make application, not so much rote memory.
5- Results related to fifth domain (environment):-

- Table 9 showed the most common and least common study habits in all
of items 28,29 and 30, And the total score of study habits on fifth domain was
v. high with a percentage (83.8) degrees. The results showed that twelfth
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gradérs had environment, they had an special places for study and tried to
had | pens, papers, dictionaries, and pencils which they needed in their study.
They always tried to be restful and alert for studying English material. The
results supported Maloney, 1987 suggestions. He suggested that parents
should provide learners with a regular place in their homes to study in a quiet,
comfortable place that has all study tools: pens, pencils, papers, dictionary and
othe|r needs to increase their achievement. '

6- Result related to sixth domain (basic skills):-
pragtised by twelfth graders learning English in Tulkarm district were
moderate on items 31,33,34,35,36, 37, and 39 whereas high on items 32, and 38

Table 10 showed that most common and least common study habits

was! moderate that of twelfth graders learning English in Tulkarm district

whe did basic skills moderately. The researcher believes that in the past

teac‘hers didn’t pay attention to basic skills, but nowadays learners had begin
to develop and improve the basic skills. Most schools in Palestine especially
seco'ndary schools, had psychologists. They tried to help students from time to
time, and tell them how to study and develop basic skills.

7- R‘esults related to seventh domain (Memory Training):-

~ Table 11 showed a high of most common and least common study habits
on item 41 and moderate on items 42, 44 and 45, The total score of study
habits was moderate with a percentage of 64.6 degrees. The result showed that
ﬁvehfth ‘graders learning English in Tulkarm district had a moderate memory
training. The researcher attributes this the fact, that the Ministried of
Education has tried to give psychologists an opportunity to work in schools to
improve memory training for students after decades of bad education which
wasf, sponsored by the Israeli occupation to stop Palestinian educational
imf)rovements. All efforts, from parents, teachers, psychologists, and

|
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and‘ low on item 40. The total score of study of study habits on sixth domain’
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Ministried of Education, were an attempt to develop memory training by
proyiding more suitable conditions, methods, and vidual aids.

8- R|esults related to eighth domain (Test preparatibn and test taking):-

‘.

i Table 12 showed a high degree on most common and least common
study habits on items 46-47 and 48 whereas moderate on items 49-, 50 and 51.
The‘ total score of study habits on eighth domain was moderate with a
peréentage of 68.6% degrees. A

| These results indicated that these study habits practiced moderately by
twelll'th graders learning English in Tulkarm district in test preparation and
test taking. A quick review of these items showed that twelfth graders

pre;‘warcd for tester, organized review of English textbook, thoughts and

opinions when they were writing answers and answering true —false questions

or pultiple choice items. The researcher attributed the results to the fact that

although students studied enough, an organized review before test and tried.

to Ipredict the questions, most students couldn't organize their thoughts,
opihions and answers. This is attributed to many reasons: The first one is that
teacher's test depends on answering one, or two words so students can’t
develop their knowledge and writing. They can’t express their opinions and
tho‘ughts. Most test papers didn’t include essay questions and critical thinking
especially in secondary and primary schools. The second reason is test anxiety
and foreign language anxiety. If the learners had test anxiety or foreign
language curricula, more increasing toward communicative teaching
apf)roach. Speaking publicly in the target language has been found to be
pafticularly anxiety-provoking for many students even those who feel little
stress in other aspects of language learning. This finding supported findings
of ‘Horwitz & Cope (1986), Aida (1994) and Truitt (1995) . They found a
negative correlation between foreign language anxiety and various measures
of iforeign language achievement. According to Horwitz (1989), there was a
relationship between several language learning beliefs and thoughts and levels
of Iforeign language anxiety among university students Spanish.
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9. Results related to ninth domain ( Listening and viewing practice):-

' Table 13 showed a moderate degree on items 53 and 55, whereas low on
item' 54 and very low on item 52. The total score of study habits at ninth
domain was low with a percentage of 52.2% degree. The results showed that
twelf:th graders learning English in Tulkarm district had poor and insufficient
listehin‘g and viewing practice. The researcher believes that our media is very
poor with English programs, films, songs and English learning programs. The
rese:‘lrcher attributes that to the following points. First, Palestinian schools
had very poor facilities and lack of audio — vidual materials and equipments,
So students can’t listen and practise the language very well. Second: our
town's, cities and villages are very poor with English clubs and centers where

students can get more information and knowledge towardsthis target

langhage. Third: Palestinian media in Arab world and especially in Palestine

are very poor with English programs, songs, films and English learning
programs.

The!se results support Bani— Hani 1992 study. In which he agreed that over
the last ten years the problem was in how to provide students with authentic
examples from real life situations, and how to teach listening comprehension
in éontext. He claimed that teaching listening in context and making it
authentic are equaly important. So they both should be considered in teaching
forelign language.

10- Results related to tenth domain ( speaking practice):-

Table 14 showed that the most common and least common study habits
were moderate on items 56 and 57 and low on items 58 and 59. The total score
of situdy habits on tenth domain was low with a percentage of 54.4% . The
results showed that twelfth graders had poor speaking practice.

. The researcher attributes thus to what happen in Palestinian classes:
Most students, express their thoughts and ideas and questions by using Arabic
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langilage. Most teachers translate English passages in to Arabic and seldom do
they' use English language in teaching lessons. As a result students can’t speak
English if they don’t practise and listen carefully to it. Most students avoid
using English words, phrases and sentences in class, maybe because they are
afraid of using foreign language and Iack of real situations. This result
supported Bani- Hani's (1992) finding. He found that speaking ability and
combréhension were generally poor that the conversation with native speaker
was difficult or almost impossible.
| |
11- Results related to eleventh domain (writing practise):-

~ Table 15 showed the most common at least common study habits were
high| on item 60 whereas moderate on item 61 and low on item 62. The Total

score of study habits on eleventh domain was moderate with percentage of

|
63.4% degrees The results indicated that twelfth graders practise writing
moderately. The researcher believes that students start to learn how to write

| .y .
at later stage: 8th grade. Moreover, most of student’s writing are copied from
other .books, which can effect negatively their writings. As indicated in Table
16 {he most common study habit is that of “Motivation and attitudes towards
studying. The second is test preparation and taking. The third is taking and
tcast|
pr'lct:se order are : “(1) Listening and viewing practice (2) Speaking studying
3) Voc'lbulary and words skills.

. As indicated the top domains were different from the bottom ones, that
there are real differences. This indicated that Palestinian subjects use study
habits to significantly varying degrees.

} As reported, in the previous paragraphs the most common way of study
habits is “motivation and attitudes towardsstudying”. The high mean received

by thls domain. Indicated that Palestinian learners.. as a total group —had
posmve attitudes towards learning English and that they are prepared to
make the required effort. The researcher believes that Palestinian learners
had positive attitudes and motivation because they are in the last yearin
school. So after having General Secondary Certificate Examination they will
go to universities and the language used nowadays in universities is English. §

studding lessonnotes”. The least common study habits in a descending

‘ 76

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Englfsh is the international langunage in the world and when they apply for any
job, they need English speaking skills.

' The second most common one is “test preparation and test taking”, as
1nd1¢ated by the high mean received by it. The researcher believes that
students always tried to predict teacher’s questions in exams and tests, In
addition, Ministried of Education has given English teachers courses in
evaluation and organizing tests and questions which help all teachers in
designing tests.

The third most common one is “taking and studying lessonnotes”. The
mean here is high. The researcher believes that the English teachers always
write the most important words, points and.ideas on the board and ask their
studénts to write of them exams and tests. And taking and studying lesson
notes has an important role in academic success.

Moving to the least common study habits among twelfth graders’

learning English in Tulkarm district, they were found to be:1- listening and
viewing practice which has a low mean.

| The researcher indicates that Palestinian students failed to watch
English programs or films. Palestinian schools are poor; they don’t had
English cassettes for poets, songs, plays and conversations.

Moreover Palestinian media are very poor with English news, programs
and films. In additions, Palestinian library don't had enough English books
magazines and articles so that our students can’t practise this habit. Finally
our media are very poor with English learning programs and films.

2-Speaking practise which has low mean.

The researcher believes Palestinian -schools don’t give opportunities to
practise the language very well because they always need to cover text-books
material in specific time. In addition our students don’t use dictionaries for
learmng new words, phrases and practising pronunciation. They always,
depend on My self help books, which are very bad for them, since it provides
them with very little information and knowledge towardsEnglish language.
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3-Vocabulary and words skills which has low mean

| The researcher found that Palestinian students didn’t know how to use
suffixes, prefixes and root of words and how to use dictionaries for
pronunciation because of shortage of information in Palestinian, text books.
They always tried to give us the most basic information because there wasn’t
much time. In the past students learned English from fifth grade but
nowadays Palestinian student begin to learn English from first grade which
can give them more chances for learning more specific information and words
skills of the language. These results supported results of Sukamolson's study
(1992) which revealed that there were differences between the most common
and least common study habits practised by learners.

These result didn’t support the results of Al-Busaidi's 1996 study which
revealed that the most common study habits were l.environment 2.basic skills
whereas the least study habits were 1 time control and control and

concentration 2-taking and studying lessonnote. Moreover they didn’t support

the results of Freeman and Morss which revealed that the most common study
habits were:

l-dufration of study 2-regularity of study whereas the least common study
habits are 1.adaptive approaches and 2-use of provided materials.

Part Two :

1- Results related to the first hypothesis

“The first hypothesis in this was that There are no significant differences at
(¢=0.05) in study habits practised by twelfth graders learning English in
Tulkarm District due to gender"

This hypothesis was examined by using Independent T-Test.

Table (19) shows that the computed t-test values on (time control and
concentration, basic skills, memory training listening and viewing practice
speaking practice and total score domains were respectively (3.18,
3.35,2.39,4.41,and 2.62) all these values are more than critical t-test (1.96).
Such results mean that there are significant differences at (a=0.05)" due to
gender only on those domains in favor of male.
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- But for the others there are no significant differences at (¢=0.05) due to
gender. The researcher believes that on those domains the difference were in
favor of males it is due to the fact that females always tried to help in
housework's, watched T.V and make a visit. But males didn’t do any thing
inside the home., Males always liked watching English films because they
expressed strength and ability. These findings supported findings of Al-Busidi
1996: study. There were significant differences in study habits between males
and females infavor of males. The differences were first with time control and
concéntration, second with motivation and attitudes towards study in favor of
males. In this research for this domain there was no significant difference
betwfeen males and females. These findings supported some findings of Al-
Busaidi (1996) study which pointed that there were significant differences in
time control and concentration between males-and females in favor of males.

Thest result didn’t agree with Shakshir & Al-Busaidi 1996 , They found

femaie students had high attitudes towards studding English. Jode, etal
(1996) found that boys had poor attitudes towardsstudying schools and they

had |poor study habits. But this research indicated that female and male

students had same motivation and attitudes towards studying English.

2- Results related to the second hypothesis.
The |second hypotheses in this study was “There are no significant differences
at (¢=0.05) in study habits practised by Twelfth Graders’ Learning English
due to type (stream),
This ;hypothesis was examined by using Independent T-Test.

|

i Table 20 shows that there were differences in study habits practised by
twelfth graders between literary stream and scientific stream only on two
domains. The first one is time control and concentration in favor of literary
stream. The researcher believes that students who belonged to the scientific
stream don’t had enough time to study. After school most of students had
private lessons for a subject which studied at schools, so they need at least five
to seven hours everyday so they couldn’t control their time and concentration.
But students belonging to literary stream had enough time to study and they
didn't depend on private lessons, The second one was listening and viewing in
favor of scientific stream.

The researcher believes that most students belonging to the at scientific
stream had higher marks than those students belonging to the literary stream,
so they like very much to listen and English films and near songs in order to
develop their conversation.
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| There wasn’t any difference in study habits practised by twelfth graders

learning English in Tulkarm district on all other domains and on total
| .

scoredomain.

3- Iiesults related to the third hypothesis.

The third hypothesis in this study stated that :There were significant
differences at (x=0.05) in study habits practised by twelfth graders learning
English in Tulkarm district due to average. This hypothesis was examined by
calculating the means and analyzing the variance be using One-way ANOVA

statistical procedure for each of the eleven domains as well as for the total

| .
score domain.

. Table 22 showed that the computed (F) values on fourth domain (time
control and concentration) ninth domain (listening and viewing practice) tenth
domain (speaking practice) and eleventh domain ( writing practice ) were as

follow: 2.03,0.80,2.09,and 1.56 respectively. All these values were less than the

critical (F) value which means there was no significant difference at (¢=0.05)
in study habits practised by twelfth graders learning English in Tulkarm
district on these domains according to average variable. However the
com!puted (F) value on the first domain (motivation and attitudes towards
studying, second domain (vocabulary and words skills) third domain (taking
and | studying lesson notes) fifth domain (environment) sixth domain (basic
skills) seventh domain ( memory training) eighth domain (test preparation and
test taking ) and total score —study habits were as follow (18.8, 9.54, 14.78,9.52,
17.17,10.98, 14.32, and 14.40) which means that these values were more than
the critical (F) value and there wre significant difference at (a=0.05) in study
habits practised by Twelfth Graders learning English in Tulkarm District on
these domains according to average variable.

To determine between which averages were these differences and in
favor of whom the differences, Scheffes’ post- hoc and LSD where used for of
edch of the following domains:
1-The first domain (motivation and attitudes towards student
2-The second domain ( vocabulary and words skills)
3-The third domain ( taking and studying lesson notes)
4-The fifth domain ( environment )
5-The sixth domain ( basic skills )
6-The seventh domain ( memory training )
7-T]i1e eighth domain ( test preparation and test taking )
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8-The total score of study habits

| Discussion of the results for each of these domains:
1- Results related to the first domain :

(motivation and attitudes towards studying ).

Table 23 showed the following :-
A-There were significant differences at (a=0.05) on motivation and attitudes
towards studying domain between :-
% 90"0 and more and 80-89.9%,70-79.9 and less than 70% in favor of 90%

and more
%80-89.9% and 70-79. 9,and less than 70% in favor of 80-89.9 %.

- The researcher attributes these results to fact that the students who had
high and good grades always had motivation to study and to learn English.
Moreover, they always improved their study habits. :

B-There were no significant differences at («=0.05 ) on motivation and
attitudes towards studying between
*70-79.9 % and less than 70%

The researcher attributes these results to the that study habits which
practised by twelfth graders might be same and they had same opmmn,
methods’ hops and conditions, in studying and learning English.

2- Results related to second domain (vocabulary and words skills).

Table 24 showed the following :-

A-There were significant differences at (a= 0.05) on vocabulary and words
skills domain between ;

* 90;% and more and 80-89,9%,70-79.9 and less than 70% in faver of 90% and

more.
*80-‘39.9% and 70-79.9,and less than 70% in favor of 80-89.9 %.

" The researcher believes that the students who got high marks tried to
learn and to study all things towards vocabulary suffixes, prefixes and roots.
They took care of vocabulary and words skill and tried to improve their

learning.

B- There were no significant dlfferences at (o= 0.05) on vocabulary and words

sklllls domain between :-
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*80-89.9% and 70-79.9% and less than 70%
*70-79.9% and less than 70% :

The researcher believes that to fact that the students here had same
opinions, hopes, conditions and abilities in study and learning, Perhaps they
hoped to had average that would them to complete their studying.

3- R'esulted related to third domain (taking and studying lesson notes):

Table 25 showed the following :

A: There were significant differences at (=0.05) on taking and studying
lesson notes between :-

90% and more and 80-89.9%, 70—79 9 and less than 70% in favor of 90% and
more
) 80 84.9% and less than 70% in favor of 80- 89 9%.

The researcher attributes that to the fact that students who got high marks

had ambitions to be one of the first ten intelligent students in Palestine. So they.

always wrote notes on their notesbooks and reviewed them from time to time.

B) "ll"here are no significant differences at (o =0.05) on taking and studying
domain between:

o 180-89,9" and 70-79.9%.

e 70-79.9% and less than 70%.

The researcher believes that students had same conditions, opinions, hopes
and ability in study and learning, perhaps they hoped to had wouldthat allow
to them to complete their studying .

4. Results related to fifth domain (environment).

Table 26 showed the following .-
A)There were significant differences at (o =0.05) on environment domain
between :- |
90% and more and 70-79.9%, and less than 70 in favor of 90%and more.
o ' 80-89.9% and 70-79.9 and less than 70% in favor of 80-89.9%.
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The researcher believes that students who had high marks and had
ambition to get high marks always had a special place for study, dictionaries,
good light, pens, papers and many important things for study.

B)There were no significant difference at (o =0.05) on environment domain
between:- '

e 90 and more and (80-89.9%.

e 70-79.9% and less than 70%.

The researcher attributes this fact to same conditions and abilities they had
and thus show no significant differences in study habits in this issue,

5- Related to sixth domain (basic skills).

Tablﬁe 27 showed the following:-

A)Tlfwre were significant differences at (o =0.05) on basic skills domain
betwieen:— |

o 9? and more and 80-89.70 -79.9, less than 70% in favor of 90% and more.

¢ 80-89.9% and less than 70% in favor of 80-89.9%.

The researcher believes that students who had high grades and marks
always practised all basic skills important in .studying English as a foreign
lang;uage.

B)Tl;ere are no significant differences at (o« =0.05) on basic skills domain
bet\\f'een:-

o 80 and more and 70-79.9%.

o 70-79.9% and less than 70%.

The researcher attributes this fact to the same ambitions, conditions and
abilities they had and thus show significant differences in study habits in this

issue.
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6- Results related to seventh domain (memory training).
Table 28 showed the following:- .

A)There were significant differences at (o =0.05) on memory training domain
between :- '

. !90“% and more and 80-89.9% - 70- 79.9%, less than 70% in favor of 90%
and more.

The researcher believes that good students, always tried improve their
memory training by practising all skills important to get high average.

B)Tl‘lere are no significant differences at (o =0.05) on memory training
domain between:-

e 80-89.9% and 70-79.9%.

e 70-79.9% and less than 70%.

The
abili;tiés, and conditions and they wanted to had good marks and averages.

researcher believes that students here had the same hopes, ambitions,

7) Results related to eighth domain (test preparation and test taking ).

Tabl‘e 29 showed the following :-
A)There were significant differences at (o =0.05) between:-

e 90 and more and 80-89.9%, 70-79.9% and less than 70% in favor of

90% and more.

|

The researcher attributes this to the fact that students who had high marks,
always prepared very well for tests, and they knew how to answer essay or
subjective questions and reviewed the textbook many times so as to get high

marks.
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B)There were no significant differences at (cc =0.05) between:
e 80-89.9% and 70-79.9% and than 70%.
o 70-79.9% and less than 70%.

The researcher believes that most students were afraid of taking tests and
all of them had same the conditions, books, abilities and study habits in
learning English. '

8- Results related to total domain.

Table 30 showed the following:
A)There were significant differences at (a =0.05) between:-

. 90 and more and 80-89. 9%, 70-79.9%, and less than 70% in favor of

90% more.
. I80 -89.9% and less than 70% in favor of 80-89.9%.
The researcher attributes these results to the same comments that appeared in
the prevmus section towards study habits and averages.

|
B)Th‘ere were no significant differences at (o =0.05) between
e (80-89.9%) and (70-79.9%).

e (70-79.9%) and (less than 70%).

The researcher attributes these results to the same comments that appeared
in the previous section towards study habits and averages.

Note:-
There were no similar studies to this study that talked toward Study
Habits practised by twelfth graders learning English in Palestine and
espec'ially in Tulkarm District. The results of this study in this field, average

| *
variable, were supported and opposed by none of other studies as far as
resezircher knows.

|
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4) R‘esults related to the third hypothesis.
|
The third hypothesis in this study states:-
“There are no significant differences at (o =0.05) in study habits practised by
twelfth graders, learning English in Tulkarm District due to place of residece”.

' This hypothesis was examined by calculating the means and analyzing
the !variance by using One- Way ANOVA statistical procedure for each of the
elevpnth domain as well as for the total score domain.

| The table 31 showed the computed (F) values on the first domain
(moztivation and word skills), third domain ( taking and studying lessonnotes),
fourth domain (time control and concentration), fifth domain (environment ),

sixth domain (basic skills) seventh domain (memory training), eighth domain

(tesi preparation and test taking), ninth domain (listening and viewing

practice) eleventh domain ( writing practice) and total score of study habits

wer|e as follow(2.03,0.41, 1.31, 1.00, 1.15,0.01,0.24, 1.09,0.10 0.14 and 0.88)

resf)ectively. All these values were less than critical (F) value which means that
thelre is no significant difference at (o =0.05) in study habits practised by
twelfth graders learning English due to place of residence. However, the
con‘lputed (F) values on the tenth domain ( speaking Practice was as follow:
(3.15) respectively this values are more than the critical (F) value, This means
that there was a significant difference at (o =0.05) in study habits practised by
twe‘lfth -graders learning English in Tulkarm District on tenth domain be
attributed to the place of residence.

| The researcher attributes that to the fact that speaking practise depends
on ! students conditions and abilities in obtaining the knowledge towards
language, and teachers method in teaching lessons and using native language

in classrooms.
|
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|
|
|
Par|t Three:-

Conclusion:-
N

The'findings of the study:-
1-The most common study habits practised by twelfth graders learning

Enghs.h in Tulkarm district were motivation and attitudes towards studying,
“test preparation and test taking’, and taking and studying lessonnotes. The
least common study habits were, listening and viewing practice, speaking
pra(‘:tice and vocabulary and word skills.

! N
2-Study habits practiced by twelfth graders learning English in Tulkarm
district were affected by gender variable. The differences in study habits were

on time control and concentration, basic skills, memory training, listening and.

viewing practice, speaking practice and total score in favor of male students.
3-St‘udy habits practiced by twelfth graders learning English in Tulkarm
district were little affected by stream variable. The differences in study habits
were on time control and concentration in favor of literary stream and on
listéning and viewing practice in favor of scientific stream.

4-S{udy habits practiced by twelfth graders learning English in Tulkarm
district were affected by average variable. The differences in study habits on
(motivation and attitudes towards studying, vocabulary and words skills,
takling and studying lessonnotes, time control and concentration, environment,
basic skills, memory training, test preparation and test taking and total score
of s|tudy habits) in favor of 90% and more.

5-Study habits practised by twelfth graders learning English in Tulkarm
dis{rict were affected little by place of residence variable. There was a
significant difference in study habits on speaking practice.

87

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



|
Recommendation:
N
In the light of the results of this study, the researcher recommends the

follolwing -
A)P‘cdagogical Implications:-

1-The Palestinian Ministried of Education is invited to provide a subject which
is called learn how to learn for secondary schools. Through this subject
students study skills and habits.

|
2-If‘ study habits are as important as the Palestinian Ministried of Education

believes they are, they should receive attention from teachers, parents,
Directorate of Education and the curriculum designers. '

3-The Directorate of Education is invited to establish centers and clubs for
learlni'ng English so as to give English learners opportunities to obtain study
hab‘its and skills which could assist all students with their learning weakness
and to provide necessary materials, English cassettes, films and programs for
learning English. Moreover, students can practise English language inside the
clubs and centres from time to time or at any time he or she wants.

4-T|he Palestinian Ministered of Education has to do emphasis motivation and
attitudes towards studying English. It was the most important variable which
affects directly student’s achievements. By giving importance to motivation
and attitudes towards studying and learning English language in general, it
will be useful for the Directorate of Education and the Ministered of
Edllxcation concerned to make serious attempts to this trend among the
stuclents,
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| :

S-The Directorate of Education is advised to hold regular meetings and
wori&shops with English language teachers to tried to improve students
motlvatlon‘ and positive attitudes towards studying English language;
furthermore, it should satisfy students, need and to coordinate with students
and their parents to improve good study habits and skills.

6-Ti1e Directorate of Education is invited to produce a journal once at least
every semester deals with how to learn and study English language, how to
orgamze time, describing suitable place and time for studying, how to improve
good study habits and skills of English language and English learners’ and
teachers’ problems. In addition, some specialists like perfect teachers and
supervisors to put suggestions for these problems.

7-In‘1proving the relationship between schools and students, parents especially
those of twelfth graders, and mothers, unions by holding workshops on the
most important study habits and skills for learning English; moreover, asking
students or parents to describe how they study or how their sons and
dau‘ghters study English, to give them advice and suggestions.

|
8- Askmg the dirctor of pedagogical (educational) television to show programs
towards the following : English Iearning programs, the importance of learning
English, how to organize students’ time, describing suitable environment for
leall'ning English and teaching English learners’ problems, and English
learning programs, songs and films.

9-Ehglish language supervisors are invited to give special attention to English
tests especially midterm exams and final exams. English tests should include
sub‘jective questions and essay questions, and cover all the stream textbook,
and material. Moreover, English tests should takecare of the four skills
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(Listening, speaking, reading and writing), in order to give students
opportunities to develop their abilities to answer different kinds cf questions,

|
B)I'uture Research Implications:-

|
1-Conducting similar studies to investigate other variables and stages on
study habits practised by English learners.
2- Conductmg a study towards the factors that cause success or failurein
Enghsh language on General Secondary Certificate Examination.
3- Conductmg a study to identify the problems faced by twelfth graders in

|
General Secondary Certificate Examination.
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Appendix B

Dear Students :

‘ This questionnaire aims identifying study habits
practised by twelfth graders learning English in Tulkarm
District.

The researcher hopes that you’ll be -respond cooperatively by
puttmg (X) in the correct space.

Thank you

Res;earcher
Leena Salman

! A 104
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The first part

Put (X) in the correct place

Gender :

Male( ) Female ( )
Stream:

Literary () Scientific( )

Av&lzrage:

¢ )
PlaFe of residence: .
City( ) Village( ) Camp( )

This is an inventory of study habits that are related to study English

as a foreign language. The statements below are about studying

English. Read them and then answer them.
I :

: 105
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Motivation and Attitude about studying

lvery high agres

1 | make the fult effort needed to pass the
course .even if a subject is boring to me

lhigh agree

INeutra!

|ow agree

very tow agree

2  do not get discouraged about how much |
have to learn and how {ong going to take me

- 3 lwant to be a successful English language

learner

4 | am prepared and | partictpate in class
discussions

51 am interested Iin learning English

Vocabulary and Word Skills

very high agres

Ihigh agree
INeutraI

6 | know how to use perfixes,suffixes,and roots
to improve my learning of new words

Flow agree

very low agree

7 1 know how to use the dictionary for
pronouncing words

8 | am able to guess the meaning of an
unfamiliar word by looking at the rest of the
sentence

9 1 know how to use the English -Engltsh
dictionary to learn the meaning of unknown
words

10 b use the 'E'ng,lsh -Arabic dictionary only if

nesessary

} put new words in sentences and write them in

11 a notebook ;and 1 review them regularly

| record new words on cassettes and listen to

12 them regularly

Taking and Studying lesson Notes

very high agres

Ihigh agree
INeutraI

13 | have no troubie dech:iing what to write down

~when | take lessonnotes

flow agree

very {ow agree

14 I do not miss any imporiant points the teacher

is making

15

! go over my notes after class 1o fill in missing
points and make them easy to understand

106
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16 | have an effective way of studying the notes
foratest”

17 | orgarize my notes while | am writing ,so that
they are often easy to understand later

18 | review my lessonnotes . from that day
.before 1 go to bed

19 | understand how the teacher emphasizes
main points when teaching

g o =2
= jJo @
ols51=12 12
r=il ES I = Kt
=151z |z 13
Time control and Concentratio;n @ £ 1= 1o e
20 | have enough time to study my English
courses materials
21 | have a schedule of regular study hours
22 I'make up a list of studying aclivities | need to
do on a given day or week
()]
=18 o |
2lafls 1213
e (T ol
sz |z 12
Environment L S 1= 15 @
28 1 have a pancular place where | always study
29 | usually have with me the pencils, papers ,
and English books, which | need , ,when ! sit
down to study
30 | try to be rested and be alert for studying my
English material
= I3 o |¥
2ls s |12 |2
= g 18 o le
211z |2 12
Basic Skills S = S

31 I know how 10 skim-read and English lextbook
chapter effectively

32 | try to figure out what's important for me to
learn when reading the chapter

33 F know what kind of English words are used to
signal important facts or ideas

34 | begin my study of a new 1English chapter by
quickly previewing the whole chapter 1o see
what it is about

35 I make use of headings or subheadngs when |
read English textbooks

36 | try {o capture the overall idea , to understand
the big picture when | study my English
textbook
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a7 itryto rel‘ate what the author of the textbook is
saying to what | already know when | study an
English textbook

38 [ read each assigned chapter from beginning
to end

39 | review by reading the Engllsh chapter over
agin '

40 Icoliect materials written In Engllsh and which
are interesting for me to read

Memory Training

ery high agres€

Ihigh agree

|Neutral

41 | used some "merTwry techmques "that witl
help me remember the English material

flow agree

very low agree ‘

42 | know how to study and remember a large
ameunt ofEnglish material for a test

43 £ach day | review some of lﬁnghsh
material 1 studied the previous day

44 | sSummarize the matenal [fom an Engisn (ext
and English lesson that | need to remember for
a test

45 [ ry to relate the Enghsh material that | am
learning now lo what | learned earlier

Test preparation and test Taking

very high agreg

lhigh agree
INeutral

46 | make a careful and organized review before
an English language test

Jow agree

ery low agree

47 | am sure what is important enougn to study
when | prepare for an English language test

48 1 try to perdict what will be included while
studying for an English language test

49 | know how to go about perparing for an
English essay test

50 | have the ahility to organize my thouts when |
write an English essay answer thoughts

51 | know how to lake English fanguage true-false

or multiple choice tests even if | do not know
all the information

Listening and viewing Proctice

very high agred

r\igh agree

INeutraI
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52 | listen to audio cassettes in Enghsh

53 | listen to radio programs in English

54 | watch 1V programs in £nglish

55 | watch English movies on video

© 3
8 o >
=3 E R E
2R IE |28
Speaking Practice 2 1= j= 1o 4
56 | prepare myself for different situations by '
~rehearsing
57 I try to avoid using words or phases that | know
are big problem for me
58 1 use a dictionary to help me with
pronunciation and stress
59 | use matenals like poetry and plays that | can
read aloud to practise my pronunciation,stress
and rhgthm '
@ 3
= I =
s12- 12 |z
= I e E= e
o : s1512 1z |5
Writing Practice 4 z 1=z 15 ‘L‘a

60 | try to learn the rules of wriing Engnsh
composition

61 | keep copies of everthing | write in English to
use as a reference

62 | rewrite my wrnting assignments after having
the feedback from the teacher
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Appendix E
School particpator in General

Certificate Examination

1 | Alfadelieh Boys’ School.
2 | Ihsan Samarah Secondary Boys’ School
‘13 | AL-Adwieh Girls’ School
4 | Jamal Abed —~AL —Naser Girls’ School
5 | Shweikeh Boys’ School
6 | Shweikeh Girls’ School
7 | Far’oun Secondary Girls” School
8 | Bal’a Secondary Boys’ School
9 | Bal’a Secondary Girls’ School
10 | Sami Hijazi School for Boys
11 | Kafer —Ellabad Secondary School
12 | Abed —Al Raheem Mahmoud Secondary Boys’ School
13 | Anabta Secondary School for Girls
14 | Rameen Secondary School for Girls
15 | Beit ~Leed Secondar School for Girls
16 | Beit —Leed Secondary School
17 | Deir —Elghsoun Secondary School for Boys
18 | Deir —Elghsoun Secondary School for Girls
19 | Attil Secondary for School for Boys’
20 | Attil Secondary School for Girls
21 | Ellar Secondary School for Boys
22 | Ellar Secondary School for Girls
23 | Zeita Secondary School for Girls
24 | Seida Secodary School for Girls
25 | Omar Ibn Alkhattab Secondary School for Boys’
26 | Baqa Al Shrqieh Secondary for Girls” School
27 | AL Nazlat Secondary School
28 | Qaffeen Secodary School for Boys
29

Qafeen Secondary School for Girls
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