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Abstract

The Role of English Language Supervisor as perceived by the
principals and English Language Teachers of Jenin District
Public Secondary Schools.

Rif’at Abdil-Qader Issa

Supérvised by:
Dr. Fawaz Aqel

}‘ The main purpose of this study was to assess the factual role played
by the English language supervisor in Jenin district public secondary
Echools based on the perceptions of English language teachers and
principals of these schools. The study tried also to investigate the effect
of the respondents’ gender, qualification, experience and profession on

their perception of the English language supervisor’s role.

This study attempted to answer the following questions:

1. What is the factual role played by the English language supervisor n
Jenin district public secondary schools as perceived by the English

| language teachers (males and females) of these schools?

2. TIs the English language teacher’s perception of the factual role played
. by the English language supervisor in Jenin district public secondary

! schools affected by the teacher’s gender?

3. Is the English language teacher’s perception of the factual role played
| by the English language supervisor in Jenin district public secondary

schools affected by the teacher’s qualification?

4. Is the English language teacher’s perception of the factual role played
‘ by the English language supervisor in Jenin district public secondary

schools affected by the teacher’s experience?

of these schools?

1- 6. Is the principal’s perception of the factual role played by the English
language supervisor in Jenin district public secondary schools affected

| by the principal’s gender?

' 7. Ts the principal’s perception of the factual role played by the English
language supervisor in Jenin district public secondary schools affected

by the principal’s qualification?
1X

5. What is the factual role played by the English language supervisor n
Jenin district public secondary schools as perceived by the principals
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Is the principal’s perception of the factual role playved by the English
Janguage supervisor in Jenin district public secondary schools affected
by the principal’s experience?

9. s the principal’s perceptlon of the factual role played by the English
language supervisor in Jenin district public secondary schools affected
by the respondent’s professton?

The study sample consisted of the whole population of male and
female English language teachers and the school principals of Jenin
| district public secondary schools for the scholastic year 1998/1999,
| The number of English language teachers who responded to the
questionnaire was (70) and the number of school principals was (51).

The researcher developed a questionnaire (based on Al-Heijawy,’
| 1993) for the purpose of this study. The questionnaire consists of (58)
| items distributed on the following seven main supervisory domains:-
Supervisory tasks,
Supervisory practices,
Supervisory objectives,
Techniques, teaching aids and activities,
Professional development,
Communication and relation with the fellows and finally,
. Evaluation.
'There were two versions of the questionnaire; the Arabic one was
"directed to the principals and the English one was directed to the English

| language teachers.

| The validity of the instrument was established to each of the seven
| domains by referring itto a jury of professwnal educational experts. The
| reliability of the instrument was tested using Chronbach Alpha Formula
" which revealed that the instrument reliability ranged between 0.71 and
| 0.88 for the supervisory domains and the reliability of the total domain
. was 0.94 for teachers and 0.95 for the principals. This was considered

~ sufficient for the purposes of this study.

N R W

In answering the questions of the study, the means, standard
" deviations and percentages of the responses were calculated and

| analyzed.

* Throughout this study, this sign (*) above the researcher’s name indicates that this study is written in
Arbic.
X
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The study finding indicate:

The English language teachers ranked the role level of the English
Janguage supervisor as “middle” on all the domains and on the total
domain as well. However there were differences within the teachers’
perceptions as follows:

a- differences due to gender in favour of the female teachers.
b- differences due to qualification in favour of the holders of B. A.

( or a higher) qualification.
c- differences due to experience in favour of teachers of ten years

experience of more.

The school principals’ perceptions of the English language
supervisors tole were slightly better than those of the teachers in the
sense that the role level of the supervisor was ranked by them as
“good” on the total domain and on two of the seven supervisory
domains. Similarly, there were differences within their perceptions
due to their gender in favour of the females, due to qualification in
favour of the holders of B. A. (or a lower) qualification, and finally
due to experience in favour of principals with less than (10) years
experience.

Based on these results, the study recommends: -

- Seminars and workshops should be amanged for and
attended by the English language teachers, principals and
English language supervisors to discuss the teachers’ and
principals’ supervisory needs and their remarks on the
supervisor’s performance.

- The Palestinian Ministry of Education is invited to increase
the number of English language supervisors in each
directorate of education, start pre-service training and
condense and upgrade the in-service training programs for
the supervisors so as to prepare them well to cope with the
serious demands of their career.

- Other studies are recommended in order to: -

a- specifically determine the factors behind the low level
satisfaction of English language teachers with the role of the
English language supervisor.

b-find out if English language teachers in other directorates of
education in Palestine have similar perceptions.

c- Investigate the English language teachers’ perceptions of the
desired role of the English language supervisor.

x1
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Chapter One

Introduction and Background

The last few decades have witnessed significant developments with
regards to educational (instructional) supervision. Ongoing debates,
discussions and research have shed more light on the concept, purposes,
role and tasks of educational supervisors. (Tanious*, 1989: Al-Heijawy*
I1993; Heider* 1993) However, this is not to say that all these aspects are
now well-defined or clearly-specified. The “lack of clarity” (Sergiovani
{md Starrat 1988) of the educational supervision concept is attributed to
the existence of different educational philosophies as well as to the
extending scope of supervisory practices and purposes. (Mansour* 1997)
Whereas Sergiovani and Starrat (1988) define educational supervision as
yuman relations whose aim is to respect teachers and promote their
yotentialities, competencies and talents, “Harris (1975) views educational
supervision as a means of influencing the role of the school in such a way
as to maintain and develop the pupil learning™. Alfonso etal (1977) define
educational supervision as “a behaviour officially designated by the
organization that directly affects teachers” behaviour in such a way as to
ifacilitate pupil learning and achieve the goals of the organization
[school]. Other educators view educational supervision simply as
cooperation with the teachers to promote pupil learning. (Cogan 1990)
Finally, Waite (1995) believes that educational supervision is a kind of
interactive process that involves the teacher and the supervisor, and
results in providing the teachers with feedback so as to improve the
teaching process.

|

The above views and definitions indicate that the ultimate goal of
educational supervision is the promotion of pupil growth i.e. it does not
focus on the immediate and pressing objective of improving teaching as
‘ an end in itself but rather as a means of improving pupil learning. (Briggs
i and Justman 1965)

The role of the educational supervisor has undergone fundamental
changes. It is no more narrow in scope, focusing only or mainly on the
criticism of teachers in the classroom, (Zagha* 1985; Abdul-Rahman*
11994) rather it is comprehensive in the sense that it aims at improving all

'components of the teaching learning process. (Neagly and Evans 1980)
“Consequently, new tendencies and supervisory models have evolved such

1

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



as [Clinical supervision, Cooperative supervision and Human Resources
Supervision. (Mansour*, 1997)

‘i Following is a brief account of relevant literature with regards to
the significance, purposes, types and tasks of educational supervision as
well as its characteristics, styles and history.

"
fl

\
Significance of Educational Supervision

]; The spread of education, rapid growth of the number of students
and teachers, and the developments influencing the styles and the
purposes of educational process all have yielded a growing interest in
educational supervision as a technical process through helping the
teachers promote their professional growth. (Al-Khateeb*, 1984) There is
a . common belief among educators for the need of supervisory services on
the part of teachers. This is due to the seriousness of the duties and
responsibilities assumed by teachers in bringing up and preparing the
pupils to lead a kind of fruitful life that serves the interests and welfare of
tl‘le whole society. Briggs and Justman 1965;Tanious* 1989).

| The significance of educational supervision stems also from the
various purposes and roles it is in charge ofin upgrading the teachers’
competencies so as to improve the teaching process. (Wiles and lovell,
1975) Another source of significance is the ability of educational
slupervision to (and the concern with) diagnosing the strengths and
weaknesses of the teaching process which, along with proposing the
Suitab]e remedies, constitute the core and essence of evaluating the whole
teaching learning process. (Mansour* 1997).
|

Purposes of Educational Supervision

The fact that the concept of educational supervision “lacks clarity”
(Sergiovani and Starrat, 1988) has resulted in different views of its
purpose. However, the commonest purpose accepted by most educators
and researchers is the improving of teaching and learning process.
(Neagly and Evans, 1970; Waite 1995) But within this common and main
purpose there are different views regarding methods, styles and
techniques employed to achieve the desired end. Whereas Sergiovani and
Starrat (1988) stress the vitality of improving the teaching environment,
Wilcox and Gray (1996) call for considering the effectiveness of the
llearning process as an indicator on the success of the teaching process.
‘Al-Afzmdi* (1976) focuses on helping teachers to diagnose the pupils’

5
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problems, preparing the beginning teachers and evaluating the teaching
pricess. Mansour® (1997) quotes Dull (1981) listing a group of purposes
for educational supervision such as; “developing the curriculum, selection (and
eviluation of) teaching aids, and evaluating teachers and pupils” p-21. So,
educational supervision is concerned with the promotion of the teaching
le:_“irning process and the professional growth of teachers to be achieved
through various supervisory practices like; classroom visitation, siminars,
1\';&_)rksl1ops and training courses. In other words, it is directed towards
promoting all those who influence or are affected by the teaching process
inFluding the supervisor, teacher, pupils, curriculum, principals and local
environment. (Saleh 1993)

|
Characterestics of Modern Educational Supervision.

|

Neagly and Evans (1980) quote Hyman (1975) portraying the
cilaracterestics of modern supervision in a very idealestic manner as:

| “This concept (of modem supervision) sees the supervisor as an
| integral member of the school faculty, who is in touch with the teachers, who
¢ cares about them and their students, who is able and willing to lead others in

self-improvement, who is understanding, and who can communicate
| effectively.

1 This concept requires the supervisor to be a model. Whatever he does
; serves as a model to the teachers. The supervisor is a living example of how to
| relate to people.... when this kind of supervisor wishes to help teachers

become rational decision-makers, a live demonstration of rational decision-
| making is put on by the supervisor for the teachers to emulate.” P.p. 1-2

i The above concept of supervision and supervisor may be too
demanding and ideal for students, teachers and supervisors to meet.
Neagly and Evans (1980) propose what they describe to be major
principles and characterestics of modern school supervision. According to
them, these principles can lead to realising the “full potentialities of
individuals and society”, and to “translating those potentialities into the
most effective Jearning experiences for the teachers”. Those principles
include:
1. The establishment and maintenance of satisfactory human relations
| among all staff members is primary [concern of supervision].
2. Modern supervision is democratic in the most enlightened sense.
3. Modern supervision is comprehensive; it cares for the whole public
| school programme, curriculum, and coordination with the directorate
of education.

(=3
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Finally, Jordan’s Ministry of Education (1983) proposed
chﬁxracterestics of modern supervision denoting it as; human,
comprehensive, scientific, technical, democratic and flexible process.

(Abu Kishek*, 1997)

Tvpes of Educational Supervision

Due to the extending scope of educational supervision and the
numeral supervisory purposes and tasks, different types of educational
supervision have come into being. Sergiovani and Starrat (1988) claim
tlfat the school educational supervision is based on one of the following
three supervisory theories:

1. Supervision as a scientific administration.

2! Supervision as human relations.

3. Supervision as human and scientific administration.

: The American Association for Supervisory and Curriculum

Development (ASCD) (1982) lists three main supervisory models;

1. Scientific supervision which focuses on promoting the teachers’
| aptitudes to deal with the classroom problems in a scientific way
" based on experemental and scientific tendencies.

2. Clinical supervision which focuses on the teacher’s performance i the
\. class as a means of improving his competence.

3. Technical supervision which concentrates on improving the teaching

quality and is concerned with the value and quality of things. Al-

Khateeb* (1984) speak of two main types of supervision;

1. Human relations supervision; which includes such models as; the

dictatorial, democratic, deplomatic and negative supervision.

2. Supervision related to means and aims; which includes models

like; the comrective, clinical, instructive, scientific, preventive and
creative supervision.

! It is noticed that modemn supervisory models emphasise the
importance of promoting interaction between the teacher and the
upervisor. The three main supervisory models employed to achieve such
Fnteraction are; the clinical, developmental and collaborative supervision.

(Nashwan* 1982)
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Tihe supervisory stvies

In the wake of developments that affected all aspects of educational
supervision, it is no more restricted to one single style but rather 1t is
c‘éfm‘ied out in different styles such as: -

1! Classroom visitation which focuses on one or more of such aspects as:
ﬂ' curriculum, teacher’s questions, classroom activities, extra curricular
| activities and teaching methods.

2. In-Service Training which is devoted to helping teachers in the
. improvement of their professional growth through participation 1in
L‘ various regular training courses.

3. Micro Teaching which focuses on utilising the feedback technique to
' improve the teacher’s performance through applying certain (agreed-

upon) technique and displaying the teacher’s performance on video

‘ film. The practice is repeated until the teacher masters the targeted

teaching skill before moving to new ones.

4. Integrated Approach which employs more than one supervisory style

to achieve the same supervisory goal. (Nashwan* 1982)

Neagly and Evans, (1970) classify the supervisory styles into two
main types. The first one includes group-based styles like; collaborative
curriculum  development, planning,  research, coordination and
programme organization. The other one includes individual-based styles
like the classroom visitation and the teacher-supervisor conference. (Al-
Khateeb* 1984)

| The supervisor is advised not to stick to a single supervisory style but
to vary his styles when attempting to achieve different targets.

1A Brief History of Educational Supervision_in the West Bank

i The educational system in the West Bank was basically Jordanian
until 1994. Thus, speaking about educational supervision in Jordan
applies to the West Bank as well. Hilo (1987) distinguishes among three
main stages that the educational supervision in Jordan has passed
through; namely inspection, guidance and supervision. The first one
started during the British Mandate on Jordan and Palestine and continued
until 1962. The main supervisory style adopted by inspectors was the
sudden classtoom visitation concentrating on the teachers’ mistakes.
(Zagha*, 1985) The guidance stage extended from 1962 to 1975. Despite

3
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thé change in their job title, supervisors continued to behave as mspectors
antl. therefore, failed in changing the negative attitudes held by teachers
re qrdlng superv1510n (Al-Khateeb* 1984) The third stage “educational
supervision” began in 1975 and is still going on. It 1s concerned with the
wfole teaching learning situation and focuses on investigating and
analysing the factors that influence the situation. Furthermore,
educational supervision cares for varying the supervisory styles and
regards highly the human relations and collaboration between the
supervisor and the teacher. (Ibid)

| Assuming the responsibility of Palestinian education in 1994, the
Palestinian National Authority had established the first Palestinian
Ministry of Education to be responsible for education in both the West
Bank and Gaza Strip. Due to the position of the researcher as a head for
General Educational Department at the Directorate of Education-Jenin, he
noticed that successive and substantial developments have been taking
place since 1994 espemally with regards to the rapid increase inthe
number of teachers, supervisors and administrators as well as the various
tralmng courses held regularly for teachers, principals and supervisors.

The Supervisorv Tasks

Spec1fy1ng the supervisory tasks may be considered as the
milestone in attaining the targets of the educational process in general and
educational supervision in particular. (Al- -Heijawy*, 1993) It provides the
educational supervisor with a clear picture of the tasks he is required to
achleve and thus facilitates his career. Harris (1975) explains eight
supervisory tasks that the educational supervisor is to take care of;

1. Curriculum development; design and re-design of what 1s to be taught,

' by whom, when, where and how to teach it.

2. Organizing the teaching process; setting arrangement and regulations

| for teachers and pupils to abide by concerning the place, time, subject

~ and the effective specification of the behavioural objectives to be

| achieved through (or as a result of) teaching.

3. Providing the school with the suitable number of well-qualified
teachers.

4. Providing the school with the sufficient teaching aids and other

| necessary suppliments.

5. Guiding the teachers to the best ways of carrying out their duties.

6. Organising and coordinating the student related service.

7. Promoting the relations between the school and the local community.

6
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8] TEvaluating the teaching process and utilising the evaluation results m
improving that process.

Al-Khateeb* (1984) points out that the successful supervisor cares
for helping the teachers to see the general aims of teaching to be achieved
in each school stage. Those aims can be translated into activities carried
Ol:l.lt by the pupils in cooperation between the teacher and SUpervisor.

. The researcher is of the view that secondary stage education is by
no means less important than basic stage education. The secondary stage
education eams its significance from the fact that it concludes and
culminates the pre-university stage and therefore has a substantial and
lc'mg—term effect on the life and future career of the student.

| English language has been taught in the Palestinian schools since
the beginning of this century. Public school students are taught English
for eight successive years beginning in the fifth basic grade. From his
experience as an ex-teacher of English, the researcher views that teaching
English in the secondary stage aims at helping students master the basic
language skills at a reasonable level so as to be able to pursue high

| .
education.

Kharma* (1988) spoke of five general goals for learning foreign

languages:

1. mastering the aural and verbal means of experience,

2. appreciating literary works,

i 3. developing international understanding,

4.a quiring essential technical, scientific and vocational
technology, and

5. developing the learer’s abilities of analysing and synthesising.

Educators divide the aims of learning a foreign language into two
main kinds. The first one is related to educational purposes and deals with
developing the learner’s personality by means of exposing him to the
models of the new language. The other one is related to behavioural
lingual objectives represented in mastering the system and skills of a
certain particular foreign language. (Ibid)

English language teaching and learning process has been
considerably enhansed through developing methodologies as well as the
using of modern technological and scientific teaching aids such as
cassette recorder, tape-player, language laboratories, radio, television,
video films and other similar aids. (UNESCO*, 1975) The above

7

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



cvelopments in the English language teaching process added to the
rowing public awareness of the significance of teaching and learning
inelish in the modern society, have put more emphasis on the role of the
__'upervisor of the English language. (Al-Heijawy* 1993) Consequently,
the researcher feels that the need for the role of the English language
‘"upervisor is growing and becoming more and more essential 1n
nmproving the teaching Jearning process. At the same time, it is vital for
both the supervisor and the teachers to be aware ofthe specific role,

Eactices and responsibilities that the supervisor is in-charge of. Thus the

need for —and significance of- research studies like this study emerges.
‘_ his study, through investigating the teachers’ and principals’
perspective, may help in specifying the practices and activities that
constitute the role of the English language supervisor. Furthermore, the
study is likely to determine the weaknesses as well as strengths of those
practices as a basis for improving them. In this way, the researcher hopes
that his study will serve the benefit of the whole teaching and learning
process. Hence the problem of the study arises.

Statement of the Problem.

During his work as an English language teacher in different
secondary schools in Jenin district, and currently as a head of the General
‘Education Department at Jenin Directorate of Education, the researcher
noticed a relatively wide spread complaint among English language
teachers, especially in the secondary stage, of the factual role played by
the English language supervisor in Jenin district public secondary
schools. Some English language teachers believed that the supervisor’s
role was dominated by routine practices directed mainly towards
evaluation without caring for providing the teachers with the necessary
feedback in order to facilitate their professional development.

Moreover, the researcher noticed that there were few studies, if

any, that investigated the role of the English language supervisor in
improving the learning teaching process in the Palestinian schools. So the
researcher felt that there was a need to carry out this study to shed more

| light on this vital topic, hoping that this study will be beneficial in terms
of clarifying the role of the English language supervisor and promoting a
kind of fruitful understanding and cooperation between the supervisor
' and both of the teacher and the school principal. As it is well known, the

| role of the educational supervisor in integrative and interactive with the
8
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bles of the teacher and the principal; (Wiles & Bandi, 1980). This does

:lot underestimate the supervisory leading role (Smith & Garman, 1939)
and its critical effect (Okeafor & Poole, 1992) on the teaching process,
¢specially in terms of promoting positive attitudes towards English
ianguage teaching and learning (Wilcox & Gray, 1996).

k’urposes of the Study.

The main purposes of this study are:

- Assessing the English language supervisor’s role from the point of
view of the English language teachers and school principals of
Jenin district public secondary schools.

- Finding out the effect of the respondent’s gender, experience,
qualification and profession on his perception of the factual role
played by the English language supervisor in Jenin district public
secondary schools.

Questions of the Study.

This study attempted to answer the following research
questions:

1.What is the factual role played by the English language supervisor in

Jenin district public secondary schools, as perceived by the English
language teachers in these schools?

2.1s the English language teacher’s perception of the factual role played

by the English language supervisor in Jenin district public secondary
schools affected by the teacher’s gender?

3.Is the English language teacher’s perception of the factual role played

by the English language supervisor in Jenin district public secondary
| schools affected by the teacher’s qualification?

4.Ts the English language teacher’s perception of the factual role played

" by the English language supervisor in Jenin district public secondary

- schools affected by the teacher’s experience?

'5.What is the factual role played by the English language supervisor in
Jenin district public secondary schools as perceived by the principals
of the schools?

' 6.1s the school principal’s perception of the factual role played by the

English language supervisor in Jenin district public secondary schools

affected by the principal’s gender?

9
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7.1s the school principal’s perception of the factual role played by the

supervisor in Jenin district public secondary schools affected by the
principal’s qualification?

B.1s the school principal’s perception of the factual role played by the

English language supervisor in Jenin district public secondary schools
affected by the principal’s experience?

D.Ts the respondent’s perception of the factual role played by the English

' language supervisor in Jenin district public secondary schools affected
by the respondent’s profession?

| efinitions of Terms.
' For the purposes of this study, the following terms will have the
associated definitions:

- The Role of the Supervisor: it is the part taken by the supervisor n
the educational process. The role comprises of tasks, activities and
practices, which the supervisor is in charge of performing to help
improve the teaching learning process. (Al-Shraidi*, 1990).

- Supervisor, a person formally designated by the Ministry of
Education to assist the teachers and principals in improving their
performance and promote their participation in enhansing the
teaching process.

- Principal; an administrative head and prefessional leader of a school
division or unit. (Hilo, 1987). The Palestinian educational system
views the principal as a permanent supervisor and therefore
discharges him, nearly completely, of any teaching load.

- Perception; awareness of the school environment as a result of
present and past sensory impressions. (Hilo, 1987).

- Instructional supervision, a system of the educational organisation
designed to interact directly with the teaching behaviour in order to
improve the effectiveness and efficiency of that behavior. (Wiles
and Lovell, 1975) in (Pfeiffer & Dunlap*, 1997).
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Significance of the Study.

The researcher hopes that this study will be beneficial to the
English language teachers and supervisors, school principals, Ministry of
Edl;.;lcation and finally and most important to the teaching and learning
process. Clarifying and specifying the role of the English language
supervisor will help in providing a clearer picture than before of the
supervisory tasks, practices and responsibilities assumed by that
supervisor. This will serve more than one purpose such as satisfying the
need of research as this study is the first in Palestine, as far asthe
researcher knows, to examine and investigate the English language
supervisor’s role. And even worldwide there is a need for different
studies to examine the various aspects of instructional supervision,
(Alfonso etal, 1977).

' The significance of this study stems from its subject as English
language teaching is an integral and essential component of the
Palestinian curriculum and especially in the secondary stage. It is hoped
that the findings of this study will ultimately serve the interests of the
Palestinian students by specifying the role of the English language
supervisor and thus affecting positively the relations between the
supervisor and both of the teacher and school principals as the three
parties cooperate 10 upgrade the teaching learning process. Consequently
the students are hoped to be benefited from the results of this study.

Limitations of the Study.

The scope of the study is limited in terms of the following aspects:
It is based on the perceptions of the subjects as expressed in response to
the items of the questionnaire. The population of the study is limited to
the English language teacher and the school principal of Jenin district
public secondary schools. Finally, the questionnaire covers fifty-eight
silpervisory practices distributed on seven domains.
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Summary.

This chapter has served the study in terms of introducing its subject
to the reader, clarifying the theoretical background and justifying the need
fJor carrying it out. In the beginning, the concept and purposes of
educational superv1s1on were highlighted and it was shown that in spite of
\‘uarymg views springing from different educational philosophies, there is
a common belief that the ma in purpose of educational supervision is
improving the teaching learning process.

i The chapter, then, proceeds to discuss the characteristics of modern
educatlonal supervision denoting it as comprehensive, democratic and
mainly concerned with human relations. Other notions that are briefly
tackled include the types, models and styles of educational supervision as
well as the tasks and skills of educational supervisor.
|

Finally, the chapter concludes by clarifying the fundamental bases
of the study specifying its problem to be concerned with assessing the
factual role of the English language supervisor in the secondary stage of
Jenin district public schools. Furthermore, the questions, purposes
hypothesis and limitations of the study are specified.
|
|
|
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Chapier Two

Review of Relevant Literature

1
L[ntroduction.

Due to the growing significance and clear effect of educational
supervision on the progress and improvement of the educational process,
‘fesearch in this field has been enhanced recently. Reviewing various
periodicals, Master Thesis and relevant literature in general, the
researcher selected a group of studies whose problems and general aims
are relevant to those of this study. In this chapter, the researcher will give
a brief account of the studies that focused on such topics as:

1. Supervisory tasks.

2. Supervisory practices.

3. Types and styles of supervision.

4. Attitudes of teachers towards the factual role of the educational

SUpErvisor.

n Studies Relevant to Supervisory Tasks.

According to Wiles & Bondi (1980), supervisory tasks include:
1- Developing criteria of efficiency.
2- Teachers’ evaluation.
3- Holding meetings with the teachers.
4- Organising training programmes.
5- Evaluation of teaching process.

Pajak (1990) carried out a study to investigate the significance of
| supervisory tasks. The sample of the study was out of (1620) supervision
~ specialists who responded to a questionnaire of (300) items classified into
' (12) domains. The study showed that all the tasks included in the
~ questionnaire were significant since each domain was approved by more
than 50% of the respondents. Those domains were arranged according to
their significance in the following way: communication- staff
development-teaching-planning-motivation-classroom  visitation  and
conferences- curriculum- problem solving and decision making- serving
of teachers- professional development- relations with the community- and
finally research and evaluation projects. The researcher stressed the

13
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enificance of these findings in the fields of research, training and
ractice.

=

The researcher is of the view that Pajak’s findings were significant
in the sense that they stimulated other similar studies. Carr (1990), for
ifxstance, carried out a study to determine the significance of the twelve
domains of supervisory tasks as perceived by counselor teachers and peer
sj,ilpervisors. The sample of the study consisted of (70) subjects. The
findings of the study were in accordance with Pajak’s study (1990),
showing that the twelve domains of supervisory tasks were significant to
the desired as well as the factual supervisory practices. Furthermore, the
§tudy indicated that counselor teachers’ perceptions revealed that there
{'vas a gap between their factual and ideal role. However, the study
indicated that peer supervisors’ perceptions were different i.e. they were
more satisfied with their factual role.

|

5 Duke (1990), conducted a similar study to investigate the
significance of the above mentioned twelve domains with specific
Leference to the perceptions of heads of selected departments. The
questionnaire of the study included (335) supervisory tasks. The findings
of the study revealed that the respondents considered the twelve domains
of the (335) supervisory tasks to be significant for their factual as well as
ideal role.

And McAffee (1990) carried out a study whose aim was to
determine the significance of the same above mentioned domains of
supervisory tasks as perceived by the school principals. The researcher
distributed a (335) item questionnaire on two samples of principals. The
first sample consisted of (298) principals whereas the second one was out
.of (147) principals. The findings of the study came to support the findings
of Pajak, (1990), Carr (1990), and Duke (1990) in the sense that school
principals considered the supervisory tasks to be significant for their
factual and ideal role.

Smith (1990) investigated the educational supervisors’ perceptions
of the twelve domains of supervisory tasks. The researcher used two
questionnaires. The first one was distributed on a sample of (324)
educational supervisors who were asked to arrange the twelve domains of
!supervisory tasks in accordance with their significance. The second

questionnaire was distributed on (234) educational supervisors who

“responded to the first questionnaire. The findings showed that the twelve

domains of supervisory tasks were viewed by the educational supervisors
14
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as significant and related to the supervisors’ role. It was noticed that the
velve domains of supervisory tasks were considered to be significant by
shmples of all those who were concerned with or affected by the
r1pcrvisory process (tcachers, school principals, heads of departments
and educational supervisors).

—

In Jordan, An-Najdat* (1990), conducted a study to assess the role
of the educational supervisor in improving the teaching practices
Ma’an’s secondary schools as perceived by the teachers. The researcher
used a questionnaire of (50) items classified into seven domains, which
he distributed on a sample of (356) teachers. The study indicated that:
1.50.8% of the teachers were satisfied with the role of the
educational supervisor in improving the teaching process.
2.The domains of the supervisory tasks were arranged
respectively as: planning, tests, behavioral development,
curriculum, teaching aids, communication and academic
development.

|
The study indicated also that there were differences among teachers’
perceptions of the educational supervisor’s role attributed to their gender
and in favour of the female teachers.

‘ And in Palestine, the study of Abdel-Rahman* (1994) assessed the
role of the educational supervisor as perceived by the educational
supervisors themselves, the school principals and the teachers of
UNRWA schools in Hebron Educational District. The sample of the
study consisted of (48) subjects. The study found statistically significant
differences among supervisors, principles and teachers in their assessment
of the degree of importance of the following supervisory domains:

administrative  affairs, curriculum, teaching methods, teachers’

iprofessional ~ development, principals of communications with the
'teachers, school environment and evaluation.

In Palestine also, Mansour*, (1997), conducted a similar study to
investigate the supervisors’ perceptions of the importance of the
‘ supervisory tasks and the extent to which they practiced those tasks. The
'sample of this study was out of (100) educational supervisors, (71 males

and 29 females) representing (64%) of the study population that consisted
of all supervisors employed by either the Ministry of Education or
 UNRWA. The study indicated that:

\
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1.The ranking of supervisory domains whether according to their
importance or the degree of practice was identical and in the
following order: curriculum, social relations, evaluation,
professional development, planning and administration.

2.There were statistically significant differences between the
supervisors” perceptions of the importance of their Supervisory
tasks and the degree of their practice in favour of the
importance of the supervisory practices.

)} Studies Relevant to Supervisory Practices.

_ Gorden (1990) pointed out that the supervisory practices adopted
b';/ the modern educational supervision were numerous, integrative and
regularly changing. On the other hand, traditional supervisory practices
were crticised by some educators (Wilcox and Gray, 1996) for not
promoting the teachers’ involvement in the supervisory process and
d;egTading the teacher’s self-evaluation practice, (Mansour*, 1997).

. Rader (1989) carried out a study in Ohio to assess the factual and
ideal supervisory practices with specific reference to the perceptions of
educational supervisors. The sample of the study was randomly selected
and consisted of (78) supervisors. The instrument of the study wasa
(illestionnaire of (189) items. The findings of the study indicated that
there were considerable differences between the factual and ideal
supervisory practices. The researcher’s view was that educational
s|upervisors were dissatisfied with the way they performed their job.

Another study investigated the same topic (Patterson, 1990) but
with a sample of (663) educators (teachers, principals and supervisors).
Fhe findings of the study revealed sharp differences between the
perceptions of teachers on the one hand and the supervisors and principals
on the other, with respect to the desired supervisory practices.

The findings of the two above studies were in accordance with the
findings of (Pullen, 1990) whose study investigated the views of
instructors and supervisors of (15) vocational community colleges in
Mississippi. The study showed significant differences between the
perceptions of instructors and those of the supervisors with regards to the
factual as well as the ideal supervisory practices in favour of the ideal
supervisory practices. Similar differences were found among different

cthnic groups and males and females.
16
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Hilo, (1987), carried out a study to investigate the perceptions of
tecondary school teachers in Nablus-Palestine of the factual and preferred
iupervisow practices. The sample of the study was out of (83) teachers
tmployed in (14) secondary schools. The researcher used a questionnaire
rl’f (44) items. The findings of the study indicated that there were
differences in the teachers’ perceptions of the factual and preferred
supervisory practices in favour of the preferred ones. Those differences
*ijere attributed to the respondent’s age and gender. The study showed
that the most negative attitude towards the factual supervisory practices
were held by the 36-41 years old teachers. Finally, the perceptions of
female teachers revealed that there was an obvious discrepancy between

the actual and preferred practices.

And in Irag, similar findings were reported by Al-Jabbar, (1987),
whose study focused on teachers’ perceptions of the actual and desired
supervisory practices. The teachers felt a clear contrast between the actual
and desired supervisory practices regardless of the respondent’s
'experience or gender.

In Jordan, the study of Salih*, (1993), focused on the relation
‘between the actual and desired supervisory practices as perceived by the
teachers of Great Amman Directorate of Education. The questionnaire of
the study included (67) practices classified into the following eight
domains; planning, curriculum, teaching, professional development, tests,
administration, class administration and relations with the fellows and
with the local community. The sample of the study consisted of (450)
‘male and female teachers. The findings of the study include:

- Apart from class administration and the tests domains, teachers
were dissatisfied with the level of practicing the supervisory
practices.

- Teachers expressed a high level of approval of the desired
supervisory practices and in the eight domains.

- There were statistically significant differences between the
actual supervisory practices and the ones desired by the teachers
in favour of the desired ones.

Di’bas*, (1992) conducted a study to investigate the effectiveness
of the educational supervisor's role in improving the administrative
practices of the Jordanian governmental school principals. The instrument
of the study was a questionnaire including various supervisory practices
classified into the six domains of, planning, organisation, leadership,
guidance, cooperation and coordination, and follow up and evaluation.

17
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THe sample was out of (106) secondary school principals representing
(57%) of the population in addition to (134) basic school principals

4

representing (31%) of the population.

The study indicated that the school principals considered the degree to
which the supervisors practiced their administrative tasks was
iniermediate. Moreover, the study revealed that the domains of

mjperwsory practices were arranged by the principals respectively as;
evaluation, guidance, leadership, coordination, organisation and the last

one was the domain of planning.

. And in Yemen, there was a study conducted to find out the extent
to which the educational supervisors and school principals in the schools
of San’a practised their supervisory tasks. Heider*, (1993) used a
questionnaire whose items belonged to the supervisory domains of;
planning, organisation, leadership, coordination and evaluation. The
sample of the study consisted of ail its population (74 principals and 32
supervisors). The study indicated that there was a difference between the
supervisory practices of educational supervisors and school principals.
However, these differences were not due to the respondents’ gender.
Some differences were attributed to the qualification of the educational

Sl;IpeI'ViSOI‘ and school principals in favour of the higher qualifications.

Finally, in the field of supervisory practices, there was a Jordanian
study of direct relevance to this study. Al-Heijawy*, (1993) carried out
his study to examine the supervisory practices of the English language
supervisors as perceived by teachers, school principals and the
supervisors themselves in the basic stage of Jordanian schools. The
sample of the study consisted of (13) English language supervisors, (157)
school principals and (353) English language teachers. The researcher
used a 73-item questionnaire that included seven supervisory domains;
sppervisory tasks, supervisory practices, goals and objectives, methods,
professional development, communications and inter-relations with the
fellows and evaluation. The researcher found out:

- There were differences between the teachers’ perceptions and
the perceptions of both the supervisors and principals in favour
| of the supervisors and principals.
| - There were statistically significant differences between the

| score means of the perceptions of teachers, principals and
supervisors in favour of the supervisors and between the score
means of the perceptions of teachers and principals in favour of
the principals for evaluating the English supervisor’s practices
in the total domain.

18
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I11) Studies Relevant to the Types and Styles of
Educational Supervision.

~ The study of Hitch, (1992), in (Mansour*, 1997), which was
ccgnducted in North Carolina indicated that the role of the educational
supervisor has changed from a bureaucratic one into a collaborative one.
The educational supervisors were viewed as supporters for the teachers

an:d school principals.

And Tsui, (1993), carried out a case study in Hong Kong on two
teachers. The study took four months and aimed at investigating the effect
of collaborative supervision on the relation between the teachers and the
sx'ﬁpervisors during in-service training. The study indicated that
collaborative supervision had a positive effect on the teacher-supervisor
re?lation as it mitigated the teachers’ feeling of being threatened and thus
p{omoted the effectiveness of the supervisory process. This seemed to be
in accordance with the findings of Okeafor & Poole (1992) whose study
showed that collaborative supervision strengthened the instructive
relations and confidence between the teachers and the supervisors and
thus lead to a stronger sense of commitment on the part of teachers and
caused them to be more satisfied with the tasks of their jobs.

| In the field of developmental supervision, Gorden, (1990), carried
out a study to investigate the effect of this model of supervision where the
supervisor adapted his behaviour in accordance with the teacher’s
development and level of readiness. Moreover, the supervisor did not
stick to one supervisory model but rather demonstrated flexibility in using
the model expected to meet the need and level of the teacher. The sample
of the study consisted of (16) educational supervisors and (47) teachers
divided into three groups: low level; intermediate; and high level. Each
supervisor was in charge of three different level teachers. He used the
Direct Supervision model with the low level teacher. Collaborative
Supervision model was used with the intermediate level teachers. The
Indirect supervision model was used with the high level teachers. The
study indicated that positive results were achieved through applying the
three developmental supervisory models. More specifically, the
Collaborative model occupied the first rank, the Direct model occupied
the second rank whereas Indirect model came last.

‘ Ralph (1994), conducted a study to examine the effect of applying
tle Contextual Supervision model based on the principles of situational
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I¢adership (proposed by Blanchard and Hersy). The researcher focused on
amining the effect of situational leadership supervisory model on pre-
.L.rvice teachers. The supervisor, along with the trainees specified the
aching tasks and the suitable levels required for carrying out these tasks.
'*he supervisor adapted his supervisory model i accordance with the
trainees’ level and self-confidence in implementing the specific tasks.

he results of applying this model were positive in the sense that they
ssisted the trainees in developing their teaching skills and consequently
nhanced their professional development.

|

In order to examine the effect of Clinical supervisory model on
teachers’ performance and attitudes towards supervision, Johns (1990),
carried out a study to investigate the effect of this supervisory model on
beginning teachers who were not provided with any previous training on
how to develop their teaching skills. The twenty teachers, involved in the
study, were randomly divided into two groups; experimental and control
émups. The experimental group was supervised following the clinical
inodel whereas the control group was supervised following the traditional
model of supervision. All subjects were interviewed before and after the
experiment. The study revealed that the teachers in the experimental
group (who received clinical supervision) were more satisfied with the
assistance they received and viewed supervision as a means of helping in
improving their teaching skills.

It was noticed that the majority of the above mentioned studies had
emphasized the significance of the recent supervisory models in contrast
with the traditional type, especially with regards to improving the teacher-
supervisor relation, enhansing the teachers’ professional development and
positively affecting the teachers’ attitudes towards supervision. Therefore,
hese models are likely to result in improving the teaching learning
process. The researcher’s view is that the supervisor is not to stick to one
specific supervisory model. He is advised to vary his supervisory models
using the proper one in the appropriate situation. Furthermore; the
supervisor is similarly advised to vary his supervisory styles using the
suitable one on the right occasion. Following is a brief review of some
studies appropriate to the supervisory styles.

Elgarten (1991), conducted a comparative study to determine the
effect of the traditional supervisory styles, including the classroom
visitation and the post-visit conference, versus experimental supervisory
styles represented in exchanging the roles between the teacher and the
supervisor. In other words, after watching the teacher giving a certain
: 20
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\lass, the supervisor himself gave the same class while the teacher was
vatching the supervisor and making notes on his performance. The style
vas based on Pandoura’s theory of learning through watching. It was
ronducted in New York on a sample of (48) Mathematics teachers. The
findings of the study indicated that the teachers who watched the model
'esson given by the supervisor were positively affected. The researcher
concluded that the experimental model was effective in improving the
teachers’ behaviour and performance in the classroom.

b
L Deirani* (1995), carried out a study to determine the extentto

vhich the educational supervisors in Jordan stick to the principles of
classroom visitation as specified by the educational Supervisory Guide
1ssued by the Jordanian Ministry of Education in 1983. The researcher
'developed an eighteen-item questlonnalre which he distributed on the
samp]e of the study, (229 supervisors and 64 teachers). The study
;mdlcated that there were statistically significant differences between
teachers’ and supervisors® perceptions of the degree of the supervisor’s
commitment with the principles of classroom visitation in favour of the
SUPETrVISOTS.

And in Palestine, Abu Kishek* (1997), carried out a study to
investigate the attitudes of Mathematics and Science teachers towards the
supervisors® classroom visits at UNRWA schools in the West Bank. The
study examined the effect of the teachers’ gender, spec1ahzat10n
qualification and experience on their attitude towards the supervisors’
classroom visits. The sample of the study was out of (82) teachers divided
equally into (41) males and (41) females and representing (30%) of the
study population. A questionnaire of (48) items was used to measure the
|teachers attitudes towards the classroom visits in the four dimensions of
.pre-meeting conference, classroom observation, post-meeting conference,
‘and the evaluation report. Teachers ranked their attitudes towards each
Jitem on a five-point likert scale. The result of the study revealed that
. Mathematics teachers had positive attitudes towards classroom visits.
‘There was significant difference between the attitudes of Mathematics
‘teachers and those of the Science teachers, found on the first dimensions
(pre-meeting) in favour of Mathematics teachers.
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[V) Studies Relevant to the Attitudes of Teachers
owards Supervision.

Madrazo and Hounshell (1987) carried out a study in North
arolina to investigate the expectations of teachers, supervisors and
hdministrators towards the educational supervisor’s role. The randomly
selected sample of the study consisted of (100) administrators, (208)
asic stage teachers, (208) secondary stage teachers and (25) college
instructors. The researchers found considerable differences between the
expectations of the supervisors themselves and the expectations of the
";teachers and the administrators. Whereas the teachers expected the
;upervisors to demonstrate model classes as examples to be followed by
ithe teachers, and to provide them with an outlet on the latest
developments concerning the production and the using of teaching aids,
the supervisors showed less approval of such tasks. The supervisors
tended, instead, to assist the teachers in preparing their daily lesson plans
and to discuss the teachers’ daily plans as well as the teachers’ plans for
the whole semester.

The study of Boyd (1989) focused on evaluating the teachers’
performance in the classrooms. The researcher concluded that the system
‘used to evaluate the teachers should provide them with the necessary
feedback regarding their needs in the classrooms. The evaluation system
‘should facilitate teachers’ learning of new teaching technologies and
getting in touch with other teachers and decision makers so as to
coordinate on how to implement the needed changes inside the
classrooms. The researcher concluded that the evaluation system should
‘not overlook the following bases:
| - Being relevant and related to the essential teaching skills.

- To be as objective as possible.

- Evaluation process was to be preceded by the necessary

communications.

- _ Evaluation should be utilized to serve the teachers professional

development.

- The basic aim of the evaluator’s report should be providing the

teacher with instructive feedback.

The study indicated also that teachers were, most often, interested
'in the evaluation process and expressed their concerns regarding:
- Evaluators did not devote sufficient time for the evaluation
process.

-3
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- Evaluators were not properly trained to carry out their job.

- Evaluation outcomes were not put in the service of the
teachers’ professional development.

- If evaluation was to be viewed as a valuable experience, the
evaluator had to be more serious in carrying his task rather than
treating the evaluation as a mere routine and useless process.

| Smylie (1992) carried out a study to assess the relation between the
British basic stage teachers and their supervisors. The researcher
interviewed (116) teachers during his study. The findings of the study
tevealed that, from the teachers’ point of view, the sense of fellowship
!hnd mutual cooperation were fundamental factors for establishing a

successful relation between the teachers and their supervisors.

In Tennessee, USA, the researchers Mertz and McNealy (1993),

conducted a study to investigate the effect of the evaluation system

adopted in that state on:

| 1- the teachers” performance and

2-the quantity and quality of educational supervision received by
the teachers.

' The researchers gathered the data of their study from (58) teachers

‘working in (21) schools. The study indicated that:

| - Most of the respondents were supervised solely in order to be
evaluated i.e. the aim of the supervision- according to more than
90% of them was restricted in evaluation.

- Most of the teachers viewed supervision as a process of minor
effect on their classroom performance.

- Teachers expressed their need for supervision and realised its
significance but claimed not to be properly supervised (Abu
Kishek, 1997).

And in Britain, the study of Ormston (1995) examined the effect of
educational supervision on teachers’ performance; that is to say, whether
the supervisory process contributed to the teachers’ development or

impeded their classroom performance. The study investigated the

teachers’ reaction towards supervisory practices. The teachers were
specifically asked whether they tend to change their classroom practices
following the supervisors® visit or not. The researcher sought alsoto

~ determine the factors affecting (or limiting) the teachers’ ability to change

their practices. The sample of the study was out of (800) teachers working
in (35) secondary and intermediate schools. They were asked to respond
23
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ﬁ a special questionnaire prepared for the purposes of the study
imediately after being visited by their supervisors. The findings of the

ludy indicated:

tn_ == =

- Some supervisors were cooperative and interested in helping the
teachers to improve their classroom practices.

| - Only few supervisors focused on critisising the teachers’

| performance.

| - Most teachers complained for not being provided with feedback
in the aftermath of the supervisors’ classroom visit.

| - (38%) of the teachers tended to change their classroom teaching

practices in the wake of the supervisor’s visit, while (41%) of
| the teachers tended not to change their classroom practices.

| Finally, Al-Unuz* carried out a study to examine the Jordanian
teachers’ perceptions of educational supervision. Specifically, the
researcher sought to determine:
| 1-The extent to which supervisory targets were fulfilled.
| 2-The extent to which supervisory tasks were practiced.
3-The significance of varying the supervisory styles and the extent
to which these styles were used.

|
I
| The study whose sample consisted of (1125) teachers indicated that:

- The most important aim of supervision was to assist the teacher
| in improving his teaching practices and methods.
| - The most significant supervisory task was the supervisor’s
| understanding of the total teaching learning situation as this

understanding would enable the supervisor to aid the teacher in

: his attempt to improve his performance.
| - The most successful supervisory style was the amanged

classroom visit.
- Sudden classroom visit was still a common style practiced by

| many educational supervisors.
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summary.

In this chapter, the researcher reviewed several relevant studies and
iterature related to the role of educational supervisor. Those studies were
categorized into four main fields; supervisory tasks; practices; types and
étyles; and attitudes towards supervision.

‘ The review of these studies indicated that the majority of teachers
held negative attitudes towards educational supervisors and supervision.
Those attitudes were generally attributed to the factual supervisory
Lractices, styles and behaviour. On the other hand, some studies showed
that when supervisory practices were based on human relations’ i.e. when
the supervisor respected the teachers” way of thinking and cooperated
with them, their views of supervision and supervisory roles tended to alter

“positively.

| 220739
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Chanpter Three

Methodology

Introduction

The researcher, in this chapter, presents the design and the
pxl'ocedure used in investigating the questions of the study. More
specifically, this chapter respectively includes, the study purposes;
population and sample; the study design; the instrument and its validity
and reliability procedures and finally the statistical analysis used in the
data treatment of the study.

Procedure

i The study used the descriptive methodology to assess the
effectiveness of the English Janguage supervisor’s role in improving the
English language learning teaching process in Jenin district public
s;econdary schools. Following is a brief account of the major components
of the procedure. |

Population

J The population of this study consisted of (138) subjects divided
into two groups (sub-population) as follows:
1-(79) English language teachers (40 males and 39 females)
teaching in the (59) public secondary schools of Jenin district in
| the academic year 98/99. (Appendix G)
2-(59) school principals (32 males and 27 females) responsible for
| the administration of the above-mentioned schools. School
principals were included in the population because the
supervisory system adopted by the Palestinian Ministry of
Education viewed them as permanent supervisors.
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ample

The sample of the study consisted of the population itself.
Jowever, of the (138) subjects, a total of (121) responded to the
c“;uestionnaire. The respondents were (70) teachers and (51) school
principals. The percentage of responding teachers was (88.6%) and the
percentage of responding principals was (86.7%) Of course, the statistical
analysis was carried out on the (121} subjects who responded to the
questionnaire. Following are tables showing the distribution of the
teachers’ population and the principals population according to different

variables.
1

Table (1)

Distribution of the Teachers’ Population According to their Gender.

Gender Number Percentage
Male 39 55.7%
Female 31 44.3%
Total 70 100%

| Table (1) shows that 55.7% of the teachers’ population males
lwhereas 44.3% are females.

Table (2)
I Distribution of Teachers’ Population According to their Qualification.
Qualification Number Percentage
 Community college certificate 5 7.1%
Bachelor of Arts(B.A.) 50 71.4%
Higher than B.A. 15 21.4%

Total 70 100%

Table (2) shows that 71.4% of English langnage teachers hold the
B.A. degree, 21.4% hold a higher than B.A. qualification and a
percentage of only 7.1% hold the community college certificate.
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Table (6)

Distribution of School Principals’ Population According to their

Experience.
Years of Experience Repetion Percentage
0-10 7 13.7%
More than 10 years 44 86.3%
Total 51 100%

| Table (6) shows that the majority of principals (86.3%) have more
than (10) year’s experience.

Table (7)

Distribution of the Whole Population {teachers and principals}
According to their Profession.

Profession Number Percentage
Teacher 70 57.85%
, Principal 51 42.15%
‘ Total 121 100%

| Table (7) shows that the teachers’ population forms (57.85%) of
the whole population, whereas the principals’ population represents

(42.15%) of the whole population of this study.

| Instrumentation

The tesearcher used the questionnaire as a means of gathering the
data of the study. The researcher developed the study questionnaire
depending on the relative studies and relevant literature with specific

reference to Al-Heijawy* (1993). (See appendix A.) The fore-mentioned

questionnaire was prepared in Arabic and designed to assess the
supervisory practices of English language supervisor from the point of

" view of teachers, school principals and supervisors themselves in the

basic stage in Jordan. The researcher translated it into English without
inserting substantial changes on it. The translated copy was shown to two
English language specialists teaching in the English Department of An-
Najah National University. Minor alterations were made in accordance

- with their remarks. The researcher, then, studied the (73)items of the
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qilestionnaire thoroughly examining the wording and meaning of cach
ohe of them. The preceding step lead to fundamental changes on the
qhestionnaire. First of all, the questionnaire was adapted to be used in the
Pi:alestinian secondary schools by omitting any hint to the basic stage in
Jprdan and amending it in accordance with the requirements of this study.
P{ilrthermore, the researcher dropped (15) items of the questionnaire
because he considered them to be redundant. Finally the researcher
if&serted changes on the formulation of (34) items in order to make them
lpok clearer and more direct. Following are some examples of dropped
items:

1. 1tem (17) which stated [(The English language supervisor) works
' actively in the service of discussing the teachers’ problems with the
school administration and finding out sclutions for those problems.]
This item was deleted as it was considered to be a repetition of item
(12) which stated [The English language supervisor works actively in
the service of discussing the school administration problems and its
relation with the teachers.]

D Ttem (64) which stated [The English language supervisor attempts
- constantly to criticise and blame the teachers.] as it was considered to
be a repetition of item (28) which stated [The English language
supervisor issues critical remarks and concentrates on the teachers’

fualts.]

30
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And examples of amended items are clarified below:-

[tem Before amendment After amendment
No. = |
1. |“The English language supervisor | “The English language supervisor”

works actively in the service of
implementing ~ the  decisions and
regulations deligated to him.

sticks to relevant regulations

pertaining to his tasks.

19

V\"orks actively in the service of causing
an intimate and cooperative atmosphere
to dominate the relation between the
school principal and the teachers so as
to facilitate the school administration.

Attempts 1o create an intimate atmo-
sphere between the principal and the
teachers so as to facilitate the school
administration.

32

Holds educational workshops, for
teachers, on producing the suitable
teaching aids.

Holds educational workshops to train
teachers on preparing and using the
suitable teaching aids.

43

Provides the teachers with cultural
bulletins on teaching English language.

Provides the teachers with up-to-date
bulletins on the methods of teaching
English language.

56

Promotes the teacher’s ability to speak
c;orrect English.

Prompts the teachers to develop their
ability to speak correct and fluent

} English.

The emergent copy of the questionnaire developed for the purpose
of this study was out of (5 8) items distributed on the following seven

domains:

Table(8) Distribution of Questionnaire Items on the Supervisory Domains

No. Domain Title

Number of items included
I Supervisory tasks 14
11 Supervisory practices 12
III | Supervisory objectives 04
IV | Techniques and teaching aids 06
V | Professional development 08
V1 | Communication and relation with fellows 05
VII | Evaluation 08

The researcher prepared the questionnaire using a clear and
accurate language making two versions (the English version and an
Arabic one), (Appendixes B, D) in accordance with the remarks of the

3l
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stl‘dy supervisor. The Enghsh copy was directed to the English language
] . . . .
teAchers whereas the school principals were directed to use the Arabic
oo . .
version because it was feared that some of them might not accurately
I - . . .
cdmprehend some items of the educational English terminology.
I

- The respondents’ responses on the level of practice for each item in
the questionnaire were designed in accordance with likert scale as
follows; high (4) degrees, middle (3) degrees, low (2) degrees and very
loi‘w (1) degree.

|
Validity

‘=
. To ensure the questionnaire validity, copies of it were handed to a
jury of ten educational experts teaching in the educational colleges of An-
Najih National University, Bir Zeit University and Beithlehem
University. They were kindly requested to examine each item in terms of
v%{ording, clarity of meaning and relevancy to the domain 1t measured. The
item which was approved by, at least, seven members was adopted.
(Appendix C)

| Although the questionnaire was approved by a high percentage of
96.69% (as illustrated in table (9) below), the researcher further modefied
the formulation of five items in accordance with the jury numbers’
recommendations. The final copy of the questionnaire remained out of
(58) items distributed on the seven domains above-mentioned. See
appendix D.
| Table (9)

A Summary of the Jury Views Regarding
| the Instrument Validity.

No | Domain No. of | Suitable | Percentage | Unsuitable | Percentage
item
1. | Supervisory tasks 14 162 96.4% 6 3.6%
2 | Supervisory practices 13 151 96.8% S 3.2%
3 | Supervisory objectives 4 46 95.8% 2 4.2%
4. | Techniques and teaching aids 6 70 97.2% 2 2.8%
5. | Professional development 8 93 96.9 3 3.1%
6. | Communication and relation 5 58 96.7% 2 3.3%
with fellows

7. | Evaluation S 93 96.9% 3 3.1%
~ lToral | =8 673 96.69% 23 3.3%
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Table (9) shows that the questionnaire was approved by a
percpntaﬁe of (96.69%) which was considered a high percentage and
\ifficient to adopt the items of the questionnaire.

eliability

|
Reliability coefficient for each the seven domains as well as for the

lJotal domain was calculated using Chronbach Alpha formula as illustrated
in table (10) below:

Table (10)
Instrument Reliability for Respondents
(Teachers & Principals) using Alpha formula

: Domain Teachers | Principals
Supervisory tasks 0.88 0.88
Supervisory practices 0.70 0.77
Supervisory objectives 0.72 0.71
Techniques and teaching aids 0.71 0.76
Professional development 0.77 0.83
Communication and relation with fellows 0.86 0.74
Evaluation 0.87 0.76
Total 0.94 0.95

! The above table shows that the instrument reliability for the
Ieachﬂrs ranged between 0.71 and 0.83 and for principals between 0.71
and 0.88. As for the total reliability it was 0.94 for the teachers and 0.95
for the school principals. This was considered to be high reliability and
sufficient for the purposes of the study.

Data collection

After passing the two tests of validity and reliability, and prior to
starting the process of administrating the questionnaire in earnest, the
researcher developed an introductory section which was attached to the
questionnaire. This section was designed to generate demographic
information from the study subjects. Demographic information was
essential requirement for the success of the data treatment process as it
enabled the researcher to detect differences among the respondents. To
facilitate the statistical analysis of the information in this section, the
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t{spondents were classified in terms of the following criteria: gender,
lLialification, experience and profession (job title).

o)

The final touch in the process of preparing the questionnaire was
represented in a brief cover letter which introduced the topic of the study
cﬁarifying the importance of the research in this field, developed
guidelines for answering the questionnaire and appreciated the
respondents’ assistance and cooperation in the fulfillment of the study
térgets.

! The dean of the Higher Studies College at An-Najah National
University received two finalized copies of the questionnaire {(one of
them in English and the other in Arabic) which he attached to a letter
addressed to the Ministry of Education asking for permission to distribute
the questionnaire on the subjects of the study in all the secondary public
schools at Jenin District.

. The permission of the Ministry of Education was received on
11.04.1999. On the same day a message was issued by Jenin Directorate
of Education and circulated on the secondary schools of the district
urging them to cooperate with the researcher and facilitate his mession.
(Appendix E & F).

‘ On 13.04.1999 the researcher distributed the questionnaire on the
concerned schools using their mailboxes in the Directorate of Education.
The researcher wrote a note on the envelopes which included the
questionnaires of each school, encouraging the subjects to call him at his
Office at the General Educational Department in case of any enquiry. The
researcher responded to, at least, eight telephone calls enquiring mainly
about the specific purpose of the study and whether it assessed the
English language supervisor’s personality. Some callers expressed their
fears that their openions might negatively affect their relation with the
English language supervisor. The researcher made it quite clear that the
aim of the study was to assess the role, and not the personality, of the
English language supervisor. Furthermore, the researcher stressed the fact
that the information gathered for the purpose of the study would be dealt
with secretly and would be put in the service of scientific research only
and for the benefit of improving and developing the (English language)
teaching learning process.

Out of the (138) distributed questionnaires, the researcher received
a total of (121) questionnaire with a percentage of (87.7%) of the original
34
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opulation. 1t seemed that despite the researcher’s assurance of
it aintaining the secrecy and using the infonmation for scientific research
]lurpose only, still some subjects refrained from participating because of,
What they thought to be, the sensitive topic of the study as was indicated

through their telephone calls.

Statistical Analvsis

: The Statistical Packages for Social Sciences (SPSS) programme
vas used in the data treatment of this study. To answer the questions of
Ehe study, the means, standard deviations and the percentages were
calculated and analysed.

| The following levels of percentages were adopted in interpreting
the findings of the study: -

". More than 80% Very good
i 70 - 79.9% Good
i 60 — 69.9% Middle
: 50 - 59.9% Low

Less than 50% Very low.
|
Summary

The researcher devoted the accomplished chapter for giving a brief
dea of the study design and methodology. The procedure used in
investigating the questions of the study was clearly described. The
purposes of the study were specified. Then the chapter went on to list the
questions of the study, describe the population (and sample) showing the
:respondents’ distribution according to their gender, qualification,
experience and profession. The chapter included also a detailed
description of the design, development and administration of the study
instrument. Finally, this chapter was concluded by a description of the
Ffalidity and reliability procedures and the statistical analysis of the data

pathered for the purposes of this study.
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Chapter Four

Results

Introduction

In this chapter, the researcher displayed the findings of the study.
Fhe results of the study are divided into three major parts. The first part
eals with the results related to the teachers’ population. And the second
faart handles the results related to school principals’ population. Finally,
the third part is devoted to clarify the relation between the two (above
mentioned) parts through comparing and contrasting the findings related
o the teachers® population with those related to the principals’
population.

First: English Language Teachers’ Population.
|

A:

The results related to the first question i.e. “what is the factual role
k)layed by the English language supervisor in Jenin district public
secondary schools as perceived by the English language teachers (males
and females) in these schools?”

{ To answer this question, the mean and percentage of each domain
as well as the mean and percentage of the total domain of the
questionnaire were calculated. Table (11) shows these results.
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Table (11)
Means, Percentages and Ranks of the Supervisory Domains and the Total
Domain As perceived by English Language Teachers. (N=70)

Rank Domain Mean* | Percentage | The Role Level
1 Supervisory Tasks 2.75 68.75% Middle
| 2 Supervisory Practices 2.65 66.25% Middle
b7 Supervisory Objectives 2.43 60.75% Middle
6 Techniques,Teaching Aids & 2.48 62% Middle
Activities
i 4 Professional Development 2.49 62.25% Middle
3 Communication & Relation 2.55 63.75% Middle
with fellows
) Evaluation 2.49 62.25% Middle
| - Total Demain 2.55 63.75% Middle

r" Out of (4) degree.

| The above table illustrates that the factual role played by the

nglish language supervisor in Jenin district public secondary schools as
Eercelved by the English language teachers (inales and females) in these
schools was middle on all the supervisory domains as well as on the total
domain. The percentage for the supervisory domains ranged between
(60.25%) and (68.75%). As for the total domain, the percentage was
(63.75%).

According to the level of the role, the supervisory domains were
ranked as follows, in accordance with the English language teachers’

responses:

( First rank: supervisory tasks 68.75%
Second rank: supervisory practices 66.25%
Third rank: communication and relation with

“ fellows 63.75%

- Fourth rank: professional development 62.25%
Fifth rank: evaluation 62.25%
Sixth rank: techniques, teaching aids and activities 62%

Seventh rank: supervisory objectives 60.75%
B

‘ The results that are related to investigating the second question i.e.
“Is the English language teachers’ perception of the factual role played by
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Table (12)

to their Gender.

e English language supervisor in Jenin district public secondary schools
affected by the teacher’s gender?”

To answer the above question, the means and standard deviations
were used as illustrated in table (12).

Means and Standard Deviations of the Supervisory Domains and the
Total Domain as Perceived by the English language Teachers, According

Male Teachers Female Teachers
(N=39) (N=31)
i Mean | Standard deviation Mean Standard
Domain
Supervisory Tasks 2.67 0.56 2.85 0.60
Supervisory Practices 2.61 0.46 2.70 0.48
Supervisory Objectives | 2.39 0.73 2.49 0.70
Techniques, Teaching 2.41 0.55 2.56 0.61
Aids & Activities
Professional 2.43 0.48 2.56 0.57
Development
Communication & 2.53 0.60 2.59 0.67
Relation with fellows
Evaluation 2.47 0.52 2.51 0.66
Total Domain 2.50 0,39 2.61 0.48

Table (12) above shows that the perception level of English
language female teachers of the factual role played by the English
language supervisor in Jenin district public secondary schools was higher
than that of male teachers on all supervisory domains and on the total
domain as well. The means of female teachers’ perceptions ranged

etween (2.49) and (2.84) whereas the means of the male teachers’
perceptions ranged between (2.39) and (2.67). As for the total domain, the
mean of female teachers’ perceptions was (2.61) and (2.50) for male
teachers. This indicates that there was a difference between the female
teachers’ perceptions and the male teachers’ perceptions of the factual
role played by the English language supervisor in Jenin district public
secondary schools in favour of the female teachers on all supervisory
'domains, and on the total domain. This is to say that the teacher’s
!'perception of the English language supervisor’s role is affected by the
teacher’s gender.
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C.
The results related to investigating the third question: “Is the
\English language teacher’s perception of the factual role played by the

* nglish language supervisor in Jenin district public secondary schools
ffected by the teacher’s qualification?”

(‘l In order to answer the above question, the means and standard
eviations were used as shown in table (13) below.

Table (13)

- Means and Standard Deviations of the Supervisory Dommains and the
' Total Domain as perceived by the English Teachers According to their

Qualifications.
Qualification Community College ! Bachelor of Arts(B.A) Higher than B.A.
Certificate {N=50) {(N=13)
(N=5)

Domain Mean | Standard Mean Standard Mean Standard

Deviation Deviation Deviation
Supervisory Tasks 2.55 0.64 2.77 0.60 2.72 0.58
Supervisory Practices 2.38 0.16 2.67 0.50 2.68 0.42
Supervisory Objectives 2.20 0.57 2.45 0.76 2.46 0.63
Techniques, Teaching 2.10 041 2.49 0.63 2.57 0.41
Aids & Activities
Professional Development | 2,47 0,18 2.50 0.56 2.48 0.48
Communication & 2,50 0.40 2.57 0.63 2.53 0.71
Relation with Fellows
Evaluation 2.14 0.22 2,52 0.61 2.49 0.52
Total Domain 2.33 0.16 2.57 6.47 2.56 0.37

The results shown in the table (13) above indicate:

1)In the supervisory tasks domain, the B.A. holders occupied the
first rank with a mean of (2.77) degrees, followed by the
teachers with a qualification higher than B.A. whose mean was
(2.72) degrees and the community college certificate holders
came last with a mean of (2.55) degrees.

2)In the supervisory practices domain, the first rank was occupied
by the holders of a qualification higher than B.A. with a mean
of (2.68) degrees, followed by the B.A. holders with a mean of
(2.67) degrees and finally came the community college
certificate holders with a mean of (2.38) degrees.

3)In the supervisory objective domain, the first rank was occupied
by the holders of a qualification higher than B.A. with a mean
of (2.46) degrees, followed by B.A. holders with amean of
(2.45) degrees and the community college certificate holders
occupied the last rank with a mean of (2.20) degrees.
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4)In the domain of techniques, teaching and activities, the holders
of a qualification higher than B.A. came first with a mean of
(2.57) degrees, followed by the B.A. holders with a mean of
(2.49) degrees and the last rank was occupied again by the
community college certificate holders with-a mean of (2.10)
degrees.

5)In the professional development domain, the B.A. holders
occupied the first rank with a mean of (2.50) degrees, followed
by the holders of a qualification higher than B.A. with a mean
of (2.48) degrees and finally came the holders of a community
college certificate with a mean of (2.47) degrees.

6)In the domain of communication and relation with fellows, the
B.A. holders came first with a mean of (2.57) degrees, followed
by the holders of a qualification higher than B.A. with a mean
of (2.53) degrees and the community college certificate holders
maintained the last rank with a mean of (2.50) degrees.

7)In the evaluation domain, the first rank was occupied by the
B.A. holders with a mean of (2.52) degrees followed by the
holders of a qualification higher than B.A. with a mean of (2.49)
degrees and finally came the community college certificate
holders with a mean of (2.14) degrees.

8)As for the total domain, the B.A. holders occupied the first rank
with a mean of (2.57) degrees followed by the holders ofa
qualification higher than B.A. with a mean of (2.56) degrees
and the last rank was occupied by the holders of a community
college certificate with a mean of (2.33) degrees.

The above results indicate clearly that the English language
teacher’s perception of the factual role played by the English language
supervisor in Jenin district public secondary schools is affected by the
level of the teacher’s qualification in favour of the holders of B.A. and the
holders of a higher than B.A. qualifications.

-

The results that are related to investigating the fourth question “Is
the English language teacher’s perception of the factual role played by the
English language supervisor in Jenin district public secondary schools

affected by the teacher’s experience?”
: 40
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To answer this question, the means and standard deviations were

used as can be seen in table (14) below.

Table (14)

Means and Standard Deviations of the Supervisory Domains and the
Total Domain as perceived by English language Teachers According to

their Expertence.

i Experience 0-SYears 6-10 Years More than 10 years
{N=23) (N=12) (N=35)
Mean Standard Mean Standard Mean Standard

Domain deviation deviation deviation
Supervisory tasks 2.67 0.63 2.84 0.63 2.76 0.54
Supervisorv practices 2.55 0.53 2.57 0.39 2.74 0.44
Supervisory objectives 2.33 0.71 2.18 0.64 2.58 0.72
Techniques, teaching aids 2.39 0.44 2.52 0.64 2.523 0.61
& activities
Professional development 242 6.50 2.37 0.67 2.58 0.48
Communication & 2.40 0.65 2.58 0.64 2.65 0.61
relation with the fellows
Evaluation 2.44 0.61 241 0.60 2.55 0.57
Total domain 2.46 0.45 2.50 0.46 2.63 0.41

The results displayed in the above table indicate:

1-In the supervisory tasks domain, the first rank was occupied by
the teachers of (6-10) years experience with a mean of (2.84)
degrees followed by the teachers of more than (10) years
experience with a mean of (2.76) degrees and those of (0-5)
years experience came last with a mean of (2.67) degrees.

2-In the supervisory practices domain, the first rank was occupied
by the teachers of more than (10) years experience with 2 mean
of (2.74) degrees followed by the teachers of (6-10) years
experience with a mean of (2.57) degrees and the last rank was
occupied by the teachers of (0-5) years experience with a mean
of (2.55) degrees.

3-In the supervisory objectives domain, the teachers of more than
(10) years experience came first with a mean of (2.58) degrees,
followed by the teachers of (0-5) years experience with a mean
of (2.57) degrees, and finally came the teachers of (6-10) years
experience with a mean of (2.55) degrees.

4-In the domain of techniques, teaching aids and activities, the
teachers of more than (10) years experience occupied the first
rank with a mean of (2.523) degrees, followed by the teachers
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of (6-10) years experience with a mean of (2.52) degrees, and
the teachers of (0-5) years experience came last with a mean of
(2.39) degrees.

S-In the professional development domain, the first rank was
occupied by the teachers of more than (10) years experience
with a mean of (2.58) degrees, followed by the teachers of (0-5)
years experience with a mean of (2.42) degrees, and the teachers
of (6-10) years experience occupied the last rank with a mean of
(2.37) degrees.

6-In the domain of communication and relation with fellows, the
teachers of more than (10) years of experience came first with a
mean of (2.65) degrees, followed by the teachers of (6-10) years
experience with a mean of (2.58) degrees, and finally came the
teachers of (0-5) years experience with a mean of (2.40)
degrees.

7-In the evaluation domain, the teachers of more than (10) years
experience maintained the first rank with a mean of (2.55)
degrees, followed by the teachers of (0-5) years experience with
a mean of (2.44) degrees and the teachers of (6-10) years
experience came last with a mean of (2.41) degrees.

8-Finally, in the total domain, the teachers of more than (10) years
experience came first with a mean of (2.63) degrees, followed
by the teachers of (6-10) years experience with a mean of (2.50)
degrees and finally came the teachers with (0-5) years
experience with a mean of (2.46) degrees.

The above results indicate that the English language teacher’s
perception of the factual role played by the English language supervisor
in Jenin district public secondary schools is affected positively by the
teacher’s experience, i.e. in favour of the teachers of more than (10) years
experience.
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Part Two

The results that are related to the fifth question,

The Results that are Related to the School Principals’ Population.

(13

what is the

factual role played by the English language supervisor in Jenin district as
perceived by the school principals (males and females) of these schools?

i

Table (15)

| To answer this question, the means and standard deviations were
sed as illustrated in table (15).

Means, percentages and Ranks of the Supervisory Domains and the Total
Domain as perceived by the School Principals.

(N=51)
Rank Domain Mean* Percentaoe The Role Level
vo2 Supervisory tasks 2.87 71.75% Good
) Supervisory practices 2.57 64.25% Middle
| 3 Supervisory objectives 2.69 67.25% Middle
- Techniques, Teaching Aids 2.53 63.25% Middle
& Activities
6 Professional development 2.51 62.75% Middle
7 Communication and 2.44 61% Middle
Relation with the Fellows
1 Evaluation 2.95 73.75% Good
- Total Domain 2.85 71.25% Good
*Qut of (4) degrees.

The results displayed in the above table indicate:
1-The factual role played by the English language supervisor in

Jenin district public secondary schools as perceived by the
principals of these schools (males and females) was good on the
two domains of supervisory objectives and evaluation with a
percentage of (71.75%) and (73.25%) respectively. The other
supervisory domains were perceived as middle and the
percentage ranged between (61%) and (67.25%). As for the
total domain, the school principals’ view was good with a

percentage of (71.25%).
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2-According to the level of the role, the supervisory domains were
ranked as follows, in accordance with the school principals’

responses:

First rank Evaluation (73.75%)
Second rank Supervisory Tasks (71.75%)
Third rank Supervisory Objectives (67.25%)
Fourth rank Supervisory Practices (64.25%)
Fifth rank Techniques, Teaching Aids (63.25%)

& Activities

Sixth rank Professional Development (62.75%)
Seventh rank Communication and Relation  (61%)

with the Fellows
B

; The results that are related to investigating the sixth question “Is
the school principal’s perception of the factual role played by the English
anguage supervisor in Jenin district public secondary schools affected by
he principal’s gender?”

i To answer this question, the means and standard deviations were
used as can be noticed in table (16) below.
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Table (16)
Means and Standard Deviations of the Supervisory Domains and the
Total Domain According to the School Principal’s Gender.

School principal’s Male Female
| Gender (N=16) (N=25)
Domain Mean | Standard deviation | Mean Standard
H deviation
Supervisory Tasks 279 0.72 2.95 0.54
Supervisory Practices 2.53 0.49 2.60 0.50
Supervisory Objectives 2.62 0.75 2.76 0.78
Techniques, Teaching aids & | 2.55 0.68 2.52 0.63
Activities
Professional development 2.48 0.65 2.54 0.55
Communication and Relation 2.38 0.70 2.51 0.58
with the Fellows
Evaluation 3.00 0.58 2.87 0.66
Total domain 2.62 0.65 2.67 0.34

The results shown in the above table indicate that there is a

difference between the male principals and female principals of Jenin
district public secondary schools in their perception of the factual role
played by the English language supervisor.
i The difference in principals’ views was in favour of the males on
the two domains of techniques, teaching aids and activities, and
evaluation, whereas it was in favour of female principals on the rest of the
supervisory domains and on the total domain as well. Concerning the
total domain, the mean of female principals was (2.67), and for male
principals it was (2.62) degrees. This means that the school principal’s
perception of the factual role played by the English language supervisor
in Jenin district public secondary schools is affected by the principal’s
gender.

C-

The results that are related to investigating the seventh question,
“Is the school principal’s perception of the factual role played by the
English language supervisor in Jenin district public secondary schools
!affected by the principal’s qualification?”

To answer this question, the means and standard deviations were
used as illustrated in table (17) below.
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Table (17)

Means and Standard Deviations of the Supervisory Domains and the
Total Domain According to the School Principal’s Qualification.

I~ Principal’s

Community college

Bachelor of Arts

Higher than B.A.

| The results displayed in the above table indicate:

1-In the ‘supervisory tasks domain, the B.A.holders came first with a

" mean of (3.02) degrees followed by the community college certificate
holders with a mean of (2.78) degrees and the last rank was occupied
by the principals who hold a qualification higher than B.A. witha

| mean of (2.50) degrees.

nalification certificate (N=17) (N=27) {N=7)

\ Mean Standard | Mean | Standard Mean Standard
Domain deviation deviation deviation
Supervisory Tasks 2.78 0.69 3.02 0.60 2.50 0.52
Supervisory Practices 2.53 0.54 2.67 0.44 2.24 0.48
Supervisory Objectives 2.86 0.75 2.65 0.79 2.39 0.62
Techniques, Teaching 2.59 0.69 2.65 0.79 2.39 0.62
aids and Activities
Professional Development 2.59 0.55 2.46 | 0,61 2.50 0.78
Communication and 241 0.61 2.52 0.67 2.22 0.65
Relation with the Fellows
Evaluation 2.87 0.66 3.00 0.58 2.28 0.45
Total Domain 2.66 0.34 2.65 0.65 2.34 0.54

2-In the supervisory practices domain, the first rank was occupied by the
B A. holders with a mean of (2.67) degrees followed by the holders of
a community college certificate with a mean of (2.53) degrees and the
holders of a qualification higher than B.A. came last with a mean of

(2.74) degrees.

3-In the supervisory objectives domain, the holders of a community
college certificate came first with a mean of (2.86) degrees followed

by the B.A. holders with a mean of (2.65) degrees and the holders of a

| qualification higher than B.A. maintained the last rank with a mean of

(2.39) degrees.

4-In the domain of techniques, teaching aids and activities, the

. community college certificate holders came first with a mean of (2.59)

degrees followed by the B.A. holders with a mean of (2.56) degrees
and finally came the holders of a qualification higher than B.A. witha

mean of (2.30) degrees.

5-In the professional development domain, the community college
. certificate holders maintained the first rank with a mean of (2.59)
‘ degrees, followed by the holders ofa qualification higher than B.A.
. with a mean of (2.50) degrees and finally came the B.A. holders with a

mean of (2.46) degrees.
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6-In the domain of communication and relation with the fellows, the
B.A. holders came first with a mean of (2.52) degrees, followed by the
community college certificate holders with a mean of (2.41) degrees
and the last rank was occupied by the holders of a qualification higher
than the B.A. with a mean of (2.22) degrees.

7-In the evaluation domain, the B.A. holders occupied the first rank with
a mean of (3.00) degrees, followed by the community college
certificate holders with a mean of (2.87) degrees, and the last rank was
occupied by the holders of a qualification higher than B.A., with a
- mean of (2.28) degrees.

8- In the total domain, the B.A. holders occupied the first rank with a
mean of (2.69) degrees followed by the community college certificate
holders with a mean of (2.66) degrees, and finally came the holders of
a qualification higher than B.A. with a mean of (2.34) degrees.

D

The results that are related to investigating the eighth question; “Is
the school principal’s perception of the factual role played by the
English language supervisor in Jenin district public secondary schools
affected by the principal’s experience?”

To answer this question, the means and standard deviations were
used as can be noticed from table (18) below:
Table (18)
Means and Standard Deviations of the Supervisory Domains and the total
Domain, According to the Principal’s Experience.

Experience Less than (10) years (10) years or more
(N=7) (N=44)
Domain Mean Standard | Mean Standard
\ deviation deviation
|Supervisory tasks 2.90 0.65 2.86 0.64
ISupervisory practices 2.68 .52 2.55 0.49
ISupervisory objectives 2.57 0.77 2.71 0.77
'Techniques, Teaching aids & 2.61 0.73 2.52 0.65
Activities
Professional development 2.46 0.81 2.52 0.57
Communication & Relation with the 2.82 0.72 2.38 0.62
fellows
Evaluation 2.87 A2 2.95 0.61
iTotal Domain 2.70 0.58 2.64 0.55

| The results shown in the above table indicate that there is a
difference between the perceptions of principals of less than (10} years
‘ 47
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cxperience and the principals of (10) years experience or more, towards
the factual role played by the English language supervisor in Jenin district
public secondary schools, in favour of the less experienced principals on
the domains of supervisory tasks, practices, techniques and teaching aids,
ahd communication and relation with the fellows. Whereas; the difference
\\?as in favour of the more experienced principals, on the supervisory
domains of supervisory objectives, professional development and

| .
evaluation.

As for the total domain, the principals with less than (10) years of

experience came first with a mean of (2.70) degrees. The mean of the
perceptions of principals with (10) years experience or more was (2.64)

degrees.

E’art Three.

" The Results That are Related to Comparing and Contrasting the
Teachers’ and the Principals’ Perceptions.

These results provide the answer for the ninth question; “Is the
respondent’s perception of the factual role played by the supervisor of the
Ilinglish language supervisor in Jenin district public secondary schools
affected by his profession?” ie. Is there a difference between the
perceptions of English language teachers and the perceptions of the
school principals of English language supervisor’s role?

| To answer this question, the means and percentages were used as
illustrated in table (19).
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Table (19)

Means and Percentages of the Supervisory Domains and the Total
Domain According to the Respondent’s Profession.

™ Profession Teacher Principal
(N=70) (N=51)

l)lpmain Mean | Percentage | Mean | Percentage
Supervisory Tasks 2.75 63.75% 2.87 71.75%
Supervisory practices 2.65 66.25% 2.57 64.25%
Supervisory objectives 2.43 60.75% 2.69 67.25%
Techniques, teaching aids & 2.48 62% 2.53 63.25%
activities ‘
Professional development 249 62.253% 2.51 62.75%
Communication and Relation with 2.55 63.75% 2.44 61%
the fellows
Evaluation 2.49 62.25% 2,93 73.75%
Total Development 2.55 63.75% 2.85 71.25% |

The results displayed in the above table indicate:
1-There is a difference between the perceptions of the English language
~ teachers and the perceptions of the principals of the factual role played
. by the English language supervisor in Jenin district public secondary
| schools in favour of teachers on the two domains of supervisory
objectives and communication and relation with the fellows, and n
| favour of the principals on the rest of the domains.
3.As for the total domain, the principals came in the first rank viewing
the English language supervisor’s role, in general, to be good with a
percentage of (71.25%), whereas the same role was perceived by the
English language teachers as middle with a percentage of (63.75%).

Summary

In this chapter, the researcher has presented the findings and results
of statistical analysis. The results have been displayed in three sections
dealing with the English language teachers’ population, school principals’
population and finally comparing and contrasting the results related with
teachers’ population with those related with the principals’ population.
This means, percentages and standard deviations were used to determine
'the effect of such independent variables like gender, qualification,
'expertience and profession on the respondent’s perception of the factual
|role played by the English language supervisor in Jenin district public
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Sfcondary schools. In the upcoming chapter; these results are to be
discussed, conclusions are to be drawn and recommendattons are to be

p'roposed.
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Chapter Five

Discussion, Conclusions and
Recommendations.

Introduction.

! The main aim of this study was to assess the factual role played by
the English language supervisor in Jenin district public secondary schools
based on the perceptions of English language teachers and principals of
these schools. The study aimed also to investigate the effect of the
respondents’ gender, qualification, experience and profession on their
perceptions of the role of the English language supervisor. This was
achieved through answering the questions of the study based on the
analysis of the subjects’ responses to the questionnaire designed for the
purposes of this study.

So, the results displayed in the accomplished chapter are discussed
in this chapter under three headings. The first is concerned with the
perceptions of English language teachers. However; the second section is
devoted to discussing the findings related to the perceptions of the school
principals. Finally; the third section deals with the results related to
comparing and contrasting the perceptions of teachers with the
perceptions of the principals.

Part One.

Discussion of Teachers’ Perceptions.

A-The first question in this part asks “What is the factual role
played by the English language supervisor in Jenin district public
'secondary schools as perceived by the English language teachers (males
\and females) of these schools?” Investigating this question was based on
|finding the means and percentages of the perceptions of English language
‘teachers for each of the seven supervisory domains; as well as the total
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dotain. The results displayed in table (11) illustrate that the role of the
English language supervisor was ranked as “middle” in accordance with
the| English language teachers’ perceptions whether for the total domain
or for each of the seven supervisory domains.

On the one hand, these results may be attributed to the inadequate
pre-service training received by the English language supervisor who is
usually transferred from the post of teacher to that of a supervisor. After a
relatively short period of time, the appointed supervisor is sent to the field
as%,uming the responsibility of visiting, observing and evaluating the
teachers’ performance. On the other hand, these results can be attributed
to! the unrealistic expectations on the part of teachers about the
supervisor’s role, responsibilities and extent of delegated authority. A
third possibility is that teachers may be dissatisfied with the kind of
supervisory model adopted by the Ministry of Education.

. These results supported the findings of the studies of: Ralph
(1994), Johns (1990), Elgarten (1991) which revealed that teachers were
dissatisfied with the traditional supervisory model and advocated the
adoption of modemn supervisory models such as: clinical supervision,
developmental supervision and contextual supervision.

‘ B- The second question asks: “Is the English language teacher’s
perception of the factual role played by the English language supervisor
in Jenin district public secondary schools affected by the teacher’s

gender?”

_ This question was investigated through calculating the means and
st‘andard deviations of the perceptions of English language supervisor of
each of the seven supervisory domains and the total domain as well.
Table (12) shows that the above question is positively answered. The
table further illustrates that the difference between the perceptions of
male and female teachers is in favour of females on all the domains
including the total domain.

|
The researcher refers this result to the fact that the English
language supervisor’s post in Jenin district has traditionally been
occupied by a male supervisor (nowadays there are two male English
language supervisors). Generally speaking; male supervisors tend to

behave more politely with female teachers who, on their part, tend to
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relspond more positively to the regulations and instructions compared
with their male counterparts.

This result supports the findings of An-Njadat* (1991) whose study
cdncluded that teachers in general were not satisfied with the educational
s&pervisor’s role and that there was a difference between the perceptions
of male and female teachers in favour of the female teacher.

This result supports also the results of Hilo (1987) who found that
there was a difference between the perceptions of male and female
teachers of Nablus district towards the educational supervisor’s practices
in favour of the females.

. Finally; Pullen (1990) reached similar results as to the difference
between the perceptions of male and female teachers.

| C-The third question asks: “Is the perception of the English
language teacher of the factual role played by the English language
supervisor in Jenin district public secondary schools affected by the
teacher’s qualification?”

This question was answered through finding the means and
standard deviations of the perceptions of English Janguage supervisor on
the total domain. The results displayed in table (13) indicate that the
above question is positively answered. More specifically, the teachers
holding a B.A. (or a higher) qualification always occupied the first rank,
whereas the holders of a community college certificate maintained the
fast ranks on all domains and on the total domain as well.

| The researcher believes that this result may be attributed to the
possibility that the teachers with a community college certificate do not
properly understand the nature of the English language supervisor’s role.
On the other hand, their negative attitudes may be attributed to the
possibility that they are not well treated by the English language
supervisor, i.e. through demonstrating a sense of superiority during his
interaction with them.

D- The fourth question asks: “Is the perception of the English
language teacher of the factual role played by the English language
Supervisor in Jenin district public secondary schools affected by the
ﬁfeacher’s experience?”

i
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To answer this question, the means and standard deviations of the
perceptions of teachers were calculated on each of the seven supervisory
dbmains; as well as on the total domain.

Table (14) shows that the above question is positively answered. It
further indicates that the difference in the perceptions of teachers due to
their experience is in favour of teachers of more than ten years experience

0%1 all domains and on the total domain as well.
I

The researcher interprets this result based on the assumption that a
ten years period is more than enough for both teacher and the supervisor
t& understand each other and succeed in establishing a kind of cooperative
r'plation. Teachers of more than ten years of experience are likely to have
formed a clear picture of the demands of their career and their relation
with their supervisor.

Part Two
|
| Discussion of Principals’ Perceptions.

A . The fifth question in this study asks: “What is the factual role

played by the English language supervisor in Jenin district public
secondary schools as perceived by the principals (males and females) of
these schools?”

Investigating this question was based on finding the means and
percentages of the perceptions of secondary school principals for each of
the seven supervisory domains. The results displayed in table (15)
indicate that the principal’s view of the English language SUpETVISOor’'s
role level was “good” on the two domains of supervisory objectives and
bvaluation as well as on the total domain. As for the remaining five
lomains, the role level of the English language supervisor was ranked as
‘middle”.

| The researcher refers these results to the possibility that because
educational supervisors coordinate with the school principals before and
through the evaluation of teachers, school principals have a kind of
common understanding with the supervisors regarding the two domains
of supervisory objectives and evaluation. It seems that the situation 1s not
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thell same when it comes to the other supervisory domains ie. the
supervisors’ coordination with the principals is not satisfactory for the
principals.

| These results supported the outcomes of the study of Pattersen
(1990) which investigated the perceptions of teachers, principals and
supervisors towards the supervisory practices, and found that there were
dif‘ferences among the subjects” perceptions in favour of principals and
SUpervisors.

|

' These results supported the findings of Al-Heijawy* (1993) whose
study assessed the role of the English language supervisor in the basic
stage of the Jordanian school based on the perceptions of teachers,
principals and English language supervisors. He concluded that there
were differences among the subjects’ perceptions in favour of the

supervisors and principals.

| However, these results did not support the findings of McAfee
(1990) whose study investigated the principals’ perceptions of the
supervisory tasks, and came to find that those tasks were viewed by the
principals as “significant” for their factual and ideal role.

|

i

| B . The sixth question asks: “ Is the school principal’s perception
of. the factual role played by the English language supervisor in Jenin

district public schools affected by the principal’s gender?”

This question was investigated through calculating the means and
standard deviations of the perceptions of the school principals of each of
the seven supervisory domains and the total domain as well. Table (16)
shows that the above gquestion is positively answered and that the
difference between the perceptions of male and female principals is in
favour of the female principals on five supervisory domains, namely;
supervisory tasks, practices, objectives, professional development and
communication and relation with the fellows in addition to the total
domain.

The researcher believes that this result may be attributed to the
pqssibility that female principals tend to respond positively to the
regulations and demands of the educational supervisor; whereas some
m;ale principals tend to argue and sometimes to challenge the SUPEIVISOT,
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C . The seventh question asks: “Is the school principal’s
derception of the factual role played by the English language supervisor
g Jenin district public secondary schools affected by the principal’s
ualification?”

d

o~ =

This question was answered through finding the means and
standard deviations of the principal’s perceptions of each of the seven
supervisory domains and on the total domain.

|

The results shown in table (17) illustrate that the above question is
positively answered. More specifically, table (17) shows that on the
domain of:
1-supervisory tasks
2-supervisory practices
3-communication and relation with the fellows
4-evaluation and
5-on the total domain, the B.A. holders came first followed by the
holders of community college certificate and finally came the holders of a
qualification higher than B.A.
} However, the same table shows that on the three remaining
domains of
' 1- supervisory objectives,
| 2- professional development and

3- techniques, teaching aids and activities,
the first rank was occupied by the community college certificate holders
followed by the B.A. holders and the principals holding a higher than
B.A. qualification maintained the last rank.

These results can be summed up like this:

" The differences in the principals’ perceptions where generally in favour
of B.A. holders.

“The principals holding a qualification higher than B.A. were the least
satisfied group with the role of the English language supervisor.

: The researcher’s view is that the principals holding a higher
qualification may become more and more aware of the responsibilities
and the real skills of the educational supervisor. Therefore, the principals

| . . .
inay become iore capable of cvaluating the supervisor’s practices.
!
* 56

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



Fl] rthermore, from psychological point of view, the princifnals may feel
that they are of no less status than the educational supervisor 1s, and thus
d(E not hesitate to point out the shortcomings of the SUpErvisor.

D. The eighth question asks: “Is the school principal’s perception

oiﬂ the factual role played by the English language supervisor in Jenin
district public secondary schools affected by the principal’s experience?”

~ To answer this question, the means and standard deviations of the
principals’ perceptions were calculated on each of the supervisory
domains as well as on the total domain.
The results displayed in table (18) indicate that the school principal’s
perception is affected negatively by his experience i.e. there is a
difference between the perceptions of principals with less than ten tears
experience and the perceptions of those with ten years experience or
more, and the difference is in favour of the less experienced principals,
(principals of less than ten years experience) on the supervisory domains
of:
| 1. Supervisory tasks
2. Practices
3. Techniques and teaching aids and
4. Communication and relation with the fellows, as well as on the
total domain.

The researcher attributes this result to the possibility that through
long experience of interaction with the supervisor, the principals acquire
enough knowledge about the duties, responsibilities and limitations of the
supervisor’s job. Thus, the principal can determine what the supervisor is
entitled to do or not to do. If he asked the supervisor to help in a certain
problem and the supervisor apologized and if this experience is repeated,
the principal may develop- a kind of negative attitude towards the

SUpervisor.

This result supported the findings of Di’bas* (1992) whose study
investigated the Jordanian school principals’ perceptions of the
educational supervisor and concluded that the principals viewed the role
of the educational supervisor as “middie”.
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Part Three.

Comparing and contrasting the Perceptions of the
Finglish language Teachers and the School Principals.

The ninth and last question in this study asks: “Is the repondent’s
(teacher or principal) perception of the factual role played by the English
language supervisor in Jenin district public secondary schools affected by
his profession?”

The aim of this question was to determine whether there 1s a
difference between the teacher’s perceptions and the principal’s
pterceptions of the English language supervisor’s role or not. To answer
ﬂ“liS question, the means and percentages of the teacher’s and principal’s
perceptions were calculated on each of the seven supervisory domains as
\%ell as on the total domain. Table (19) shows that the above question 1s
positively answered i.e. the respondent’s perception of the factual role
played by the English language supervisor is affected by the respondent’s
profession. The same table further illustrates that the difference between
the perceptions of teachers and the perceptions of principals is in favour
of the principals on the domains of:

| 1.Supervisory tasks,

2 .Practices,

! 3.Techniques and teaching aids,

I 4.Professional development and
5.Evaluation, as well as on the total domain.

The researcher attributes these results to the possibility that the
English language supervisor does not behave with both the teacher and
the principal on the same bases. Whereas the supervisor is supposed to
%:valuate the teacher, he is supposed to coordinate with the principal in
Farrying out his tasks i.e. the supervisor is not entitled to evaluate the
principal as he (the principal) is viewed as a permanent Supervisor.
Eonsequenﬂy the principal is more likely to understand the motives of the
supervisor than the teacher.
|

These results supported the findings of McAffee (1990) who
investigated the principals’ perceptions of the educational supervisory
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tasks and found that the school principals viewed these supervisory tasks
as [significant for both their factual and ideal roles.

These results supported also the findings of Patterson (1990) whose
study examined the perceptions of teachers, principals and supervisors
towards the educational supervisor’s practices. The findings of the study
inliicated that there was a difference in the subject’s perceptions in favour
of the school principals and supervisors.

| These results supported also the outcome of Al-Heijawy’s* study
(1993) which assessed the role of the English language supervisor in the
basic stage of the Jordanian schools with reference to the perceptions of
Eﬁglish language teachers in the basic stage, school principals and
English language supervisors. The study found differences in the
respondent’s perceptions in favour of the English language SUpETVISOTS

and school principals.

Conclusions

Through the analysis of the data, and based on the results of this
study, the findings and conclusions can be summed up as follows:
1.English language teachers ranked the role level of the English
language supervisor as “middle” which means that they were
| not so satisfied with that role. The supervisory objective domain
was least approved by the teachers since it received the lowest
degree of consensus. This may be a serious shortcoming in the
supervisor’s performance, as it indicates that he does not pay
the appropriate attention to such tasks like; acquainting the
English language teachers with the aims of teaching English;
assisting the teachers in formulating their own teaching
!‘ objectives and goals and helping the teachers in analysing the
English textbooks to find out whether they are suitable or not to
achieve the general goals of the curriculuim.
| 2.As for the school principals, the role level of the English
language supervisor was ranked as “good” on the total domain
|

and as “middle” on five out of the seven supervisory domains.
This indicates that the principal’s perceptions of the English
language supervisors’ role arc slightly better than those of the
teachers. The supervisory domain that received the lowest

‘ degrec  of principals”  consensus  was  the domamm  of
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communication and relation with the fellows. This means that
the English language supervisor does not satisfy the principals’
needs or meet their expectations regarding such tasks as; giving
the teachers a reasonable opportunity to express their views;
establishing human relations with the teachers and principals,
and helping to establish intimate relations with the fellows,
students and parents.

3.Considering the respondents’ qualification and its effect on their

perceptions of English language supervisor role, and speaking
about the teachers’ population, the holders of a community
college certificate expressed the lowest degree of consensus of
the supervisor’s role. With reference to the principals’
population, the supervisor’s role received the last degree of
consensus from the principals holding a higher than B.A.
qualification. S

4. As for the respondents’ experience and its effect on their

perceptions of the English language supervisor, the lowest
degree of consensus was expressed by the teachers of (0-5)
years of experience, whereas in the principals’ population the
lowest degree of consensus came from the principals with (10)
ten years of experience or more than ten years.

5. The perceptions of females (teachers and principals) were

slightly better than their male counterparts with reference to
factual roleplayed by the English language supervisor in Jenin
district public secondary schools.

Recommendations

| Taking the results of this study into account, the researcher would
like to recommend the following:

1.The English language supervisor is advised to hold regular meetings

and workshops with English language teachers to try to satisfy their
needs especially with reference to clarifying his supervisory objectives
and to coordinate with the teachers on how these objectives can be
fulfilled. Furthermore, he should provide any required assistance in
preparing the teachers plans and their objectives. Finally he should
take care of involving the teachers in analysing the units of the English
textbooks and in finding out whether they are appropriate to achicve
the general goals of the curriculum or not.
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2.The English language supervisor is highly recommended to deal with
the English language teachers and school principals, on the bases of
éfquality (away from superiority), fellowship, respect and cooperation.
He should respect their views and perceptions, give them the chance to
éxpress their opinions freely and try to convince them with his views.
his kind of behavior has the clear advantage of relieving the teachers
rom their fear and passivity towards the supervisor and encouraging
hem to discuss their problems in order to overcome them instead of

simply hiding these problems.

3.The English language supervisor should benefit from the recent
developments in the field of educational supervision. He should vary
his supervisory styles and use different styles with different teachers
instead of adhering to a certain style however successful that style
may be. The English language supervisor is advised even to attempt
the tecent supervisory models that enable him to deal with beginning
teachers, weak teachers and challenging teachers. This will rid him of
the traditional stereotype model of supervision based on routine notes
taken through sudden classroom visits and delivered through quick
imeetings without follow up or any concern about providing the
!teachers with the essential feedback conceming their performance.
4.The English language supervisor is further advised to clarify to his
‘fellow teachers that his ultimate aim is helping the teacher to improve
%his performance and his professional development. He should
'cooperate with the school principals to achieve this goal. The
supervisor is advised to avoid placing evaluation at the top of his
concerns but rather as anormal task carried out and utilised to assist
the teacher in overcoming his teaching problems. He should practice
self-evaluation and encourage the teachers to constantly evaluate their

performance.

5.The English language supervisor 1s invited to give special attention to
newly-appointed teachers and less qualified ones teaching in the
secondary stage as these two groups need constant advice to promote

their performance and overcome different kinds of problems that may

face them.

G.The Palestinian Ministry of Education is invited to condense and
upgrade the in-service training programs for both the supervisors and
teachers. Furthermore, pre-service programs should also be started to
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-

to prepare the supervisor and qualify him, especially behaviorally to
successfully carry out his duties.

The Palestinian Ministry of Education is recommended to increase the
number of English language supervisors so as to be able to cope with
their heavy burden of meeting the needs of the large number of

" English language teachers. From the researcher’s experience, some

" teachers are visited only once a year and few are not visited through

| the whole academic year by the English supervisor. The Ministry is

~ also recommended to decrease the number of lessons (periods) given
| weekly by the English language teachers in accordance with the
experience of other foreign and Arab neighbouring countries. To
widen their experience and update their knowledge, the English
language teachers and supervisors should be sent to attend courses
aboard in cooperation with countries whose mother tongue is English.

8. For further study, the researcher recommends that other studies be

“ conducted in the following areas:

A. Afield study in Jenin district to determine the factors behind
the low level of teachers’ satisfaction with the factual role
played by the English language supervisor.

B. A study to investigate the Enghlish language teachers’
perceptions of the desired role of the English language
SUpETVISOTS.

C. A study that investigates the relation between the role of the
English language supervisor and the supervisory role played by
the secondary (or basic) school principal and which one of them
is more accepted by the teachers.

D.Similar studies in different directorates of education to see if the
teachers of English language and school principals in these
directorates have similar or contradictory views to those held by
the teachers and school principals of Jenin Directorate of

Education.
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Appendix C

Dgar; ----
Educational supervision is viewed as a cornerstone in developing

thf teaching process. Due to the increasing significance of supervisory
pr‘.actices including those of the English language supervisor, the
researcher decided to carry out this study aiming at assessing the factual
role of English language supervisor in the secondary stage in Jenin
district public schools. The study isbased on the perception of English
teachers and principals of secondary school in J enin district.

YVou have been chosen as arbitrator to examine the validity of this
questionnaire. The 58 items of the questionnaire are classified into seven
categories i.e. supervisory tasks, practices, objectives, techniques and
teaching aids, communication and relation with fellows, and finally

evaluation.

You are kindly requested to read each item and decide whether it is
suitable or not by butting the sign (X) under the relevant category. The
researcher welcomes your recommendations on the wording, clarity,
validity and relevancy of the items as they will, no doubt, help him in
carrying out the study and come up with proposals to enhance the
teaching process.

| Thanks for your co-operation.
| Researcher

Rifiat .A. Issa
25/3/1999
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T1

Ianguage supervisor as perceived by

in Jenin district public high schools.

A questionnaire assessing the role of English
English language teachers and principals

he role of supervisor consists of several tasks and practices that can be

o

N . . .
distributed on various domains:

| Suitable | Unsuitable | Notes

1. Supervisory tasks;

Sticks to relevant regulation pertaining his tasks.

Informs English teachers of amendments
. .
inserted on the curriculum.

Co-operates with the teachers in evaluating the
English curriculum in order to develop it.

ICo-operates with the teachers in developing
various techniques to improve class
administration and overcoming students’
behavioral problems.

Helps the teachers in determining the learning
Eifﬁculties and proposing methods of
vercoming them.

Co-operates with the teachers in promoting
student’s positive attitudes towards learning
English.

Co-ordinates with the directorate of education to
satisfy the various needs of the school.

Follows-up the principals’ remarks concerning
the teachers’ performance in the classroom.

'Evaluates and issues clear sentences on the
teachers performance.

10.

Participates in preparing proposals in the
directorate of education concerning the
locations of teachers’ posts.

1L

Advises the principals on the distribution of
classes among teachers.

12.

Helps the principals in overcoming
administrative difficulties and in dealing with
 the teachers.

13.

Urges the principals to use various techniques to
motivate the teachers in order to promote their
performance.

87

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



JO

Suitable

Unsuitable | Notes

14.

|

ttemnpts to create an intimate atmosphere
lletween the principal and the teachers to
acilitate the school administration,

. Super\iisory practices

15. (‘::arrieS out classroom visits that are agreed
upon, in advance with the teachers.

16. Carries out sudden classroom visits to evaluate
the teachers’ performance.

17. Holds meetings with the school principal before
and after carrying out the classroom visit.

18. Demonstrates model classes in front of English
ianguage teachers.

19. Intensifies visits to newly-recruited English
language teachers.

20, Intensifies visits to weak teachers.

21. Draws the teachers’ attention to any deliberate
negligence in his performance.

22. Compels teachers to use certain (specific)
‘techniques in teaching English.

23. Tends to criticize and concentrate on the faults
of teachers.

24, During the post-visit conference, the supervisor
lconcentrates on the discussion of major notes
only.

25. Varies in his supervisory styles.

26. Holds educational workshops to train teachers
on preparing and the use of appropriate teaching
aids.

27. Holds regular meetings for English teachers to
discuss the teaching difficulties and propose
methods of overcoming them.

28. Acquaints the teachers with the aims of English

teaching in the secondary stage and how they
can be related to the local environment.

3. Supervisory objectives

29. Acquaints the teachers with the aims of his
supervisory plan and methods of achieving them.
30. Assists the teachers in preparing their lesson

plans and especially in choosing and wording of
the objectives.

‘ 8%
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Suitable

Unsuitable

Notes

Assist the teachers in analyzing the units of
Enéiish books to find out whether they are
suit : ble to achieve the general goals of the
curricujum.

Techniques and Teaching Aids

2. Shows interest in varying educational methods
and techniques used by the teachers.

3. Stresses the using of lecture method by teachers.

4, Shows interest in the classroom period and the
way it is carried out.

5. Provides the teachers with up-to date bulletms on
methods of teaching English.

6. Encourages the teachers to involve students in
different activities of teaching process.

7. Clarifies to the teachers the importance of

feedback and reinforcement in the teaching
Process.

. Professional Development

38.

Attempts to upgrade the teachers’ educational
aputude through participation in different training
courses.

39.

Works with teachers to determine the students’
needs and develop (and carry out) special
educational programs designed for gifted and
slow-learning students.

10.

Promotes the teachers to carry out studies and
researchers in the field of English language
teaching.

41.

Promotes the teachers’ positive attitudes towards
teaching English.

42.

Clarifies to the principals the concept and the
importance of instructional supervision.

43.

Takes into consideration the various sides of the
teacher’s character when advising him,

a4,

Promotes the teachers to develop their ability to
speak correct and fluent English.

45.

Aids the principals to reinforce their
administrative skills through providing an access
to information about various up-to date methods

| in this field.
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| Suitable | Unsuitable | Notes

6. C

ommunication and relations with fellows

Gives the teachers a reasonable opportunity to
|® . N
express his views.

Assists the teachers in upgrading their

communication skills with fellows, principals,
students and parents so as to establish an intimate

relation with them.

Takes care of creating a human relation with the

teachers and principals and respect their feelings,
views and perceptions.

Counsels the teachers and principal before taking
decisions that affect them,

Takes into consideration the teachers’ talents and
aptitudes, and seeks to promote and utilize them
in the most appropriate way.

Evaluation.

L.

Examines the teacher’s instructional plan and
the methods chosen to fulfill that plan.

[
.

Concentrates on the formulation “the wording”

of the teaching objectives when examining the
|

teacher’s lesson plan.

wJ

Notices the methods used by the teacher in
dealing with the students, including those of
special needs.

4. Studies the teacher’s questions and discusses his
rémarks on them with the teachers.

5. Guides the teachers to use different means of
eyaluation clarifying the advantages of each one
of them.

0. Prompts the teachers to practice self-evaluation.
7. Takes into consideration the principals’ view on
the efficiency of his supervisory style in
improving the teachers’ performance

individually.

8. Evaluates the teachers in according with

standards adopted by the ministry of education,
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Appendix D

Dear: ----
|1t is my pleasure to send you this questionnaire aiming as

assessing the factual role played by the English language
supervisor in the public high school of Jenin District.

© Please, tead each item carefully and respond to it as
accurately and objectively as possible. Your perceptions will
fgrm the basis in assessing the English language supervisors’
role. It is hoped that the findings of this study will help in
improving the supervisory process and consequently lead to the
development of the teaching process as well.

" The study is designed for scientific research purposes only
and the information will be handled secretly. Therefore, there 1s
no need to write your name on the questionnaire.

| The questionnaire is out of two parts. The first on is
devoted to general information that has to do with the
respondent. The second part consists of 58 items classified into
seven categories. To the right side of the items there is a scale of
four levels of practice; high (4), middle (3), low (2) and very

low (1).
, Part one
| Please circle the letter that applies to you:
| 1- gender;
| A- male
B- female

| 2- qualification;
A- community college certificate
| B- bachelor of arts
| C- bachelor of art and diploma
D- master of arts

| A- 5 years (or less than 3)

| B- 6-10 years
C- more than 10 years
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Part two,

following example:

Please read each item carefully and put the sign (x) under
the level of practice that you feel the item measurcs as in the

Level of practice

No| ! Activity High |Middle |Low | V.low
a CINIE) 2 1)
6. |Co-operates with the teachers in the
promoting student’s positive attitudes X
towards learning English.

This means that the respondent believes that the English
language supervisor’s practice of activity number 6 aboveis

low.

Researcher

Rifiat A. Issa

25/3/1999
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A questionnaire assessing the role of English
language supervisor as perceiving by
English language teachers and principals
in Jenin district public high schools.

The role supervisor consists of several tasks and pracrices that can be

distributed on various domains:.

| . el High | Middle | Low | V. low
No | Activity 4) 3) ) (1)
1. Supervisory tasks;

1. | Sticks to relevant regulation pertaining his tasks.

2 | Informs English teachers of amendments
inserted on the curriculum.

3. | Co-operates with the teachers in evaluating the
English curriculum in order to develop it.

4. | Co-operates with the teachers in developing
various techniques to improve class
administration and overcoming students’
behavioral problems.

5. | Helps the teachers in determining the learning
difficulties and proposing methods of
‘overcoming them.

6. | Co-operates with the teachers in promoting
student’s positive attitudes towards learning
English.

7| Co-ordinates with the directorate of education to
satisfy the various needs of the school.

8 | Follows-up the principals’ remarks concerning
the teachers’ performance in the classroom.

9. | Evaluates and issues clear sentences on the
teachers performance.

10. | Participates in preparing proposals in the

| directorate of education concerning the

| locations of teachers’ posts.
11. | Advises the principals on the distribution of

! classes among teachers.
12. || Helps the principals in overcoming

| administrative difficulties and in dealing with
|| the teachers.

13. | Urges the principals to use various techniques to

motivate the teachers in order to promote their

performance.
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No

Activity

High
()

Middle
3)

Low

(2)

V. low

(1)

14,

}u\ttempts to create an intimate atmosphere
Eetween the principal and the teachers to
acilitate the school administration.

2. Supervisory practices

15.

Carries out classroom visits that are agreed
upon, in advance with the teachers.

16.

Carries out sudden classroom visits to evaluate
the teachers’ performance.

17

Holds meetings with the school principal before
and after carrying out the classroom visit.

18.

Demonstrates model classes in front of English
language-teachers.

19,

Intensifies visits to newly-recruited English
language teachers.

20.

‘Intensifies visits to weak teachers.

2.

Draws the teachers’ attention to any deliberate
negligence in his performance.

Compels teachers to use certain (specific)
techniques in teaching English.

Tends to criticize and concentrate on the faults
of teachers.

24,

During the post-visit conference, the supervisor
concentrates on the discussion of major notes
only.

| Varies in his supervisory styles.

2.
26.

Ei Holds educational workshops to train teachers
| on preparing and the use of appropriate teaching
| aids.

27.

Holds regular meetings for English teachers to
discuss the teaching difficulties and propose
methods of overcoming them.

3. Supervisory objectives

28. i Acquaints the teachers with the aims of English
teaching in the secondary stage and how they
| | can be related to the local environment.
29, | Acquaints the teachers with the aims of his

supervisory plan and methods of achieving
them.
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. e High | Middle | Low | V. low
No Activity (4) (3) @) (1)
30, /Tssists the teachers in preparing their lesson

plans and especially in choosing and wording of
the objectives.
31 | Assists the teachers in analyzing the units of

English books to find out whether they are
suitable to achieve the general goals of the
curriculum.

4. Techniques and teaching aids

3 | Shows interest in varying educational methods
and techniques used by the teachers.

33, | Stresses the use of lecture method by teachers.

34 | Shows interest in the classroom period and the
way it is carried out.

35 | Provides the teachers with up-to date bulletins
on methods of teaching English.

36. | Encourages the teachers to involve students in

different activities of teaching process.

5. Professional development

37

Clarifies to the teachers the importance of
feedback and reinforcement in the teaching
Process.

38.

Attempts to upgrade the teachers’ educational
aptitude through participation in different
fraining COUrses.

39.

Works with teachers to determine the students’
needs and develop (and carry out) special
educational programs designed for gifted and

' slow-learning students.

Prompts the teachers to carry out studies and
researchers in the field of English language
teaching.

41.

Promotes the teachers’ positive attitudes

| towards teaching English.

4.

Clarifies to the principals the concept and the
importance of instructional supervision.

43.

| Takes into Consideration the various sides of

the teacher’s character when advising him.

Promotes the teachers to develop their ability to
speak correct and fluent English.
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No

Activity

High
)

Middle
3)

Low

(2)

V. low

(1)

45.

Aids the principals to reinforce their
administrative skills through providing an
access to information about various up-to date
| methods in this field.

5. Communication and relations with fellows

46.

Gives the teachers a reasonable opportunity to
express his views.

47.

A§sists the teachers in upgrading their
communication skills with fellows, principals,
students and parents so as to establish an
intimate relation with them.

48.

Takes care of creating a human relation with the
teachers and principals and respects their
feelings, views and perceptions.

49.

Counsels the teachers and principal before
taking decisions that affect them.

50.

Takes into Consideration the teachers’ talents
and aptitudes, and seeks to promote and utilize
them in the most appropriate way.

7. Evaluation

51.

Examines the teacher’s instructional plan and
the methods chosen to fulfill that plan.

52.

Concentrates on the formulation “the wording”
of the teaching objectives when examining the
teacher’s lesson plan,

53.

Notices the methods used by the teacher n
dealing with the students, including those of
special needs.

54.

Studies the teacher’s questions and discusses his
remarks on them with the teachers.

55.

Guides the teachers to use different means of
evaluation clarifying the advantages of each one
of them.

56.

Prompts the teachers to practice self-evaluation.

57.

Takes into Consideration the principals’ view
.on the efficiency of his supervisory style in
improving the teachers’ performance
individually.

8.

1 Evaluates the teachers in accordance with

Y6
[
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Appendix G

Jenin District Public Secondary Schools
98/99

Number

School-Name

JENIN SECONDARY FOR GIRLS

TOUBAS SECONDARY FOR GIRLS

ARRABAH SECONDARY BOYS

TOUBAS SECONDARY BOYS

YA’BAD SECONDARY FOR GIRLS

YA’BAD SECONDARY BOYS

ARRABAH SECONDARY GIRLS

AL-SALAM SECONDARY BOYS

Nl el IS bl bl e i g o

AL-ZAHRA SECONDARY GIRLS

10.

JENIN SECONDARY BOYS

AL-KHANSA’ SECONDARY

QABATIAH SECONDARY GIRLS

QABATIAH SECONDARY GIRLS

QABATIAH SECONDARY BOYS

BERQEN SECONDARY FOR GIRLS

SERES SECONDARY FOR GIRLS

AL-YAMOUN SECONDARY FOR GIRLS

18. AQABA SECONDARY BOYS

19. ANZA SECONDARY BOYS

20. ROMANA SECONDARY BOYS

21. AJAH SECONDARY GIRLS

22, AJAH SECONDARY GIRLS

23. AL-JADEDAH SECONDARY GIRLS
24, SEREES SECONDARY GIRLS

25. BATR’A SECONDARY BOYS

26. WEST TOORAH SECONDARY CO-ED
27. TAMOUN SECONDARY BOYS

A’NIN SECONDARY BOYS

AL-ZABABDA SECONDARY GIRLS

ANZA SECONDARY GIRLS
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|

Number School-Name
31 SEELET AL-HARTHIA SECONDARY GIRLS
32. KUFR RA’EE SECONDARY BOYS
33. FAQU’H SECONDARY GIRLS
34 |KUFR DAN SECONDARY BOYS
33. KUFR DAN SECONDARY BOYS
36. | AL-ARAGA SECONDARY BOYS
37. AL-JEDEDAH SECONDARY BOYS
38. TAMOUN SECONDARY GIRLS
39, MAYTHALOUN SECONDARY FOR BOYS
40. | JABA’ SECONDARY GIRLS
41, DEIR ABU DA’ED SECONDARY GIRLS
42 |DEIR ABU DA’ED SECONDARY BOYS
43. SELET AL-THAHER SECONDARY BOYS
44, BROQEN SECONDARY BOYS
45, JALQAMOUS SECONDARY BOYS
'46. | FAQU’AH SECONDARY BOYS
47. SEELET AL-HARTHIA SECONDARY FOR BOYS
148. JABA’ SECONDARY FOR BOYS
"49. | AQABA SECONDARY GIRLS
' 50. SILAT AL-THAHER SECONDARY SCHOOL FOR GIRLS
"51. | AL-ZABABDEH SECONDARY FOR BOYS
L 52, SANOUR SECONDARY SCHOOL FOR BOYS
"53| RABA SECONDARY SCHOOL FOR BOYS
54, MAYTHALOUN SECONDARY SCHOOL FOR GIRLS
55 |FAHMA SECONDARY SCHOOL FOR GIRLS
56. BARTA’A SECONDARY SCHOOL FOR GIRLS
57. | AL-YAMAN SECONDARY SCHOOL FOR BOYS
53 | AL-JALAMA SECONDARY SCHOOL FOR BOYS
59. SANOUR SECONDARY SCHOOL FOR GIRLS
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