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Abstract

Hardiness Behavior of English Teachers in the Northern
Districts of Palestine

By: Hussam Ahmed Qadumi

Supervised by:Dr.Fawaz Aqel

As one may notice teachers are under pressure , siress , and
conflict of what they teach .The degree of their commitment, their
acceptance of challenge as change , and their feelings of control over the
teaching environment are vital for coping with problems and increasing
their productivity and molivation toward tcaching(Christopher ,1996)
Apgainst this background, this study aimed at determining the level of
hardiness behavior of English teachers in the Northern Districts of
Palestine .Also it aimed at examining the eflect of gender , marital status
, experience, qualifications , number of students in class , and salary on
English teachers' hardiness behavior level .

This study was conducted on English Teachers in the Northern
Districts of Palestine. The researcher used a random sample which was

consisted of 271 teachers {136 males and 135 females ) .The sample

27 % of the original population .

Xl
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The study attempted to answer the following questions :

1.What is the level of hardiness behavior of English teachers in the
Northern Districts of Palestine?

2.Is there any significant difference at (a =0.05 } in English teachers
hardiness behavior in the Northern Districts of Palestine due to marital
status variable ?

3 .Is there any significant difference at (o =0.05 ) in English Teachers
hardiness behavior in the Northern Districts of Palestine due to gender
variable ?

4. Is there any significant difference at (o =0.05 ) in English teachers
hardiness behavior in the Northern Districts of Palestine due to
qualification variable ?

5. Is there any significant difference at (o =0.05) in English teachers
hardiness behavior in the Northern Districts of Palestine due to salary
variable ?

6. Is there any significant difference at (o =0.05) in English teachers
hardiness behavior in the Northern Districts of Palestine due to class size
variable ?

7. Is there any significant difference at (o =0.05) in English teachers
hardiness behavior in the Northern Districts of DPalestine due to

experience variable ?

For data collection the rescarcher used the Hardiness Inventory (111)
( Maddi & Kobasa, 1984 }. This was the latest inventory for the purpose
of the study .

Results revealed that English teachers had a high degree of hardiness

behavior domains and (he total score in general was high . Results  also

Xti
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indicated that there were significant differences in commitment domain
due to gender variable in favor of female teachers .However, there were
no significant differences in hardiness behavior of English teachers in the
Northern Districts of Palestine due to salary , experience , marital status ,
qualifications, and class size variables .

Based on the results of the study , the researcher recommended that
English teachers ,namely males, ought to be given job satisfaction by
increasing their incomes to creale motivation and commitment toward
work so they can perforin more effectively . Additionally, the researcher
recommended avoiding routine by introducing changes and activities in
classes every while. Also ,there should be clear differences in salarics
specialties between the MA holders and BA holders so they-MA and BA
holders- pay more effort and feel committed toward teaching. For the
future studies the researcher recommended studying the hardiness

behavior as a coping strategy in rclation to stress .

Nablus , 2001,

Xm
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Chapter one

Introduction :

English has been an international language for 50 years. It may

become the only vehicle that opens the window to the world ( ITasman,
2000) .Teaching English as second language (TESOL)or as a foreign
language (TEFL) , depends primarily on three major elements : the
curriculum , the student , and the teacher. Nowadays , several studics
concentrate on the most preferable ways for teaching English language.
This , of course , depends basically upon the teachers , methods; material
and teachers' skills in creating motivation inside their students. But
teachers are not only skills and methods, they are also personalities. In
other words, they are expected to have personality traits which enable
them to be effective teachers . Yet, teachers' hardiness and its relation
with their efficacy has not been determined . In his capacity as a teacher,
the researcher noticed that school teachers today are under conflict,
frustration, and stress. Thesc circumstances undoubtedly alfect their
hardiness towards teaching. Christopher (1996} indicated that teachers
today are under great pressure, stress , conflict , and burnout. So, this will
affect their motivation toward tcaching. Angel (1997) believed that
students lack ol motivation and discipline was the primary source of
teachers stress and undoubtedly affected their hardiness .

Many researchers , especially in Palestine , focused their
interests on investigating the effect of methods of teaching used by
teachers on students' achievement Riyad (1999) conducted a study on the

eflect of teachers, inleractive reading aloud on ninth grade students
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achievement in reading comprehension. But it should be clear that
teachers' characteristics and their personality type are very important in
the teaching-learning process as well as methods .What is the level of
hardiness behavior in  English teachers in the Northern Districts of
Palestine ? Are teachers, hardy ones , in control of their environment?
With regard to situations and factors such as salary , number of students
in the class, experience ,marital status and other related factors , do they
influence the level of teachers' hardiness ? [t is well known that each of
learning process elements (tcacher, students, and curriculum ) has its
relevance. For example, the teacher has qualifications that enable him to
perform the task successfully .At the same time, it can't be denied that the
psychological characteristics of the teacher play an timportant role in the
teaching process because if we have well -qualified teachers with low
level of hardiness , they won't perform effectively compared with those
wlio have very high level of hardiness .Accordingly ,hardiness appears to
play an important role in the teachers' personal characteristics .

According to lleather & Gail (1988) hardiness is defined as a
mediator in life stress and has been conceptualized as a personality
characteristic. They added that hardiness may contributc 1o an
understanding of appraisal, coping responses and adaptation . Self
efficacy theory( Bandura, 1986) stales that there are four sources of
efficacy information : past performance , vicarious experience , verbal
persuasion , and physiological states .Ile concluded that performance
sources are based on one’s mastery of experiences .

It was confirmed that past experience is the most influential and
previous performance affects subscquent efficacy (Feltz, 1994). Feltz.
maintained that vicarious experience involves observation and
comparison of other’s performance on a task .tHe added that seeing other

people perform successfully can increase sell-efficacy and hardiness,
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while observing others perform unsuccesslully can decrease expectations
dle argued that vicarious experience can be an influential source for
educational setting . Verbal persuasion is usually found in the form of
comments or persuasive techniques from significant others (e.g., teachers
,coaches ,parents , peers). Research results have found that there are
supporters for the influence of verbal persuasion techniques on sell -
efficacy (Feltz & Riessinger ,1990; Weinberg ,Grove ,& Jackson ,1992 ;
Wilkes & Summers,1984). Enevoldsen & Dawn (1995), Heather & Gail
(1988) , Spencer & Claudia (1992) found out that the hardiness of
personality affects the employees efflicacy and motivation toward work.
Also, they determined that sex, age , and career beliefs affect the efficacy
and hardiness (general and social ) toward occupation .Trimble (1996)
found similar results. He added that marital status and salary influence
teachers' hardiness and efficacy. Hardiness plays role in teaching and in
teachers' life. It is defined as “constellation of personality
characteristics. It consists of three non —separable  domains

commitment , control , and challenge , which function in the individual

personality to mediate a problem™ (Kobasa, Maddi & Kahan ,1982 : 168)

McNeil et al (1986) defined the first domain of hardiness

commitment as the tendency to be involved in positive activities rather

than in feeling different or feeling alienated .Also, those who are
characterized of being committed usually have ability to set goals for
themselves and recognize their own personal values .

Another important domain is control .It is conceptualized as a
belief that one can be influential and effective rather than powerless or
purposeless ( Allred &Smith, 1989). Thomson ( 1995) pointed out that
control involves the ability to develop coping options which are used to

transform potential stressful events into part of every day life .
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Challenge is the third aspect of hardiness which ofien refers to
change. It is considered as a part of the growth process ( Kabasa et al,
1985).

In the light of the above mentioned studies, it can be safely said
that hardiness is an important characteristic of a good teacher . The

ultimate goal of this study is to determine the level of hardiness as a

personality construct of English teachers in the Northern Districls of

Palestine . Moreover, this study may benefit teachers ,administrators ,

and supervisors who may get the best from it .

Statement of the problem :

Studying the problem of hardiness didn’t come from a vacuum.
Teachers' efficacy is strongly relaled to their level of hardiness .And
because teachers are under stress, conflict and tension as observed from
complaints and the current financial and political staths, the emphasis of
the present study is to identify the level of Iardiness Behavior of English
Teachers in the Northern Districts of Palestine. This study attempted to
find out the connection between hardiness behavior of English teachers in
the Northern Districts of Palestine and demographic variables: gender ,
qualification , number ol the students in the class , salary , marital status,
and experience. Christopher (1996) recommended more investigation
concerning the construct of teachers hardiness, elficacy, and locus of
control. Additionally, in the light of a Jack of information connected with
level of hardiness behavior of English teachers in the Northern Districts

of Palestine , this study was carried out .
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Purpose of the study :

This study aimed at achicving the following purposes :

- To determine the level of English teachers hardiness in the
Northern District of Palestine .

- To show the effect of gender , marital status , number of students
in the class , salary , and qualification on the level of hardiness of

English teachers in the Northern Districts of Palestine .

Research queslions :

This study tried to answer the following questions :

1. What is the level of Ilardi11e§s behavior of Lnglish teachers in the
Northern Districts of Palestine ?

2. Is there any significant difference at (¢ = 0.05 ) in English teachers'
hardiness behavior in the Northern Districts of Palestine due to the
marital status variable?

3. Is there any significant difference at (@ =0.05) in Cnglish teachers'
hardiness behavior in the Northern Districts of Palestine due to the
gender variable ?

4. Is there any significant difference at (o0 =0 .05) of English teachers'
hardiness behavior in the Northern Districts of Palestine due to the

qualification variable?

5.1s there any significant difference at (o = 0.05) in English teachers’

hardiness behavior in the Northern Districts of Palestine due to the

salary variable?
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6.Is there any significant difference at (@ = 0.05)in English teachers'

hardiness behavior in (he Northern Districts of Palestine due to the

number of the students in the class variable?

7. Is there any significant difference at (o =0.05)in English teachers'

hardiness behavior in the Northern Districts of Palestine due to the

experience variable?

Hypothescs of the study :

The present study aimed to test the following null hypotheses:

1. There is no significant difference at (a = 0.05 ) in English teachers’
hardiness behavior in the Northern Districts of Palestine due to gender
variable , |

2. There is no significant difference at (o0 =0.05 ) in English teachers'
hardiness behavior in the Northern Districts of Palestine due to
experience variable .

3. There is no significant difference at (o =0.05 ) in English Teachers'
hardiness behavior in the Northern Districts of Palestine due to
qualification variable

4. There is no significant difference at (o =0.05 ) in English teachers'
hardiness behavior in the Northern Districts of Palestine due to salary
variable.

5.There is no significant difference at (o« =0.05 )in English teachers'

hardiness behavior in the Northern Districts of Palestine due to marital

status variable .
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6.There is no significant difference at (o =0.05 )in English teachers'
hardiness behavior in the WNorthern Districts of Palestine due to
experience variable .

7.There is no significant difference at (o = 0.05 ) in English teachers’
hardiness behavior in the Northern Districts ol Palestine due to the

number of the students in class .

Significance of the study :

The topic of hardiness hasn’t been researched thoroughly in Palestine
Accordingly , this study will be :

The first study in Palestine that concentrates on determining the
hardiness of English teachers in northern district in Palestine .

Based on the theoretical framework, and the results of the present
study, can benefit the educators and curricula planners and designers
at the Ministry of Education in Palestine can benelit lrom the results

of the study.
Definition of terms :

For the purpose of the study ,the rescarcher used the following terms :
Hardiness :

It’s a personality characteristic that consists of three major , non
separable domains : control , commitment , and challenge (Kobasa, 1979,
Wood , 1987).

Commitment ;

lt"s a major dimension of hardiness which is described as the
tendency to participate, get engaged ,cope, and get involved in 0|l|g0ing
activitjes rather than feeling indifferent or purposeless(Kobasa, 1979;
Wood , 1987). '
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Control :

It is an important dimension of hardiness that one can be

influential ,active ,and can cope with stressful situations in every day life

( Kobasa, 1979; Wood , 1987).

Challenge :
Challenge is another factor (dimension) of hardiness which refers to

change. Also , change , according to hardy persons , is an essential

characteristic of growth(Kobasa, 1979; Wood , 1987).
Limitations of the study :.

This study was limited to the English teachers (males and females ) in

the Northern District of Palestine in the scholastic year of 2000 /2001 .

Summary :

| In this chapter the researcher provided a relevant
jntroduction presenting, the importance of the subject. Also , the
researcher introduced the statement of the problem that concerning the
necessity for more investigation to determine the level of hardiness
among English teachers in the Northern districts of Palestine . The
researcher also presented t}.1e signilicance, purposes, hypotheses , and
limitations of the study .There was a list of definition of terms that are

related to the subject .
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Chapter Two

Review of Literature

Introduction:

No study has been conducted in Palestine on the hardiness behavior
of English teachers; despite of this, the researcher managed to get as

much as possible of the related litcrature on the subject .

This study examined the hardiness behavior of inglish teachers
in the Northern Districts of Palestine (Qallqilia, Nablus, Jenin, Tulkarm,
Salfit, and Qabatya). Surveying of the literature available, the researcher
classified the related literature into the following headings:

Hardiness defined , Dimensions of hardiness, Hardiness and other
psychological factors (fields), and relevant studies of the subject.

Some of these studies were up-to-date. Whereas other studies were
conducted in the seventies, precisely , from the days of Salvatore Maddi
the founder of hardiness concept and institute in 1975 . Maddi carried out
a number of studies which examined the characteristics of persons such
as hardy teachers. Most of Maddi's and Kobasa's studies(1984), il not all,
examined the relationship between hardiness and other psychological
factors. Also, Maddi's and Kobasa's 1984 studies investigated hardiness
of people in their workplace such as teachers, family members,

sportsmen, administrators ,and nurses .
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Since hardiness is very important, researchers continued their
investigation concerning the relevance of the hardiness concept 1o their
siluations and environment medical, organizational, educational, sports,

and menial health .

This part of the chapter includes the following parts:

A- The first part is definition hardiness .
B- The second part is dimensions of hardiness.
C- The third part is hardiness and other fields.
D- The last part is relevant studies of the subject of hardiness and

teachers.

A-Definition of Hardiness

Ilardiness was defined as a personality trait dealing with the
individuals' feelings of control, commitment, and challenge over a
situation around (Christopher, 19906).

Koshaba and Maddi (1999) defincd hardiness as an important buffer
of tile stressful situations . Manning and TFusilier (1999) indicated that
hardiness consisted of three concepts: control, commitment, and
challenge.

This means that lhardy people tend to have control over event. They
are purposeful, and they can take hard events as opportunities rather than
siress or source of weakness. Moreover, Kosaka (1996) defined hardiness
as " the measure of one's tendency to make velationship oneself and one'’s
outside world. It'’s not a mere rigidness or stress endurance but a power
to cultivate ones way under difficult conditions ...[It’s] an ability to

understand conditions around one self... "(p.11)
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Brooks (1999) conceptualized hardiness as an approach that is
helpful in which individuals have special characteristics such as control,
challenge, and conunitment. Also, hardiness ts a way by which we
understand and approach all aspects ol our lifle.

The hardy persons who possess the characteristics of hardiness are
able to successfully cope with stressful situations (Galla et al ,1994).
Also, Spencer and Claudia (1992) defined hardincss as a personality
characteristic composed of control, commitment, and challenge that are
related to scll-elficacy, carcer beliels (status, motivation, and (lexibility).

Hardiness was conceptualized by Ilcather and Gail (1988) as a
mediator in life stress and a personality characteristic that contributes to
an understanding of appraisal and adaptation. Michael and Charles (1989)
emphasized that hardiness, consisting of cemminment, control, and
challenge) may be related to oplimism and stress resistance. Hardiness
was delined as “a constellation of personality characteristics" consisting
of interrelated factors commitment, control, and challenge which function
as mediators of problems (Kobasa, Maddi, Kahn, 1982). According to
the above-mentioned concepts of hardiness it was noticed that the
majority of researchers confirmed on three dimensions of hardiness
:commitment, control and challenge. Accordingly, it is necessary (o give
detailed explanation, a durable one, to clarify what the three domains of
hardiness (commitment, control and challenge) inean. The second part
of this chapter discusses dimensions of hardiness Which are considered as
non-separable characteristics of the hardy personality (Kobasa, Maddi,&
Kahn, 1982).

B- Hardiness Dimensions:

Any person , successful in personal or professional life, possesses

features or characteristics that enable him to deal with diflicult situations
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in his/her job these characteristics are comumitment, confrol, and
challenge. Several researchers conducted studies on the above
mentioned features (commitment, control, and challenge). To provide
more convenient information and to clarify what is meant by these
features, the researcher provided several up-to-date studies and articles
related to these dimensions (features) . For example , a study, conducted
by Brooks (1999) on teachers, focused on the three dimensions of
hardiness which he called the three “C’s” since the first letter of each

word of the dimensions begins with the letter (C). The first dimension

is Commitment . The second is Control , and the third is Challenge.

Commitment: -

Commitment is defined as the tendency of being involved in the
teaching environment rather than being strange from life aspects.
Individuals will have a sense of meaning, purpose ,energy ,and passion
to our life. Accordingly, teachers with the sense of commitment have
prox.fed that there is a meaning to what they do. Brooks(1999) emphasized

the importance of commitment when he said:
" Commitment is emotional: we feel a strong attachment (o owr group goals...
Commitment can even express itself... where people see themselves as shareholders

rather than employees... " (p3).

Teachers who reflect strong commitment believe that they
increase their interests, values , and importance of what they are doing by
involving themselves deeply in it. This study was conducted on teachers
in a program of practicing hardiness ( Khoshaba and Maddi, 1998 ). To
enhance the meaning of commitment, Galla et al (1994) referred to
commitment as a strong involvement in personal values and goals.

Moreover, Kobassa et al (1983) defined commitment as one’s feelings
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toward work, family, social encounters and self. Also, Kobasa (1979)
added that persons who have the ability to set their goals and recognize
their personal value reflect commitment. Additionally, commitment is
the tendency to be involved in the ongoing activities than alienaled [rom

it (McNeil et al, 1986).

Alienation is the opposite if commitment (Wood, 1987).
Generally, alicnation has been delined as a construct that includes social
isolation and meaninglessness. Calabrese and Fisher (1988) examined
alienation among Lleachers and in-scrvice teachers. The subjects of the
study were 178 teacher (151 female and 27 male). Results revealed that
student teachers significantly were more alienated than in service
teacher. This may be because student teachers were not prepared to deal
with the stress and frustration of the school climate.

Another important study, carried out by Thomson (1995)on school
teachers, investigated the relationship between the hardness as a
personality trait and school climate, in terms of their contribution to
student teacher alienation. The participants in the study were 106
prospective teachers (83 females and 23 males ages 21-50 years) who
were in the last phase in their professional preparation programmer. The
Dean Alienation scale and the Social Support Scale were used. Results
revealed that individuvals indicating higher level of hardiness had
significantly lower alienation scores across all school climate conditions
than their less hardy counterparts did. Moreover, results showed that the
more the school climate becomes supportive the more the hardy teachers
become less alienated.

According to what was discussed above , commitment is an
important feature and paramecter because it involves one’s feeling toward

work, family, and sell. Moreover, those who possess commitment
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perceive themselves as active in their life and have purposes ol what they
do. So their life is meaningful .Towards the end, it leads to four things:
involvement, setting goals , participation , and purpose which are very
neeessary for teachers o have. ‘The other important dimension, in the
construct of hardiness, is control What is control ? Is it the classroom

control or personality characteristic ?

Control:

Control is a belief that refers to those persons who are able to
take an active role in and have a sense of responsibility for their life.
Control refers to a sense of power (Liechtenstein, 1995 ). Liechtenstein
Added that when control is low, individuals suffer from a feeling of
hopelessness and powerlessness to meet the situations. Thomson (1995)
emphasized that control is the ability to develop coping options which are
used to change stressful events into parts of life. Also, powerlessness is
the opposite of control. Zielinski & Hoy (1983) said that teachers with
powerlessness feel they can’t effectively perform and might not be in
control of their classrooms and its environment. Control, including
responsibility, is the tendency to be able to perforin and be influential
(Orr & Westman, 1990). Additionally, control involves belief in one's
ability to have control over problems (Galla et al, 1994).

Kosaka (1996) conducted a study on the relationship between
hardiness and stress. The researcher carried out the study on a sample

consisting of 226 college students. Results indicated that the three

components of hardiness had adequate reliability and had moderale inter-
correlation. Also , tolal  scores and sub- scores of psychological stress

response were negatively correlated with the three components of
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hardiness . Moreover , some scores and sub scores ol psychological

response were higher categories than all components of hardiness in the

lower category.

Challenge

When talking about challenge it comes to our mind the aspect of
hardiness that refers to clrange. Challenge is based on the belief that
change is a constant in one’s life. Change was viewed as challenge to
face and overcome problems rather than considering it (change) as
problem to avoid .This is how successful people believe. They don't
ignore problems in the contrary they see that change is a way of growth.
For example, Brooks(1999) held a workshop in teach how persons could
cope with anger and increase motivation. After completing the workshop,
one teacher wrote to him saying that she was dealing with a high risk
group of students who were frequently absent.She said that she took the
problem as a challenge and she employed what she had learned in the

workshop (Brooks,1999 ). Koshaba & Maddi(1999)maintained that :
"'!’cnplc strong in challenge believe that what makes their life wortinwlile is to
continue growth in knowledge and wisdom through what they learn from experience,
whether positive or negative” (p.1006).

This was presented in a study conducted on the hardy personality
in Yale New laven Teachers Institute. Additionally, challenge involves
dealing with stressful events as challenging opportunities, not as threals
to one’s esteem (Galla et al , 1994).Challenge was viewed as a change in
a normative mode of life which allows personal growth (Orr and
Westman , 1990 ) .

Lichtenstein ( 1995 ) referred to challenge as the ability to view
all situations as potentially positive with successful outcomes. 1le added

that individuals who had experienced low levels of challenge perceive
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any situation as a threat to them. Kobasa et al (1982) stated that
individuals ranking high level in challenge believe that it is necessary and
needed as part of growth process. Depending on what have been
mentioned , challenge is a sign of growth and it leads to success .Also , it
is a good characteristic that allows us, as teachers , in dealing with
stressful situations in our workplace .

Surveying the dimensions of hardiness, it could be safely said that
the hardy personality in general is preferable because it leads to
optimisim and these three dimensions are positive if found in a teacher's

personality .

C -Hardiness and other related areas :-

Hardiness is a very important characteristic which implies change,
growth, determination, involvement, and control. Accordingly,
researchers have been interested in searching this field. Naturally, the
researcher gave a great care to highlight this value of hardiness by giving
exarﬁples , hecessary ones , concerning hardiness and other related areas .

According to Hardiness Institute (2000), 651 articles on the
hardiness concept have been produced since 1975 when Maddi |, the
founder of hardiness institute, began his research. Researchers were
interested in investigating the relationship between hardiness and other
areas such as educational, medical, sports, organizational, and mental
health. To make the matter more clearer , the researcher categorized
studies conducted on hardiness and classified them into areas such as
hardiness and stress, hardiness and work place, hardiness and family,
hardiness and sports, hardiness and health, hardiness and students and

hardiness and teachers.
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I — Hardiness and work place :

Rahim (1990), in his book Moderating Effects of Hardiness and

Social Support on the Relationship of Conflict and Stress to Job Burnout

and Performance, carried out an investigation on the main relationship to

test moderating effect of hardiness personality relation to job and
performance.

A study, conducted by Michael et al (1995), examined the efTects of
pressure for change in the public sector and the potential mechanisms by
which employees psychological hardiness impacts feeling and reaction to
stress. The sample consisted of 325 employees. It was found that
psychological hardiness was negatively correlated with stress and
positively correlated with satisfaction.

Another important study was carried out by Thomson (1995).
This study investigated the relationship between the hardness personality
trait and school climate, in their contribution to student teacher alienation.
The participants in the study were 106 prospective teachers (83 females
and 23 males aged 21-50 years) who were in the last phase in their
professional preparation program. The Dean Alicnation Scale and the
Social Support Scale were used. Resulls revealed that individuals who
indicated higher level of hardiness had significantly lower alienation
scores across all school climate conditions than their less hardy
counterparts did. Moreover, results indicated that the more the school
climate becomes supportive the more the hardy teachers become less

alienated.
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2 — Hardiness and Health

Narsavage and Weaver (1994) examined the relationship between
psychological status coping, and hardiness to exercise ability and
functional status in 96 adult patients (aged 40-84 years) with chronic
abstractive pulmonary diseases. Exercise agility was measured by the
Pulmonary Functional Status Scale . The commitment, and challenge
components of hardiness were significantly correlated with the 12 mile
distance. The commitment component of hardiness was significantly
correlated with functional status where the best predictors for exercise
ability, commitiment and physiological status, were the best for the

functional status.

3 — Hardiness and stress :

This field in relation with hardiness received a great interest.
Many up-to-date studies and programs were conducted on it. For
exafnple, a very relevant study was carried out by Brooks ( 1999 )in
which he described the hardy personality and examined stress hardiness.
He indicated that individuals who possess characteristics of hardiness
compared with those who do not experience hardiness respond to
stressful events in a more adaptive and effective way. He explained that
challenge is based on the belief that it’s a constant in one’s life. It
(challenge) is to master and confront stress rather than to avoid it .
Huang (1995) examined the relationship between hardiness and
stress, through a critical review of issues of definition, concept, and
measurement of hardiness. Individual and family hardiness are stress-

resistance resources, comprising dimensions, which include control,
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challenge, commitment, and confidence. [luang (1995) indicated that
hardy persons are likely to stay healthy, and perceive life changes as
positive and challenging, through cognitive appraisal. Ile said that the
concept of family hardiness should be incorporated into family siress
theory.

Another study was conducted by Florian et al (1995) on the
Israeli recruits (N=276) who compleled a questionnaire on hardiness,
mental health, cognitive appraisal and ways of coping. Path analysis
revealed that components of hardiness-commitment and control measured
at the beginning of training-predicted mental health at the end of the
training through the mediation of appraisal and coping variables. Berwick
(1992), Khoshaba & Maddi (1999), Kosaka (1996), Brooks (1999 ),
Majorie  (1989) found that persons who possessed features of hardiness
experienced and responded to stress{ul events more effectively than those

who did not demonstrate these personalily lcatures.

4 — Hardiness and sports

Manning and Fusilier (1999) examined the main and interactive
effects of social support, physical exercise, and personal hardiness on
objective measures of health. Data were collected from 192 working
adults. Results showed main effects of hardiness and exercise on the
dependent variables of health. Moreover, hardiness appeared to be
associated with fewer health problems.

Sharply et al (1995) found that hardiness was the most powerlul
predictor of good overall health for a sample of 1925 Australian
university staff. Also, Florian et al (1995) found that the hardiness
components  of commitment and control operated through appraisal and

coping to positively influence mental health.
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5 — Hardiness and Family

As there is hardiness of individuals, there is also hardiness of
family. Huang (1995) examined the relationship between hardiness and
stress, through critical review of issues of concepts and measurement of
hardiness. The researcher found out that individual and family hardiness
are stress-resistance resources when he compared the four dimensions ol
hardiness control, challenge, commitment, and confidence. Also, results
revealed that hardy persons are more likely to stay healthy, and
understand life changes as positive and challenging. Moreover, hardiness

facilitates family adaptation.

D-Relevant studies on hardiness of Teachers

As it was mentioned previously, researchers were interested in
studying the relationship and the contribution of hardiness with and to
many fields such as medical, spotts, family, stress and other fields. This
part of chapter two presents the most important studies conducted on the
relationship between hardiness and teachets.

Hardiness was also studied as it relates to teachers. For instance,
Brooks (1999), in a workshop for teachers ,recognized that one teacher
despite  her job frustration and stressful job situation realized a powerful
feeling inside her that enabled her to face these stressful situations.

Thomson (1995) studied the relationship between the hardiness
personality trait and school climate, in their contribution to student
teacher alienation. The participants in the study were 106 prospective
teachers (83 female and 23 males, aged 21-50 years) who were in the last
phase of their professional preparation program, the student teaching
internship. Dean Alienation Scale and Social Support Scale were used.

Results indicated that individuals indicating higher levels of hardiness
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had significantly lower alienation scores across all school climate
conditions than their less hardy counterparts did. Additionally, results
indicated that as the school climate became more supportive student
teachers who had high levels ol hardiness became progressively less
alienated. However those who had lower levels of hardiness ,their

alienation increased as the school climate became supportive.

Christopher (1996) investigated the relationship ol hardiness,
clhicacy and locus ol control to the work motivation ol student teacher,
The sample of the study consisted of student teachers (32 males and 17
females). Hardiness inventory (Maddi &Kobara 1984), the Teacher
Efficacy Scale ( Gison & Dembo, 1984 ) and Internal —~ Powerful others
Chance Scale ( Levenson, 1997) were used for data collection. Results
revealed that internal locus of control was found to be significantly
positively related to work motivation.

Another study was conducted in relation to teachers. Angle (1997)
examined the relationship of stress, burnout, hardiness and social support
among urban secondary school {teachers. The role of demographic
variables was also examined statistically. Analysis, precisely person
correlation analysis identified a significant rclationship among hardiness,
stress, social support and burnout. Hardiness did account for a
significant amount of variance in total burn out. Multiple regression
analyses also revealed that hardiness and some aspects of stress were very
significant predictors of burnout. Age, level of education and years of

marriage were found to have signilicant relationship identified by the

statistical analyses secondary analysis of hardiness data failed to support
the initial findings. Also results revealed that student lack of discipline
and motivation was the primary source of teachers stress. Ina field

study Carried out by Howard (1996) examined the effects of hardiness,
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efficacy and related educalor characteristics on healih, stress, and

burnout. The study was applied on a relevant sample consisting of 357

educators. Multiple regressions revealed no direct or buflTering effects for

hardiness among teachers. Morcover, the data suggested that academic
hardiness might be a more continuous influence, more modifiable,
vulnerable and less independent of stress and health factors than previous
research has indicated.

A similar study was done by Fimain (1987) in the area of stress

perception, burnout, and alienation. The sample of the study consisted of

226 teachers to see if the teacher's relevance of stress instances was
related to the concept of teacher stress. The researcher used teacher stress
inventory. The study revealed that teacher’s perception of stress differed
according to teacher’s level of hardiness.

To study hardiness in relation to the classroom size control, Pierce
and Molloy (1990) used a convenient sample of 722 Australian teachers.
[le tested the hypothesis which stated that hardiness was negatively
relatcd to tcacher burnout and positively linked to control ideology.
Burnout was measured by using Maslach Burnout Inventory (1981).
Control ideology was measured by Pupil Control 1deology by Willower,
Eidell and Hoy (1967). Hardiness was measured by using Hardiness
Inventory by Kobasa(1984). Further investigation was employed to
determine the differences between high and low hardy teachers. They
concluded that teachers in high burout /low hardiness were more
custodial in their dealing with students. Those teachers viewed
themselves as unable to make any difference in the life of their students.
Teachers indicated that it was hard to teach and they preferred to abandon
teaching.

Thomson (1995) studied student teachers hardiness. Ile used a

sample which consisting of 106 teachers (83 female and 23 male) and he
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uscd the multiple regression  technique o decide if there was any
relationship between alienation, school climate and hardiness. He
discovered that hardiness and alienation levels were related. The
significance of hardiness level revealed that hardiness affected the
alienation of teachers. He concluded that if the level of hardiness was
high the level of alienation would be low .

Calabrese and Fisher (1988) conducted a study on a sample of
student teachers consisting of 187 teachers (151 females and 27 males).
Student teachers were found to be statistically more alienated than were
in-service teachers. This was due to the lack of experience in dealing with
the school climate. Hardiness and its dimensions (control, commitment
and challenge), according to what was related to stress / iliness had either
positive or negative relation. It was also agrecd by most of the researchers
that hardy persons appeared to cope differently with situations, problems,
school climate / environment. They felt in control of their problems and
classes, committed rather than altenated, and considered challenge
(change) as a part of the growth process. IHardy teachers effectively
deal with problems and stressful school environment . They did important
things, accepting change and problems as a part of growth (Kosaka
,1996).

SUMMARY :

The researcher provided a relevant introduction to the importance of
hardiness , its founder , and what was displayed in the chapter .
Moreover, the literature was categorized into three parts. The first part
was about hardiness defined. The second was about hardiness parameters
or dimensions (control, commitment, and challenge). The third wasa
clarification for hardiness and its relationship with other related fields
which were always studied and linked to hardiness such as: stress, mental

health, sports, and teaching. This embodies the importance of hardiness
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as it relates to multiplicity of areas. Finally, the researcher introduced a
relevant set of related studies which highlighted the impotence of hardy

personality that springs from hardiness and teaching.
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Chapter Three
Methodology

In this chapter the researcher presents the methodologies involved
in this study .The researcher classified them into the following sections :
(1) Population (2) Sample (3) Instrumentation (4)  Procedures (5)

Statistical analysis .
1 - Population:

The population of this study consisted of {,050 English teachers in

the Northern Districts of Palestine and they were distributed as in table
(1).
Table |

Population distribution according to district,

No District N

| 1 Jenin 177

2 Salfeet 100

3 Qabatya 164

4 Qalqilia 109

S5 Tulkarm 160

6 Nablus 340
Total 1,050
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2 - Sample:

The sample of this study was drawn from (he English teachers in the
Northern Districts of Palestine. They were selected randomly from six
districts located in the northern part of Palestine. The sample included
271 teachers (136 male and 135 female). The sample was randomly
chosen. The following tables 2 - 7 show the sample distribution

according to the demographic variables of the study.

A -Gender variable :

Table 2

Sample distribution according to gender .

Gender N Percentage %
Male 136 50.2
IFemale 135 49.8
o el L 100

B- Mariml status :
The second table shows the sample distribution according to the
marital status variable in which the married were 233 teachers while 38

were single teachers.

Table 3
Sample distribution according to marital status .
Marital status N Percentage %
Married 233 86
Single 38 [4
Total 271 100
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C: Qualification variable :

Table 4 shows the sample distribution according to the qualification

variable.

Table 4

Sample distribution according to qualification .

Qualification N Percent age %
Diploma 66 24.4
BA 191 70
MA 4 5.2
Total 271 100
D: Salary variable

Table 5

Samples distribution according to salary .

Salary N Percentage %
New Israeli Shekel (NIS)
Less than 1,500 58 21.4
1,500 — 2,000 164 60.5
More than 2,000 49 18.1
Total 271 100
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E: Number of students in the class

Table 6
Sample distribution according to number of students in class.
No. of Students N Percentage %
Less than 30 08 25.1
From 30 - 40 144 53.1
More than 40 59 21.8
Total | 271 - o

F : Experience variable :
Table 7

Sample distribution according to the expericence.

- Experience N Percentage %
(Years)
-5 87 32.1
6-10 60 2210
11-15 29 10.7
16-20 42 15.5
More than 20 Years 53 19.6
Total 271 100

In order to determine the level of hardiness behavior of English

teachers in the Northern Districts ol Palestine, the study was conducted
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on 271 English teachers working in the Northern Districts of Palestine.
The researcher tried as much as possible to include both urban and rural
teachers in the study. The subjects were both males and females teachers.
The researcher used a descriptive research method. The subjects (English
teachers) were given the questionnaire by hand to complete immediately
or at home. The variables ,assessed in the study, were both dependent and
independent. In this study the researcher assessed one dependent variable
which is hardiness. He also assessed six independent variables were
assessed ( gender, marital status, salary, qualifications, number of

students in class, and experience).

- Instrumentation:

The researcher used Kobasa’s & Maddi's(1984) Hardiness Inventory
(HI)}. The instrument was used to measure the level of hardiness behavior
of English teachers in the northern districts of Palestine. This instrument
was the latest instrument for such study (hardiness questionnaire Kobasa,
1984). The instrument consists of three sub-scales, challenge, control and
commitment.  The original inventory consisted of (50) items .The first
sub-scale (challenge) had (17) items. The second sub-scale {(commitiment)
contained (106) items and for third sub-scale (control) contained (17)
items.

After its translation into Arabic , the researcher made copies of the
questionnaire and submitted it to six juries from the Faculty of Education
at An-Najah National University. The instrument has underwent some
modifications. For example , three items were dropped because they were
not {it for the Palestinians environment. Moreover ,some suggestions
were given to rewrite some ilems to make them more suitable for the

Palestinian environment .After the previous modifications, the instrument
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had 47 items. Item 16 was dropped from the challenge domain, items 35,
and 50 were dropped form control domain.

Accordingly, the new arrangement of the instrument became as
follows : The {irst domain for challenge consisted of 16 items (from | —
16). The sccond domain ,commitment, remained stable consisting of 16
items. From 17-32 the last domain control . Two items were dropped to
have 15 items instead of 17. The researcher recoded the negative items
and they were 6, 7 811,13 ,17,18, 20, 13,33,37,38,43,44 as they
appeared in the Arabic questionnaire .( See appendix C. P:73).

- Validity of the Instrument

To measure what is the instrument aimed to measure, the
researcher distributed the instrument after translating it into Arabic on six
experts from the Faculty of Education . After the experts approved itis
suitable for the purpose of the study. The researcher took the
modilications into consideration. [For example, all of them confirmed to

drop item 50.

Reliability of the Instrument :
A total sample of 30 tcachers (15 males and 15 femalcs)
participated to test the reliability of the inventory. Alpha formula was
used to determine the reliability of the inventory as in Table 8.

Table 8

Alpha formula of instrument Reliability.

Domains Reliability
Challenge 0.89
Commitment 0.92
Control 0.88
Total 0.93
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The results of Table 8 show that the ranges of reliability of
hardiness behavior domains were between 0.88 and 0.92, and for the total

0.93. All of these values were suitable for conducting such study .
Procedures:

The researcher used the following procedures during the

application of this study :

Establishing the validity and reliability of the instrument
by the experts of the Faculty of Education who approved the
utility of the instrument for carrying out the study, the researcher
incorporated the changes suggested by the experts .

The researcher obtained the number of English teachers in
each districts of Northern District of Palestine.

After that the researcher has drown sample, which
represented 35% of the population of the study.The researcher
obtained A permit from the Ministry of Education and arranged
with each directorate of education to distribute and collect of the
instrument.
4, The researcher himself distributed the copies of the instrument on
English teachers in Qalgilia, Tulkarm, and Nablus districts while the
other districts such as Jenin and Salfit copies of the instrument were
distributed by the principals in the directorates of education there. This
was because of the critical political situation, checkpoints and obstacles.
In order to obtain more valid and credible results, English teachers were
given the freedom to complete the questionnaire either immediately or at

home. Also, the completion was voluntary,
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Ly
2)
3)

4)

5. The researcher managed to collect almost all the copies. Then the

questionnaire data were statically processed .

- Statistical Analysis:

In order to analysis the data, the researcher used statistical
techniques using the (SPSS) statistical packages.
The following statistics were used:

Means and percentages.

Independent groups t-test.

One-Way Analysis ol Variance (ANOVA), and Schelfes'
Post-hoc test.

Repeated (MANOVA) using Wilks’ Lambda test and Sidak

Pairwise companions test between means.
A% A0
Summary: 34743 8

This chapter dealt with methodology and design of the study .
Moreover, the researcher classified the chapter by first presenting the
population distribution. Then, the researcher presented the sample in
accordance with the study variables (gender, experience, qualifications,
salary, number of students in class and marital status). Additionally, the
researcher tested wvalidity and reliability of the instrument used . Alter

that, the researcher detailed the procedures in performing the study.
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Chapter four

Results

Introduction:

The purpose of this study was to find out the level of
hardiness behavior of English ‘Teachers in the Northern Districts of
Palestine and the role of demographic variables ( gender , experience,
salary , qualilications , class size and marital status ) on the [evel of
hardiness behavior .The results are displayed in this chapter. After
statistical analysis, the researcher categorized results into seven parts
JPart (1) deals with the level of hardiness behavior of English teachers in
the Northern Districts of Palestine .In addition , ranks of hardiness
domains were calculated. Then part(2) deals with the results related to
the first hypothesis ( hardiness behavior and gender).Part (3) deals with
the second hypothesis ( hardiness behavior and experience ). Part (4)
deals with hypothesis number three which is hardiness behavior and
qualilication variable .Part (5) deals with hypothesis four (hardiness
behavior and salary variable ) .Part (6) deals with hypothesis number five
( hardiness behavior and class size variable ). In the final part (7) deals
with the results related to the hypothesis six hardiness behavior and

marital status .
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Part one : Results related to the first guestion: What is the

level of hardiness behavior of English teachers in the
Northern Districts of Palestine?

To answer the question, means and percentages of each item ,domains
and total score of hardiness behavior were used as in Tables 9 , 10
11 and table 12 shows ranks of domains and the total score of hardiness
behavior .

For data analysis , the researcher used the following percentages :

80 % and more is very high degree of hardiness behavior .
70- 79.9 % is high degree of hardiness behavior.

00 - 69.9 % is moderate degree of hardiness behavior.,
50-59.9 % is low degree of hardiness behavior.

fess than 50 % is very low degree of hardiness behavior.

In the following part the researcher presents each domain of hardiness

and its means and percentages .
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A - Challenge domain :
Table 9
Means and percentages of challenge domain

No Htems Means | Perce Level
* nr
(%)
1 | 1 eften wake up eager to take up life where I left off yesterday . 176 75.2 High
2 | Hiike a lot of variety i my work at school . 13t 86.2 | Very iph
3 | Most af the time my teachers or superiors listen to me 167 | 734 —_ﬁrﬂf; o
4 | Planning ahead can help avoid most future problems .35 67 Moderate
5 | Tusually feel that I can change what might happen tomaorrow 3.58 716 MHigh
by what I do teday .
6 | [feel uncamfortable if I have to make any changes in my 3.55 71 High
every day schedule. e
7 | Nomater how hard 1 try my efforts will accomplish nothing . 3.04 60.8 | Maderate
8 | 1find it difficult to hnagine getting excited about teaching . 4.34 86.8 | Very high
9 | No matter what you do , the tried and true ways are ahways the 1.00 61 Maoderate
best,
10 | 1 fecl thatitis almost impaossible to change my mind ahont 177 75.4 Hiph
something ,
11 | Mostteachers are just manipulated by their administrators 2.42 43.4 Very low
]2 | New rules showldn’t be made if they hurt a persons’ chance 3.22 64.4 | Moderare
for a raise or promation
13 Hiren pou marry and lave children yon lueve lost your 2.72 54.4 fow
freedom of chaice.
4 | No matter how hard pou work , you never seem to reach your 3.92 784 High
goals .
15 A person whose mind scldom change can usually be 4.43 88.4 | Very high
| dependent o to have refiable judgment. U B e
16 | 1t doesn’t master if you work hard af teaching since 259 §1.8 Lmw
recopnition Is anly piven to the administration .
Total score of challenge 3.54 | 70.8 High

* maximum point of response (5 ) points .

Table 9 shows that hardiness of English teachers in the Northern
Districts of Palestine on items of challenge domain are very high on
items 2, 8, ll,and 15 .The percentages of responses on these items are
greater than 80 % .The level is high on items 1,3,5,6,10,and 14 where
the range percentages of responses on these items are between 71-78.4 %
and the level is moderate on items 4,7,9,and 12 where the range of

percentages of responses on (hese ilems are between 60-67%.The level
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is low on items 13 and 16 where percentages of responses are
respectively  54.4 % and 51 8% .The level is very low only on item
11 where the percentage of response is 48.4 % .

For the total score of hardiness behavior of challenge domain the

level was high where the percentage of response was 70.8 %.

B - Commitment domain :
Table 10

Means and percentages of conmmitment domain

No Ttems Meanys | Percent Level
* %)
] | [ don’tlike conversations when others are confused about 3.68 73.6 High
what they mean to say .

2 | Most af the time it just doesn’t pay to try hard since things J.62 72.4 High

never furn right anyway . _

3 | The mast exciting thing for me is my daydreams and fantasy. 3.63 72.6 High

4 § want answer a persons question until Iam very clear ax 4.45 &Y Fery high

what Ire /she Is ashing . )

5 | When I'make plans o certain I can nuake them work 4.1 82.2 Very

High
6 | I really look forward to teaching. 3.96 79.2 High
7 It doesn’t hather me to step aside for a while front something 3.95 79.6 High
L am involved in if I am asked to something else
8 | When perforniing a difficult task in teaching or at school |4 4.03 8.6 Very high
kreow when I need to ask for help .
Q | It's exciting for me to learn something about myself . 4.10 82 Fery high
10 11 enjoy being with people wha are unpredictable . 4.07 &4 Very liigh
’ l I fiened §0°s nesually very haed o change a fricud's mind whoset A7 ot 4 _fi foderate
seunething . L

12 | Thinking of yourself as a free person just makes you feel 3.95 79 High
Srustrated and wnlappy .

13 | 1t bothers me when something unexpected interrupts my 3.70 74 High
rontine , . -~

14 | When Fmake a mistake ghere’s very littde I ean do to make 3.4 a8.2 Moderate
things right again ,

15 | 1fecl no need ro try my best at wark since it makes no 1.a8 77 gl
difference anyway . e

16 | Frespect rules becanse they guide me 575 75 High

Total score of commitment 3.84 760.8 High

* maximum point of response ( 5 } points .
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According to Table 10 it is clear that it shows the hardiness

behavior of English teachers in the Northern Districts of Palestine for

items of commitment domain are very high on items 4,5,8,9 .and 10

where the percentages of thesc items are greater than { 80 % ) and the

level of hardiness is high on items 1,2,3,6,7,12,13,15, and 16 where the

range of percentages of responses are between 72 .4 -79.2 % and the

level is moderate on items 11 and 14 whete the percentages of responses

are respectively 63.4 and 68.2 % .

IFor total score ol hardiness behavior for commitment domain the level

was high where the percentage ol responsc was 76.8 % .

C-

Control domain :
Table 11

Means and percentages of control domain

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit

No Ttenis Means | Tercent | [ oyef
* (%)
1 One of the of bext ways to handle problems is not o think J.92 78.4 High
about them
2 | #don’tlike things 1o be uncertain or unpredictable. 1.86 77.2 High
3 | People wha do their best should get full financial support 4.13 82.6 Very higlh
from saclety.
4 | Most of my life gets wasted doing things that don't mean any 375 75 High
thing.
5 | Lorsof time D don't really know my owss pind, 4.146 83.2 Fery high
6 | 7 have no use for theorics that are not closely tied to facts. 147 69.4 Maderate
7 | Ordinary work is just ton boring to be worth doing. 273 54.6 Low
8 | When peaple pet angry at e, it's usually for no good 194 9.2 Hipgh
| LEBYONS, R SN PRERDE I e
9 Changes in routine bother me. 377 75.4 High
10 | Lfind i hard 10 believe people wha tell me that the work they .61 72.2 High
do Is af value to sociery.
11 I feel that if someone fries to huet me, there's not nich I can J.93 78.6 Iigh
| dotastopthem. S, - ;
1.2 | Most duys, life isu's very exciting for me. 161 72.2 Fligh
13 | Tthink people believe in individuality only fo impress others, 3.73 74.6 Iigh
14 | Mhen o reprimanded in teaching at school, it usually seem |  3.74 74.8 Iigh
to be unjustificd.
15 | T want be sure sauncone will take care of mie when I get old, J. 40 69.2 High
Total score of commitment 3.46 .4 High

* maxinum point of response ( 5 ) points .
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Table 11 shows that hardiness behavior of English teachers
in the Northern Districts of Palestine for items of control domain are very
high on items 3 and5 where the percentages of responses are greater
than 80% .As one may notice that the level is high on items
1,2,4,8,9,10,11, 12, 13, 14 , and 15 where the range ol percentages of
responses on these items are between 72.2- 79.2% .And the level is
moderate is only onitem 6 where the percentage of response is 69.4 %
The level is low on item 7 the percentage of response is 54.6 % . For
total score of hardiness behavior for control domain the level was high
where the percentage of response was 74.4 %..

Table 12

D: Ranks of domains and total score of hardiness behavior:

Domains Means * Percent % Level Rank
Challenge 3.54 70.8 High 3
Commitment | 3.84 76.8 High 1
Control 3.72 74.4 High 2
Total score of |3.70 74 High

hardiness

* Maxinuun point of response (5) points.

‘I'he results ol table 12 show high level of hardiness behavior of English
teachers in the northern district of Palestine on all domains and total score
of hardiness. The range of percentages of responses on the domains are
between 70.8-76.4% and 74% for the total score of hardiness behavior.
Furthermore, the results indicated that the ranks of domains are as follow:

First rank: Commitment domatn 76.8%
Second rank: Control domain 74.4%

Third rank: Challenge domain 70.8%
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To determine if there is a significant difference among hardiness domains
Repeated (MANOVA) using Wilks’ Lambda test was used as in Table
13.

Table 13
Results of Wilks’ Lambda test for the difference of hardiness domains:

Wilks’ Lambda (F) Hypothesis Error Sig
value Value Df (Df) %
0.62 82.07 2 209 0.0001*

* Significant at { a=10.05).

The results of table 13 show that there is a significant difference at
(e = 0.05) among hardiness behavior domains.
To determine between which domains the dilference Tound Sidak

pairwise comparisons test was conducted as in Table 14.

Table 14
Sidak pair wise Comparisons Test among hardiness behavior domains:
Domains ﬂ!cnnsJ Challenge | Comumiturent Control
Challenge 3.54 -0.30* - 17 %
Conmmnitment | 3.84 d1*
Control 3.72

¥ Significant at (0 = 0.05}
The results of Table 14 show asignificant difference at { « =0 .05)

among hardiness behavior domains and these
* Challenge and commilment domains in lavor ol commitment.
* Challenge and control domains in favor of control.

* Commitment and control in favor of commitment.
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Such results are clear in figure (1).

kL]

a7

j I.’S‘I | I
asy L d LT

chalengs enrAmers

hardinass domains

Figure (1) Means of hardiness domains,

2. Results Related to the first hypothesis:

There is no significant difference at ( o = .05) in English
teachers' hardiness behavior in the Northern District of Palestine due to
gender variable.

For testing this hypothesis Independent t-lest was used as in Table 15.

Table 15
Results of Independent (-test for the difference in Hardiness Behavior
Jor English Teachers in the Northern Districts of Palestine according to
gender

Domains Male Female | Tvalue Sig *
M | SD | M | SD

Challenge 348 .36 | 3.60| .32 2.90 0.004 *

Commitment | 3774 44 [ 3.93| .38 3.66 0.0001 *

Control 3.68 | .53 |3.76 | .47 1.22 22

Total scoreof | 3.63 | .36 |3.76| .33 2.99 0.003 *

hardiness

* Critical t-test value at (o= 0.05) equal {1.96} with DI (269).

40

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



The results of T'able 15 show that computed t-test value on control
domain was 1.22.Such value is lower than critical t-test value 1.96. This
means that there is no significant difference at ( @ = .05)on control
domain between male and female tcachers while computed t- Test for
commitment ,challenge , and tolal score of hardiness behavior are
respectively  2.90, 3.66, and 2.99 all of these values are greater than the
critical value of t-Test 1.96 this means that there are significant
dilferences at (o = 0.05) on challenge ,commitment ,and total score of
hardiness behavior between male and female teachers in the Northern
Districts of Palestine in favor of female teachers .

Such results are clear in figures 2,3 ;and 4 :

Mean of Chaliengs

GENDER

Figure (2) means of challenge domain according fo gender .
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A — i

GENDER

Figure (3} means of commitment domain according to gender

Meaans of Hardiness Total Score
]

GENDER

Figure (4) means of hardiness behavior total score according to gender .
3. Results Related to the second hypothesis:

There is no significant difference at ( o = .05) in English
teachers in the northern districts of Palestine due to experience variable.
For testing this hypothesis, one-way-Analysis of variance (ANOVA) was
used, Where Table 16 Shows means of hardiness behavior according to

experience variable and Table 17 show the results of (ANOVA) test.
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Table 16

Means of hardiness behavior of English Teachers in the Northern
Districts of Palestine according to experience

Domains 5 and less 610 11-15 16 - 20 More 20
Challenge 3.8 | 349 1 346 | 356 ) 355
Commitment 3.82 _ 3.83 3.71 382 | 395
Control 3.71 3.75 3.60 3.75 3.72
Total 3.70 3.69 3.61 3.71 3.73
Table 17
Results of One-Way-ANOVA for Hardiness Belavior according to
experience
Domain Source of Sumof | DF | Mean I | Sig*
variance square square
Challenge Between Groups 442 4 J10 0.898 | 0.4606
Within Groups 32.72 266 123
Total 33.16 270
Commitment | Between Groups 1.146 4 286 1.589 | 0.178
Within Groups 47.94 2066 180
Total 49.09 270
Control Between Groups 203 4 05 0.198 | 0.939
Within Groups 68.18 266 256
Total 68.38 270
Total score Between Groups 291 4 .07 0.572| 0.683
Within Groups 33.80 2606 127
Total 34.09 270 N

*Siguificant at ( « =.05), critical (F) value ( 2.40)

The results of table 17 show that computed (F) values on all
domains and total score of hardiness behavior are respectively .89, 1.89,
0.57 all of these values are lower than critical (IF) value 2.40.This means
that there are no significant differences at( a =.05) in hardiness behavior
of English teachers in the northern districts of Palestine due to experience

variable.
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4. Results Related to the Third Iypothesis:

There is no significant difference at (¢ = .05) in English teachers
Hardiness Behavior in the Northern Districts of Palestine due to the
qualifications variable.

For testing this hypothesis one-way (ANOVA) was used, where Table
18 shows means, and Table 19 shows the results of one-way ANOVA.

Table 18
Means of hardiness behavior of English teachers in the northern
districts of Palestine according to qualification variable

Domains Diploma BA MA and more
Challenge 3.59 3.52 3.52
Commitment 3.94 3.80 3.77
Control 3.76 3.70 3.69
Total Score 377 | 368 | 3066
Table 19
Results One-Way ANOVA for hardiness behavior according to
qualification
Domain Source of variance | Sumof | DF | Mean r Sig *
square square
Challenge 3ctween Groups 23 2 NN 93 39
Within Groups 3292 |[268 12
Total 33.16 | 270
Commitment | Between Groups 2.005 |2 1.002 | 589} 0.01*
Within Groups 48.08 | 2068 A7
Total 50.85 {270
Control Between Groups A7 2 08 35 70
Within Groups 68.21 | 268 25
Total 68.38 | 270
Total score | Between Groups 40 2 .20 1.59 20
Within Groups 33.69 |268 A2
Total 3409 | 270

* Critical (F) value at (a =0.05), equal ( 3.03).

The results of Table 19 shows that there no significant

differences at (oo = .05) on challenge control and total score of hardiness
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behavior of English teachers in the Northern Districts of Palestine due to
qualification variable. Tlowever the results are significant at (o = .05) on
commitment domain according, to the qualification variable. To delermine
between whom the dilferences were found Scheffe's post-hoc test was

conducted as in Table 20.

Table 20
Scheffes’ post-hoc test for the differences of commitient domain
according to qualification

| Qualification Diploma BA MA and more
Diploma A4 % A7*
BA 03
MA & more

* Significant at (@ =.05)
The results of Table 20 show the following:
- There is significant difference at (u =.05) for commitment domain
between (BA) and (MA) holders.
- There is a significant difference at (a = .05) for commitment domain
between:
* Diploma and (BA) holders in favor of Diploma.
* Diploma and (MA) holders in favor of Diploma.

Such results are clear in figure (5).

Mean Cormitman doman

-
-

quahhcalon

Figure (5) means of conumitment domain according to qualification .
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5. Results Related to the fourth hypothesis:
There is no significant dilference at {(a =.05) in English teachers’

hardiness behavior in the Northern Districts of Palestine due to salary

variable.

For testing this hypothesis. one-way (ANOVA) was used, where Table

21 shows means ol hardiness behavior according to salary variable, and

Table 22 shows the results of (ANOVA) test.

Table 21

Means of Hardiness Behavior of English Teachers in the Northern
Districts of Palestine according to salary

Domains Less than 1500 | 1500200 NIS | More 2000 NIS
NIS
Challenge 3.59 3.52 3.55
Commitment 3.85 3.82 3.87
Control 3.69 3.73 372
Total score of 3.71 3.69 3.71
hardiness
Table 22
Results of One-Way ANOVA for hardiness belhavior according to salary
variable
Domain Source of variance | Sumof | DF | Mean r Sig *
square square
Challenge Between Groups 224 2 112 912 403
Within Groups 32.94 208 123
Total 33.16 270
Commitment | Between Groups 18 2 05 324 724
Within Groups 48.97 208 183
Total 99.09 270
Control Between Groups 07 2 03 144 866
Within Groups 68.31 268 255
Total 68.38 270
Total score Between Groups 03 2 .01 121 886
Within Groups 34.00 268 127
Total 3409 | 270 |

* Critical (F} value at (a =.05) equal (3.03 ).
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The results of Table 22 show that there is no significant difference at

(o = .05) in challenge commitment control and total score of hardiness

behavior of LEnglish teachers in the northern districts of Palestine due to

the salary variable.

6. Results Related 1o the fifth hivpothesis:

There is no significant difference at (« = .05) in Iinglish tcachers'’

hardiness behavior in the northern districts of Palestine due to the class

size variable. For testing this hypothesis one-way ANOVA was used,

where Table 23 shows means of hardiness behavior according to the

number of students in the class variable, while Table 24 shows the resulls

of (ANOVA).

Table 23
Means of hardiness behavior of English teachers in the Northern

Domains Less than 30 30 - 40 More than 40
Challenge 3.53 3.52 3.60
Commitment 3.81 3.82 3.91
Control 3.65 3.72 o 3.77
Towl | 367 | 36 376
Table 24

Results of One-Way ANOVA for hardiness belhavior according to the
number of the students in the class

Domain Source of variance | Sumof | DF | Mean F Sig *
square square .
Challenge Between Groups 245 2 112 99 37
Within Groups 3291 268 123
Total 33.16 270
Commitment | Between Groups A3 2 200 1.13 32
Within Groups 48.67 268 182
Total 49.09 270
Control Between Groups 467 2 234 92 39
Within Groups 6792 | 268 253
__ATotal _ 68.38 270
Total score | Between Groups 316 2 158 |1.25 28
Within Groups 33.78 268 126
Total 34.09 270
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*Critical (F) value at (a = .015) equal { 3.03 ).
Results ol table 24 show that computed (F) values lor all domains

and total score of hardiness behavior of English teachers in the northern
districts of Palestine are respectively .99, 1.13, .92 and 1.25.All of these
values are lower than critical (I') value 3.03. This means that there is no
significant difference at (a = .05) in hardiness behavior of English
teachers in the northern districts of Palestine due to the class size

variable.

7. Results Related to the sixth hypothesis:
There is no significant difference at (o =.05) in English teachers

hardiness behavior in the northern districts of Palestine due to the married
status variable. For testing this hypothesis Independent t-test was used as
in Table 25.

Table 25
Results of Independent t-Test for the difference of Hardiness Behavior

of English Teachers in the Northern Districts of Palestine according o
married status

Domains Single | Married | T. Value Sig *
M | SD | M | SD
Challenge 3.58 | .30 [ 3.53 | .35 71 A7
Commitment | 3.78 | .32 | 3.85 | .44 .83 .40
Control 3.64 46 | 3.73 50 1.06 .28
Total scoreof | 3.67 | .27 | 3.70 | .36 .60 .54
hardiness

* Significant at (@ =0.035) critical (t) value equal (1.96).

The results of Table 25 show that computed t-test values on all
domains and total score of hardiness are respectively .71, .83, 1.06 and
.00 all of these values are lower than critical (t) value 1.96.

This means that there is no significant difference at (o =.05) in English
teacher hardiness behavior in the northern districts of Palestine due to

marital status variable.
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Summary :

In this chapter the researcher presented the results ol the study alter
the statistical analysis and processing .Of course , the chapter is tabulated
into parts after providing an introduction to the chapter ; for example, the
first part contains results related to the first question in the study which is
about the level of hardiness behavior of English teachers in the northern
districts of Palestine .The second .third fourth , fifth sixth, and seventh

parts portray the results related to the independent variables of the study
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I.

Chapter Five

Discussion, conclusions and recommendations.

Introduction:

The main purpose of this study was to determine the level of hardiness

behavior of English Teachers in the Northern Dislricts of Palestine. Also, the

study sought to examine the role of gender, qualilications, marital status, size of

class, salary and experience on hardiness level of English teachers in the
Northern Districts of Palestine. This chapter is devoted to the discussion of the
study results . In the light of the study results the researcher draws conclusions

and suggests recommendations.

Discussion of the first question:
What is the level of hardiness of English teachers in the northern
districts of Palestine?

The results of Tables 9 , 10, Il indicated that the levels of
hal'dliness behavior of English teachers in the Northern Districls ol
Palestine was high on domains of hardiness (control, commitment and
challenge) and total score. This shows that English teachers are hardy
people. They are involved in the tasks they doj; they are not strange from
their school activities. As they indicated high level of hardiness so they
are less alienated from the teaching climate.

Concerning the ranks of hardiness domains, the results revealed
that the highest rank was commitment domain. This means the teachers
of English were involved not alienated. Also, the second rank was
control domain. The teachers were performing well and had control over

their class environments. IHowever, challenge got the third rank among
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the three domains. This indicates that teacher’s belief in challenge as
change was not as high as commitment and control. In other words
teachers' belief in change was the last domain. The researcher attributed
such order to the traditional or conventional rules in the educational
system which they have to follow even though they are not satisfied with
it. Consequently, teachers have high level of hardiness so they are
effective, not highly alienated from their work and were generally
supporting  of the change. Such findings agree with the findings of
Thomson (1995) conducted a study on 106 teachers. Results revealed
that teachers who had higher level of hardiness had significantly lower
alienation (high commitment degree) effectiveness and viewed change as
a way of growing.

To determine if there were significant differences among the
hardiness domains, Sidak pairwise was used. Results of. Table 13
revealed that there were significant differences at (a =0.05) among
hardiness domains. Three results were revealed. The first one was
between challenges and commitment. Results showed that there were
significant difference between the two domains in favor of commitment.
The second result was between challenge and control domain in lavor of
control. The third one was between contro! and commitment in favor of
commitment. There results indicate, from the researcher’s point of view,
that teachers of English in the northern districts of Palestine were more
able tp set goals and recognize their personal values and were not highly
alienated from their work environment; that is, they are familiar with
their job requirements and nature of leaching. Precisely, teaching English
as foreign language requires setting goals and to be in control of
classroom and its environment. There results support Kosaka’s (1996)
findings in general. He found that commitment, control and challenge

were significantly higher in favor of commitment.
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Discussion of the first hypothesis:
There are no significant differences at (o = 0.05) in English teachers' hardiness
behavior in the northern districts of Palestine due to gender variable.

The results of t-test analysis on Table 15 indicated that the value of control
domain was lower than the critical t-test value which indicated that there was
no significant difference at (¢ = 0.05) on control domain between male and
female teachers. This indicates that teachers who had low control level on a
domain of hardiness domains were losing part of their effectiveness and power
despite the high level of hardiness they had. Still, they might sulfer from lack
of motivation. These findings support Brooks’ (1999) who indicated that
control was a key of effectiveness and motivation when it is high, And itisa
source of power. Naturally, English teachers got lower level of control. The
researcher attributed these findings to the type of students in schools. As
observed, they lacked motivation and they held negative feelings toward
English language. Consequently, their lack ol motivation and predisposition to
learn will surely affect their teacher’s control. Moreover, Khoshaba and Maddi
(]998) maintained that the more a person has higher degree (level) of control,
the more he will be able to be influential and elfective. Additionally,
Liechtenstein (1995) found that teachers who possesed the control domain or
parameter with high level were able to take active role and be powerful and
effective in the work of teaching. When the level of control was low teachers’
suffered from a sense of helplessness and powerlessness to meet situations.
Such findings (conclusions) are consistent with the rescarchers' findings since
there were significant differences between male and female teachers.
Consequently, teachers getting a low level of control (insignificant) will surely
affect teachers' functioning and power.

Additionally, computed t-test values for challenge and commitment and

tolal score of hardiness behavior were respectively 2.90, 3.66 and 2.99 . These
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values were greater than the t-test value.This means that there were significant

differences at (@ = 0.05) on challenge and commitment and total score of

hardiness in favor of female teachers in the northern districts of Palestine. "T'his
means that having high level of commitment was being involved in the ongoing
activitics and  female  teachers were not alienated  from the  (eaching,
environment.

The rescarcher attributed such results to the nature of lemale teachers as
they are usually satisfied in their jobs. The female teachers’ income is also a
supportive one. On the other hand, it was found that male teachers were less
satisfied in their jobs because life requirements oblige them to look for
overtime work and pushes them not to give teaching importance as much as
female teachers do. Female teachers are always prepared and involved in school
activities: curricular and non-curricular. Job satisfaction, as mentioned, plays an
important role in teachers’ commitment. As the rescarcher found female

teachers were more committed than male teachers.

In the area of job satisfaction, these findings concur with those of

Humberman(1992) Ile found that there were significant differences in job
satisfaction in favor of female teachers. Also the study revealed that the higher
the teacher was satisfied the more he would be committed. e concluded that
female teachers choose teaching as a purposeful work while men choose it as
an alternative and supportive source of living. Male teachers look beyond the

classroom.

Khoshaba and Maddi (1998) indicated that tcachers with strong
commitment could increase the interest value and what they do by being
involved deeply in schoolwork. Accordingly, the researcher thinks that
alienation from teaching is less in female teachers than in male teachers.
This agrees with the study conducted by Penni and others (1987) in which they

found that female teachers were less alienated from teaching than male teachers
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because they had low level of burnout.  This study was conducted on the
elementary school teachers. The researchers’ findings did not agree with
Howard’s (1996) study in which he found that thcre were no signiflicant
differences in hardiness behavior among female and male teachers due to
gender variable. Accordingly, the researcher thinks that alienation from

teaching is less in female teachers than in male tcachers.

2. Discussion of second hypothesis:

There is no significant difference at (¢ = 0.05) in English teachers’
hardiness behavior in the Northern Districts of Palestine due to experience
variable.

Results of One-Way ANOVA on Table 17 revealed that there were no
significant differences at (a = 0.05) in hardiness behavior among English
teachers in the northern districts of Palestine due to experience variable. So the
null hypothesis was accepted. The researcher attributed such results to the
sameness of work circumstances for all levels of experience because the nature
of teaching has become routine, and activities are directed by the Ministry of
Education. At the end, the teacher has to accept what is given to him/her if
he/she is not satisfied. Thesc results agree with [Towards(1996) and FFimian’s
(1987) studics in which it was found that experience variable had no significant
differences on the level of hardiness behavior. IHowever, results were not
consistent with the study conducted by Calabrese and Fisher (1988) in which
they used a convenient sample of experienced and non- experienced teachers.
Experienced teachers were found to have higher level in the commitment
domain than non- experienced tecachers. Also, experienced teachers were found
to be not isolated from schoo! climate. Results suggested also that commitment
was more evident in teachers who had more experience. The researcher

attributed such disagreement between his results and those of other studics to
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the difference in teaching environment, sample, salary, system, and the

educational system in other countries.

3. Discussion of third hypothesis:

There is no significant difference at (o = 0.05) in English teachers’
hardiness behavior in the northern districts of Palestine due to qualification
variable.

Results of Tablel9 of one-way ANOVA revealed that there were no

signilicant diflerences at (¢ = 0.05) on challenge, control and total score of

hardiness behavior of English teachers in the northern districts of Palestine due
to qualification variable. However, results were significant at (¢ =0.05) on
commitiment domain due to qualification variable. To determine between whom
differences occurred, Scheffe's post-hoc test was conducted which revealed
that there were no significant differences at (a = 0.05) in commitment domain
between MA and B.A holders. The significant differences were found on
commitment domain between B.A and diploma holders in favor of diploma.
And between diploma and MA in favor of the former.

" The researcher thinks that this insignificant difference was because M.A
and B.A holders didn’t need to pay cxtra effort as their level ol education met
their needs. Such lindings are in accordance with Angle’s (1997) lound thal
level of education (qualification) had significant difference study which he on
teachers’ hardiness. The findings agree with Fimian (1987) who found that
there were no significant differences in hardiness behavior level away teachers
due to level of education (qualification) variable. Diploma holders were more
committed while M.A and B.A holders was less. The researcher attributed this
to the salary difference. Diploma holders who had experience, especially those
who had worked outside Palestine received higher salary than those in-
experienced teachers who had M.A or B.A Also, the researcher thinks that the

educational level gap between MA and BA on one side and diploma holders on
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the other contributes to evoke diploma holders to be more hardy persons
(committed) to match M.A and B.A holders. Moreover, satisfaction were in the
core of the subject since diploma holders were more satisfied in teaching so
they were more committed, while M.A and B.A holders had more opportunittes
than diploma holders. There fore diploma holders had more commitment to
work. Additionally, salarics of diploma holders, B.A, and M.A holders were not

different.

4. Discussion related to the fourth hypothesis:

There are no significant differences at (@ = 0.05) in the English
teachers' hardiness behavior in the northern districts of Palestine due to the
salary variable.

The hypothesis was accepted since the results of Table 22 of ANOVA
test indicated that there was no significant difference at (o = 0.05) in English
teachers’ hardiness (commitment ,control, and challenge )in the northern
districts of Palestine due to salary variable. The rescarcher thinks that because
job satisfaction is one of the basic requirements for increasing the level of
corﬁmitment domain, an important domain of hardiness, the researcher, as an
English teacher, noticed that teachers always complained about the insufficient
salaries that did not meet life demands. Also, salary differences among different
between degrees  (diploma B.A and M.A) were insignilicant, teachers’ salaries
did not affect their hardiness so much. On the contrary, if they (teachers) had
felt that their salaries were sufficient they would have been more productive,
more involved, more motivated and more challenging.Consequently, their

productivity will increase.
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5- Discussion related to the fifth hypothesis:

There are no significant dilTerences at (a0 =0.05) in teacher’s hardiness

behavior in the northern districts of Palestine due to number of students in class

variable.
Results of Table 23 indicated that (F) value of was higher than total

score and (F) value of all domains. This means that there was no significant
differences at (o = 0.05) in Fnglish teachers’ hardiness behavior due to class
size variable. So, the null hypothesis was not rejected. ~ This variable was not
studied in relation to hardiness because in America or UK they don’t have
overcrowded class. Literature or studies related to this variable were not found.

Accordingly, the rescarcher thinks that class size has insignificant
relationship to hardiness because teachers are convinced that teaching medium,
small or overcrowded in classes needs the same elfort. There fore, they don’t

worry about the class size .The hardiness is the same with each size.

6- Discussion related to the sixth iypothesis:

There is no significant difference at (¢ =0.05) in hardiness behavior of
English teachers in the northern districts of Palestine duc to marital status
variable.

Results of Table25 show that computed t-lest value on all domains was
lower than the critical value. This indicates that there was no significant
difference at (@ =0.05) in English teachers’ hardiness behavior in the northern
districts of Palestine due to marital status variable, So the null hypothesis was
accepled.

Such results agree with Howard's (1996) study which found that there
were no significant differences in hardiness behavior due to marifal status
variable. Also, is study agrees with Trimble’s (1996) study conducted on

schoolteachers. It found that there were no significant differences in hardiness
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level due to marital status and number of children. The researcher thinks that
because teachers were married they received an extra NIS200. So the number
of children and marital status wouldn’t decrease the level of hardiness because
being married or not won’t change their salaries to an extra making them

completely satisfied.

Conclusions

Based on the findings of the study the researcher arrived at the following

conclusions:

1. The leve! of hardiness behavior of English Teachers in the
Northern Districts of Palestine was moderately  high in
general .

2. There was a significant difference in hardiness behavior on
commitment domain of English Teachers inthe Northern
Districts of Palestine due to gender variable in favor of
female teachers.

3. There were no significant differences in the hardiness
behavior among English teachers in the Northern Districts
of Palestine due to experience variable.

4. There were no significant differences in the hardiness
behavior among English teachers in the Northern Districts
of Palestine duc to qualification variable. However, there
were significant diflerences in hardiness  behavior among
English teachers in the northern districts of Palestine on

commitment domain in favor of diploma holders.
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5. There were no significant differences in the hardiness
behavior of English teachers in the Northern Districts of
Palestine due to salary variable.

6. There were no signilicant differences in the hardiness
behavior among English teachers in the Northern Districts
of Palestine due to number of the students in the class .

7. There were no significant differences in the hardiness
behavior among English teachers in the Northern Districts

of Palestine due to marital status variable.

Recommendations

In  the light ol the results of the study, the following
recommendations may benefit future research and educational systems.
1. Job satisfaction and lack of it seem to play a central role in

increasing or decreasing the level of hardiness to very high
or low levels. So efforts ought to be given to meet teacher’s
job satisfaction. Then, teachers will be more committed to
the teaching process. This will increase their productivity.

2. Hardy teachers (who pay efforts in work) should be
rewarded to create motivation and so they will be more
hardy teachers by reinforcement either morally or
financially.

3. For future research hardiness can be thought to teachers

through programs to increase motivation toward work or

through instructions from the ministry of education.
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4.Salary is one factor that leads to job satisfaction.
Consequently, male teachers’ salaries ought to be increased,
if possible.

5. Differences in payment between MLA and B.A holders
should be clear and higher than diploma holders. That is,
experience must not be taken only in consideration because
educational degtree is also vital.

6. Financial support is an important clement that motivates
teachers involves them in the school environment and makes
them more responsible and more committed to the
profession of teaching.

7. More research and studies should be conducted to determine
the relationship betwcen hardiness and job satisfaction
among English Teachers in the Northern Districts of
Palestine. In addition studies should be conducted on the

relationship between eflicacy and hardiness.
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Appendix / B

An -Najah National University
Faculty of Higher Studies
Department of Methods

Dear teachers ,

This study aims at determining the level of hardiness behavior of
English teachers in the Northern Districts of Palestine .And because this
questionnaire is only used for scientific research ,all of your responses will be
kept .Accordingly , the rescarcher hops to have your cooperation in completing
the questionnaire .

Personal data:-

Study variables :

1. Gender : 1. Male 2. Female

2. Marital status: 1. Married 2. Single

3. qualifications : 1. Diploma 2. BA 3. MA
4. Salary : ( )NIS .

5. Number of students in the class : ~ ( ) students .

6. Experience :  ( ) years .

69

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



g

Hems
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Very
Mrigh

High

maderate

fow

I like a lot of variety in mny work at school .

Very fow

Most of the time my teachers or superiors listen to me

Planning ahead can help avold most future problems

1 usually fect that 1 can change what night happen tomaorrow
by what I do today ,

I feel usicomfortable if 1 have to make any changes in my every
day scheditle,

No matter how hard 1 try my efforts will accomplish nothing .

1 find it difficicdt to Imagine getting excited abont teaching .

o (Cel~a| ] W[

No matter what you do , the tried and true ways are always the
best,

Ty
&

I feel that Its almost impossible to change my mind about
sontething .

(S,
onny

Most teachers are just manipulated by their adnrinistrators

Ty
N

New rules shouldn’'t be made if they hurt a persons’ chance for
a raise or promotion .

Py
tuy

When you marry and have children you have lost your freedom
af chaice.

—
B,

No matter how hard you work , you never secin to reach your
goals.

Py
h

A person whose mind seldoms change can usnally be dependent
on to have reliable judgment,

Sy
N

It doesn 't matrer if you work hard at teaching since recognition
Is only piven to the to the administration .

Yy
~

I don't like conversations when others are confused about what
they mean fo say.

oy
S

Most of the time it just doesn’t pay ta try hard since things never
fiern right amyway ,

b
A~

The mast exciring thing for me Is my daydreams and fantasy.

o
>

I want answer a persons question antil I amn very clear as what
he /she Iy asking .

ko
o

When I make plans I'mt certain I can make thent work .

)
L%

I really look forward to teaching,

&

It doesn 't bother me to step aside for a while from something 1
am invalved i if Iam asked (o something else.

L
LY

When performing a difficult task in teaching or at school I
know when I need to ask for help .

by
tny

It's exciting for me to learn something about myself
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26 | ! enjoy being with people wha are unpredictable .

27 | Lfind it's usually very hard to change a friend's mind ahout
something .

28 | Thinking of your self as a free person Just makes you feel
Srustrated and unfrappy

29 | It bothers me wiren something unexpected interrupis my routine

30 | WhenImakea miistake ,there’s very little 1 can do (o make

things right again .
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31 | 1/eel no need to try my best af work since it makes no difference
anyway,

32 | Irespect rules hecause they puide me.

33 | Onc of the of hest ways to handie problems is not to think about
them

34 | 1 don’tiike things fo be uncertain or unpredictable.

35 | People wha do their best should get full financial support from
society.

36 | Most of my life gets wasted doing things that don't mean any
thing.

37 | Lot's of time I don’t really know my ewn ntind,

38 | 1 have no use for theorics that are not cloxely tied to facts.

39 | Ordinary work is just too boring to he worth doing.

_4'6_ When peaple get angry at me, it's usually for "o é;:};:'f reasons.

4] | Changes in routine bother me.

42 | 1/find it hard to believe people whao tell me that the work they do
is of value 1o saciery.

43 | 1 feel that if someone tries to hurt me, there’s not much I can do
fo stop them.

44 | Most days, life Isn't very exciting for me,

45 | 1 think peaple believe in individuality only to lmpress others.

46 | When ' reprimanded in teaching at school, it usually seem to
he unjustified. L L

47 | I want be siure someone will fake care af me when I get old.

I
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