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Abstract
Teachers’ Opinions of English Language Supervisors.

Maher Sobhi Salem
Supcrvised by

Dr. Fawaz Aqel

This study aimed at assessing teachers’ opinions of English language
supervisors in the notthern districts of Palestine. The study tried also to
investigate the effect of the respondents’ gender, qualification, experience
and district on their opinions of English language supervisors.
Furthermore, the study attempted to answer the major question of the
study which asks “what are the opinions of English fanguage teachers
about [nglish language supervisors in the northern districts of West

Bank?”

To investigate the major question of the study and the other null
hypotheses, data were gathered from 151 teachers who represented the
sample of the study. The subjects of the study responded to a
questionnaire of the rescarcher’s design which included the following
domains: relations with teachers, supervisery practices, training sessions,

curriculum and evaluation.

After analyzing the related data by using the SPSS program,
the results revealed that teachers’ opinions of English language

supervisors were almost negative on the five domains of the study which

xi
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means that English language supervisors did not follow satisfactory
methods in English language supervision. The results also revealed that
{eachers’ opinions of English language supervisors were not alfected by
the respondents’ gender, qualification and experience. However, teachers’
opinions were affected by the district variable and  Qalgiyah district
received the best opinions over the other four districts concerning the

afore- mentioned domains.

Based on the results of this study, the researcher suggested that the
recent supervisory practices be improved and modified by the English
language supervisors. Finally, the researcher recommended that similar

studies be conducted in other districts of West Bank.

Xii
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Chapter one

Introduction and Background:

English language teachers differ in their opinions towards
supervision practiced in their schools. lHHowever, most of them find that
the supervision of English language is not handled properly by
supervisors of that language, and in the most cases it is inspection rather
than supervision. This belief is almost common among the majority of
English language teachers who usually claim that there is no clarity in the
term  of educational supervision, which is always confused with
inspection. This is not to say that teachers ol English language have a
clear-cut demarcation line between supervision and inspection. “The lack
of school reform in the theory of educational supervision is due to the
existence of different educational philosophies as well as to the extending

scope of supervisory practices and purposes.” (Wollf, 1997),

The whole debate might be attributed to  English language
supervisor, who should make it clear to his supervisee in any district,
about the lines that govern the terms of “supervision” and “inspection”. 110
he did so, many issues would be automatically resolved concerning the
factual role and the mutual relation between supervisee and supervisor.

Ormston (1995) stated that most teachers complained about not

being provided with feedback during and after the supervisor's visit. In

the same vein, Issa (1999) found that English language teachers ranked
the role level of English language supervisor as “middle” which means
that they were not so satisfied with that role. Accordingly, the daily
instruction in English language topics is totally affected by the

misconception of supervision and inspection.
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The researcher aims at providing English language supervisors and
teachers with a clear- cut concept about supervision that should be agreed
upon and followed by both teachers and supervisors in order to improve

the quality of education in English language subjects.

Robert (1993) called for a reform movement in schools which
focused on changing the traditional methods being used at the time in
order to crcate more positive learning outcomes. These steps must be
initiated from the supervisor’s side since he /she is the one who can orient

and take decisions.

Moreover, Grandall (1998) summed up the view points ol many

English language tcachers : “...it is possible through collaboration and

cooperation, for the teacher to develop the confidence and the
competence to effectively integrate language and content instruction.”
Following this trend, Radwan (1998) recommended that supervisors give
the pre-meeting a high necessity in order to enable the teachers to get the

best of it before the post meeting.

Stoller (1996) introduced Freeman and Gebhard’s model about
“Teacher Supervision”. They conducted a study about language
supervision for teachers and found that “.. most teachers had reacted
hostily and defensively towards supervisors”. It seems that English

language supervisors dida‘t take the human valucs, such as respect,

dignity and trust, into consideration when they paid visits to the teachers.
In the same article about “Teacher Supervision” Stroller introduced tiic
model of clinical supervision. She maintained that clinical supervision is

designed to engage both the supervisor and the tcacher in a supportive
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and an interactive process. In fact, Stoller expanded the idcas of Achesom
and Gall (1992) about clinical supervision as being the demand of many
teachers and the sole model to {ill in the gap between supervisor and

supervisee.

In addition, Atkins (1996) argued that English language teachers
favored the evaluation process but they wanted pre- and post- conference

evaluation; he called for more involvement in the whole process.

Glanz (1994) raised the following critical questions about
supervision: “Should supervision be abolished? Do teachers benefit {rom
supervision? Has the field of supervision evolved to a point that it should
be called something else? Is clinical supervision an available model for
use in public schools?” In fact, these questions touch the major points
about the issue of supervision ,in any domain, whether it is a clinical or
educational supervision or inspection.

Building upon the previous brief studies, one can conclude that
English language tcachers viewed English supervision as a challenging
matter that should be modified. To be more sincere, there is no exact
model of supervision which teachers of English language seemed to
favor, but most of the pervious brief studies indicated that teachers of
English language showed a great desire towards a type of supervision that
satisfies their needs in terms of respect, mutual trust and cooperation. As
Agnew (1999) suggested, real supervision should measure human as well
as educational qualitics. That is to say, the supervisor should be tactful
when he/she visits teachers in order to make any judgment. lowever,
there have been no studies that investigated or differentiated between

supervision and inspection as far as the resecarcher knows. So, the
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researcher will investigate and dilferentiate between inspection and types

of supervision.

A: Inspection:
The concept refers to the fact that the people who perform this
action are not supervisors even though they are called so, but they are

inspectors. Their primary concern is to look for the teacher's mistakes and

errors. They don’t provide teachers with any source of help concerning
new methods of teaching.

Akbaba, (1997) reported how teachers of [nglish language
described supervisors as being authoritarian and how supervisors were
concerned with strict control, investigation, evaluation, and inspection
rather than with guidance and improvement.

The concept of inspection refers back to an occupation
environment where invaders impose laws and strict regulations upon an
occupied nation. The story of Marie Curie with the Russian inspector
supports this belief. The story tells us that the Russian inspector came
suddenly to a Polish school where the teacher was using the Polish
language in a history lesson, because it was forbidden for the Polish to
use their language at school, and they had to use Russian instead. When
he entered the class suddenly, he wanted to see if everything was O.K.
and according to Russian regulations. le just asked one of the students- it
was Mary - about the Russian emperor. Mary answered all the questions
in the Russian language and praised the emperor giving him the proper
titles. With this answer, the inspector didn't punish the teacher (Ronald, et

al, 1991).

This story tells us that inspection has nothing to do with

supervision and education; it’s primary concern is to sec whether the

4
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people being inspected follow (he regulations or not which are imposed
upon them. Morcover, inspectors can punish any employee if he doesn’t
adhere to the rules.

The researcher believes that the inspection model had dominated
the educational process in West Bank and Gaza strip for a long time
during the Israeli occupation. Since 1994 | the Palestinian National
Authority has done tremendous efforts in improving the quality of
education especially in the following fields: curriculum development,
teacher training and tecacher supervision. Therefore, supervisors of
English language attended so many training sessions outside Palestine.
They came back to apply the modern methods of teaching English. But
the question remains as follows: Does everything apply to Palestintan
situation in teaching English? The answer may be “yes” and may be “no”
depending on whom one asks. It is true that the British methods in
teaching English may not be convenient for the Palestinian environment.
The researcher concluded these points from many teachers when he was
attending training sessions held by the directorate of education. Some of
those teachers felt that English language supervisors tended to impose
every thing they had learnt about supervision in DBritain upon us.

(Directorate of Education, 2000).

Consequently, the question of inspection will be back again
because supervisors will ask teachers for everything when they do
visitation.

The rescarcher hopes that the inspection model will not be back
again and that teachers and supervisors should sustain their cooperative

efforts in order to-create suitable cooperative environment for teaching.
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B: Supervision:
The term “supervision” denotes a vision which is high and supreme
in its quality (Brucer,1980). The researcher views a supervisor as a man
or woman with much power who has the highest qualifications that

enable him/her to make educational judgment.

According to Robert (1993), supervision is viewed as part of
teaching administration process. Ilts main purpose is to ensure that
implementation of assigned teaching plans sccks to accomplish
prescribed objectives. These objectives must meet the needs of students,
The teacher, in turn, will use modern methods in teaching English in
order to fulfill the prescribed objectives (Grant,1993).

The researcher believes that supervisors should provide teachers
with flexible methods in teaching English and they should leave a room
for teacher's creativity in order to accomplish the prescribed results of

teaching English.

Anthony (2000}, explained that supervision is the broad concepl
that governs the whole process of teaching. e claimed that tcam
teaching can be applied for both students and teachers. This notion is part
of the major concept of supervision. lic added that “the team teaching
approach enables us to build a bottom up ESP curriculum based on the

students' actual needs. This approach improves their English language

skills and addresses their problems™. (pp. 38-40).

The rescarcher views the concept of team teaching as part of
supervision which calls for cooperation in language teaching. Students, as
well as teachers, can work together cooperatively in order to perform
certain tasks. Through this concept, participants are really supervising

each others in a mutual relaxed method. Thus, it appears that the concept

6
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of supervision serves the general skills of English language. It is a vision
by which supervisors can assess and measure both students’ and teachers’

performance in English language subjects.

Following are concepts that undergo the issuc of supervision.

1. School supervision:

The school administration is the smallest unit in the process of
education. It plays an important part tn the field of supervision. Abd-
Alrahim (2000) reported that the Ministry of Education, as well as the
teachers, described the principal at any school as a permanent supervisor.
He can orient and supervise teachers in any subject. But when it comes to
English language, most of the principals cannot perform suitable
supervisory practices, and the result is that they can report positively or
negatively about English language teachers. The report usually includes
the performance of English language teacher and whether he/she is
qualified enough for teaching or not. The researcher finds this issue a
dangerous phenomenon for the following reasons. [irst, nonc of the
principals in schools receives any training about the task of supervision
and even so, they do not know much enough about English language.
Second, the Ministry of Education charges these principals with
evaluation and judgment of teachers, especially English language
teachers, and most of the reports are usually written according to personal
relations with the principal. Unfortunately, most of the principals practice
the task of supervision in a wrong way. Some of them come suddenly
into the English class to see il the teacher speaks or not, and ifthe
students participate or not. This short visit- usually from (10-30) minutes-
is the basis on which they pass judgment and make evaluation of the

English language teacher.
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The researcher believes that these practices serve nothing; on the
contrary, they damage the whole process of teaching. Insiead, the
researcher proposes an alternative model for school supervision. This
model is based on the teacher of English language and the principal. The
teacher is advised to ask the principal for help in providing and preparing
the teaching aids. Plans should be prepared together with the principal for
the weak students in order to provide aremedial work.. The principal

should contact the students’ parents, so as to keep them informed of the

level of achievement of their sons and daughters. When it comes to
evaluation, the principal can arrange more than one visit to the teacher of
English language during the year. These visits should be arranged
together with the supervisor of English language in that district and the
visits should be in and out the classroom. In this way, according to
Darwaza (1997), the evaluation will be more sincere and more
responsible. Needless to say , teachers of English language, in any school,
are advised to establish an English club and team whose purpose is to
create and use modern methods in teaching English. Consequently, the
school can play a significant role in the process of supervision for the

benefit of both teachers and students,

2. Teacher Supervision:

Teachers should be qualified to teach effectively. Rothenberg
(1997) stated that the educational institution should create skillful
teachers for the development of the teacher performance through the
following actions: first, the supervisor of English language should
regulate intensive training sessions for all teachers. Secondly, modern
methods of teaching should be highlighted. Next, difficulties in the
implementation of the curriculum should be tackled and discussed

carefully in the training sessions. Fourth, teachers of English language are

8
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to exchange experience and knowledge. Finally, the weekly load for the
English language teacher should not exceed (18)classes so as o leave
enough time for the teacher to correct the student's work, prepare and
design the daily plans, search for and make educational aids and create
new methods for teaching English.

The International Institute for Educational Planning (1987)
suggested that training programs be arranged by the Ministry of
Education, the supervisor, the principal and the teacher before the
beginning of any scholastic year. Accordingly, teachers might be more

effective and more responsible in teaching English.

3. Traditional Supervision:

Traditional supervision is the other face for inspection since it is
concerned with the implementation of routine duties and directions
imposed by the so-called “supervisor”.

The National Center for [ducational Research and Development in
Jordan (NCERD, 1997) explained the philosophy of traditional
supervision as follows:

- Teachers in schools are supposed to follow directions prescribed to
them by supervisors who design educational plans of all activitics
needed. Teachers are only entrusted with carrying out those plans.

- Teachers are not allowed to try new ideas or conduct experimental
studies to discover educational methods that best [it their students,
Only supervisors are viewed to be capable of conducting experimental
rescarch studies. Qutcomes of such rescarch studies are imposed on
school teachers who must implement them without hesitation. In brief,
traditional supervision is based on communication from one side

(from the supervisors to the tcachers).
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- Viewed as mere inspectors, {raditional supervisors maintained that
only a limited number of (eaching methods had existed. Teachers had
to abide by those methods. As such, supervisors paid much attention
to fixing teachers’ mistakes, and somctimes, used those mistakes to
the threaten teachers.

- Traditional supervision was centrally based on issuing directions by
supervisors to teachers.

- Traditional supervisors view teachers, as mere tools needed to
implement teaching activitics. No attention was paid to teachers’
feelings, emotions or other basic needs .The most important thing for
educational supervisors, during their school visits, was to ensure that
teachers follow their instructions, directions or commands strictly.

- As traditional supervisors were most of the time looking for teachers'

mistakes and weaknesses, rather than helping tcachers to improve
their teaching practices, relationship between teachers and supervisors
was not healthy. Feelings of fear of administrative punishment
following supervisors’ visits characterized such relationship. No room
was left for teachers’ creativity.

- Practices of traditional supervision were not productive. Teachers lost
confidence in traditional supervision.

This clearly shows that traditional supervision was just another name for

inspection. Productivity in teachers was totally neglected. The researcher

attributes this result to the misunderstanding of real superviston from the

supervisor’s side. Karen, (1996) claimed that supervision is a hard task

and that supervisors are those who make it so because they don’t have

clear models of supervision.
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4. Clinical Supervision:

Clinical supervision secems to be the most accepted type of
supervision to the teachers. It is a modern method by which the
supervisor aund the teacher can engage in a supportive and interactive
process.

According to Acheson and Gall (1992) clinical supervision can
achieve the following goals:

1. 1t provides objective [eedback on instruction.

2. It diagnoses and solves instructional problems.

3. It assists teachers in developing strategies to promote learning,
molivate students and manage the classroom.

4. It helps teachers develop positive attitudes towards continuous

professional development.

The rescarcher is in favor of this type of supervision since it can be
used 1o evaluate teachers and students, for promotion and development as
well.

The clinical supervision approach, according to Acheson and Gall,
involves there basic steps: the {irst step is the planning con{crence; it sets
the stage for eflective clinical supervision. Morcover, it involves a
meeting between the supervisce and supervisor during which they agree
on the focus of the forthcoming classroom visit and a method for
collecting data for later analysis.

The second step involves a classroom observation during which the
supcrvisor observes a lesson systematically and non-judgmentally;
collecting data reclated to the objectives is agreed upon during the
planning conference.

The third and final step involves the feedback conference during

which the supervisor meets with the teacher to analyze the data collected

11
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during the classroom visii. In fact, the data provide a mirror-like
reflection of classroom activities so that teachers can see what they are
actually doing while teaching. Consequently, the supervisor and
supervisee interpret the data from the teacher’s perspective with an eye

towards diagnosing and solving instructional problems.

Throughout (he three-stage process, both supervisce and supervisor
work together to agrec upon the major focus of classroom visit and later
to analyze the classroom obscrvation data to identify successiul

classroom practices and to remedy less successful ones.

It is assumed that clinical supervision is a modern supervisory
method that aims at improving and developing the educational skills.
Sabri (1998) stated that clinical supervision is a rcal model that can be
used to evaluate tcachers since it depends primarily on teacher’s
cooperalion with supervisors. Above all, positive relationships can be

established throughout this model of supervision.

Cogan (1972) defined clinical supervision model as being a
supervisory method which is oriented and directed towards improving the
teachers’ educational practices in and oul classroom by recording the
educational classroom situation in order to analyze it aiming at improving
both students’ and teachers’ performance and achievement.

It can be concluded that clinical supervision scerves the cducational
skills more than any other models. This should be the basis by which
supervisors of English language should follow in their daily practices,
when they approach teachers, in order to build up a fair judgement about
teachers® performance. This approach motivates both the teachers and

students towards creativity in teaching and thinking (Sa’adah,1999).

12
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Problems of Supervision:

Abu Dahu (1998) found that educational supervision didn’( satisfy
the needs of all teachers since there were no clear norms that governed
the relationship between supervisor and supervisee. That is, supervisors
of English language perform different practices  within the same
directorate  of education. The UNESCO Institute of Fducation
Department  (1998) pointed out that teachers of English language
sometimes complain that every supervisor requires something Jifferent
from the previous one; this act creates confusion in the educational
instruction,

This is attributed to the fact that supervisors of English language do not
have standard norms for supervision when they pay supervisory visits
because one supervisor may ask for and focus on something, which the
previous one had ignored totally. This can be clear in terms of daily
preparation and lesson planning. To shed light more about the problems
of supervision, Alwaqfi (1990) summed up the following problems:

1. The sclection and training of supervisor:

Supervisors are being selected from the teachers according to priority
and educational qualification. These two conditions are necessary, but
they are not enough for those who will occupy a leadership position.
Enthusiasm, obedience, loyalty, research and educational as well as
teaching skills must play a significant role for such a leadership position.
It happens that a supervisor is appointed because he has a strong
relationship with those who make decisions.Training supervisors is
almost neglected. Supervisors are normally chosen and sent to the field of
work without having any training or expericnce about the new job. The

rescarcher suggests that candidates should apply for this position
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according to defined criteria, which are announced in advance. Then the

most qualified should be selected.

2. The number of teachers per supervisor:
It is of a great advantage for both -the supervisor and the teacher- to limit

the number of teachers to a supervisor. But there is no international norm

that could govern this issue. It is known that therc is only one supervisor

for each directorate of education but the number of teachers is not the
same. Sometimes it excecds (200) teacliers for just one supervisor. The
problem is that the supervisor will not find enough time to perform
supervisory visits for each teacher, and if it happens, niost of the visits arc
of no critical value. In addition, the supervisor might not succeed in
holding the training session for most of the teachers because of time,

constraints potentials, and the distance of schouots.

The researcher sees that the number of teachers per supervisor should
not exceed (60)and there should be more than one supervisor within the
same directorate of education if the number of teachers is high. This is to

ensure that all teachers receive an equal and an cffective supervision.

3. General supcervisor or specialist one:

The philosophy of the Ministry of Education about the basic education
is that one teacher can teach one class. That means the same teacher
should teach most of the subjects to that class including the English
language. This philosophy aims at mixing the basic education around
fundamental basic cores without separating the educational courses or
materials. If this is efficient for both teachers and pupils, the problem
remains in the field of supervision. Do we need a general supervisor for

the basic education or a specialist one? To answer the question requires

14
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us to take the nature of the basic education into consideration. The
researcher suggests that a general supervisor for all subjects might not be
efficient enough because what applies to science or math supervision
might not apply to English language supervision, for instance. Thus, The
Ministry of Education needs to appoint specialist supervisors according
to the subject being taught. Accordingly, the idea that one teacher can
teach all the subjects for one class might not succeed because the quality
of education will lose its value. 1Tow can one teacher remain in the same
class all the day and teach all the subjects? So, specialist teachers as well

as specialist supervisors are preferred in this notion.

4. The professional and behavioral development of supervisors:

If the task of supervisors is to develop the teachers, so what about the
development of supervisors? Supervisors usually get involved in the field
of supervision without any change in their practices. Consequently, many
negative effects will appear which might aftect teachers’ performance
and students’ achievements. The results of Tawjihi examination in
English language support this beliel.

Therefore, the Ministty of Education should create intensive
opportunities for supcrvisors so as to develop themselves through
educational research, higher education, training sessions and mutual visits

in and outside the country.

5. The cold “war” between supervisor and teacher:

This is the most apparent problem that occupies nearly the first place
of supervisory problems. It worries both teachers antd supervisors
because, in most cascs, there are no clear norms that govern the relation
between the supervisor and the teacher. The rescarcher attributes this

problem to the existence of more than one supervisory model. Some

15
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supervisors may follow the traditional approach of supervision; others
may do more inspection rather than supervision and few practice clinical
supervision. Consequently, the supervisor knows that he is going to visit
a teacher who is not willing to welcome him because the teacher views
the supervisor as a source of danger for him.

In order to overcome this basic problem, there should be clear norms
that should govern the relationship between supervisor and supervisee

which should be based on mutual respect and cooperation.

Statement of the problem:

During the researcher’s work in the field of teaching -teacher of
English language for the secondary stage-and the previous theoretical
background in this study, the problem appeared to the rescarcher in the
following form “English language supervision is a challenging issue and
it should be modified.” The evidence for the existence of the problem
includes the researcher’s observation of the problem and his observation
of the opinions of many English language teachers during the training
sessions that were held at the Dircctorate of Education in Salfit district.

Moreover, the researcher noticed that many English language
teachers do not understand the exact role of English language supervisor,
and in most cases there was “wide spread complaint” (Issa, 1999) among
those teachers of the real role of English language supervisors.

In addition, teachers usually hate to attend the training sessions held by
the supervisors claiming that such sessions were of no benefit for the
process of education. However, they go to attend these scssions nhot
because they want (o, but because those tcacher fear from the punishment
if they didn’t go to thosc sessions. Furthermore, the researcher found that

there were few studies, if any, that investigated and studied teachers’
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opinions of English language supervisors. As far as the rescarcher knows,
most of the studies that investigated the issuc of supervision didn’t focus
on the opinions of English language teachers about supervisors.
Consequently, the researcher decided to conduct a study to investigate
teachers’ opinions of English language supervisors aiming at providing
both teachers and supervisors with a clear cut idea about Lnglish

language supervision.

Purposes of the study:

The study aimed at fulfilling the following aims:

- To identify the opinions of English language teachers of English
language supervisors.

- To find out the effect of the respondents’ genders qualification,

experience and location of work on English language supervision.

Qucstions of the study:

This study aimed at answering the following questions:

- What are the opinions of English language teachers ol English
language supervisors?

- Is there any significant differcnce at (¢ =0.05) in teachers’a opintons
of English language supervisors duc to the gender?

- Is there any significant difference at (¢ =0.05) in tcachers’ opinions of
English language supervisors due to the experience?

- Is there any significant difference at (a =0.05) in teachers’ opinions of
English language supervisors due to the academic qualification?

- Is there any significant difference at (¢ =0.05) in teachers’ opinions of
English language supervisors due to the district?

- Is there any significant difference at (o =0.05) in teachers’ opinions of

English language supervisors due to the differences among domains?
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Hypotheses of the study:
To be more concise, the researcher proposes the following hypotheses

that will be tested empirically in the coming sections of this thesis.

1. There is no significant difference at (¢ =0.05) in teachers’ opinions of
English language supervisors due to gender variable.

2. There is no significant difference at (¢ =0.05) in teachers’ opinions of
English language supervisors due to experience variable.

3. There is no significant difference at (¢ =0.05) in teachers’ opinions of
English language supervisors due to district variable.

4. There is no significant differcnce at (o =0.05 ) in teachers’ opinions of
English language supervisors due to academic qualification variable.

5. There is no significant difference at (o =0.05) in teachers’ opinions of

English language supervisors due to differences between domains.

Significance of the study:

The available studies shed light on the role of English language
supervisor in the educational process from a narrow perspective. But few
—if any- tackled the opinions of English language tcachers about English
language supervisors. So the study will raise this issuc critically, deeply
and thoroughly so that supervisors of English language should take these
points seriously into their consideration.

The study will benefit the Ministry of Education by providing it with a
new outlook towards supervision from the results of this study which
aims at overcoming the problems that may face both supervisors and
teachers and promoting a kind of fruitful understanding and cooperation
between them.

In addition, the study will advise English language supervisors-

any language supervisors- how they can generate a change in the process
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of teaching English and other languages towards the best goals of school
supervision,

Moreover, the significance of the study stems from its title as being
the first one in Palestine that approached teachers’ opinions of English
language supervisors— as far as the researcher knows. Furthermore, this
study might serve to improve the quality of teaching English language for
the benefit of students, if both teachers and supcrvisors cooperate
positively towards the promotion of effective teaching. That is, the
supervisor of English language can orient teachers and leave a room for

their creativity in order to create a relaxed educational atmosphere.

Limitation of the study:

The study was conducted in the followling limitations:

Place:
Samir Sa’d Al- Din Secondary Girls’ School- (it was used as a
center for correcting the Tawjihi papers in English language
Examination).This school was the place where the rescarcher
distributed the questionnaire of the study among the subjects of the
study who represented the following northern districts of West

Bank : Nablus, Jenin, Tulkarm, Qalgilyah and Salfit.

Population:

English language teachers who were correcting the Tawjihi papers
in English language Examination and who were registered with the
Ministry of Education for this task. The population of the study covered
five directorates of education in West Bank- namely Nablus, Tulkarm,
Jenin, Qalquilia and Salfit. The subjects were 151 tcachers who werc

registered, during the scholastic year (1999-2000), in the directorates of
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education for correcting the Tawjihi English language examination. The
sample of the study consisted of the population itself.
Time:

This study was conducted at the end of the scholastic year (1999-
2000) on the 20" of June 2000.

Definition of Terms:

According to The Iarap’s English Dictionary (1981)

Supervision is “The result or the fecling that something gives 1o
those who see or hear.”

Supervisor is “ The person who watches and directs work, workers
and an organization.”

Opinion is “ What a person thinks and fecls about something.”
The operational definition:
For the purposes of this study, the researcher defines the following terms.

“Supervision”: Ways that should be [ollowed by a man/ woman in
power, who obscrves the educational progress in a specific subjecte.g
English language.

“Supervisor”: A person formally designated by the Ministry of
Education to assist the teachers in improving their performance and

promote their participation in enhancing the teaching process.

“ Qpinion”: The extent by which a respondent obtains from the
Likert Scale after answering the items appeared in the questionnaire sheet

entitled “ Teachers’ opinions of English language supervisors”.
g n
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Summary:

This chapter presented a general introduction and a theoretical
background to the reader. Fundamental issues about supervision were
highlighted in order to provide a clear picture and a comprehensive idea
about supervision. The chapter, then, procecded to discuss the following
issues thoroughly: inspection, supervision, school supervision, teacher
supervision, traditional supervision and clinical supervision. Finally, the
chapter concludes by discussing the general problems of supervision, and
clarifying the fundamental bases of the study specifying its problem,

purposes, significance, questions, hypotheses, and limitations.
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Chapter Two

Review of Relevant Literature

Introduction:

In this chapter, the researcher will give a bric{ account ol the studies
which investigated opinions about supervision, supervisory methods and
practices, supervisory domains and clinical and effective supervision.The
chapter provides the reader with problems of supervision followed by
first hand observation from the environment of cducational
supervision.Finally, is a comprehensive review ol the studics on

supervision.

1. Studics relevant to opinions about supervision

Atkins (1996) carried out a study to identify teachers’ opinions toward
the teacher evaluation process. The sample of the study consisted of 50
elementary and secondary school teachers who responded to a
questionnaire measuring teacher’s opinions about teacher’s cvaluation
process. The results of the study showed that the majority of tcachers
favored the evaluation process; however, they desired to be more
involved in it. Most of the sample also wanted pre- and post conference
evaluations. The researcher recommends that the evaluation process be

updated and changed to include teachers’ input.

In Palestine, Issa (1999) conducted a study to assess the factual role
played by the English language supervisor in Jenin district based on the

perception of English language teachers and principals. ‘The study also
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investigated the effect of the respondents’ gender, qualification and
experience on their perception of English language supervisor. The
sample of the study consisted of the whole population of male and female
teachers 70 who responded to a 58-item questionnaire. The study
findings indicated that the role level of English language supervisor was
“mmiddle” on the most of the domains. This shows that teachers were nol
so satisfied with the recent role played by the supervisor. However, there
were differences among the teachers’ perceptions due to gender in {avor

of female teachers, due to qualification in favor of the holders of B.A or

more, and due to experience in favor of those who had tenyearsof

experience and more.

Bennet (1995) conducted a study on in-service teachers’ perceptions
of the importance for instructional supervisors lo possess content
knowledge in the content areas they supervised. A questionnairc was
completed by 120 teachers {rom two elementary schools, one middle and
one high school. Follow up interviews were conducted with 20
respondents. The results revealed that teachers strongly supported the
premise that supervisors be content specialists in the content arcas they
observed.

They ranked “feedback” about the effectiveness of instruction in
relation to content as the most important service. Furthermore, teachers
felt that supervisors with content knowledge gave improved help and feed
back, knew what instructional strategies to suggest based on content, gave

fairer evaluations of a teacher’s classroom performance, had up- to- date
knowledge of trends and issues in the content arca and elicited greater

respect from teachers.
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In the same notion, Salman (1998) conducted a similar study that
investigated teachers’ attitudes towards the communicative approach that
they were asked to implement by supervisors inside the classroom. The
sample of the study consisted of the teachers in the northern districts of
West Bank.The results revealed that teachers’ attitudes towards the
communicative approach was positive,and recommended that supervisors

train the teachers more in this domain.

More recently, Abu Shuhab (2000) conducted a pilot study on the
opinions of English language teachers towards the effective teaching in
West Bank. The results revealed that teachers of English language were
not satisfied with the newly introduced teaching mcthods; they stated that
it was the role of English language supervisor to provide the teachers with

variety of teaching methods for effective teaching of English.

Al-Zaghah (1985), in his study,described the educational supervision
system in West Bank during the [sracli occupation as pereeived by both
supervisor and secondary school teachers. The sample of the study
consisted of 36 supervisors and 200 secondary school teachers. Two
copies of the researcher’s built-up questionnaire were distributed among
supervisors and tcachers. The questionnaire measured the following
supervisory domains.

1. The concept of supervision

2. The role of supervisor

3, Methods and norms of educational supervision

The results revealed that the concept of educational supervision in
West Bank was still restricted to the concept of inspection thal aimed at

searching and hunting for teachers mistakes.
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Abd- Alrahman (1994) carried out a study to determine the role of the
educational supervisor as perceived by teachers, school principals, and
supervisors at the UNRWA schools in Hebron district. The following
supervisory domains were included in a questionnaire administered to
teachers, principals and supervisors:

1- Administrative affairs

2- Curriculum

3-Teaching Methods

4- Professional development

5- Communication with tecachers

6- Positive relations in school environment

7- School environment

8- Relationship between the school and local environment
9- Students’ afflairs

10- Evaluation

The results showed that there was a significant statistical diffcrence
among teachers, school principals and supervisors in their views towards
administrative affairs, curriculum, teaching mecthods, professional
development, communications with teachers, school environment and

evaluation.

These results showed that teachers in those schools werce not
satisfied by the supervisors’ practices in the mentioned domains, whereas,
both principals and supervisors were in agreement about all domains.
This might be attributed to the fact that principals viewed themselves as
permanent supervisors in the schools and their roles in educational
supervision were an extension to the roles of supervisors in the afore-

mentioned domains.
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In England, the study of Ormston (1995) examined the effect of
educational supervision on teachers who were specifically asked whether
they tended to change their classroom practices following the
supervisors® visit or not. The sample of the study consisted of 800
teachers who were asked to respond to a special questionnaire prepared
for the purpose of the study immediately afler being visited by their
supervisors. The findings of the study indicated that some supervisors
were cooperative and interested in helping the teachers to improve their
classroom practices. Only afew supervisors focused on criticizing the
teachers performance and 30% of the teachers tended to change their

classroom teaching practices after the supervisors’ visit,

Rothenberg (1997) carried out a study which investigated the
perceptions of novice and expert teachers in urban schools about their
preparation through teacher education. The sample of the study consisted
of 30 novice and 15 experienced teachers who responded to a
.questionnaire designed for the purpose of attitudes. Results showed that
teachers, whether experienced or novices, did not think about culturally
responsive pedagogy.

The initial concern for novice teachers reflected their uneasiness
about the process of teacher education. Overall, results demonstrated the
great degree to which supervision and attitudes changes are required in

addition to teaching skills for the development of good teachers.

Lunsfork (1990) investigated the stereotypes and perceptions of
both teachers and supervisors about the relationship between them. The
study was an experimental one.The sample of the study consisted of 7

supervisors and 18 teachers. Results showed that there was akind of
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mutual relation and trust between teachers and supervisors; and that
supervisors should pay more concern and interest when they pay visits to
the teachers.

In Kuwait, Omar (2000} carried out a study to find the relationship
between motivation and personal as well as administrative variables
towards the job as perccived by the employees in Kuwait. The sample of
the study consisted of 2600 employees who responded to a questionnaire
built by the researcher that measured motivation towards employment.
The results revealed that the level of motivation was “middle”; and (hat
supervisors should create feedback system in order to promote motivation

towards employment.

In his pilot study, Abu Shuhab (2000) investigated the opinions of
English language teachers towards the morals and responsibilitics of
effective teaching. The sample of the study counsisted of 100 teachers.
Results revealed that the teachers of English language attributed the
concept of effective teaching to the English language supervisor who
should provide teachers with a comprchensive yearly plan about
examinations, preparation, motivating questions and encouraging students
to work in groups. Teachers also belicved that the English language
supervisor should pay more visits within a year before evaluating the

teacher’s performance.

More recently, Shameyah (2000)conducted a study that
investigated the effect of training sessions on teachers’ beliefs about
effective teaching. The findings of the study showed that teachers wanted
a high professional development when they went to the training sessions

and that supervisors were those who had to develop this task.
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Saleh (1997) investigated the attitudes of teachers towards the
effectiveness and suitability of the components of the 10", grade English
syllabus in Nablus district. The sample of the study consisted of the
whole population of all English language teachers who taught 10" grade
in the governmental schools in Nablus during the scholastic year 1996 —
1997.

Results revealed that 41.1% of English language teachers received
neither pre- nor in— service training at all. The study also found that
71.4% of those teachers said that the 10", Grade curriculum could not be
finished within a scholastic year. Teachers advocated that it was the role
of English language supervisor who should improve teachers’
performance and evaluate English language curriculum during the

training sessions.

In Turkey, Akbaba (1997) carried out a study that investigated the
expectation that Turkish primary school teachers had regarding classroom
supervision by primary education supervisors focusing on differences in
teacher’s gender, job experience, level of education and frequency of
supervision. A questionnaire was administered to 501 elementary school
teachers. Findings of the study revealed that there was a significant
difference in the expectations of elementary school teachers with respect
to gender. IHowever, there were no significant differences in their
expectations of classroom supervision related to level of education, job
experience or frequency of supervision. The findings also showed that
teachers felt that supervisors were more concerned with strict control,
investigation, evaluation and inspection than with guidance and

improvement.
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This result confirms with that of Abd Al- Rahman (1994) and Al-

Zaghat (1985) who found that supervisiors practised inspection rather

than supervision. Teachers also believed that supervisors did not follow
supervisory guidelines but instead supervised the way they wanted to. In
addition, teachers were not aware of all the regulations related to
supervision. The researcher concluded that one-hour classroom
observation was not enough to evaluate and guide teachers, and that the

evaluation system nceded improvement.

Musleh (1998) studied to investigate the difference between
teachers’ and students’ perceptions towards the role of the educational
counselor in Salfit and Nablus district which might be attributed to
gender, experience and qualification variables. The sample of the study
consisted of 207 teachers and 450 students who responded to a

questionnaire measuring students’ and teachers” expectations.

The findings of the study showed that there were no significant
differences in both teachers’ and students’ expectations towards the role
of educational counselor which might be attributed to gender, experience
and qualification variables. This result can be attributed to the fact that
the job of educational counselor was new in the Palestinians schools, and

that both teachers and students were optimistic towards this new job.

Saleh (1998) carried out a study to find out the degree to which the
school curriculum fulfilled the educational objectives as perceived by the
educators (supervisor, teacher and principat). The sample of the study
consisted of 18 supervisors and 227 teachers. The results showed that
supervisors, teachers and school principals should take part in designing

and developing the teaching curriculum. Morever, teachers stressed that
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supervisors should provide teachers with the educational resources

(teaching aids) so as to carry out the educational objectives.

Tyshyeh (1986) carried out a preliminary investigation of the
English language needs and skills as perceived by teachers and students
at the largest university in West Bank at An_Najah National University.
The researcher distributed two questionnaires: faculty questionnaire and a
student questionnaire. The sample of the study consisted of 18 faculty
members and 47 students. Results revealed that a majority of the faculty
members 78% indicated that they liked to give their students English
language texts in the courses they taught. This indicates the existence of
an instrumental motivation to study English. The results showed also that
96% of the students noted that it was neccssary to teach the students how
to use the language before they were required to practise it. They
suggested adding more content area to the process of instruction. The
researcher believes that the role of supervisor was exactly the same of
that between teachers and students. So, it was the supervisor’s task to
provide English language teachers with modern methods in teaching
English language; that is ,supervisors should stress that teachers of
English Language use the communicative approach inside the classrooms
focusing on a variety of teaching methods . Thus, the supervisor seems to

be like a university lecturer who can facilitate and help.

Finally, Delorme (1985) investigated the opinions of elementary-
school teachers in North Dakota towards supervisors and evaluating
methods. The sample of the study consisted of 100 teachers. The results
of the study indicated that although there was an argument among,
teachers concerning the importance of supervision in improving and

developing the quality of education, teachers believed that the recent
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supervisory practices did not ({ulfill the desired aims of supervision and
the quality of instructions remained the same without any development.
2. Supervisory methods and practices.

In Jordan, Saleh (1993) carried out a study that aimed at {inding the
relationship between the actual supervisory practices that supervisors did
and the desired supervisory practices that teachers from Amman district
preferred. The sample of the study consisted of 550 teachers from
Amman district. The findings of the study rcvealed that the real
supervisory practices that supervisors did were not accepted by most of
the teachers on the whole domains of supervision except for class

administration and examination domains.

Al-Shawah (1998) examined the supervisory methods and styles
that elementary school principals in Nablus district practised as perceived
by the teachers in that district. The sample of the study consisted of 460
teachers who responded to a questionnaire that included the following
styles:

1- dictatorial style

2- diplomatic style

3- negative style

4
5

democratic style

cooperative style.

The findings of the study showed that the democratic style of
supervision occupied the first rank as perceived by the teachers.
However, most of the teachers believed that the dictatorial style had to be
excluded from the supervisory styles. The researcher recommends that
principals should be trained on practising constructive human relations

with teachers.
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In order to develop better supervision, Maor (1995) carried out a
case study which explored the perspectives regarding supervision held by
professors and graduate students in a university science department in San
Francisco. This case study aimed at establishing better supervisory
practices in the climate of university. Obscrvations, interviews and action
research were used in gathering data. The results of the case study
showed that clear expectations and procedures should be established in
order to provide supervisors and graduate students with better

opportunities to establish a collaborative working relationship.

Glanz (1994) conducted a study to find out the supervisory methods
used in the public schools. The study was presented at the Annual
Meeting of the Council of Professors of Instructional Supervision in
Chicago .The researcher found that no clear theme emerged in the
historical study of supervision which appeared to simply reflect greater
social and educational movements. 1le noted that the history of
supervision was marked by seven models: inspection, efficiency,
democratic, scientific, leadership, clinical and changing concepts. The
researcher concluded that, supervision was originally inspectional and
later redefined it as having an efficient, authoritative and managerial
function. The results of the study conlirm , somehow, with those of

Saleh (1993) in the sense that the supervisory methods should be

modified.

However, Wadi (1998) conducted a study which aimed at
developing a list of educational norms, which would be the basis for
choosing a supervisor. The sample of the study was 85 supervisors in

West Bank who responded to a questionnaire containing 18 norms for
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selecting a supervisor. The findings of the study revealed that the
supervisors’ answers on the 18 norms ,according to their importance,
were as follows:

Personal qualities - the ability to organize the work in the field of
supervision effectively - professional preparation- the ability to analyze
problems and take decisions - the ability to achieve the goals of
educational supervision - motivating the teachers - professional
development of the teachers - tolerating the responsibility - evaluating his
work - practicing new methods in supervision - implementing and
administrating tests - the ability for research and studies - the ability for
planning - specilying the students’ nceds - improving teacher’s
performance - sufficient educational experience - simplifying the

curriculum - educational qualification.

The researcher calls upon the Ministry of Education to take these
norms into consideration in the process of selecting and appointing
supervisors. Furthermore, supervisors should reflect these norms when
they evaluate and supervise teachers. The results of the study support
those in Maor’s study in 1995.

Sukwiwate (1996) conducted a study that aimed at determining the
degree to which various supervisory methods and theories were dominant
in contemporary instructional supervision textbooks. The study examined
12 educational supervision textbooks, which were influenced by both

evaluation — based and clinically oriented theories.

The results of the study indicated that theoretical orientations were
consistent with evaluation. Based theories were found inscven of the
textbooks, while more clinically oriented theories were dominant in the

other five. However, no one theory consistently dontinated textbooks.
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Hence, it is likely that supervisory practices will continue to be aflected

by various educational orientations.

The previous suggestion by Sukwiwat (1996) descrves serious
consideration and investigation. Abu kishek (1997) investigated the
attitudes of science and math feinale and male teachers towards the
classroom visit which supervisors paid to UNARWA schools in West
Bank in order to improve the supervisory praclices in the domain of
classroom visit. The sample of the study consisted of 82 teachers who
responded to a questionnaire that included the following supervisory
domains:

1. The pre- meeting
2. Inside the classroom observation
3. The post — meeting

4. The evaluation about classroom visit.

The results revealed that tcachers had positive attitudes towards the
classroom visit and they ranked the pre- meeting in the {irst level. The
researcher attributed this result to the fact that teachers hated to be

evaluated without being oriented and supervised.

The Gulf States Center for Research and Study (1981) carried out a
project to investigate the real educational supervisory practices in the
Gulf States in order to reach some suggestions and recommendations that
might help in improving the supervisory system and the whole
educational process. The sample of the study consisted of 200 teachers
for each of the Gulf States. The researchers of the project recommended
that supervisors carry out the following tasks:

1. Helping the teachers in recognizing the educational aims.
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2. Helping the teachers to use and follow suitable teaching methods in
education

3. Encouraging the teachers to be creative in their works

4. Enabling the teachers to improve and to develop their profession

5. Improving and promoting the human relations in the school
community.

6. Evaluating and improving the curricula

7. Paying more visits to the teachers before the final evaluation.

The findings of the Gulf States Center for Rescarch and Study (1981)
were significant since they stimulated other studies . Al — Dojan (1989)
carried out a study in order to find out the educational supervisory tasks
that supervisors usually did. The sample of the study consisted of 30
supervisors and 103 teachers. The [indings of the study showed that
supervisors didn’t adhere totally to the tasks of real supervision such as
planning, organization of work, leadership. orientation, training of
teachers and evaluation. The researcher recommended that the
supervisory tasks should be made clear to the supervisors who must
adhere to them . In addition, supervisors should be trained and prepared

for the tasks of supervision.

3. Supervisory domains:
In Jordan., Al-Wahr (1989) summed up the supervisory methods
practised by supervisors in the Jordantan Ministry of Education:
1. Classroom supervisory visit
2. Administrative visit
3. Individual meetings — supcrvisor and supervisce.
4. Tutorials and rescarch papers in supervision
5

Supervisory sessions
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6. Training session

7.  Educational workshops.

In Palestine, Jabr (1996) investigated the cffect of cooperative
learning as a dominant method in English language, on the ninth graders’
attitudes and academic achievement as to traditional method.

The sample of the study consisted of 138 malc and female students
in the ninth grade at two UNARWA schools in Nablus area during the
scholastic period 1995-1996. The results of the study showed that there
were significant differences in students’ achievement (male and female)
of English due to the teaching method in favor of the experimental group.
The researcher attributed this result to the role of English language
supervisor who should stress the use of cooperative learning and other

modern teaching methods as dominant domains in education.

In Jordan, Ramzi (1977) conducted a study that aimed at helping the
trainees in modifying and improving their perceptions about some
supervisory domains. The sample of the study consisted of 40 tecachers
who were participating in a training session in Amman. The sample
responded to a questionnaire that included the following supervisory

domains:

1. Individualization of teaching
Creativity and innovation

Group activities

BowoN

Classroom interrelations

The results of the study showed that 12.5%of the teachers didn’t

receive any training in the first and second domains. This result might be
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attributed to the absence of supervision in the mentioned domains. These
results are significant as they can reveal the creativity of supervisors, as it

should be reflected in the supervisee’s creativity.

Ibrahim (1996) examined the degree by which teachers took part in
the decisions made by school principals in various educational domains.
The sample of the study consisted of 135 teachers who responded to a
questionnaire measuring the above mentioned goal. The findings of the
study showed that teachers’ involvement in putting up school decisions
was on average. The rescarcher recommended that training sessions for
both teachers and principals be held by supervisors in order to create a
cooperative atmosphere between teachers and school principals in the

educational administration.

These results generally concur with those of Al- Shuraideh (1993)
who conducted a study that aimed at identifying the role of the
educational supervisor in improving the educational activities in basic
schools in Al —Korah district. The sample of the study consisted of 269
teachers from Al — Korah district in Jordan. They responded to a
questionnaire of the researcher’s design which included the following
domains:

I. Planning

2. Professional qualification

3. Activities
4. ‘The social and human relationships
5

Evaluation.

The results of the study showed that teachers’ opinions of the role of

the educational supervisor in improving the educational activitics were
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about average. In addition, teachers believed that supervisors’
relationship with teachers was not accepted and it should be strengthened
by the supervisors themselves who juststress work without paying

attention to human social relationship.

Abd-Allah (1998) identified the styles of dominant supervisory
norms that supervisors in the West Bank practise. The sample of the
study consisted of all the supervisors in the West Bank. The results
revealed that the most preferable dominant norm was obedience .

The researcher attributed this result to the fact that the supetvisors

in any directorate of education tended to adhere completely to the rules of

Ministry of Education without attempting to create flexible norms that

might suit each case ol supervision.

Drummond (1995) carried out a study in which 35 training tcachers
were involved in the teacher training program, Fall, 1994 session, at the
University of North FFlorida. They provided feedback on this pre-scrvice
preparation program through a survey. The teachers completed a four —
part questionnaire that required them to evaluate the program. The
teachers evaluated the program positively and found the experience Lo be
personally rewarding. Overall, college supervisors were viewed as helpful
to directing teachers to provide information lo the inexperienced
colleagues.The researcher thinks that evaluating programs should be held
periodically for both teachers and supervisors.

The result of the study confirms with those ol Abraham (1996) and

Al-Shuraideh (1993).
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4. Clinical and effective supervision:

In England, Johns (1996) carried out a study to investigate the
effect of clinical supervision on the beginning teachers who were not
provided with any previous training on how to develop their teaching
skills. The sample of the study consisted of 20 teachers randomly divided
into two groups: experimental group and controlled onc. ‘The
expetimental group was supervised following the clinical model, whereas
the controlled group was supervised following the traditional model of
supervision. All the subjects (teachers) were interviewed before and after
the experiment. The study revealed that the teachers in the experimental
group were more satisfied with the assistance they reccived, and they

viewed supervisors as a means of helping and improving their teaching

skills.

Similarly, Vinson (1995) conducted a study to determine changes in the
fevels of teaching efficacy as a function of the clinical experience in six
public elementary schools. The sample of the study included 58 novices.
Data for the study were gathered, before and after full - time of clinical
experience, in the public clementary schools of Alabama using two
strategies. First, all novices completed 23 — items Likert questionnaire.
Second, they were cvaluated using the questionnaire — guided narrative
interviews. Findings revealed statistically significant differences in
personal teaching efficacy in favor of full — time clinical experience. The

results of the study have also implications for teacher education programs
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concerning the efficacy of teaching methods.

In Palestine, Nimer ( 1990) examinedthe personal and professional
characteristics of the ecffective teacher as perceived by secondary school

students and principals in Nablus district. The sample of the study was
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randomly selected to represent secondary school students who studied at
the private teaching institutions in Nablus district. The sample responded
to a questionnaire that included 40 characteristics of the teacher

elfectiveness.

The results showed that the principals and the students agreed on the

importance of the professional characteristics of the effective teacher that

included the following items:

i. Professional qualification
2. High competence and performance in teaching methods
3. The ability to conduct and administer research and examinations

4. The teacher should also be friendly and flexible in his/her work.

Audelh (1997) evaluated the effeclive supervisory program of

vocational education through investigating the following aspects:
Scientific and educational qualifications, private and general experience,
training needs, difficulties and obstacles, extent of cooperation between
supervisors and the concerned parties, supervisory visits, reports and

attitudes of vocational education teachers toward supervisors.

The sample of the study consisted of all vocational education
supervisors and 70% of vocational education teachers in the West Bank.
Two questionnaires were constructed to gather the relevant data from
vocational school supervisors and teachers. The study recommended the
following;:

1. There is a need to focus on preparation of proper qualifying

programs in supervision.
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2. Experience exchange among supervisors was less than expecled.
This reflects the importance of preparing sound programs for
experience exchange and enrichment

3. Supervisors should be trained on research skills, which are needed
for developing vocational education program.

4. The evaluation report of supervisors visits should be descriptive
instead of giving marks,

5. Supervisors should pay several visits to explain the new change in
curricula and in teaching methods

6. Cutting down the number of teachers supervised by one supervisor

so that he/she can have adequate time for evaluating teacher’s needs

to help him /her overcome his/her problems.

Mosa (1995) investigated the effective academic practices of the
teaching staff in the Palestinian universities. The sample of the study
consisted of 239 lecturcrs working in the Palestinian universities. The
researcher suggested that the administrations organize training scssions
for the beginning lecturers to help them aquire the skills of planning and
research since these practices affect the quality of education and improve
the students achievement .

Nimer, (1999) found that teachers of English language were still
following the traditional modcl of teaching that might be imposed upon
them by Engliah language SUpPCrvisors. Mosa (1995)pointed out that the
effective supervision should satisfy the needs of both supervisors and
teachers and that supcrvisors should give more lectures and tutorials
before paying any visit to the teachers because this might help the

teachers a lot in solving any problem they might come across during the

daily instruction.
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Richard (1999) pointed out that supervisors must have a lisence in
order to practice the task of supervision. He advocated the idea of

“[icensure Assessment" that regulates the legal right to practice, not

merely the use of professional title, but to serve as the threshold for

entrance into professional practice.

Dweik ( 1980) studied the effect of clinical supervisory style as
compared to the traditional supervisory one. The sample of the study
consisted of all the tcachers who taught the {ifth and the sixth grades in

Al — Balka district.

The results of the study revealed that clinical supervisory style had
a high positive effect on the behaviour of teachers as opposed to the
traditional supervisory one. The researcher recommended that supervisors
be trained on the use of the clinical supervision, since they didn’t have
enough experience in that domain. The results of Dweik’s study (1980)
were significant since they stimulated other studies : Johns (1996) and

Venson (1995).

Wayne (1986) summed up the ideas about clinical supervision. He
stated that clinical supervision has a strong professional interest in
practices designed to improve teachers’ classroom performance. The
movement had its roots in the late 1960s in the work of Robert Anderson,
Marris Cogan and Rober Goldhammer as they tried to develop a more
effective way of supervising interns at Harvard. Their focus on manner in
an atmosphere of colleagueship and mutual respect became known as
clinical supervision. The clinical cycle consists of a pre- observation

conference, observation, analysis and strategy, post- obscrvation
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conference, and post- conference analysis. Cogan has elaborated on the
clinical approach by identifying eight specific steps in the process. The
eight steps are grouped into three phases- per — observation, observation
and post — observation. These steps are:

1. Establishing the relationship

2. Lesson planning
Planning the observation
Observation
Analysis
Planning the conference

Conference

I =

Renewed planning.

Hamdan (1995) conducted a study whose aim was to identify the
actual process of educational supervision in Jordan regarding the
achievement of objectives and supervisory methods. The sample of the
study consisted of 1125 male and female teachers who were randomly
selected from the schools of  Irbid district (who responded to a
questionnaire measuring the above aim). The findings of the study
showed that using effective teaching techniques and focusing on learning-
teaching techniques were most considered by teachers. They believed that
supervisors should concentrate more on the effective teaching methods

instead of focusing on traditional practices.

The results of Hamadan’s study support those in the studies done

by Audeh (1997) and An — Nayef (1990)

An-Nayef (1990) evaluated the supervisory practices as perceived by

the teachers in Jordan. The sample of the study consisted of 150 teachcers
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in the northern districts of Jordan who responded to a questionnaire

including the following domains:

1. Teaching methods

2. Curricula

3. Teacher evaluation

4. Students needs

5. Human relationships

6. Professional development

The findings of the study showed that the domain of teacher evaluation
was practised repeatedly by supervisors while neglecting the other

domains.

5. Problems in supervision

Abu-Aeishali  (1997) investigated the level and source of
psychological tension among supervisors and school principals in the
public schools of West Bank. The sample of the study consisted of 28

supervisors and 206 school principals.

The sample responded to a questionnaire that measured the goal in
question.The results revealed that female and male school principals and
supervisors faced a high level of psychological tension in the form of
anxiety, physiological and psychological reactions. The sources of these
reactions were job pressure, school pressure, the responsibility of the role,

the method of supervision and administration and the ambiguity of the

role.
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Radwan (1998) studied the difficulties and challenges which the
educational supervisor faced in the public schools of West Bank after the

advent of the Palestinian National Authority in 1994.

The sample of the study consisted of 200 educational supervisors [rom
the public schools in the West Bank. They responded to a questionnaire
measuring the difficulties and challenges of educational supervision. The
results of the study revealed that most of difficultics and challenges, the
educational supervisors faced, were arranged as in the following domains:
1. Domain of attitudes towards supervisory process.

2. Domain of supervisory methods.

3. Domain of administration.

Bulach (1997) conducted a study to identify the mistakes that
school administrators and educational supervisors most commonly make.
A questionnaire asked 375 graduate students in educational leadership
courses (who were educators in school setting ) to list the mistakes that
their administrators made. The results showed that students identified 15
categories of administrative mistakes. Those mistakes included poor
human relation skills, (the most [requently mentioned category), followed
by poor interpersonal communication skills, lack of vision and avoidance
of conflict. These administrators could have avoided many of these

leadership mistakes becausc they seemed to afTect the entire school

climate.

Yousef (1987) researched the administrative supervisory problems

that male and female teachers suffered from and identified the future
aspirations to overcome the administrative difficulties. The sample of the

study consisted of 163 male and female physical education teachers in the
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high schools that belong to Itbid Dircctorate of Education. The sample of
the study responded to a questionnaire that measured the difficulties that
physical education teachers [aced in their career. The results of the study
revealed that most of the difficulties appearcd as a result of the absence of
the role of educational supervisor who didn’t hold enough training
sessions for these teachers. Other problems were attributed to the
ambiguity of physical education aims which supervisors didn’t make

clear to the teachers.

Al-Azamat (1993) investigated the administrative problems facing
the principals of the schools of the unit of supervision of the North East
Badia in Al-Mafraq district from their point of view. The sample of the
study consisted of 26 principals. The sample of the study responded to a
questionnaire that measured the principals’ suffering in the following
domains:

Teaching affairs (curriculum, teachers, supervisors)

—

Financial and administrative affairs

Students’ affairs

el

School building affairs

5. Local community affairs

The first domain was crucial to this study. The results revealed that
teachers did not adhere to the school regulations and they tended not to
practise enough educational activities. Moreover, the cooperation among
teachers was poor. Furthermore, there was a lack of cooperation between
the supervisors and the school principals. This situation might be

attributed to the fact that supervisors in that area didn’t do their work

properly.
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Al-Zo’bi (1990) examined the problems ol educational supervision
in the field of Arabic language in order to put forward some suitable

solutions through those who are being affected by supervisory process.

The sample of the study consisted of 162 male teachers, 137
female teachers and 20 supervisors who were registered with the
directorate of education in Irbid district. The sample of the study
responded to two questionnaires. The first one was devoted to
supervisory problems and the second onc was devoted to the solutions
suggested. The results showed that the most important supervisory
problems that affected efficiency in supervision were:

1. Teachers felt that they werc more qualified than supervisors
2. Many teachers did not reveal their actual needs

3, A large number of teachers were supervised by one supervisor.

One of the suggested solutions to the supervisory problems was that

teachers and supervisors should work together for the benifit of the

educational process.

Ogla (1986) examined the problems that community college teachers
were facing as perceived by the teachers themselves. The sample of the
study consisted of 130 female and male teachers in Irbid district who
responded to a questionnaire containing the following domains:

1. Professional domain

2. Personal domain

3. Social domain

The findings of the study revealed the following important results.

The scarcity of opportunities for teachers to develop themselves
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professionally. In addition, tcachers were not properly appreciated by

their students, administrators and society.

Finally, Richard (1999) carried out a study to understand the
meaning of supervisory leadership. (2460) School principals responded to
a survey describing the meaning of leadership. The overall results of the
survey indicated that supervisory leadership was the other facc of the
concept of ‘Licensure Asscssment’ that aims at protecting the public
from the  harm that may be caused by practitioners whose professional

practice doesn’t meet the minimum levels of competence.

The researcher pointed out that licensure regulates the legal right to
practise a profession. He added that ® persons may not perform the
functions of a medical doctor, for example, without first obtaining a
license to practise medicine from the state.” (p.225) Therefore,
supervisors should have a legal license to practise their profession which
means that they should have high qualifications in a specialization as well

as high training abilities.

6. First hand observation of live pictures from educational
supervision.

The Arab Center {or Research and Study in the Gulf States (1931)
showed the following four models {pictures) of educational supervisors.
A. A supervisor who believes that his/her job is to say and decide what

must be done. 1le is always saying to the teachers what must be donc
without guidance, Then, he comes to see if the teachers abide by
his/her desires or not. lle sces himself number ‘A’ on the scene and

believes that he/she is a real supervisor. But he didn’t realize himself

as being a tyrant inspector.
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B.

7.

A supervisor who always insists on the fact that his/her school must
be a democratic model for cooperation. e is always scarching —
together with the teachers - for difficulties and obslacles in the
schools trying, and suggesting orienting and examining certain
possible solutions to those challenges. He/she explains the democratic
supervision as a way by which he can orient the individuals tactlully
towards achicving what he wants. This type of supervision is a
diplomatic one

A supervisor who is very enthusiastic for democracy. tHe/she grants
the chance for every teacher to devise and create. His/her role is to
establish a sort of school environment by which teachers, students and
principals can do their work freely without any interference from
his/her part. His/her policy is “let them work”. This sort of supervision

is a negative one.

. A supervisor who believes that his job is to cooperate with the others

towards fulfilling the desired objectives and solving any obstacles
together with thent. He belicves strongly that the teaching stall should
be involved in the process of putling up decisions. Ie/she finds
himself a source of support and help for teachers untill the last
moment. So, this type of supervision is one ol cooperation and

educational leadership.

A comprehensive review of the previous studies about supervision.

The studies reviewed in the previous section came up with the

following conclusions:

A) The opinions about educational supervision in general were ncarly

negative in their essence. Teachers liked the educational supervision

but they wanted to be more involved in the process. The studies of
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Atkins (1996), Bennet (1995), Salman ( 1998), Omar ( 2000) Abu
Shuhab (2000) Shameyah (2000) and Saleh ( 1998) support this result.
Concerning the opinions about English language supervisors, Al —
Zagha (1985), Abd-el-Rahman (1994) Saleh (1997) and Akbaba (1997)
concluded that many teachers viewed the supervisors as inspectors,
Moreover, Rothbberg (1997), Issa(1999) and Delorm {1985) found that
teachers were not satisfied with the factual role practised by English
language supervisors since the recent supervisory practices did not
fulfill the desired goals of supervision . Only few studies ( Ormston,

1995); Lunsfork, 1996) and Muslch, 1998) viewed SUPCIVISOrS

positively .

B) Most of the studics conducted about supcrvisory methods and
practices showed that the recent supervisory methods and practices were
not satisfactory to the teachers. Al-Shawa (1998), Maor (1995 ), Sukwiwt
(1996) and Al —Dogan ( 1989) concluded that there were no clear
norms that governed the supervisory methods and practices. Supervisors
did not adhere to a dominant theory in supervision, and most of the
supervisory practices need to develop a list ol supervisory methods in
order to be the cornerstone upon which the educational supervisors nust
be selected.

C) Of the literature review for this section on supervisory domains there
were certain studies which indicated that some ol the supervisory
domains needed improvement in order to meet the actual needs of both
teachers and students. In addition, supervisors should train the teachers
periodically about certain supervisory domains: training sessions,
creativity, activities ,social and human relationships and other educational

domains. Jabr ( 1995), Ramzi( 1977), lbrahim (1996) Al-- Shuraideh
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(1993 ) and Drummond (1995) stressed the importance and the clarity of
the effective supervisory domains.

D) The studies about clinical and effective supervision indicated that
clinical supervision was the best supervisory type if it is compared to the
traditional types. Teachers vicwed supervisors in this type as being
helpful, cooperative and understanding (Johns, 1990); Vinson ,1995);
Nimer, 1990) and Dweik, 1980). Moreover, Wayne (1986) summarized
clinical supervision according to Cogan’s eight steps. tle stated that
clinical supervision has a strong professional interest in practices

designed to improve teachers’classroom performance.

Finally some studies ( Ilamdan, 1995) and Mosa, 1995) recommended
that supervisors stress the effective teaching methods and these can be
fulfilled if supervisors follow the clinical model of supervision.
E) The studies reviewed in the section about problems in supervision
confirmed that both supervisors and school principals faced difficultics
and obstacles in supervision which were not attributed to the concept of
supervision but which are attributed to the supervisory methods, practices
and styles. According to the studies done by Abu-Acishah (1997),
Radwan (1998) , Bulach ( 1997), Yousef (1987) Al-Azamat (1993) Al-
Zo’bi (1990) Ogqla (1986 ) and Richard ( 1999 ) supervisors did not stick
to one supervisory method. In addition, teachers do not receive enough
educational training nor do they receive professional development and
encouragement {rom supervisors.
Thus, the problems in supervision should be solved from the
supervisors’ side.
The Ministry of Education is also called upon to clarify the rules,
practices, and methods of supervision for both teachers and supervisors

who should work together for the benefit of the whole educational
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supervision process. In essence, there should be clear regulations that
govern the relationship between the parties concerned in the process of

supervision.

F) TFinally, the Arab Center for Research and Study in the Gulf States
presented four live pictures of educational supervisors. These were a
tyrant inspector, a democratic supervisor, a negative supervisor and a

cooperative educational leader.
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Summary

In this chapter, the researcher reviewed relevant studies and literature
related to the concept of supervision in education. Those studies were
categorized into the following fields- opinions about English language
supervisors, supervisory methods and practices, supervisory domains,
clinical and effective supervision and problems in supervision. The
review of those studies indicated that therc were no clear norms and
regulations governing the rejationship between  supervisors and
supervisee as shown from the opinions of many teachers and the
problems that were gencraled accordingly. The teachers held negative
attitudes towards English language supervisors and supervision in
general. The chapter also presents live types of educational supervision.
Finally, the chapter ends with a comprehensive review of those studies

that support this trend.
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Chapter Three

Methodology

Introduction:
In this chapter, the rescarcher presents the design and the procedure

used in investigating the questions and the hypotheses of the study. To be

more concise, this chapter respectively includes the following aspects of

this study:

1. Purpose of study.

2. Population and sample of study.

3. Instrument of study.

4. Validity and reliability of instrument.

5. Study design and data collection procedure.

6. Statistical analysis used in data processing of study.

The study used the descriptive methodology to assess teachers’
opinions of English language supervisors in five districts of Palestinc.

Following is a brief account of the major components of the procedure.

Population:

The population of this study consisted of 158 subjects (according
to the numbers registered with the director of the center Jamil Eshtayah)
who were correcting the Tawjihi English language Examination at Samir
Sa’d Ad- Din Secondary Girls” School (Nablus Center for correcting the
Tawjihi Examination in English Language ) during the scholastic year

(1999/2000) from 20" of June 2000 to the 7% of July 2000.
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Sample:

The sample of the study consisted of the population itself.
However, of the 158 subjects, a total of (151) responded to the
questionnaire. Supervisors of English language were excluded {rom the
subjects since the study didn’t represent them. Seven subjects refused to
respond to the questionnaire because some of them claimed that they
were very busy and others refrained form participating because of what
they thought to be the sensitive topic of the study as was indicated in their

conversations with the rescarcher.

The percentage of responding teachers was (95.6%). Of course, the
statistical analysis was carried out on 151 subjects, who responded to the
questionnaire.

Following are tables showing the distribution of teachers’ population
according to the following variables. Gender, Qualification, Experience

and District.

Table 1

Sample distribution according to the gender variable

Gender Frequency Percentage
Male 105 69.5%

Female 46 30.5%
Total 151 100%

Table 1 shows that 69.5% of the teachers’ population were males
pop

whereas 30.5% were females.
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Table 2

Sample distribution according to the teachers’ qualilication variable

Qualification Frequency Percentage
Community college diploma 22 14.6%
Bachelor of Arts (B.A) 113 74.8%
M.A. and more 16 10.6%
Total 151 100%

Table 2 shows that 74.8% of English language teachers had a B.A.

degree, 14.6% had a community college diploma and only 10.6% had

M.A. or more qualification.

Table 3

Sample distribution according to the experience variable

Years of experience Frequency Percentage
Less than 5 43 28.5%
6-10 43 28.5%
More than 10 05 43.0%
Total 151 100%

Table 3 shows that the teachers with more than (10) years

experience represented 43.0% of the teachers’ population followed by the

teachers with (6-10Q) years experience whose percentage was 28.5% and

the teachers with less than (5) years expericnce represented 28.5% of the

teachers' population.
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Table 4

Sample distribution according to the district variable

District Frequency Percentage
Nablus 55 36.4%
Jenin 46 30.5%
Tulkarm 20 13.2%
Qalgilyah 14 9.3%
Salfit 16 10.6%
Total 151 100%

Table 4 indicates that 36.4% of the sample were from Nablus
district, (30.5%) were from Jenin district, (13.2%) were from Tulkarm

district, (10.6%) were from Salfit district and (9.3%) were from Qalqilyah

district.

Instrumentation:

For the purpose of this study, the rescarcher used the questionnaire as
a means of gathering the data of the study. After reviewing several
studies, the researcher prepared and designed a special questionnaire that
measured teachers’ opinions of English

questionnaire consisted of forty-five items distributed among the

following five domains:

1. Relationship with teachers.
2. Supervisory practices.

3. Training sessions.

4. Curriculum.

5. Evaluation.

Each of the domains in the questionnaire consisted of nine items that

measured teachers’ opinions of English language supervisors. The

7
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researcher believes that most of the items were new-as far as the
researcher knows- and were never investigated before.

The questionnaire was administered to English language teachers from
20" June 2000 to the 7" of July 2000 . They were correcting the English
Language Examination in Nablus Center for that purpose. The
questionnaire was administered in Arabic so as all the items would be
comprehended thoroughly by all subjects whose native tonguc is Arabic.
However, the researcher translated the Arabic version into English for
purposes of future reference to it by some non-native speakers of Arabic.
The language of the questionnaire was prepared in an accurate, clear and
expressive way so that each item can assess teachers’ opinions in specilic
manner, (sec Appendix B, p.121)

The level of answer for each item in the questionnaire was designed
in accordance with Likert scale:

- Agree strongly (5).

- Agree (4).

- Neutral (3).

- Disagree (2).

- Disagree strongly (1).

Validity:

To ensure the questionnaire validity, four copies of it were judged
by four referees at An-Najah National University in the College of
Education. They examined the questionnaire items in terms of wording,
accuracy of meaning and relevance to the domain they measured. All the
items in the questionnaire were approved by the four Juries. They noted
that “the questionnaire was valid for measuring what it was designed for”

(see Appendix B,p.121)
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Only minor changes were made in terms of wording morphology in
accordance with some of the juries’ recommendations. For example, the
seventh word in item 33 was changed from “machine” to “tool”, (sce
Appendix B, p.124).

Thus, the questionnaire appears as it is shown in appendix (B); the
following table gives a briefaccount of the questionnaire and the juries’

views.

Table 5
A summary of the juries’ views regarding the instrument and its validity
No Domain No.of | Approved | Percentage
item
1 | Relations with teachers 9 9 100%
2 | Supervisory practices 9 9 100%
3 | Training sessions 9 9 100%
4 | Curriculum 9 9 100%
5 | Lvaluation 9 9 100%
Total 45 45 100%

Table 5 shows that the questionnaire consisted of five domains of
nine items each. The questionnaire was approved by a hundred
percentage (100%), an excellent percentage and sufficient enough to be

adopted for the purpose of the scientific research.

Reliability:
Reliability coefficient for the whole domains was calculated by
using Gronbach Alpha formula; it was (0.83). This was considered to be

high reliability and sufficient for the purposes of the study.
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Data collection:

After passing the two tests of validity and reliability, and prior to
starting the process ol administering the questionnaire, the researcher
developed the following layout:

1. The {irst page introduces the topic of the research as being scientific in
its essence. The researcher developed guidelines (Likert scale for
answering e questionnaire) and appreciated the respondents’

assistance in responding to the items of the questionnaire.

2. The second page of the questionnairc was designed to generate
demographic information from the study subjects. Demographic
information was an essential requirement for the success of the data
processing as it enabled the rescarcher to detect differences among the
respondents. To facilitate the statistical analyses of the information in
this section, the respondents were classified in terms ol the following
criteria: gender, qualification, experience and district. In the bottom of
the second page, the respondents were asked to circle the letter for the
questionnaire items according to their opinions as they appear in the

questionnaire sheet.

3. The last four pages were desipned to represent the items of the
questionnaire. The forty five items were distributed among five

domains of nine items for each.

The domains were as follows:
1. Relations with tcachers.

2. Supervisory practices.

3. Training sessions.

4. Curriculum.
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5. Evaluation.

The Dean of the Graduate Studies College at An-Najah National
University and the chairman of English Teaching Methods Department
received two copies of both the questionnaire and the proposal. After ten
days, the proposal was accepted and approved by the concerned parties at
An- Najah National University.

The researcher received a permit from the Deanship of Graduate
Studies at An- Najah National University (see Appendix D, p.132)
addressed The Ministry of Education to distribute the questionnaire
among the teachers who were correcting the Tawjihi English Language
Examination at Nablus Center (Samir Saad Ad- Din Secondary Girls’
School).

Unfortunately, the Director of General Education at the Ministry of
Education refused to permit the researcher to distribute the questionnaire
in the afore-mentioned center, arguing that it might consume the teachers’
time who were correcting the Tawjihi Lnglish language Examination.
Nevertheless, the researcher — also a member of the teachers who were
correcting the Tawjihi English language Examination papers- (see
appendix E, p.133), concluded an agreement with director of the center to
distribute the questionnaire during the breaks, but not during the hours of
formal work. Thus, the researcher distributed the questionnaires on the
teachers who were enthusiastically ready to cooperate and help. The

questionnaire was distributed from 20" June to the 7" of July 2000.

Finally, the researcher received 151 copies of questionnaires with a
percentage 0 95.6%. Some respondents hesitated to respond but in each
case, the researcher made it clear and stressed that the information would

be dealt with confidentiality for the purpose of scientific research only,
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and that the results of the study would be put for the benefit of

supervisors, teachers, students and the educational process in general.

Statistical Analysis:

The Statistical Packages for Social Science (SPSS) program was used
in the data processing in this study. Means, percentages, standard
deviations, independent T-test, ANOVA and other statistical tests were

used to answer the questions and to test the hypotheses of the study.

The following levels of percentages were adopted in interpreting the

findings of the study:

- More than 80% very high
- 70-79.9% high

- 60-69.9% moderate
- 50-59.9 low

- Less than 50% very low.
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Summary:

The researcher devoted this chapter to the study design and methodology.
‘The purpose of the study was clearly specified. Then, the chapter
proceeded to describe the population and the sample of the study showing
the respondents’ distribution according to the following variables: gender,
experience qualification and district. The chapter included also a detailed
description of the instrument of the study and its validity and reliability.
Finally, the chapter concluded by giving a full description of the process

of data collection and the statistical analysis used in this study.
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Chapter Four
Results

Introduction:
In this chapter, the rescarcher presents the findings of the study.
The results of the study are based on the findings of the questions and the

hypotheses of this study.

First: Results related to the major question of the study.

To answer this question “what arc the opinions of English language
teachers about English language supervisors in the northern districts of
West Bank?”, the mean and percentape of each domain as well as the
mean and the percentage of the total domain of the questionnaire were

calculated. Table 6 shows these results.
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Means and percentages of teachers’ opinions of English language

Table 0

supervisors on the first domain ‘relations with teachers’

No | Noin Items Mceans | Pereent Depree
Quest. %

| 1 The supervisor respects tcacher’s feelings 3.14 63% Moderate

2 2 The supervisor takes into considcration the | 2.84 56% Low
teacher’s life circumstances

3 3 The supervisor encourages teachers to express | 2.95 9% Low
their views freely and frankly,

4 4 Supervisor’s authority stems {rom tcachers’ | 2.79 56% Low
confidence

5 5 The supervisor distinguishes between the two | 3.03 60% Moderate
genders during the classroom supervision.

6 6 Female teachers hold different viewpoints from | 2.98 60% Modcerate
their male counterparts towards Englisht language
supervisors.

7 7 The supervisor provides teachers with educational | 2.74 55% Low
brochures about English language methods.

8 8 The supervisor solves teachers’ problems. 2.89 58% Low

9 9 The supervisor’s relationship with the teachersis | 3.30 66% Modcrate
an authoritative onc.

Total of the first domain 2.96 59% Low

Table 6 shows that teachers’ opinions of LEnglish language supervisors

were low on most of the items whereas the opinions were moderate on

items 1, 5, 6,9. The total degree of the opinions on the first domain was

low 59%.
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Means and percentages of teachers’ opinions of English language

Tablc 7

supervisors on the second domain ‘supervisory practices’

No | Nein llems Mcans | Pereent Degree
Quest. %

1 10 | The supervisor practices the modern supervisory | 3.12 | 62% Moderate
mcthods.

2 11 | The supervisor sustains the changes in teacher’'s | 3.21 64% Moderate
teaching methods.

3 12 | The supervisor imposes his own methoed of [ 3.22 064% Moderate
teaching upon teachers.

4 13 | The supervisor inspeets more than he supervisces., 3.54 71% High

5 14 | The supervisor has interest in the teachers’ | 3.13 63% Modcrate
strength of character in the classroom.

6 15 Has more interest in the daily plans than with | 3.39 8% Modecrate
students’ problems in achievement.

7 16 | The supervisor suggests remedial work to remedy | 2.68 54% Low
the low level of students’ achievement.

8 17 { The supervisor carrics out a sudden classroom | 3.25 65% Moderate
visit.

9 18 | I’'m always convinced of what the supervisor says | 2.85 57% Low
about the ideal teaching methaods,

Total of the second domain. 318 63% Moderate

Table 7 shows that teachers’ opinions of English tanguage supervisors

were almost moderate on the whole items whereas the opinions were high

on item 13; items 16 and 18 received the [owest degree of the opinions.

The total degree of the opinions of English language tcachers on the

second domain was moderate with a percentage of 63%.
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Table 8

Means and percentages of teachers’ opinions of English language

supervisors on the third domain ‘training sessions’.

No | Noin ltems Means | Percent % | Degree
Quest.
1 19 [ always bencfit from those training sessions 2.8 Low
held by supervisors.
2 20 | The supervisor always plans to develop | 292 58% Low
teachers’ potentials during the training sessions.
3 21 The supervisor is always creative in his work. 2.81 56%% Low
4 22 | lle has more qualifications than teachers which | 2.51 50% Low
qualify him to administer tratning scssions.
5 23 | The supervisor himseclf lectures during the | 2.89 58% Low
lraining sessions.
6 24 | The supervisor discusses with teachersthereal | 2.88 58% Low
obstacles in English language curricula.
7 25 | The supervisor depends on other teachers in| 3.58 72% High
holding such training scssions.
8 26 |The supervisor uses modern teaching| 3.16 03% Moderate
methodology during the training sessions.
9 27 | English language curriculum for each gradeis| 2.60 52% Low
evaluated constantly during the training sessions.
Total of the third domain. 2.90 58% Low

Table 8 shows that teachers’ opinions of English language supervisors

were low on almost all items save the items 25, 26; the opinions were

high and modecrate respectively on these two items. The total degree of

the opinions on the third domain was low with a percentage of 58%.
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Means and percentages of teachers’ opinions of English language

Table 9

supcrvisors on the fourth domain ‘curriculum’.

No | Noin [tems Mecans | lercent % | Degree ]
Quest.
1 28 | The supervisor informs the teachers about any | 2.99 60% Moderate
change in English curricula.
2 29 | The supervisor develops Lnglish language | 2.61 52% Low
curricula together with teachers conslantly.
3 30 | The supervisor focuses on a special teaching | 3.08 62% Moderate
method  in teaching English for the sccondary
stage.
4 31 The supervisor takes careto distribute a variety | 2.57 51% Low
of question modcls about Tawjihi curriculum.
5 32 | The supcrvisor prescits model Jectures and | 2.58 51% Low
classes in front of tcachers about Lnglish
Janguage curriculum.
6 33 | The teacher is viewed by supervisorsasa toolto § 3.39 68% Moderate |
carry out any curriculum.
7 34 | The supervisor stresses on finishing the | 3.50 70% high
curticulum by the end of a scholastic year.
8 35 | The supervisor provides teachers with necessary | 2.87 57% Low
tcaching resources for teaching any curriculum.
9 36 | The supcrvisor discusscs together with teachers | 2.54 51% Low
the gaps existing in the curriculum in each grade.
2.90 58% Low

Total of the fourth domain

supervisors were low on the items 2

were high on item number (34). Items 28, 30, 33 received moderate

Table 9 shows that tcachers’ opinions of Lnglish language
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opinions. The tot

with a percentage of 58%.

Table 10

Means and percentages of teachers’ opinions of English language

supervisors on the fifth domain ‘Evaluation’.

al degree of the opinions on the fourth domain was low

No | Noin llems Mecans | Percent % | Degree 1
Qucst.
\ 37 | Knowing the supervisor beforchand contributesa | 3.43 70% High
lot to improve the teacher’s evaluation report.
2 38 | The supcrvisor is interested in teacher’s | 3.03 60% Moderate
qualification more than experience when  he
evaluates teachers.
3 39 | The tcacher’s tcaching performance changes | 2.60 52% Low
towards the best after the supervisor’s visit.
4 40 |} The supervisor has more qualifications than | 2.75 55% Low
teachers which futfills the validity of evaluation.
5 41 ‘The period spent by the supervisor with the [ 3.81 76% Iligh
teacher is short and not enough for evaluation.
6 42 | The supervisor is an extension to the school | 3.35 67% Moderate
principal in the evaluation process.
7 43 | The supervisor studics the plans prepared by the | 2.77 55% Low
teacher carefully.
8 44 | The supervisor focuses on citing the behavioral | 3.21 64% Moderate
objectives when he checks the tcacher’s plans.
9 45 | The report sent by the supervisor to the teacher | 3.05 61% Maodcrate
depends on other previous reports.
3.12 62% Muoderate

Total of the fifth domain

Table 10 shows that teachers’ opinions of English language supervisors

were low on items 39, 40,43 whercas the opinions were moderate on

items 38, 42, 44, 45. But the opinjons on the items 37, 41 were high. The
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total degree of the opinions on the fifth domain was moderate with a

percentage of 62%.
Table 11
Means and percentages of teachers’ opinions of English language

supervisors on the different domains

No Domains Rank Mean Pereent Degree
1 Relations with teachers 3 2.96 59% | Low
2 Supervisory practices 1 3.15 63% Maoderate
3 Training scssions 4 2.91 58% Low
4 Curriculum 5 290 58% Low
5 Evaluation 2 3.11 62% Moderate
Total 3.01 60% Moderate

Table 11 shows that teachers’ opinions of English language
supervisors were low on the first, the third and the fourth domains
whereas the opinions werc moderate on the second and the fifth domains
and the total domain.

The total degree of the opinions of the whole domains was moderate
(60%). The third and the fourth domains received the same degree of the
opinions, as being the lowest domains, with the same (58%). The first
domain occupied the third rank (59%). The fitth domain came in the

second rank (62%). The sccond domain was the highest one (63%).

Second : Results related to the first hypothesis

The first hypothesis states: “There is no significant difference at
(o =0.05) in teachers’ opinions of English language supervisors attributed
to the gender variable”.
Independent T-test was used to test the above hypothesis as shown in the

following table.
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Table 12
Results of Independent T-test for differences in teachers’ opinions of

English language supervisots according to the gender variable.

No Domains Males (105) Females (460) T-test | * Sig
Mean sSD Mean S
| Relations wilh teachers 293 0.00 j.02 0.50 0.89 0.37
2 Supervisory practices LN P 0.46 322 0.38 1.26 | .21
3 Training sessions 2.86 0.72 12 0.61] 1.39 0.17
4 Curriculum .89 0.55 293 0.44 0.54 0.59
5 Evaluation 3.10 0.45 314 033 6.54 0.59
Total domain 2.98 0.40 307 0.34 1.30 | 0.9

* Significant at (a = 0.05) T, (1.96).
The results of Table 12 show that computed t. values on all

domains and the total score were respectively 0.89, 1.26, 1.39, 0.54, 0.54,
0.30 , all of these values were less than critical t-test value (1.96). Such
results mean that there was no significant difference at (o =0.05) in
teachers’ opinions of English language supervisors which might be
attributed to the pender variable. That is, teachers’ opinions of Lnglish

language supervisors were not affected by the respondent’s gender.

Third: Results related to the second hypothesis.

The second hypothesis states: “There is no significant differcnce at
(@ = 0.05) in teachers’ opinions of English language supervisors which

may be attributed to the expericence variable.”
Means and One — Way (ANOVA) were used to test the above hypothesis

as shown in Tables 13 and 14 respectively
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Table 13

Means for different domains according to the expericence variable

No Domains Less than (6-10) More than
(5) years (10) years

1 Relations with teachers 2.97 2.88 3.00

2 Supervisory practices 3.19 3.09 3.17

3 Training sessions 2.97 2.73 2.97

4 Curriculum 2.81 2.85 2.99

5 Evaluation 3.10 3.13 3.11
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Table 14
Results of One Way (ANOVA) [or differences in teacher’s opinions of

English language supervisors according to experience variable.

No Domains Source of Sumof | DF Mean F Sig
domains squares square
1 | Relations  with | Between groups | 0.35 2 0.18 | 053 0.58
teachers Within groups 49.20 148 0.33
Total 49.56 150
2 Supervisory Between groups 0.25 2 0.13 [ 064 ] 053
practices Within groups 29.25 148 0.20
Total 29.50 150
3 Training sessions | Belween groups 1.86 2 0.93 1201 013
Within groups 69.03 148 0.47
“Total 7090 | 150
4 Curriculum Between groups 1.03 2 0.51 1.93 | 0.14
Within groups 39.49 148 0.26
Total 40.52 150
5 LEvaluation Between groups 1.93 2 9.08 0.06 | 0.44
Within groups 20.14 148 0.18
Total 26.16 150
6 Total score Between groups 0.34 2 0.17 vt 033
Within groups 22.39 148 0.15
Total 227 150

*Critical (F) = (3.06).
Table 14 shows that the computed (F) values for the first domain

(relations with teachers), the second domain (supervisory practices), the
third domain (training sessions) the fourth domain (curriculum} and the
fifth domain (evaluation), were as follow: 0.53, 0.64,1.20, 1.93,0.06
respectively. The total score was 1.11.

All these values were less than the critical (f) value (3.06). This

means that there was no signilicant difference at (o = 0.05) in teachers’
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opinions of English language supervisors which might be attributed to the

experience variable. So

supervisors were not affected by the experience variable.

Fourth: Results related to the third hypothesis.

teachers’

opinions of English language

The third hypothesis states: “There is no significant difference at

(o =0.05) in teachers’ opinions of English language supervisors which

may be attributed to the educational qualification variable™.

Means and One — Way (ANOVA) were used to test the above

hypothesis as shown in Tables 15 and 16 respectively.

Table 15

Means for different domains according to the educational qualification

variable
No Domains Diploma B.A M.A or more
] Relations with teachers 3.14 2.94 2.85
2 Supervisory practices 3.03 3.16 3.22
3 Training sessions 3.08 2.91 2.63
4 Curriculum 3.02 2.91 2.67
5 Evaluation 3.01 3.14 3.006
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Table 16
Results of One Way (ANOVA) for differences in teacher’s opinions of

English language supervisors according to the educational qualification

variable.
No Domains Source of Sumofl { DF Mean I Sig
domains squares square
1 | Relations with [ Between groups 0.94 2 047 1.43 | 0.24
teachers Within groups 48.61 148 0.32
Total 49.56 150
2 | Supervisory Between groups 043 2 0.21 1.10 | 0.33
praclices Within groups 29.06 148 0.19
Total 29.50 150
3 | Training Between proups 1.85 2 (.92 1.98 | 0.14
sessions Within groups 69.04 148 0.46
Total 70.90 150
4 | Curriculum Between groups [.15 2 0.57 2.16 | 0.11
Within groups 39.37 148 0.26
Total 40.52 150
5 | Evaluation Between groups 0.36 2 0.18 1.03 | 0.35
Within groups 25.80 148 0.17
Total 26.16 150
¢ | Total score Between groups 0.29 2 0.14 0.44 | 0.39
Within groups 22.43 148 (.15
Total 22.712 150

*Critical (F) = (3.06).

Table 16 shows that the computed (I} values for the first domain

(relations with teachers), the second domain (supervisory practices), the
third domain (training sessions), the fourth domain (curriculum) and the

{fifth domain (evaluation) were as follows: 1.43, 1.10, 1.93,2.16,1.03

respectively.
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All these values were less than the critical (f) value (3.06); the total score
was (0.94), which was also less than the critical (1) value (3.06). This
means that there was no significant dilference at (a = 0.05) in teachers’
opinions of English language supervisors which might be attributed to the
educational qualification variable. So teachers’ opinions of English

language supervisors were not alfected by the educational qualification

variable.
Fifth: Results related to the fourth hypothesis.

The fourth hypothesis states: “There is no significant differcnce at
(o =0.05) in teachers’ opinions of Lnglish language supervisors which
may be attributed to district variable”. Means and One - Way (ANOVA)

were used to test the above hypothesis as shown in Tables 17 and 18

respectively.

Table 17

Means for different domains according to the district variable

No Domains Nablus | Jenin | Tulkarm | Qalgilyah | Salfu

\ Relations with teachers | 3.00 | 2.82| 2.97 328 |2.88

2 Supervisory practices 3.21 |3.06( 3.21 333 (290
3 Training sessions 2.87 |2.85| 2.90 343 |2.70
4 Curriculum 2.85 |2.81| 3.0l 3.28 |2.84
5 Evaluation 3.11 13.16| 3.05 3.15 | 3.00
Total domain 3.01 {294} 3.03 3.30 | 2.88

542643
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Table 18
Results of One Way (ANOVA) for differences in teacher’s opinions of

English language supervisors according to the district variable.

No Domains Source of Sumol | DF Mcan F Sig
domains squares square
{ | Relations with | Between groups 2.48 2 0.62 1.92 | 0.11
teachers Within groups 47.07 148 0.32
Total 49.56 150
2 | Supervisory Betwecen groups 1.69 2 (.42 222} 0.06
practices Within groups 27.80 148 | 0.19
Total 29.50 150
3 | Training Between groups 4,76 2 119 | 2.63 | 0.3*
sessions | Within groups 66.13 148 0.45
Total 70.90 150
4 | Curriculum Between groups 2.86 2 0.71 2.77 | 0.02%
Within groups 37.66 148 0.25
Total 40,52 150
5 | Evaluation Between groups 0.41 2 0.10 {059 [ 0.066
Within groups 25.74 148 0.17
Total 26.16 150
6 | Total score Between groups 1.63 2 0.41 2.83 | 0.02*
Within groups 21.08 148 0.14
Total 2272 150

*Critical {(F) = (3.06).

Table 18 shows that the computed (F) values for the first domain
(relations with teachers), the sccond domain (supervisory practices),and
the fifth domain (evaluation) were as follows: 1.92, 2.22, 0.059
respectively.

All these values were less than the critical (f) value (2.43) which means
that there was no significant difference at (o = 0.05) in teachers’ opinions

of English language supervisors on these domains which may be
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attributed to the district variable. However, the computed (f) values on
the third domain (training sessions), the fourth domain (curriculum) and
the total scorc were as follows: 2.63, 2.77, 2.83; these values were more
than the critical (f) value (2.43). This means that there was a significant
difference at (a¢ = 0.05)in teachers’ opinions of English language
supervisors on these domains attributed to the district variable.

To determine between which district were these differences and in
favor of which district, multiple comparisons using (LSD) (Less
Significant Differences) were used for each of the following domains:

A. Third domain (training sessions).
B. Fourth domain (curriculum).
C. Total score domain.
The following t:ihles show differences among the districts according
to the above domains:
A. The third domain:
Table 19

Results of LSD for the differences in teachers’ opinions of English

language supervisors on the third domain (training sessions) according to

district variable

District Nablus Jenin Tulkarm | Qalqilya Sallit
Nablus 0.01 -0.02 -0.55* 0.17
Jenin -0.04 -0.57* 0.15
Tulkarm 0.53* 0.19
Qalqilyah 0.73*
Salfit

*Significant at (w = 0.05)
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The results of Table 19 show the following:
1. There were significant differences at (o = 0.05) in teachers’ opinions
of English language supervisors on the third domain between:
- Nablus & Qalgilyah in favor of Qalqilyah.
- Jenin & Qalqilyah in favor of Qalqilyah.
- Tulkarm & Qalgilyah in favor of Qalqilyah.
- Qalgilyah & Salfit in favor of Qalgilyah.
2-There were no significant differences at (o = 0.05) in teachers’ opinions
of English language supervisors on the third domain between:
- Nablus & Jenin.
- Nablus & Tulkarm.
- Nablus & Salfit.
- Jenin & Tulkarm.
- Jenin & Salfit.
- Tulkarm & Salfit.
B: Fourth domain:
Table 20
Results of LSD for the differences in teachers’ opinions of English
language supervisors on the fourth domain (curriculum) according to

district variable

District Nablus Jenin Tukarm | Qalqilya Salfit
Nablus 0.04 -0.16 -0.42* 0.009
Jenin -0.20 -0.47* -0.03
Tulkarm -0.26 0.16
Qalqilyah 0.43*
Salfit

*Significant at (a = 0.05)
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The results of Table 20 show the following;:

1. There were significant differences at (o = 0.05) in teachers’ opinions
of English language supervisors on the fourth domain between:

- Nablus & Qalgilyah in favor of Qalgilyah.

- Jenin & Qalqilyah in favor of Qalqilyal.

- Qalqgilyah & Salfit in favor of Qalqilyah.

2. There were no significant differences at (o = 0.05) in teachers’
opinions of English language supervisors on the fourth domain
between:

- Nablus & Jenin.

- Nablus & Tulkarm.

- Nablus & Salfit.

- Jenin & Tulkarm.

- Tulkarm & Qalgilyah.

- Tulkarm & Salfit.

C: Total domain:

Table 21
Results of LSD(Less Significant Differences) for the differences in
teachers’ opinions of English language supervisors on the tolal score

domain according to the district variable

District Nablus Jenin Tulkarm | Qalqilya Salfit
Nablus 0.06 -0.01 -0.28* 0.13
Jenin -0.08 -0.35* 0.06
Tulkarm -0.26* 0.14
Qalqtiyah 0.41*
Salfit

*Significant at (o = 0.05)

80

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



The results of Table 21 show the following:

3. There were significant differences at (u=0.05) in teachers’ opinions
of English language supervisors on the total domain between:

- Nablus & Qalgilyah in favor of Qalqilyah.

Jenin & Qalqilyah in favor of Qalqilyah.

Tulkarm & Qalgilyah in favor of Qalgilyah.
Qalgilyall & Salfit in favor of Qalgilyah.

4. There were no significant differences at (a = 0.05) in teachers’

opinions of English language supervisors on the total domain between:
- Nablus & Jenin.
- Nablus & Tulkarm.
- Nablus & Salfit.
- Jenin & Tulkarm.
- Jenin & Salfit.
- Tulkarm & Salfit.
Sixth: Results related to the fifth hypothesis.

The fifth hypothesis states: “There is no significant dilference at

(o =0.05)in teachers’ opinions ol English Janguage supervisors between
the different domains”.
To test the hypothesis, means and (Repeated MANOVA) were used as

shown in the following tables respectively.
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Table 22
Arithmetic means for teachers’ opinions of English language supervisors

according to the different domains

No | Domains Means

1 Relations with teachers 2.96

2 Supervisory practices 3.15

3 Training sessions 2.90

4 Curriculum 2.90

5 Evaluation 3.11
Table 23

Results of rcpéated MANOVA for the differences in teachers’ opinions of

English language supervisors among the domains

Wilks’ lambda F DI Error Sig

0.81 8.35 4 147 0.000*

Table 23 shows that there were significant differences at (¢« = 0.05) in
teachers’ opintons of English language supervisors among the different
domains.

To determine between which domains and in favor of whom were
these differences, Sidak test was used for bilateral comparisons between

arithmetic means of the domains as shown in the following table.
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Table 24

Sidak results for differences among domains

M | Domain Mean |1 |2 3 4 5

1 [ Relations with teachers. |2.96 -0.19* 1 0.05 |0.05 |-0.15*
2 | Supervisory practices 3.15 0.24* 1 0.25*% | 0.03

3 | Training secssions 2.90 0.04 |-0.21*
4 | Curriculum 2.90 -0.21*
5 | Evaluation 3.1

*Significant at (o = 0.05).

Table 24 shows the following:

1. Therc were significant differences at (a = 0.05)in teachers’ opinions of
English language supervisors among the following domains:

- (1&2) in favor ol (2).

- (1&5) in favor of (5).

- (2&3) in favor of (2).

- (2&4) in favor of (2).

- (3&5) in favor o[ (5).

- (4&5) in favor of (5).

2. There were no significant differences at (o = 0.05) in teachers’
opinions of English language supervisors among the following
domains:

- (1&3).

- (1&4).

- (2&5).

- (3&4).
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2.9 Domains
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Graph 1

Means for teachers’ opinions of English languages supervisors among the
different domains.

1. Relations with teachers.

2. Supervisory practices.

3. Training sessions.

4, Curriculum

5. Evaluation.

Graph | shows the following:

- The second domain occupied the first rank of teachers' opinions
followed by the fifth domain.

- The first domain occupied the third rank of teachers’ opinions.

- The third and the fourth domains occupied the fourth rank of teachers’

opinions with the same means for each (2.9).
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Summary:

This chapter presented the findings and the results of statistical analysis
of this study. The results were displayed in tables followed by comments
on each one. These results dealt with the questions and hypotheses ol the
study. Arithmetic means, percentages, standard deviations, T-test, LSD
test, ANOVA, Sidak and Wilks’ Lambda statistical procedures were used
to determine the effect of such independent variables, like gender,
qualification, expericnce and district, on the respondents’ opinions of
Lnglish language supervisors. The chapter provided the readers with
graph summarizing teachers’ opinions of English language supervisors
on the five domains of the study. Finally, chapter five is devoted to

discussion, conclusions and recommendations.
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Chapter Five

Discussions, conclusions and reconmendations

Introduction:

This chapter discusses the results and draws out conclusions and
recommendations that came out from study results. These results are
discussed in this chapter asthey appear in the previous onec- namely the

major question and the five hypotheses of the study.

Discussion of teachers’ opinions:

First: the major question of this study :
“What are the opinions of English language teachers about English
language supervisors in the northern districts of West Bank?”

Investigating this question was based on finding the means and
percentages of teachers’ opinions of English language supervisors for
each domain as well as the total domain.

1. Discussion of results related to the first domain (Relations with
teachers).

Table 6 showed that teachers’ opinions of English language
supervisors were low on most of the items, whercas the opinions were
moderate on items 1, 5, 6, 9. The opinions on the total domain were also
low (59%). These results show that English language teachers were not
so satislied with the supervisors’ practices concerning their relations with
teachers. According to Table 6 teachers believed that supervisors did not
respect teachers’ feelings nor do they encourage them to express their

views frankly and frecly.
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The supervisors were not also concerned with English teachers’
problems in school nor did .lhcy provide them with educational brochures
about English teaching methods. The researcher believes that teachers of
English language may be dissatisfied with the type of supervisory model
adopted by these supervisors, since most ol the supervisory practices
adopted by those supervisors were inspective in the general sense,

This result supported other findings (Salch,1993); Al- Shuraydah,
1993) and Bulach, 1997). Those studies revealed that supervisors
practiced poor human relations with teachers and most of the teachers
viewed the supcrvisors negatively in this respect. However, this result
didn’t support the findings of Lunsfork (1990) which concluded that there
was kind of mutual satisfaction in the relation between teachers and

supervisors as a result of frequent contact.

2. Discussion of results related to the second domain. (Supervisory
practices).

Table 7 shows that teachers’ opinions of English language supervisor
were almost modcrate on the whole items of the domain and the total
domain whereas they were high on item 13. The opinions were low on
items 16 and 17.

These results indicate that English language teachers were also not so
content  with the supervisory practices that they had reccived. According
to item 13, teachers viewed supervisors as inspectors who inspected more
than they supervised.

The researcher attributes this result to the inadequate pre-service
training received by most of English language supervisors who are

usually transferred from the post of teacher to that of a supervisor without
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receiving enough training, This sudden transition created problems for

both tcachers and supcrv-isors in terms of the kind ofrelationship. In
addition, the rescarcher believes that most of English language
supervisors neither had cnough qualifications nor did they hold enough
pre-service training sessions for the teachers. ltems 20, 22 in the

questionnaire support this trend.

This result supports other studies (Salch,1997; Ramzi,1997 and
Shameyah, 2000). They found that teachers didn’t receive enough
training and recommended that supervisors develop the teachers
professionally through intensive training scssions. Moreover, Mosa
(1995) and Ibrahim (1996) pointed out that school principals as well as
supervisors should reccive effective training about the cooperative
teaching before practicing any supervisory task.

Results of this study supported those of Delorm (1985), Al-Shawah
(1998) and Al- Dojan (1989) who indicated that the supervisors were
viewed negatively by most of teaches. In addition, the findings of Glanze
(1994), Hamdan (1995) and Abd- Allah (1998) support this result in the
sense that the supervisory practices and methods were inspective in the
general and that supervisors didn’t practice cffective supervisory

methods.

3. Discussion of results related to the third domain (Training
Sessions).
Table- 8 shows that teachers’ opinions of English language supervisors
were low on the majority of the items and on the total domain except for
the items 25, 26 on which the opinions were high and moderate

respectively.
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These results reveal teachers’ unwillingness to attend the training
sessions. According to the items of the domain, teachers do not get
immediate benefit from those training sessions; they are also not
developed professionally and supervisors tended to depend on other
teachers in holding and lecturing in those sessions as item 25 shows.
Teachers found no room for creativity in those sessions.

The researcher believed that the lack of training received by
supervisors made them unable to train, help and communicate with

teachers.

4. Discussion of results related to the fourth domain (curriculum).
Table 9 shows that teachers’ opinions of English language supervisors
were low onitems 29, 31, 32, 35, 36 whercas the opinions were high on
item 34. The items 28, 30, 33 received moderate opinions. The total
degree of the opinions on the fourth domain was low (58%). These
results in general indicate that English language teachers were not
convinced with the supervisors’ supervisory practices in the curriculum
domain.

Teachers’ opinions were almost negative concerning the items that
appear in the fourth domain; they almost didn’t agrec with these items. A
quick review fof these items shows that English language supervisors
didn’t discuss the obstacles presented in English language curricula; they
didn’t work on developing and modifying these curricula.

Furthermore, teachers claimed that the supervisors emphasized
finishing the curricula by the end of a scholastic year more than
implementing these curricula methodologically. In addition, teachers
were viewed as tools by supervisors for implementing English language

curricula. Items 33 and 34 suppott these notions.
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The rescarcher attributed this result to the fact that most of the
supervisors didn’t have a clear cut- picture about supervisory practices.
Furthermore, most of them didn’t have the chance to teach the whole
series of English language curricula that might enrich their experience
about ares of strength and weakness in each curriculum so as to generate
suggestions. Above all, the researcher believes that few supervisors
received some training in the currtculum domain.

This result supports the findings of Sukwiwat (1996), Salman (1998)
and Salch (1998). Their studies found that teachers were not satisficd

with supervisors’ practices in the curriculum domain.

5. Discussion of results related to the fifth domain (Evaluation).

Table 10 shows that teachers’ opinions of English language
supervisors were low on items 39, 40, 43 whercas the opinions were
moderate on items 38, 42, 44, 45 and the total domain. However, the
opinions were high on items 73 and 41.

These resulls show that teachers’ evaluation process was not accepted
by the majority of English language tcachers. They stressed that the
period spent together with the supervisor was short and was not valid
enough for matters of evaluation. Moreover, knowing the supervisor
beforechand contributes a lot to improve the teacher’s report at the end of
the year. Items 37 and 41 support these arguments.

Furthermore, Lnglish language teachers claimed that supervisors
did not have enough qualifications to qualify then to pass judgement on
other teachers and that most of the cvaluative reports were built on
previous ones issued by school principals.

The rescarcher attributed this result to the fact that school
principals were considered as permanent supervisors in their schools and,

their role was not less important than that of supervisors.
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In addition, the social relationships play an important role in the process
of evaluation. The researcher believes that teacher’s evaluation was
aflected a lot by the degree of sociability between the teacher and the
Supervisor.

The findings of An-Nayef (1990), Bennet (1995), Richard (1999) and
Abu-Shuhab (2000) support this result. They revealed that teachers were
not concerned with the supervisors’ evaluation, since supervisors didn’t
make fair judgement about teachers and that supervisors should
communicate positively with teachers during the evaluation process. In
addition, Richard (1999) pointed out that supervisors should have a
licence in order to perform the supervisory tasks. However, the results of
Atkins ( 1996), Abu-Kishik (1997) and Audeh (1997) didn’t support this
result. Teachers in these studies preferred the process of evaluation and
asked for more involvement in it. In addition, teachers had positive vicws
towards the classroom visit, but they asked for more supervisory

classroom visits before the evaluation process.

6. Discussion of results related to the different domains,
Table 11 shows that the domains of the questionnatre were ranked as
follows, in accordance with the English language teachers’ responses:
- First rank: Supervisory practices.
- Second rank: Evaluation
- Third rank: Relation with teachers
- Fourth rank:  Training sessions
- Fifth rank: Curriculum
In other words, teachers’ opinions of English language supervisors
were low on the first, third and fourth domains whercas they were

moderate on the second, fifth and the total domains of the questionnaire.
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These results show that the general opinions about English language
supervisors were almost neutral and gencrally negative in the gencral
sense. So, English language teachers were not so satisfied with the
supervisors practices on the five supervisory domains as it was shown
through their responses on the items of the questionnaire. The scale point
“disagree” of the five scales in the Likert, occupied nearly all itens.

The rescarcher attributed these results to the fact that most of
English language supervisors did not follow the samc steps in
supervision. In addition, many teachers scemed to have a bias in favor or
against some supervisors for the sake of personal interests. Morcover,
some of those teachers may not have been acquainted with the roles of
supervisors or the whole system of supervision. New teachers tended to
apply all what they studied at universities which might contradict-

somehow, with the philosophy of the Ministry of Education,

Second: Discussion of results related to the first hypothesis:
The first hypothesis in this study stated that:

“There are no significant differences at (@ = 0.05) in teachers’
opinions of English language supervisors in the northern districts of the
West Bank which may be attributed to the gender variable”.

This hypothesis was confirmed by using the Independent T-test lor
independent groups.

Table 12 shows that the computed t-values on all domains as well
as on the total domain were respectively 0.89, 1.26, 1.39, 0.54, 0.54, 1.30,
all these values were less than critical t-test value (1.96). Such results
mean that there were no significant differences at (« = 0.05) in teachers’
opinions of English language supervisors which might be attributed to the
gender variable. This is to say that teachers’ opinions of English language

supervisors were not aflected by the respondent’s gender.
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The researcher believes that the sample of the study (151 female
and male teachers) might hold approximate opinions about English
language supervisors during the process of correcting the Tawjhi English
Language Examination. Actually, English language teachers found it an
opportunity to discuss their everyday aflairs and so they exchanged
opinions during the process of correcling Tawjihi papers, especially
during the breaks.

This result supports the findings of Akbaba (1997), Abu Kishek
(1997), and Al-Shawah (1998) which showed that teachers’ expectations
and opinions of the educational supervisor were not affected by the
gender variable. However, the findings of Al-Shureidah (1993) and Issa
(1999) disagree with this result in the sense that there were significant
differences in teachers’ opinions of English language supervisors
between males and females in favor of the females. Issa (1999) attributed
this result to the fact that English language supervisor’s post in Jenin
district had traditionally been occupied by male supervisors who tended
to behave more politely with female teachers who, in turn, responded
mote positively to the regulations and instructions as compared with their

male counterparts.

Third: Discussion of results related to the sccond hypothesis:
The second hypothesis stated that:

“There are no significant differences at (o = 0.05) in teachers’
opinions of English language supervisors in the northern districts of West
Bank which may be attributed to the experience variable”,

The above hypothesis was confirmed by calculating the means and
analysis of the variance by using Onec -Way ANOVA statistical

procedure for each of the five domains as well as for the total domain.
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Table 14 shows that the computed (F) values for the first, second,
third, fourth, fifth and the total domains were as follow: 0.53, 0.64, 1.20,
1.93, 0.06, 1.11 respectively.

All these values were less than the critical (F) value (3.06). This
means that there was no significant difference at (o = 0.05) in teachers’
opinions of English language supervisors which may be attributed to
the experience variable. So, teachers’ opinions of English language
supervisors were not affected by the experience variable.

The rescarcher attributes this result to the fact that most of the
subjects of the study had nearly the same experience in the field of
teaching. All of them were teachers of the twelfth grade (Tawjihi) and
they were not permitted to teach Tawjihi unless they had two years of
experience at least in training. Moreover, experienced teachers tended to
share approximate opinions about different supervisory models.
Consequently, they might hold the same picture about supervision.

This result supports the findings of Muslch ( 1998), Ilamdan
(1995) and Oqla (1986). They pointed out that the expectation of many
teachers about school supervision was not affected by the experience
variable. However, the results of Bennet (1995) and Issa (1999) showed
that there were diffcrences in teachers’ expectation about the role of
English language supervisor which might be attributed to the expericnce
variable in favor of the highest experience. The researcher attributes this
result to the possibility that experienced teachers tended to understand the
relation between them and supervisors more than inexpericnced ones. So,
those teachers might have a clear picture of the demands of their career

and their relation with their supervisors.
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Fourth: Discussion of results rclated to the third hypothesis:
The third hypothesis stated that:

“There is no significant differences at (« = 0.05) in teachers’
opinions of English language supervisors in the northern districts of
West Bank which may be attributed to the educational qualification
variable”.

The above hypothesis was confirmed by calculating the means and
analysis of the variance by using One-Way ANOVA statistical procedure
for each of the five domains as well as for the total domain.

Table 16 shows that the computed (I) values for the first, the second the
third, the fourth, the fifth and the total domains were as follow: 1.43,
1.10, 1.98, 2.16, 1.03, 0.94. These resulis show that there was no
significant difference at (o« = 0.05) in teachers’ opinions of English
language supervisors which might be attributed to the educational
qualification variable. So, teachers’ opinions of English language

supervisors were not affected by the educational qualification variable,

The researcher attributes this result to the fact that three- fourths
(74.8%) of the subjects of the study were holders of Bachelor of Arts
(B.A.). This means that the majority of English language teachers might
share similar opinions about supervision. Morcover, they might receive
equal training mcthods by English language supervisors and so they
expressed similar viewpoints towards supervisors. In addition, the
Ministry of Education emphasizes the idea that holders of B.A. or more
must teach the Tawjihi grades.

In addition, those teachers are expected to have a comprehensive
picture about the educational supervisor through the lectures, tutorials and

conferences held by the Ministry of Education during any scholastic year,
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Needless to say, those teachers had at lcast a two-year experience in
education. -

This result supports the findings of Al- Shawah (1998) and Abu-
Kishek (1997) which showed that teachers’ attitudes towards educational
supervisors were not affected by the qualification variable, Ilowever, the
findings of Hamdan (19995) and Issa (1999) indicated that holders of
B.A. or more had positive attitudes towards supervisors than those with
less than B.A..

The researcher attributes this result to the possibility that teachers
with B.A. or more understood better the role of educational supervisor
than those with less than B.A.. According to Issa (1999), holders of a
community college diploma had negative perceptions towards the role of
English language supervisor, and this may be attributed to the possibility
that they were not well- treated by a supervisor through demonstrating a

sense of superiority during his interaction with them.

Fifth: Discussion of results related to the fourth hypothesis:
The fourth hypothesis stated that:

“There are no significant differences at (a = 0.05) in teachers’
opinions of English language supervisors in the northern districts of West
Bank which may be attributed to district variable”

The abovelhypolhesis was disconfirmed by calculating the means
and analysing the variance by using On-Way ANOVA statistical
procedure for each of the five domains as well as for the total domain.
Table 18 shows that the computed (F) values on the first domain
(relations with teachers), the second domain (supervisory practices) and
the fifth domain (evaluation) were as follow: 1.92, 2.22, 0.59

respectively. All these values were less than the critical (F) value 2.43
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which means that there was no significant difference at (o= 0.05) in
teachers’ opinions of English language supervisors on these domains
which might be attributed to the district variable. 1Towever, the computed
(F) values on the third domain (training sessions), the fourth domain
(curriculum) and the total score were as follow: 2.63, 2.77, 2.83
respectively; these values are more than the critical (FF) value (2.43). This
means that there was a significant difference at (a = 0.05) in teachers’
opinions of English language supervisors on these domains which might
be attributed to the district variable.

To determine between which districts were these differences and in
favor of which one, multiple comparisons, using LSD (Less Significant
Differences), were used for each of the following domains:

A: The third domain (training scssions).
B: The fourth domain (curriculum).

C: The total score domain.

Discussion of results for cach of study domains:
A: Discussion of results related to the third domain(training
sesstons). Table 19 shows the following:
1. There were significant differences at (o = 0.05) in teachers’ opinions
of English language supervisors on the third domain between:
- Jenin and Qalgilyah in favor of Qalqilyah.
- Tulkarm and Qalqilyah in favor of Qalqilyah
- Nablus and Qalgilyah in favor of Qalqilyah
The researcher attributes these results to the fact that Qalqtlyah district
had a newly established directorate of education since the coming of the
Palestinian National Authority in 1994. Defore that time, it was part of

Tulkarm district. So, the supervisor in this directorate was newly
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appointed and was a former teacher himself. In other words, he was a
teacher at one time and he was supposed to represent all problems that
English language teachers suffered from. Above all, this supervisor
maintained the same sense of relationship with the other teachers in this
district which, might be new in its essence and different in trend from
that in Tulkarm, for instance, which had had an obsolete inspection
system during the Israeli occupaltion.

The researcher believes that in those districts like Tulkarm, Jenin and
Nablus, the supervisory practices and methods are still affected by
educational inspection system that had dominated those districts for a
long period of time. So, the differences in teachers’ opinions, concerning
the training sessions between the five districts, were in favor of the

supervisory model training system existing in Qalqilyah district.

2. There were no significant differences at (u = 0.05) in teachers’
opinions of English language supervisors on the third domain
between:

- Nablus and Jenin.

Nablus and Tulkarm.

Nablus and Salfit.

Jenin and Tulkarm.

Jenin and Salfit.

The researcher attributes these results to the possibility that the model
of supervision followed by the supervisors in these directorates in the

field of training session might be the same.
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B: Discussion of results related to fourth domain (curriculum).

Table 20 shows the following:

1. There were significant differences at (o = 0.05) in teachers’ opinions
of English language supervisors on the fourth domain between:

- Nablus and Qalgilyah in favor of Qalqilyah.

- Jenin and Qalqilyah in favor of Qalgqilyah.

- Qalqilyah and Salfit in favor of Qalgilyzh.

The researcher attributes these results to the comments that appeared
in the previous section about training sessions. In other words, teachers
of English language in Qalgilyah district might have received better
feedback and discussion about English language curriculum during the
supervisory visit sessions than those in Nablus, Salfit and Jenin districts.
In addition, English language teachers in this district might have had
better motivation than those in other districts towards discussing the arcas

of strength and weakness in English curriculum with their supervisor .

2. There were no significant differences at (0. = 0.05) in teachers’
opinions of English language supervisors on the fourth domain
between:

- Nablus and Jenin.

Nablus and Tulkarm.

Nablus and Salfit.

Jenin and Tulkarm.

Jenin and Salfit.

- Tulkarm and Qalgilyah.
- Tulkarm and Salfit.

The researcher attributes these results to the same comiments that
appeared in the previous section about training sessions. It might be that

English language supervisors in those districts didn’t raise critical
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discussions during the training sessions about English language curricula.
In addition, the teachers in those districts might have the same
satisfaction about English language curricula and thus show no

significant differences in their opinions in this issue.

C: Discussion of results related to total domain

Table 21 shows the following:

1. There were significant differences at (a = 0.05) in teachers’ opinions
of English language supervisors on the total domain between:

- Nablus and Qalqilyah in favor of Qalqilyah.

- Jenin and Qalqilyah in favor of Qalqilyah.

- Tulkarm and Qalgqilyah in favor of Qalqilyah.

- Qalqilyah and Salfit in favor of Qalqilyah.
The researcher attributes these results to the same comments that

appeared in the previous section about training sessions.

2, There were no significant differences at (o = 0.05) in teachers’
opinions of English language supervisors on the total domain between:

- Nablus and Jenin.

- Nablus and Tulkarm.

Nablus and Salfit.

Jenin and Tulkarm.

Jenin and Salfit.
Tulkarm and Salfit.

The researcher attributes these results to the same comments that
appeared in the previous section about training sessions. In other words,
English language teachers in those districts might have the same

satisfaction towards English language supervisors.
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Note:
There were no similar studies to this study that tackled teachers’
opinions of English language stupervisors in the northern districts of the

West Bank. So, the results of this study, in this field- district variable-

were not supported or opposed by other studies as far as the rescarcher

knows. However, the findings of Issa (1999), about the role of English
language supervisor as perceived by English language teachers in Jenin

district, supported the {indings of this study concerning Jenin district.

Sixth: Discussion of results related to the fifth hypothesis:
The fifth hypothesis stated that:

“There are no significant differences at (o« = 0.05) in tcachers’
opinions of English language supervisors among the various domains”,
The above hypothesis was discon{irmed by calculating the means, and
analyzing the variance by using MANOVA statistical procedure and the
procedure of Wilks’ Lambda for each of the five domains as shown in
Tables 23 and 24 respectively.

Table 23 shows that there were significant differences at (¢ = 0.05)
in teachers’ opinions of English language supervisors among, the different
domains of the study.

To determine between which domains and in favor of whom were
these differences, Sidak test was used for bilateral comparisons among

arithmetic means of the domains as shown in table (24).

Table 24 shows the following:
l. There were significant differences at (« = 0.05) in teachers’ opinions

of English language supervisors between the following domains:
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- (1 & 2)in favor of 2.
- (1 & 5) in favor of 5.
- (2 & 3) in favor of 2.
- {2 & 4) in favor of 2.
- (3 & 5)in favor of 5.
- (4 & 5) in favor of 5.

This means that teachers’ opinions of English language supervisors on
the second and the fifth domains (supervisory practices, evaluation) were
positive.

In other words, English language teachers held somchow positive
opinions about English language supervisors on these two domains as
opposed to the other domains.

The researcher attributes these results to the possibility that English
language teachers were in need of those two domains in their schools
more than the others. Supervisors of English language might not have
practiced satisfactory methods in those two domains, which are vital for
every teacher.

Moreover, these two domains occupied the highest consensus of
teachers’ opinions as shown in the total score of each of these two
domains. The second domain occupied the first rank with a percentage
(63%) and a mean (3.15); the fifth domain occupied the second rank
(62%) and a mean (3.12).

In addition, the items of these two domains reveal that English
language supervisors didn’t practise satisfactory methods in supervision
and so teaclers of English language show high demand for those two

domains since they are in need of better supervisory praclices and better

evaluation process.
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2. There were no significant differences at (o = 0.05) in teachers’
opinions of English language supervisors between the following
domains:

- {1 & 3).

- (1&4).

- (2&59).

- 3 &4).

The researcher attributes these results to the nature of relationship
between each two domains. For example the first and the third domain
had a continuous constructive rclationship, which means that English
language supervisors have positive relationships with the teachers during
the educational sessions, and so there were no significant differences in
teachers’ opinions of English language supervisors between these two
domains. This was also valid for the other domains.

In general, Graph 1 shows teachers’ opinions of English language
supervisors on the different domains; it shows that the second and the
fifth domain occupied nearly the first rank in opinions followed by the
first domain. Finally, the third and the fourth domain came last with the
same means (2.9, 2.9).

The researcher attributes these results to the previous comments in this
section {the sixth section). The results of Atkins (1996) and Abu- Kishek
(1997) supported the findings of this study concerning the second and the
fifth domains. These studies showed that teachers preferred the evaluation
process and the classroom visit but they wanted to be more involved in

them.
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B: Conclusions:

In the light of the study findings, the researcher concluded the
following .
1.Teachers’ opinions of English language supervisors were almost
negative on the five domains of this study. This may mean that English
language supervisors didn’t follow satisfactory methods in supervision as
it was indicated through teachers’ opinions and responses to the items of
the questionnaire. In other words, teachers’ opinions of English language
supervisors were low on the first, third, and fourth domains; however,
they were moderate on the second, fifth and the total domains of the
questionnaire. Thus, the scale “disagree” of the five point scale in the

Likert scale occupied nearly all the items.

2.Teachers’ opinions of English language supervisors were not affected

by the respondents’ gender, qualification and experience variable.

3.Teachers’ opinions of English language supetvisors were affected by
the district variable. The differences in teachers’ opinions of English
language supervisors were on the third domain (training scissions), the
fourth domain (curriculum) and the total domain; and that Qalgilyah
district received the best opinions over the other four districts concerning
the mentioned domains.

4.Teachers’ opinions of English language supervisors are aflected by the
whole domains. These dilferences in teachers’ opinions were between the
following domains (1&2, 1&5, 2&3, 2&4, 3&S5, 4&5) and in favor of the

second and the fifth domain.
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C: Recommendations:

A- The following recommendation stemmed from the results of the
study:

1. Conducting similar studies in other districts of West Bank so as to find
out whether the respondents’ gender, qualification and experience
aflect or not their opinions towards English language supervisors.

2. Investigating other domains in supervision, such as the objective and
testing domain in order (o find out the opinions of English language
teachers towards these domains.

3. Comparing the model of English language supervision in both —
private and public schools of West Bank.

4. Finding out if the there is more than one supervisory model in English
language in West Bank,

5. Conducting studies about the supervisor’s preparation in West Bank
so as to find out the real norms by which The Ministry of Education

adheres to in selecting and appointing a supervisor.

B: The researcher proposes the following general suggestions:

1. The Ministry of Education is called upon to hold intensive workshops
and training sessions for supervisors in order to practice the modern
supervisory methods.

2. The Ministry of Education is to specify standard norms for choosing
and appointing educational supervisors.

3. Conducting research and studies by both supervisors and teachers
towards improving the process of supervision in English language.

4. English language supetrvisors have to pay the teachers more than one

supervisory visit during a scholastic year.
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5. The number of teachers supervised by one supervisor should be
limited and specified by the Ministry of Education.

6. English language supervisors are advised to lecture in the training
sessions byl themselves; and they have to create a sort of motivating
environment that motivates and encourages teachers to attend such
training sessions and workshops.

7. English language supervisors should alter and change some ofthe
inspective practices in supervision restricted to scarching for and
hunting some mistakes made by the teachers.

8. There should be more than one evaluation report directed by the
English language supervisors to the teacher within a scholastic year;
and that this report should not be based on other reports.

9. Teachers of English language should exchange methods and
expertence during the training sessions.

10. English language supervisors should provide teachers with
opportunities Lo use various teaching methods within the same period
of instruction and not to stick only to one teaching method or

approach.
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Appendix A
New proposed outlook towards English language supervision

These outlines are based on the results of the study and the

researcher’s modest experience.

1. The supervisor should arrange for amecting with English language
teacher beforehand.

2. Teacher (s) should prepare a list of topics to be discussed with the
supervisor.

3. The supervisor and the supervisee are to discuss any problem or issue
related to English language courses that arc being taught.

4. During this mecting both the supervisor and the teacher should plan
for the coming first classroomn observation.

5.1In this stage, the supervisor observes the teacher teaching methods in
any class without any interference.

6. After the classroom observation, both parties sit for individual long
meeting where the data gathered by the supervisor are to be discussed.

7. During this meeting, the teacher can see himself and his performance
better than before. This mirror should reflect his/ her points of strength
or weakness in the following points:

a- The time devoted for each activity.

b- The number of activities which are accomplished.

c- The number of students who participate as well as the number of those
who didn’t.

d- The method (s) used or not used during the class.

e- The teaching aids used or not used during the class.

f- Students talk vs teacher’s talk.
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g- Kind of group work cruployed.

li- Language skills employed.

i- Homework (s) assigned or corrected.

8. No evaluation is established.

9. The teacher and the supervisor should work cooperatively in
suggesting suitable solutions to any problem that might arise during
the second meeting.

10.  Planning for the coming second classroom visit.

[1.  The supervisor can carry out a model lesson in front of the teacher.
Then the teacher is to perform an independent lesson at any class but
this time the supervisor interferes tactfully and cooperatively with the
teacher inside the classroom in order to carry out a successful eflective
teaching.

12. TFollowing this, there should be a conference in which the school
principal, the English language teacher, other language teachers at the
school and the supervisor work together towards deducing important
remarks based on teacher’s performance in the second time.

13. The supervisor is to evaluate the teacher’s performance in the
second time.

14.  Other similar supervisory classroom visits should be paid to the
same teacher during a scholastic year bcefore the f{inial critical

judgement is issued.

The researcher believes that the above proposal is valid and applicable in
the Palestinian schools since it creates a kind of mutual trust, respect and

cooperation between supervisor and supervisee.
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Appendix C

Dear teacher:

This is a ficld study of English teaching methods. The aim of the
study is to assess teachers’ opinions of English language supervisors in
the governmental schools of the West Bank.

The researcher hopes that you'll respond cooperatively and
carefully to the items of the five- domain questionnaire.

The study is designed for scientific research purposes only and the

information will be conflidential.

Note:

Each item of the questionnaire expresses a specific idea that might
agree with your opinion or not. What is required from you is to express
your opinion about each item of the questionnaire according to the

following Likert Scale.

Apgree strongly Agree | Neutral Disagree | Disagree strongly

5 4 3 2 1

Thanks for your cooperation
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Personal Data

Please, put an (x) between brackets:

- gender male ( ) female (

- qualification  community diploma (

Bachelor of Arts (

M.A. degree and above ( )
- Experience less than 5 years ( )
6-10 years ( )
11 years and more ( )
- District Nablus( ) Jenin ( )
Qalqilyah( ) Tulkarm ()
Salfit { )

Now, put a circle around the nuniber that matches your opinion.
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No | ltems Agree Agree [ Neutral | Dis- Dis-
strongly agree Agree
strongly
Iirst: relations with teachers |

1 | The supervisor respects teacher’s feelings 5 3 2 I

2 | The supcrvisor takes into  consideration 5 3 2 1
teacher’s life circumstances

3 |'The supervisor encourages tcachers to 5 3 2 |
express their views freely and frankly.

4 | Supervisor’s authority sicms front teachers’ 5 3 2 1
confidence

5 | The supervisor distinguishes between the 5 3 2 1
two  genders during the classroom
supcrvision.

6 | Female teachers hold different viewpoints 5 3 2 l
than their male counterparts lowards
English language supervisors,

7 | The supervisor provides leachers with 5 3 2 1
educational ~ brochures about  English
language methods.

8 | The supervisor solves teachers’ problems. 5 3 2 I

9 | The supervisor’s relationship with the 5 3 2 1
(cachers is an authoritative one

Sccond: supervisory domain

10 | The supervisor practices the modern 5 3 2 1
supervisory methods,

Il | The supervisor sustains the changes in S 3 2 1
teacher’s teaching methods.

12 | The supervisor imposes his own method of 5 3 2 l
teaching upon teachers.

13 | The supervisor inspects more than he 5 3 |2 !
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supervises,
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I4 | ilas interest in the teachers’ strength of 5 4
character in the classroom.

15 | Has morc interest in the daily plans than S 4
with students’ problems in achievements.

16 | The supervisor suggests remedial work to 5 4
remedy  the low level of students’
achievement.

17 | The supervisor carries out a sudden 5 4
classroom visit.

18 {1 I'm  always convinced of what the 5 4
supervisor says about the ideal (caching
methods.

Third: training sessions domain

19 | I always benefit from (hose traming, 5 4
sessions held by supervisors.

20 [ The supervisor always plans to develop 5 4
teachers” abilities during the training
scssions.

21 | The supcrvisor is always creative in his 5 4
work.

22 | The supervisor holds more qualifications 5 4
than teachers  which qualify him to
adniinister training sessions.

23 | The supervisor himself lecturcs during the 5 4
training sessions.

24 | The supervisor discusses with teachers the 5 4
real obstacles in English language curricula.

25 | The supervisor depends on other teachers in 5 4
holding such training sessions.

26 | The supervisor uses modern teacliing 5 4
methodology during the training sessions.

27 | English language curriculum for each grade 5 4
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is evaluated constantly during the training

SCSSI0NS.

Fourth: curriculum domain

28

He supervisor informs the teachers about

any renewal in English curricula.

5

29

The supcrvisor develops English language

curricula together with teachers constantly.

30

The supervisor focuses on a special
teaching method in teaching English for the

sccondary stage.

31

The supervisor takes care in distributing a
variety of question models about Tawjihi

curriculum,

32

‘The supervisor performs modecl lectures and
classes in front of teachers about English

language curriculum.

33

The teacher is viewed by supervisors as a
tool to perform and carry out any

curriculum,

34

The supervisor stresses  {imishing the

curriculum by the end of a scholastic year.

35

The supervisor provides teachers with
necessary teaching resources for teaching

any curriculum.

36

The supervisor discusses together with
teachers the gaps existed in the curriculum

between each grade.

Fifth: Evaluati

on domain

37

Knowing the supervisor beforchand,
contributes a lot in improving the tcacher’s

evaluative report.

5
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38

The supervisor is interested in teacher’s

qualification more than experience when he
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cvaluates teachers.

39

The teachers  teaching  performance is
changed towards the best after the

supervisor’s visit.

40

The supervisor holds more qualifications
than teachers do which fulfill the validity of

evaluation,

D

41

The period spent by the supervisor with the
teacher is short  and not enough for

evaluation.

The supervisor is an extension ol the school

principal in the evaluation process,

43

The supervisor studies the plans prepared

by the teacher carefully.

44

The  supervisor  focuses on citing the
behavioral objectives when he  checks the

teacher’s plans,

45

The report sent by the supervisor to the

teacher depends on other previous reports.

A

Researcher

Maher Sobhi Salem
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