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Stressors and Coping Strategies among General Secondary Students in
Governmental Schools in North West Bank
By
Khulud"Mohammed Hashem" Mansor
Supervised by
Dr. Mariam Al-Tell
Abstract

Introduction: Stress is considered one of the main parts of our
modern life due to rapid changes in social, economic, political and cultural
norms. Naturally, all humans cope with stressors by using productive and
nonproductive coping strategies. This study is aimed at assessing stressors
and coping strategies among general secondary students in governmental
schools in the North West Bank. Method: A descriptive quantitative design
was used to collect data from students from government secondary schools.
A stratified random sampling method was used to select (39) schools
followed by a simple random sampling method used to select (334)
students. A self-reporting questionnaire, the Secondary School Stressor
Questionnaire (3SQ), was used to collect data and identify stressors among
secondary school students. Another self-reporting questionnaire, the Brief
Coping Orientation of Problems Experienced (COPE) was used to identify
methods in managing stress. Results: The rate of stress among females was
higher than males (61.4%>38.6%), and it was higher among the humanities
branch students than the scientific branch students (69.2%>30.8%) with no
significant differences (P>0.05). The (ARS) was the main domain of

stressors it was higher among female and the humanities branch students
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with significant differences (P<0.05). The useful (“problem-focused” and
"emotion-focused") coping strategies were mostly used by students, and the
"less useful" coping strategies were used a "little bit". The results of the
study indicated that there were no significant differences in the prevalence
of stress among Nablus students in relation to the time left for the exam
(P>0.05), it also indicated that there were significant differences in (ARS)
and (LTRS) when the time left for the exam is shorter (P<0.05). In both
cases, the "problem-focused™ and "emotion-focused" coping strategies were
used a "lot" at both times. Conclusion: The study concluded that almost all
of the students have different levels of stress with different effects. The
(ARS) were the main domains of stressor. These stressors caused moderate
level of stress among students. "Religion™ and "Planning" were the coping
strategies that were used most by students. It is the researcher’s
recommendation that schools increase the role of psychological and
educational counselors in schools to provide psychological support and
debriefing for students, and to help them to decrease the negative effect of

the Tawjihi exam when it cannot be eliminated.

Key words: Stress, Stressors, Coping Strategies, Secondary Schools,

Students.
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Chapter One
Introduction

Stress is one of the main parts of modern life. All people face
different types of stress; workers, students, managers, and parents.
Moreover, the same person may encounter more than one type of stress at
the same time. Students may experience academic stress due to the

prevalence homework and exams (Hussien & Hussien, 2006).

Stress is the body's response to environmental changes and occurs
when environmental pressures exceed the capacity of a person to cope with
them. The presence of stress may lead to physical, mental or emotional
changes. A healthy lifestyle is an essential in any program to relieve stress

and to combat the changes it causes (Elizabeth, 2003).

Adolescents nowadays face challenges in their lives that their parents
and traditional educators didn't face when they were their age. The rapid
changes in socio-cultural norms that occur in modern life might be one of
the challenges that lead to stress (Frydenberg et al., 2004). In addition,
Elizabeth (2003) noted that stress levels between students have been rising
in a dangerous manner. Different factors such as academic pressure,
learning large amounts of new information in a limited time and high
expectations from parents lead to an increased level of stress. In the end,

these factors may possibly influence the health of the students.

Moreover, according to Ahmed et al. (2013) the academic

environment leads to symptoms, and outcomes of stress that are different
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from nonacademic environment. In academic environment students' face
many stressors such as academic overstrain, pressure to do well, pressure
to achieve more than others, less free time, less time with their dear ones,
and concern about the future. In some countries students even face serious
financial problems that prevent them from continuing their education
(Mikolajczyk et al., 2008). Also, the academic environment creates
stressful situations which might have a negative effect on the mental and
physical health and academic performance of the students (Ongori &

Agolla, 2008; Agolla, 2009).

Childhood and adolescence is an important transitional period in the
development of coping mechanisms for stress. So, the ability to cope with
stress is considered a central feature of human development. Naturally all
humans are confronted with threatening and challenging events in their

daily life that need for action and readjustment (Compas et al., 2001).

Frydenberg et al. (2004) thought that successful coping mechanisms
for stress include the ways in which individuals manage their emotions,
think constructively, control and change their behavior, guide their
autonomic arousal, and act on the social and nonsocial environments to
modify or reduce sources of stress. So, adolescents might face problems in
coping with stress, and they need new educational programs in schools to

learn how to cope with stress and stressors.



1.1. Problem Statement

The school years are considered the hardest period in most people
lives. Most students face different problems, challenges, obstacles and
situations that can produce or increase stress. While, mild stress levels can
encourage or motivate students to take action to improve their academic
performance, severe stress levels or poor management of stress can lead to
dangerous problems which could affect the academic performance of
students. Therefore, this study aimed at assessing stressors and coping
strategies among general secondary students in governmental schools in the

North West Bank.
1.2. Significance of Study

Knowing the main stressors among general secondary school
students will help in identifying how students perceive stress and how they
cope with it in their daily life. The results of this study might help
authorities, policy makers, teachers, parents and students. This study should
be used in the form of suggestions and recommendations to take effective
steps to reduce stressors among students, design programs for training
teachers or psychological counselors to teach students how can manage
their stressors, and help parents by including them in programs designed to

instruct them how they can provide support for their children.



1.3. Aim of Study

This study is aimed at assessing stressors and coping strategies
among general secondary students in governmental schools in the North

West Bank.
1.4. Research Objectives

1. To find out the prevalence rate of stress among general secondary students
in governmental schools in the North West Bank.
2. To find out the main domains of stressors as perceived by the general

secondary students in governmental schools in the North West Bank.

3. To find out the level of stress as perceived by the general secondary
students for each stressor domain in governmental schools in the North
West Bank.

4. To find out the main coping strategies used by the general secondary

students in governmental schools in the North West Bank.
1.5. Research Questions

1. What is the prevalence rate of stress among general secondary students in
governmental schools in the North West Bank?
2. What are the main domains of stressors as perceived by the general

secondary students in governmental schools in the North West Bank?
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3. What is the level of stress as perceived by the general secondary students

for each stressor domain in governmental schools in the North West Bank?
4. What are the main coping strategies used by the general secondary students

in governmental schools in the North West Bank?
1.6. Hypotheses

1. There is no significant difference in the prevalence of stress among

students according to gender.

2. There is no significant difference in the prevalence of stress among

students according to study branch (i.e. Humanities or Sciences).

3. There is no significant difference in the domains of stressors among

students according to gender.

4. There are no significant differences in the domains of stressors among

students according to study branch.

5. There is no significant difference in the domains of coping strategies used

by students according to gender.

6. There is no significant difference in the domains of coping strategies used

by students according to study branch.
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7. There is no significant difference in the prevalence of stress, stressors, and
coping strategies among Nablus students in relation to the time left for the

exam.
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Chapter Two
Background

This chapter discusses the different definition of stressors, stress and
coping strategies, in addition it presents different psychological theories

that explained stress.
2.1. Definition of Stressors

Stressors are defined as “objects, persons or situations that lead to
the emergence of stress to an individual, as well as the triggering of his
stress response system™ (Sincero, 2012a). McLeod (2010) defined a
stressor as "stimulus (or threat) that causes stress, e.g. exam, divorce, death
of loved one, moving house, loss of job". Also, explains Hussien and
Hussien (2006) stressors as factors or stimulators that produce
psychological and physical stress. Moreover, Matthieu and Ivanoff (2006)
referenced the definition of stressors developed by Everly and Latin (2002)
who claimed that stressors were any actual or assumed event, situation, or

stimulus that arouses or leads to begin the human stress reaction process.

In addition, Alawad and Slamah (2014) referenced Lazarus (1996)
who, using to the Transactional Model of Stress, described stressors as
"demands made by the internal or external environment that upset balance,
thus influencing physical and psychological well-being and requiring

actions to restore balance".
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Williams (2016a) defined stressors as “events and stimuli that cause
us to experience psychological stress". Stress also occurs when individuals

encounter pressure or difficulties in coping with event or arousal.
2.2. Classifications of Stressors

Stressors are often classified into two main types: internal and
external stressors. These types have been discussed in several studies (Lin
& Yusoff, 2013; Sincero, 2012a; Wills & Shiffman, 1985). Internal
stressors (emotional stressors) include anxiety, fear and personality traits,
health; amount of sleep; suspiciousness; pessimism or feelings of
helplessness. External stressors are includes family stressors (family role
expectations), social stressors (challenges that faced on a daily life basis),
change stressors (marriage), chemical stressors (using alcohol), disease

stressors (health problems), environmental stressors (pollution).

Thawabteh and Qaisy (2012) have a different opinion toward
stressors; they separated the stressors that were classified by Weightman
(1999) into three main categories: sudden trauma, chronic stressors and
daily hassles. The first category is sudden trauma and it described stress as
stimulus that produce threats in personal life, so it is an independent
variable produced from the human internal environment. The second one is
chronic stressors described as response to the external environment, so it is
a dependent variable which impacts on physiological, emotional and

cognitive body functions. The last category is daily hassles, which
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considered as the transactional approach which combines the two previous

groups.

Moreover, Matthieu and Ivanoff (2006) pointed to opinion of Everly
and Latin (2002) who discussed classification of stressors from another
aspect. They explained two categories of stressors: psychosocial and
biogenic. Psychosocial stressors occur when a person responds to stimulus
or situations which they perceive as a threat. Biogenic stressors are
thoughts, cognitions, or an appraisal of event is not necessary to cause the

same physiological stress response.
2.3. Academic Stressors

The following studies indicated that school students and
undergraduate students encounter many stressors in their daily life.
Moreover, these studies revealed that major stressors are related to
academic issues (Xiao, 2013; Thoits, 1995; Cheng et al.,1993). Xiao (2013)
pointed to academic stressors that were explained by Thoits (1995) as
academic demands such as environmental or social demands that push
students to adjust their behavior. Also, Cheng et al. (1993) clarified
academic stressors were normal events in a student's life that has an
influence in their academic performance and mental health; so many
academic stressors can be universal. Students from all cultures might feel
stress due to stressors such as examinations, excessive homework, time

Issues, peer competition and other issues.
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Moreover, most students encounter various stressors in the academic
field. Hou et al. (2013) described some of these stressors like: excessive
homework and exams; unclear assignments; maintaining good relationships
with their teachers; limited time; coping with stressful classroom
environments, waiting period for results of examination; inadequate
available resources to cope with new learning environments; and facing

pressure to develop adequate skills necessary for academic success.

2.4 Definition of Stress

Stress was defined by Webster dictionary as "a physical, chemical,
or emotional factor that cause's bodily or mental tension and may be a

factor in disease causation”, (" Stress", n.d).

The concepts of stress have been developed over years (Matthieu &
Ivanoff 2006). Schuster et al. (2003) pointed to psychological stress that
specifically defined by Lazarus (1966) in stress theory as a “particular
relationship between the person and the environment that is appraised by
the person as taxing or exceeding his or her resources and endangering his
or her wellbeing ”. Also, Lazarus and Folkman (1984) defined mental stress
as "a transaction, when the cognitive focus is on the relationship between
the person and the environment, such as thinking about events in one’s life

and deciding if one has the personal resources to handle those events".

Hamaideh (2011) adopted the definition of stress from Lazarus and
Cohen (1977) as "any event in which environmental demands, internal

demands, or both, exceed the adaptive resources of an individual or social
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system”. Agolla and Ongori (2009) defined it as "the perception of
discrepancy between environmental demands (stressors) and individual
capacities to fulfill these demands"”. Their study referenced Campbell's
(2006) definition, who defined it as "the adverse reaction people have to
excessive pressure or other types of demands placed on them. Stress occurs
when an individual is confronted by a situation that they perceive as
overwhelming and cannot cope with it". Also, it was defined by Sincero
(2012b) as "the mismatch between the perceived obstacle and the perceived

resources for coping with the “demands" of the obstacle".

Moreover, stress has been defined from another view as "a
biological and psychological response experienced on encountering a
threat that we feel we do not have the resources to deal with" (McLeod,
2010). And, it defined as "a negative emotional, cognitive, behavioral and
physiological process that occurs as a person tries to adjust to or deal with

stressors" (Bernstein et al., 2008).
2.5. Classifications of Stress

Stress is perceived in different ways and might have different
meanings to different individuals. Bernstein et al. (2008) discussed stress
from perceptions of individuals. Some of them perceived it as events or
situations that produce different negative emotion or cause tension or
pressure for them. Others perceived it as the reaction to present situations,

which includes physiological, emotional and behavioral changes.
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Based on the level of our response or our management to stressors
we encounter, Sincero (2012b) classified stress as positive stress (eustress)
and negative stress (distress). Lehloo (2012) clarified the meaning of
positive and negative stress. Positive stress results from stressors that lead
to an improvement in overall performance and productivity, such as
increased self-esteem and creativity. Negative stress, meanwhile, is defined
as the results of a poor attitude towards a stressor, such as poor time

management and failure to effectively prioritize work responsibilities.

2.6 Stress Reaction

Stress reaction has been defined by the psychology dictionary as
"the abnormal or non-adaptive behavior which can be seen in response to
stress. Stress causes dysfunction of various parts of the body or deviance
from normal behavior,"(*"Stress reaction”, n.d). Hamaideh (2011) pointed
to stress reactions that are defined by Folkman and Lazarus (1991) as
"dealing with problems and situations or contending with them
successfully”. According to, McLeod (2009) stress arises when persons
perceive an inconsistency between the psychological or physical demands
of condition and the resources of biological, psychological or social

systems available.

Moreover, Bernstein et al. (2008) believed that psychological
reactions can manifest as alterations in emotions, thoughts and behaviors,
while physical reactions occurs when a person encounters terrible accident

or frightening event. In this case, a person will experience rapid breathing,


http://psychologydictionary.org/abnormal/
http://psychologydictionary.org/response/
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increased heart beating, and sweating, which is part of a general pattern
known as the fight-or-flight syndrome. Often, physical and psychological
reactions to stress occur with each other, especially when stressors become
terrible. Also, one category of stress reactions can lead to other reactions.
For example, feeling chest pain may lead to worrying about getting a heart

attack

2.7. Psychological Theories of Stress

Many psychological theories of stress have evolved over decades,
Cherry (2016a,b) and Sincero (2012c) believed that the psychological
theories of stress gradually developed from theories of emotions: Theory of
Emotion (James-Lange), Emergency Theory (Cannon-Bard), Theory of
Emotion (Schachter-Singer), and Theory of Cognitive Appraisal. These
theories focus on understanding what happens to the body during a stressful

event, and what occurs in the psyche of an individual in the same time.

2.7.1. Theory of Emotion (James-Lange, 1920s)

The Theory of Emotion was developed in the 1920s by James and
Lange. The theory represents a physiological explanation for emotions.
According to the opinion of James and Lange, the emotions, like fear, do
not occur immediately after the individual perceives a stressor or any
stressful situations; the emotion develops after the body’s response to the
stress and causes changes in the body such as increased heart rate, rapid
breathing, or increase blood pressure. This means that the emotional

behavior is not possible to occur unless it is connected to one’s brain. For
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example, "suppose you are walking in the woods, and you see a grizzly
bear. You begin to tremble, and your heart begins to race"(Sincero,

2012¢).

Event ==> Arousal ==> Interpretation ==> Emotion

Figure (2.1): James-Lange Theory of Emotion (Sincero, 2012c¢).
2.7.2. Emergency Theory (Cannon-Bard, 1920s)

Cannon-Bard proposed the Emergency Theory in the late 1920s.
This theory took a neurobiological approach. Unlike James &Lange,
Cannon and Bard believed that the emotional and physiological response to
stress occur simultaneously. This means that when the individual perceives
any stressful situation, they will develop physiological reactions (such as
sweating, dilated pupils and rapid breathing) and experience the associated
emotion simultaneously. For example, when the individual sees a snake,

they will feel fear and begin to tremble (Cherry, 2016a).

Event ==> Simultaneous Arousal and Emotion

Figure (2.2): Cannon-Bard Theory of Emotion (Sincero, 2012c).

2.7.3. Theory of Emotion (Schachter-Singer, 1950s)

Schachter and Singer’s theory of emotion, known as the "Two-Factor
Theory of Emotion”, was developed in the late 1950s. This theory
represented a cognitive theory of emotion and focused on understanding

how emotional states are determined by cognitive factors (Sincero, 2012c).
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According to Schachter and Singer, when the individual is exposed to a
stimulation event the physiological reactions occur and then the individual
recognizes the cause of this reaction and labels it an emotion. For example,
"If you experience a racing heart and sweating palms during an important
math exam, you will probably identify the emotion as anxiety"

(Cherry, 2016b).

General autonomic arousal

Stimulus p¥

: -
= erce 1
Stimulus }'(&[ Perception/ 1~

Context

Particular emotion experienced

Feedback ]

Figure (2.3): Schechter and Singer theory of emotion (Sincero, 2012c).
2.7.4. Theory of Cognitive Appraisal (Lazarus-Folkman, 1984)

The Theory of Cognitive Appraisal, suggested by Lazarus and
Folkman in 1984, focuses on explaining the mental processes which
influence the stressors (Sincero, 2012c). This theory is based on the
research of Richard Lazarus into stress theory in 1966. Lazarus assumed
that "the interpretation of stressful events is more important than the events

themselves™ (Lazarus, 1966). In addition, the cognitive appraisal theory was
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clarified by Sincero (2012c) as follows: "the cognitive appraisal occurs
when a person considers two major factors that majorly contribute in his
response to stress. These two factors are including: 1). the threatening
tendency of the stress to the individual, and 2). the assessment of resources
required to minimize, tolerate or eradicate the stressor and the stress it

produces”.

Alawad and Slamah (2014) described the model of stress for
Lazarus and Folkman (1984) which included cognitive appraisal. The
cognitive appraisal is divided into two stages: primary and secondary. "The
first level is primary appraisal, where an individual evaluates whether the
situation is potentially detrimental, threatening or challenging. Then, if the
situation is perceived as threatening, the individual enters into the
secondary appraisal stage, examining the available resources for coping

strategies".

Moreover, the Transactional Model of Stress and Coping was
suggested by Lazarus and Folkman (1984). This model consists of two
stages: firstly, cognitive appraisal that includes two levels, primary and
secondary appraisal, and secondly coping, that includes two types:

problem-focused coping and emotion-focused coping.
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Situation or event
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Appraisal (primary appraisal)

g G

Perceived threat No threat perceived
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No stress

4 a

Negative stre Positive stre ss

Figure (2.4): Theory of Cognitive Appraisal (Lazarus & Folkman, 1984).
2.8. Coping and Coping Strategies
2.8.1. Definition of Coping

The concept of coping defined from different aspect. \Webster
dictionary defined cope as "to deal with and attempt to overcome problems
and difficulties” ("Cope", n.d). Lin and Yusoff (2013) use the definition of
Wills and Shiffman (1985), who define coping as "cognitive or behavioral
responses that are used by people to handle stress”. Sincero (2012d)
pointed to the work of Lazarus and Folkman (1984), who defined coping as
"constantly changing cognitive and behavioral efforts to manage specific
external and internal demands that are appraised as taxing or exceeding
the resources of the person”. In addition, it was defined by Carver and
Connor-Smith (2010) as "efforts to prevent or diminish threat, harm, and

loss or to reduce associated distress".
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Moreover, Passer and Smith (2007) describe coping with stress as a
serious factor that has a significant impact on the people experiencing
stress, and leads them to seek medical care or social support and accepting

information of professionals.
2.8.2. Coping Strategies

Coping strategies are defined by the psychology dictionary as 'a
behavior, sequence of behaviors, or mental process employed to satisfy a
taxing or unfavorable scenario or in changing one's response to such a
scenario” ('coping strategies”, n.d). Also, Mi-Ran and Su-Jeong (2015)
pointed to coping strategies; it was defined by Salovey and Mayer (1990)
as "'specific efforts, both behavioral and psychological, that people employ

to master, tolerate, reduce, or minimize stressful events".
2.8.3. Classifications of Coping Strategies

There are many strategies for coping with stress such as avoidance,
behavioral, and cognitive mechanisms; their efficiency depends on the type
of stressor, the particular individual, and the specific circumstances

(McLeod, 2009).

Xiao (2013) discusses three classifications of coping strategies
identified by Chen (2004). Firstly, passive coping strategies include
withdrawal, imagining, ignoring, waiting, and catharsis. The second

classification is maintenance coping strategies which include self-


http://psychologydictionary.org/behavior/
http://psychologydictionary.org/mental-process/
http://psychologydictionary.org/response/
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adjustment, self-restraint, and replacement. Thirdly, active coping
strategies  include problem-solving, seeking support, cognitive

reconstruction, and comparison.

Coping strategies can be classified in different ways. Taylor (1998)
builds upon the idea of Holahan and Moos (1987) who classified coping
strategies into active and avoidant strategies. Active coping strategies are
viewed as behavioral or psychological responses aimed to change the
nature of the stressor or individual thought to become better at handling
stressful events, and the avoidant coping strategies seem to be a
psychological risk factor for adverse responses to stressful events.
Examples of avoidant coping strategies are engaging in activities like
alcohol use, or mental states like withdrawal that keep them from

confrontation or treating stressful events.

Three types of coping strategies described by Carver et al. (1989),
are categorized as the following: the first one is problem-focused coping
and includes active coping, planning, suppression of competing activities,
restraint coping, and seeking of instrumental social support. The second
one is emotion- focused coping and contains seeking of emotional social
support, positive reinterpretation (positive reframing), acceptance, denial,
and turning to religion. The last category is coping responses that perhaps
are the "less useful” and includes focus on and venting of emotions
(venting), behavioral disengagement, mental disengagement (self-

distraction), humor, and substance use.
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Two general coping strategies are developed by Lazarus and
Folkman (1984): Problem-focused coping and emotion-focused coping.
The main goal in each of the two types is to maintain physical and

psychosocial well-being.
1. Problem-focused coping

The problem-focused strategy was suggested by Lazarus and
Folkman (1984), and described by McLeod (2009) in their study. This type
of coping focuses on the stressor itself by trying to remove, reduce or
adjust the reasons for stress, and including problem-solving, time-
management, and obtaining instrumental social support. So, during this
phase of coping, the individuals develop more skills to help them cope with
other situations in the future. Also, Carver and Connor-Smith (2010) gave
an illustrative example of this type: if layoffs are expected from a company
or factory, the employees who use a problem-focused strategy will develop
a plan which includes saving money, searching for new jobs, obtaining
special training to enhance prospects, or working harder at the current job

to reduce occurring layoffs.

However, a problem-focused coping strategy is not a successful
method for all people, and cannot be used by all individuals, for example
those unable to take control of an event or to understand an event as

controllable (McLeod, 2009; Nes & Segerstrom, 2006).
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2. Emotion -focused coping

The emotion-focused strategy proposed by Lazarus and Folkman
(1984), and explained by McLeod (2009) aims to change the individual
emotional response to the stressor by diminishing the negative emotion
such as embarrassment, fear, and frustration that is associated with stress. It
includes different responses, such as self-soothing, expression of negative
emotion, and attempts to escape stressful situations (Carver & Connor-
Smith, 2010). For example, emotion-focused coping is more likely used by
pessimistic individuals who have negative expectations toward the future,
while problem-focused coping is more likely to be used by optimistic

people (McLeod, 2009; Nes & Segerstrom, 2006).

This method may be the only actual choice available when the source
of stress is outside of the individual’s control, and providing a short term
solution. However, when individual delays dealing with the problem, this

may produce negative effects on the person (McLeod, 2009).
2.9. Education System in Palestine

“Palestine was a common name used until 1948 to describe the
geographic region between the Mediterranean Sea and the Jordan River.
In its history, the Assyrian, Babylonian, Roman, Byzantine, and Ottoman
empires have controlled Palestine at one time or another. After World War
I, Palestine was administered by the United Kingdom under a Mandate
received in 1922 from the League of Nations. The modern history of

Palestine begins with the termination of the British Mandate, the Partition
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of Palestine and the creation of Israel, and the ensuing Israeli-Palestinian

conflict" (Baily, 2017).

“The Palestinian National Authority (PNA) is the Interim Self-
Government Authority established in 1994 following the Gaza-Jericho
Agreement governing the Gaza Strip and Areas A and B of the West Bank,
as a result of the 1993 Oslo Accords. Following the 2006 elections and the
ensuing conflict in Gaza between the Fatah and Hamas parties, its
authority extended only in Areas A and B of the West Bank. Since January
2013, the Palestinian Authority controlled by Fatah has used the name
"State of Palestine” in official documents" ("Palestinian National

Authority", n.d)
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Figure (2.5): Map of Palestine
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The education system in Palestine is described according to the
Palestinian Ministry of Education (2015). The education system in
Palestine is divided into two phases. The first phase constitutes the study in
the basic phase from the first grade to the tenth grade in schools. In the
second phase, the study in the general secondary schools includes two
grades, the 11" grade and the 12" grade. Thus, the total number of study

years in school is 12 years.

Also, students who have completed the study from the first grade in
basic school to the second grade in secondary there are called regular
students. These students can study any subject they wish, but depending on
the choice of the branch in the 11th grade secondary. The study branches
are the scientific branch; the humanities branch; the Commercial branch;
the Agricultural branch; the Industrial branch; the Home Economics

branch; the Hotel Service branch; and the Islamic Sharia branch.

At the end of the academic year in general secondary schools
(Tawjihi), the students take examinations containing uniform questions for

all students according to each study branch.

The Tawjihi is an important stage in determining students’ future
prospects, and it is considered a transitional period from school to
university. In this period, many students expend vast efforts to achieve as

highly as they can, and achieve their academic aims.

The Tawjihi is the gateway to studying in university. According to

the university education system in Palestine, if a student fails the Tawjihi
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exam, he/she cannot gain entrance to university. Also, if a student succeeds
in the exam, he/she can not only gain admission to university, but can also
choose the college, depending on his/her study branch and total mark in the

Tawjihi exam.

Moreover, most universities determine certain grades, which
students require in order to gain entrance to each faculty. For example, the
student who wants to study at the Faculties of Medicine and Health
Sciences requires a total mark in his or her Tawjihi exam of not less than
90%, and he /she must have studied the scientific branch. The same method

is applied by other faculties.

In the Palestinian community, most students suffer from tension and
stress due to the culture prevailing in society. The student, who achieves
high marks, goes to University, and studies medicine, engineering or
pharmacy is considered successful and deserving of the respect of his
family and community. Meanwhile, the student who fails or does not
achieve the high marks in the final exam (even if there is a valid reason
why he/she faced difficult conditions in the exam), is considered by the
community a failure, as this person has lost the best available opportunities

in continuing their education.

Finally, the political, economic and social situation is not stable in
Palestine, which affects the educational process and this is evident through
the strike of teachers, which occurred in the middle of second semester

2016.
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Conceptual Framework

The Transactional Model of Stress and Coping is the conceptual

framework adopted in this study.

The Transactional Model of Stress and Coping ( figure 2.6) was
proposed by Lazarus and Folkman (1984), who states that “stress is
experienced when a person perceives that the "demands exceed the
personal and social resources the individual is able to mobilize," this is
called the transactional model of stress and coping™ (Gunawan, n.d). In the
fundamentals of this model, the transaction relating to stress is between the
person and the environment. Stress may be in abundance or avoided
completely, it depends on the amount of demands that a person is
confronted with and the amount of resources that they have to deal with the

demands (McLeod, 2009).

Steps of the Transactional Model of Stress and Coping for Lazarus

and Folkman (1984):

1. Cognitive Appraisal

Cognitive appraisal includes two stages: primary and secondary
appraisal, the two stages actually occur simultaneously, and there are times
that secondary appraisal becomes the cause of a primary appraisal (Sincero,

2012d).
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1.1 Primary Appraisal

Primary appraisal is considering the first step in appraisal, it is
explained by Sincero (2012d) in the following way: "an individual tends to
ask questions like, "What does this stressor and/ or situation mean?", and,
"How can it influence me?" According to psychologists, the three typical
answers to these questions are: 1) "this not important”, 2) “this is good", 3)
“this is stressful". After answering these two questions, the second part of
primary cognitive appraisal is to classify whether the stressor or the
situation is a threat, a challenge or a harm-loss. When you see the stressor
as a threat, you view it as something that will cause future harm, such as
failure in exams or getting fired from a job. When you look at it as a
challenge, you develop a positive stress response because you expect the
stressor to lead you to a higher class ranking, or better employment. On the
other hand, seeing the stressor as a "harm-loss” means that the damage
has already been experienced, such as when a person has undergone a

recent leg amputation, or encountered a car accident™.
1.2 Secondary Appraisal

The second step of appraisal discussed by Sincero (2012d) is to
"involve those feelings related to dealing with the stressor or the stress it
produces. Uttering statements like, "I can do it if | do my best", "I will try
whether my chances of success are high or not", and "If this way fails, |
can always try another method" indicates positive secondary appraisal. In

contrast to these statements like, "I can’t do it; I know I will fail", "I will
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not do it because no one believes I can" and, "l won’t try because my
chances are low", which indicate negative secondary appraisal. Although
primary and secondary appraisals are often a result of an encounter with a

stressor, stress doesn’t always happen with cognitive appraisal”.

2. Coping

Coping includes two forms: problem-focused coping and emotional-

focused coping (Lazarus & Folkman, 1984).

2.1 Problem-focused coping

This form of coping occurs when the individual has control over a
particular situation and he knows how to manage the problem to gain a
positive outcome (McLeod, 2009). It includes dimensions as active coping,
planning, and suppression of competing activities, restraint coping, and

seeking of instrumental social support (Carver et al., 1989).

There are four steps to manage stress by using problem-based
coping: "1) Define the problem, 2) Generate alternative solutions, 3) Learn
new skills to dealing with stressors, 4) Reappraise and find new standards

of behavior" (Gunawan, n.d).
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2.2 Emotional-focused coping

Alternatively, the emotional-focused coping form was explained by
McLeod (2009). It happens when the individual has little control over a
situation, and he is unable to find the source of the problem, so the
individual begins to avoid particular situations, to distance himself from
events, or even to seek emotional support from others. It is includes
dimensions as emotional social support, positive reinterpretation (positive

reframing), acceptance, denial, and turning to religion (Carver et al., 1989).

Emotion-focused coping involves gaining strategies for regulating
stress: "1) Avoiding (I am not going to school), 2) Distancing (yourself
from the stress, 'it doesn't matter’), 3.) Acceptance (I failed that exam, but |
have 4 other subjects), 4) Seeking medical support, 5) Turning to alcohol"

(Gunawan, n.d).
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Figure (2.6): Transactional Model of Stress and Coping (Lazarus & Folkman, 1984).
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Chapter Three
Literature review

This chapter discusses different studies conducted in different
countries around the world wide such as Arab and Islamic countries,

European countries, American United States, and East Asian countries.

Moreover, all articles discussed in this chapter was found by using
the electronic search engines ; Google Shcholar, Pubmed, and Hinari. The
key words used in searching process were (stress, stressors, coping
strategies, secondary schools, students, adolescents). All articles that
related to prevalence stress, stressors and coping strategies among students
or adolescents regardless type of school (governmental or private) have
been selected considering the date of publishing between 2005 and up.
One article with 2001 publishing date was used due to the strong relation
with this study, and all articles related to stress among university students

were excluded.

Al Gelban (2009) conducted a survey focused on assessing the
prevalence of mental health symptoms among secondary-school girls in
Abha City, Kingdom of Saudi Arabia. It showed that (16.3%) of girls was
suffering from one or more symptoms of mental illness. The most common
symptoms were phobic anxiety (16.4%), psychoticism (14.8%), and
anxiety (14.3%). The less-common symptoms were obsessive-compulsive

behavior (12.3%) and hostility (12.8 %).
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Another study was conducted by Raheel (2014) among adolescent
girls in Riyadh city, Kingdom of Saudi Arabia. It aimed to find out the
coping strategies that are used by female students in secondary schools.
The study showed that the respondents adopted different coping strategies,
and most of them resorted to crying; listening to music; eating a lot; sitting
alone or isolating; praying and reading the Quran; and getting into a verbal
argument or a fight, but a few girls restored to exercise or finding someone
to talk and discuss their problem with. According to types of coping
strategies, most of the girls depended on emotion-based coping

mechanisms more than problem-solving mechanisms.

Stress, coping and social support in the adolescent years was a study
performed by Hashim (2007) in Penang, Malaysia. The participants were
selected from rural and urban areas with different races, gender and
religions, and the average age were 16 years. One of the aims of this study
was to identify the stressors and levels of stress related to everyday life of
adolescents. The results concluded that (77%) of students faced problems
related to academic issues, and this result was considered high when
compared with problems relating to relationships at home (34%), and

relationships at school (31%).

A survey conducted by Yusoff et al. (2011a) in Kota Bharu,
Malaysia, aimed at describing the prevalence of stress, stressors and coping
strategies among secondary school students, showed that (32.8%) of
students felt distressed, and the major sources of stress were related to

academic issues. In general religion, positive reinterpretation, use of
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instrumental support, active coping and planning were the positive coping
strategies most commonly used by the students, while denial, behavioral
disengagement, and self-blame were the negative coping strategies most

commonly used by distressed students.

Coping with stress was discussed by Shahmohammadi (2011)
through his study, which aimed to examine how students were coping with
stress at high school level, particularly at 11th and 12th grade. The students
were selected from government schools in Tehran, Iran. Results showed
that (26.1%) of students felt distressed, and the academic issues were the
major stressors, specifically, fear of not getting a place in university,
examinations, excessive homework, and an overloaded school timetable,
among other issues. Moreover, the study indicated that the students
managed distressed situations using mature methods; the major coping
strategies that were used by the respondents were religion, active coping,

positive reinterpretation, planning, and use of instrumental support.

A study was performed by Saffari et al. (2011) aimed at appraising
the stressors, coping strategies and influential factors among Iranian male
adolescents. In the study, the students were selected from government
schools. The result concluded that mean value of perceived stress for
students was 17.99 (SD=6.02), and the students were worried about the
future and about academic issues. Also, the cognitive, or emotional, coping
strategy was the most frequent coping style. In addition, it was found that

the correlation between perceived and accumulative stress, and the



34
influential factors (accumulative stress, social resources, parent's education

and grade point average) were significant predictors of perceived stress.

Another classification for coping strategies was described by Deyreh
(2012) in Iran. The aim of study was to survey the cognitive and affective
coping strategies among high school students. It indicated that the students’
reactions to stressors can be classified into two categories: cognitive and
affective strategies. It showed that the participants who select cognitive
strategy were more successful in dealing with stressful situations. In
addition, the boys are more accepting of responsibility as a cognitive

strategy than girls.

Also, a similar survey carried out by Lin and Yusoff (2013) in
Melaka state, Malaysia, was aimed at assessing the prevalence of
psychological distress, stressors and coping strategies among high school
students and identifying causes of psychological distress between students.
The study concluded that the prevalence of psychological distress between
students was high (47.6%) and, those academic issues were the major
sources of stress to the students. In addition, distressed students often used
negative coping strategies such as self-distraction, self-blame, denial, use
of instrumental support, venting of emotions, and behavioral

disengagement.

A study presented by Wahab et al. (2013) in Malaysia, aimed at
describing the prevalence of depression, anxiety and stress, and their

association with stressors among secondary boarding school students.
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Results concluded that the prevalence of anxiety was (67.1%), the
prevalence of depression was (39.7%), and stress (44.9%). Also, all
stressors (academic, interpersonal, intrapersonal, teacher, learning/teaching
and social group) had a significant relationship with depression, anxiety

and stress. Academic-related stress achieved a higher mean score.

In Hungary, a survey conducted by Piko (2001) aimed to explore the
coping structure among adolescents, and to detect the possible gender
differences in which dimensions of coping are more relevant correlates of
psychosocial health. Results found that the adolescents used four coping
factors: passive coping, problem-analyzing coping, risky coping, and
support-seeking coping. The survey found that, passive and support-
seeking coping were the most frequently used coping strategies among
girls. It also found that the support-seeking coping proved to correlate
more significantly to positive psychosocial health among boys. Moreover,
in terms of psychosocial health for both boys and girls, the passive and
risky coping factors played a negative role, and problem-analyzing and

support-seeking coping factors played a positive role.

Stress and coping in adolescents is another study conducted by
Hampel and Petermann (2006) in Bremen, Germany, that intended to
investigate any differences in perceived interpersonal stress, coping with
interpersonal stressors, and psychological adjustment among early and
middle adolescents according to age and gender. Results showed that the
fifth graders got lower scores on maladaptive coping strategies and

externalizing problems, and reported more adaptive coping strategies when
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compared with sixth and seventh graders. According to gender, the girls
achieved a high score on maladaptive coping strategies and emotional
distress, and got lower on distraction; also, girls perceived a high degree of
interpersonal stress and used more social support when compared with
boys. Moreover, problem-focused and emotion-focused coping were
negatively related to emotional and behavioral problems, and perceived
stress and maladaptive coping was positively associated with adjustment
problems. When these relations were compared based on gender, they

showed these relations to be stronger in females than males.

A study was carried out by Cocorada and Mihalaucu (2012) in
Brasov, Romania, which focused on recognizing the coping strategies, used
by adolescents in secondary school, and examined the differences
regarding coping according to gender, age and locus of control. Results
found that the positive strategies got highest mean scores in the sample; the
main positive strategies used by participants were planning, reinterpreting,
active coping, and seeking instrumental support. The negative strategies got
the lowest scores, especially on behavioral disengagement and emotional
discharge. In addition, it showed that there were differences regarding use
of seeking emotional support, denial, emotional discharge and mental

disengagement, according to gender, age and locus of control.

The impact of overloaded learning, attachment and coping styles on
physical and psychological health among adolescent high school students
was studied by Chraif and Anitei (2012) in Bucharest, Romania. The

sample included students from both genders, aged between 16 and 18 years
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old. Results showed that the positive coping styles, attachment to professor,
attachment to colleagues, attachment to class and activities, homework
overload, and extra activities overload are strongly associated with the poor

state of students’ mental and physical health.

Kinds of coping strategies that can use by high school students are
explained by McCann et al. (2012) in the United States. This survey aimed
at assessing whether problem-focused, emotion-focused, and avoidant
coping strategies predict key outcomes for students. Four outcomes for
students were examined: academic achievement, life satisfaction, positive
feelings towards school, and negative feelings towards school. Results
indicated that three coping styles are important in predicting different
outcomes. The first result is the finding that problem-focused coping
predicts academic achievement, life satisfaction, and positive feelings
about school. The second result is that emotion-focused coping predicts
negative feelings only, and the last one is that avoidant-focused coping

predicts both positive and negative feelings about school.

Coping with negative emotion among adolescents is discussed by
Arsenio and Loria (2014), a study aimed at assessing connections among
adolescents' emotional dispositions, negative academic affect, coping
strategies, academic stress, and students' academic performance. All
students were selected from 12th-grade in high schools in the Northeastern
United States. The results indicated that “the greater negative academic
affect and disengaged coping were related to lower students' academic

performance, and disengaged coping mediates the connection between
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negative academic affect and students' academic performance. By contrast,
higher academic stress was related to students' overall moods, negative
academic affect, and disengaged coping; disengaged coping mediated the

connection between academic stress and negative overall moods".

Academic stress and adjustment was surveyed by Hussain et al.
(2008) in India, which aimed to examine the level of academic stress and
adjustment among Public and Government high school students, and to
identify the relationship between academic stress and adjustment. Results
noted that academic stress was high among Public school students, while
Government school students obtained high scores in the level of
adjustment. Also, significant inverse relationships were found between
academic stress and adjustment for both groups of students and for each

type of school.

In Delhi, a study conducted by Watode et al. (2015) aimed to assess
the prevalence of stress and stressors among school adolescents. The results
indicated that (87.6%) of students has stress. (89.7%) of them were females
and (86.4%) were males, showing \no significant difference between the
genders. The major stressors among students were academic issues, issues
with parents, teachers and friends, and the academic pressure was one of

the major portents of the stress.

Regardless of the educational level of students, types of schools and
educational system that followed in different countries, it was concluded

that the students in all academic years were distressed, and the academic
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issues was the main sours of stress among students. In addition, students
dealing with stressors by using different type of coping strategies according
to their cultures, religions and other factors. Moreover, there were no

studies conducted in Palestine tackling the same issue.

The limitations and gaps of these studies were in the setting, as all
were conducted either in private sector only or in the government and some
were implemented included rural areas only or urban areas which limited

the generalization of the findings.
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Chapter Four
Methodology

This chapter describes the methodology that was used to carry out
this study, which included the study design, setting and site, study
population, sample size and sampling method, eligibility criteria, data
collection tools, validity and reliability, ethical consideration, fieldwork

preparation, scoring system, and data analysis.

The only quantitative approach was used in this study due to
limitations in time and resources, in addition limitation in generalization of

the results of qualitative study.

4.1. Study design
A cross sectional descriptive design was used to achieve the aim of
study, which is "assess stressors and coping strategies among general

secondary students in governmental schools in the North West Bank".

4.2. Setting and site

The study was conducted in government/general secondary schools
which were selected from four cities in the northern West Bank: Nablus,

Jenin, Tulkarm, and Qalqilya.

4.3 Study population

The study population included all students at 12" grade (males and
females from the two main branches of study, the scientific and humanities

branches) with s total population of 4,277 which was distributed among
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four cities in the following way: Nablus (2249), Jenin (593), Tulkarm

(801), and Qalqgilya (634) (table 4-1).
4.4. Sample size and sampling method

The sample size was determined to be 353 students based on a
software calculation system, which considered the confidence level 95%,

confidence interval 5% and total population of 4,277.

The proportional method was used to distribute sample size among
four cities and among 39 schools according to study branch and gender as
per (table 4-2).

A stratified random sampling method was used to select schools
which participated in the study from all general secondary schools in the
four cities. Also, a simple random sampling method was used to select

students who participated in the study from each school.
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Table (4 -1): Distribution of study population among four cities

City Nablus Tulkarm Jenin Qalgilya Total
No. of 21 6 7 5 39
schools

No. of 2249 801 503 634 4277
students

No. of Humanistic | Scientific | Humanistic | Scientific | Humanistic | Scientific | Humanistic | Scientific | 3010 | 1267
students/ | qep 583 484 317 375 218 485 149 4277
Branch

No. of F M F | M F M F | M F M| F | M F M F | M 2601|1676
students/

Gender | 1024 | 642 | 333 |250| 324 | 160 | 170|147 | 282 | 93 | 106|112 | 282 | 203 | 80 | 69 4277
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Table (4-2): Distribution the sample size according to study branch and gender among four cities

IC\:?;ne of Nablus Tulkarm Jenin Qalqgilya Total

NO % NO % NO % NO % NO %
SSi‘;g‘p'e 185 52.4% 66 18.7% 49 13.9% 53 15% 353 100
No. of Humanistic | Scientific | Humanistic | Scientific | Humanistic | Scientific | Humanistic | Scientific
students/
Brarch 137 48 40 26 31 18 40 13 248 (105 | 70.3 | 29.7
No. of FIMIFIM| FIM|IFIM| F[IMI|IFIM]| FI[MI|F[M
students/
Gender | g4 | 53 |27 |21 13 | 27 |14 12| 23| 8 | 9| 9 | 23 | 17 | 7| 6 |200|153|56.66|43.34
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4.5 Selection criteria
45.1. Inclusion criteria

= Students' ages ranged between 17-19 years

= Students were from both genders in 12" grade during study period.
45.2 Exclusion criteria

= All married female students who live in the house of their husbands.
= Non regular students.

4.6 Data collection tools

A self-reporting questionnaire was used to collect data, consisting of four

parts as the following (Annex 1):

Part one: Socio-demographic data, consisting of 10 items (city, name of
school, age, gender, religion, study branch, final average in 11" grade,
private tutoring, how they spent free time, and whether student receives

counseling from a psychological and educational counselor at their school).

Part two: Prevalence of stress, including one item to investigate the

prevalence of stress among students.

Part three: Secondary School Stressor Questionnaire (3SQ). The scale
was developed by Yusoff (2011) which aimed to identify stressors among
secondary school students, where his study conducted among adolescents
in secondary school in Malaysia and aimed to determine the construct

validity and the internal consistency of the (3SQ), he developed this scale
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based on literature review, the face validity of the questionnaire was
established through discussion with (30) medical students whereas content
validity was established through discussion with experts from related field,
then administered to (100) adolescents in a secondary school. The results
noted that the total Cronbach’s alpha value was (0.90), and the items were
loaded into the six pre-determined hypothetical groups. The selection of

this scale rather than other scale was due to similarities in religion.

The scale (3SQ) consisted of six domains representing 44 stressors. Each
item on the questionnaire is a statement with five choices on a Likert scale,

as following: "causing no stress at all”, "causing mild stress”, "causing

moderate stress", "causing high stress” and "causing severe stress" with a

scoring method of 0 to 4 respectively.

First domain: Academic Related Stressor (ARS), which consists of 10

items (Q1, Q2, Q3, Q4, Q5, Q6, Q7, Q9, Q16, Q17).

Second domain: Interpersonal Related Stressor (Inter RS), which

consists of 12 items (Q11, Q22, Q25, Q27, Q28, Q29, Q30, Q31, Q32,
Q38, Q39, Q41).

Third domain: Intrapersonal Related Stressor (Intra RS), which consists

of 7 items (Q8, Q14, Q15, Q23, Q24, Q40, Q42).

Forth domain: Learning & Teaching Related Stressors (LTRS), which
consists of 6 items (Q26, Q34, Q35, Q36, Q37, Q44).
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Fifth domain: Group-Social Related Stressors (GSRS), which consist 6
items (Q12, Q13, Q18, Q21, Q33, Q43).

Sixth domain: Teacher Related Stressors (TRS), which consist 3 items

(Q12, Q19, Q20).

Part four: The Brief Coping Orientation of Problem Experienced
(COPE). The scale was developed by Carver (1997), and is used to
identify methods of managing stress. The scale selected rather than other

scale due to it multidimensional coping inventory that suitable for people.

The scale included 14 domains represented by 28 coping methods. Each
item is s statement with four choices on a Likert scale, as follows: "I
haven't been doing this at all”, "I've been doing this a little bit", "I've been
doing this a medium amount", and "I've been doing this a lot" with scoring

method 1 to 4 respectively.

First domain: Self-distraction, which consists of 2 items (Q1, Q19).
Second domain: Active coping, which consists of 2 items (Q2, Q7).
Third domain: Denial, which consists of 2 items (Q3, Q8).

Fourth domain: Substance abuse, which consists of 2 items (Q4, Q11).

Fifth domain: Use of emotional support, which consists of 2 items

(Q5, Q15).

Sixth domain: Use of instrumental support, which consists of 2 items

(Q10, Q23).
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Seventh domain: Behavioral disengagement, which consists of 2 items

(Q6, Q16).

Eighth domain: Venting, which consists of 2 items (Q9, Q 21).

Ninth domain: Positive reframing, which consists of 2 items (Q12, Q 17).
Tenth domain: Planning, which consists of 2 items (Q14, Q 25).

Eleventh domain: Humor, which consists of 2 items (Q18, Q 28).
Twelfth domain: Acceptance, which consists of 2 items (Q20, Q 24).
Thirteenth domain: Religion, which consists of 2 items (Q22, Q 27).

Fourteenth domain: Self-blame, which consists of 2 items (Q13, Q 26).

Regarding the substance use domain the following items: "I've been using
alcohol or other drugs to make myself feel better" and "I've been using
alcohol or other drugs to help me get through it" were replaced with: "I've
been using smoking or hookah to make myself feel better" and "I've been
using smoking or hookah to help me get through it". In Palestine the
prevalence of cigarette smoking and hookah is much higher than using
alcohol or other drugs among adolescent, as culturally, the use of alcohol or
other drugs is not acceptable, unlike smoking. Approval has been taken

from the author (Annex 2) about this modification.

The time of data collection was discussed with the administrator of public
education in the Ministry of Education. It was determined in April/2016,

due to the fact that the final exams are not mandatory, and many of students
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prefer to stay home from school to study and prepare themselves for the

Tawjihi examinations.
4.7 Validity and reliability

The questionnaire was translated to Arabic language then back to back
translation was done by expert translator, and reviewed by panel of experts
in academic field, 3 doctors in psychological field, one of them nurse
doctor in community mental health field and the other two of them doctors

in clinical psychology. There were no comments.
Pilot study:

A pilot study was carried out on a sample size of 10% (35 students)
selected from government/general secondary school in Nablus, carried out
on 4"- 6™ October, 2015. It was conducted to determine the reliability of
the data collection tool, to estimate the time required to complete the
questionnaire, to assess the effectiveness of instructions that given for
students, and to revise the method of data collection before starting the
actual fieldwork. Based on the pilot study, nothing needed modifying, and
the time required to filling questionnaire was 10-15 minutes. The piloting

sample was excluded from the actual study sample.

The reliability coefficient Cronbach alpha was as following:
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Table (4-3): The results of cronbach alpha test

Items Cronbach alpha
Prevalence of Stress, (35Q), and (COPE) | (0.924)
(3SQ) and (COPE) (0.923)
(3SQ) (0.922)
(COPE) (0.801)

In addition, the total of cronbach alpha for original value of (3SQ) was
(0.90) and ranged from (0.58-0.90) (Yusoff, 2011). Cronbach alphas for
(COPE) ranged from (0.50-0.82) (Carver, 1997).

4.8 Ethical consideration

The study was approved by the institutional review board (IRB) (Annex 3)
of An-Najah National University. Approval was obtained (Annex 4) based
on a letter from the Palestinian Ministry of Education. An approval letter
was obtained from both authors for 3SQ) (Annex 5) and (COPE) (Annex
6). In addition, a formal consent form was signed by the parents of
students who included in the study (Annex 7), and the students were
informed that they have the right to refuse to participate, or withdraw at

any time.
4.9 Filed work

The questionnaire was distributed to the students in the period between

(3/4/2016 and 14/4/2016).
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The total number of questionnaires distributed in four cities was (353), and
the number of questionnaires retained was (334) with a response rate of
(94.6%). For Nablus city the total distribution was (185) with response rate
(97.3%) and (89.7%) at first and second distribution respectively.

Questionnaires were distributed in April 2016 over the course of two

weeks, as per the following program:

The first visit was carried out in all schools at four cities in the period
between 3/4/2016 and 8/4/2016, in which the objectives of study were
discussed with school managers and students. In addition, instruction was
given for students that the consent forms and questionnaires must be
submitted to the school managers after completion. A phone number was
left in schools if any students or parents wanted to ask questions about the

study.

During the second visit which carried out in the period between 10/4/2016
and 14/4/2016, all questionnaires were collected from schools in the same
order in which they were distributed, in order to give students enough time

to complete the questionnaires.

Due to the teachers’ strike that was conducted in the middle of the second
semester, lasting from 15/2/2016 to 13/3/2016, and to ensure that the strike
did not have an effect on the students' answers, the following steps were

taken:
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1) Questionnaires were distributed after 20 days of the end of strike to
give teachers and students enough time to rearrange their affairs. Also,
many important dates became clear during this period, such as the date of
the end of the semester, date of final examination and the Tawjihi
examinations, setting the compensation plan for students and identifying

the topics that were deleted from the Tawjihi exam.

2) Questionnaires were distributed in four cities according to the
following order. Qalqilya, Tulkarm, Jenin, and Nablus due to the fact that
most schools in Qalgilya, Tulkarm and Jenin did not participate in the

strike, while far more schools in Nablus took part in the strike.

To assess prevalence of stress, stressors, and coping strategies among
Nablus students in relation to the time left for the exam and their gender/
study branch. The questionnaires were distributed at two different times.
The first one was from 20/12/2015 to 26/12/2015, and the second time was
from 3/4/2016 to 14/4/2016.

4.10 Scoring system
4.10.1 The Secondary School Stressor Questionnaire.

It consists of six domains representing 44 stressors, and the participants

rated items based on the five-point Likert scale as following:
"Causing no stress at all" (0) point.

"Causing mild stress" (1) point.
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"Causing moderate stress" (2) point.

"Causing high stress" (3) points.

"Causing severe stress" (4) points.

Mean score interpretations were as below:

0.00 — 1.00 = not causing any stress at all.

1.01 — 2.00 = causing low level of stress.

2.01 — 3.00 = causing moderate level of stress.

3.01 — 4.00 = causing very high level of stress.

4.10.2. The Brief Coping Orientation of Problem Experienced (COPE).

It consists of 14 domains representing 28 coping methods, and the

participants rated items based on the four-point Likert scale as following:
"l haven't been doing this at all" (1) point.

"I've been doing this a little bit" (2) point.

"I've been doing this a medium amount” (3) points.

"I've been doing this a lot" (4) points.

Mean score interpretations were as below:

2.00 = haven’t been doing this at all.

2.01 to 4.00 = have been doing this a little bit.
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4.01 to 6.00 = have been doing this a medium amount.

6.01 to 8.00 = have been doing this a lot.

4.11 Statistical analysis

Data were analyzed by using Statistical Package for Social Sciences
program (SPSS) to provide answers to the questions of the study including

the following test.

1) Frequencies and percentages.

2) Mean, standard deviation and ranking.

3) Two- Independent t-Test.

4) Paired Sample t- Test.

4.12 Independent and dependent variable

Independent variables: Gender, Study branch.

Dependent variables: Prevalence of stress, Domains of stressors (35Q),

domains of coping strategies (COPE).
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4.13 Conceptual and operational definitions

4.13.1 School Stressor Questionnaire (3SQ)

Concepts

Conceptual definition

Operational definition

(ARS)

"Academic related stressor is referred to
any scholastic, university, college, school,
educational or student events that cause
stress on students. These include
examination systems, assessment methods,
grading methods, academic schedule,
students activities related to academic
events such as getting poor mark in
examination, large amount of content to be
studied, having difficulty to understand
content, lack of time to do revision,
learning context full of competition, and
having difficulty to answer question given
by teachers™ (Yusoff, 2011, p. 100).

It include 10 items (Q1,
Q2, Q3, Q4, Q5, Q6, Q7,
Q9, Q16, Q17). Score
given for each answer and
put in 5 category as (0 =
causing no stress at all, 1
= causing mild stress, 2 =
causing moderate stress, 3
= causing high stress, 4 =
causing severe stress),
(Yusoff, 2011).

(Inter
RS)

"Interpersonal stressor generally related to
relationship between individuals such as
verbal, physical and emotional abuse
caused by other persons, and conflict with
personnel, teachers, colleagues, and staff"
(Yusoff, 2011, p. 100).

It include 12 items (Q11,
Q22, Q25, Q27, Q28,
Q29, Q30, Q31, Q32
Q38, Q 39, Q 41). Score
given for each answer and
put in 5 category as (0 =
causing no stress at all, 1
= causing mild stress, 2 =
causing moderate stress, 3
= causing high stress, 4 =
causing severe stress),
(Yusoff, 2011).

(Intra
RS)

"Intrapersonal stressor generally related to
relationship of one own self such as low
self-esteem, high self-expectation to do
well in study, feeling of incompetence and
self-conflict” (Yusoff, 2011, p. 100).

It include 7 items (QS8,
Q14, Q15, Q23, Q24,
Q40, Q42). Score given
for each answer and put in
5 category as (0 = causing
no stress at all, 1
causing mild stress, 2
causing moderate stress, 3
= causing high stress, 4 =
causing severe stress),
(Yusoff, 2011).

(LTRS)

"Learning and teaching related stressor is
referred to any events related to teaching or
learning that cause stress on students.
Dissatisfaction with  the quality of
education, the methods of teaching and
learning, the supervision and feedback

It include 6 items (Q26,
Q34, Q35 Q36, Q37,
Q44). Score given for
each answer and put in 5
category as (0 = causing

no stress at all, 1 =
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systems, and recognition to work done as
well as uncertainty of what is expected
from the students were also perceived as
stressors” (Yusoff, 2011, p. 100).

causing mild stress, 2 =
causing moderate stress, 3
= causing high stress, 4 =
causing severe stress),
(Yusoff, 2011).

(TRS)

"Teacher related stressor is referred to the
quality and competency of teachers in
supervising and delivering their input to the
students. Dissatisfaction with quality of
teachers’ supervision skills, teaching skills,
lack of reading materials given and
inappropriate assignment given to the
students were also perceived as stressors"
(Yusoff, 2011, p. 100).

It include 3 items (Q10,
Q19, Q20). Score given
for each answer and put in
5 category as (0 = causing
no stress at all, 1 =
causing mild stress, 2 =
causing moderate stress, 3
= causing high stress, 4 =
causing severe stress),
(Yusoff, 2011).

(GSRS)

"Group-Social related stressor is referred to
any form of group events and interactions,
community and societal relationships that
cause stress on students. It is generally
related participation in group discussion,
group presentation, others expectation to do
well, leisure time with family and friend,
working with publics, privacy time for
own-self, working interruption by others"
(Yusoff, 2011, p. 100).

It include 6 items (Q12,
Q13, Q18, Q21, Q 33, Q
43). Score given for each
answer and put in 5
category as (0 = causing
no stress at all, 1
causing mild stress, 2
causing moderate stress, 3
= causing high stress, 4 =
causing severe stress),
(Yusoff, 2011).

4.13.2 Brief Coping Orientation of Problem Experienced (COPE)

Concepts

Conceptual

Definition

Operational Definition

(mental

Self-distraction

disengagement)

Distracting self

from thinking

2006).

It include 2 items (Q1 and Q19). Score given
for each answer and put in 4 category as (1 = I

about the haven't been doing this at all, 2 = I've been
problem doing this a little bit, 3 = I've been doing this a
(Carver, 1997 medium amount, 4 = I've been doing this a
& Litman, lot), (Carver, 1997).
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Active coping

Taking steps to

It include 2 items (Q2 and Q7). Score given

eliminate the for each answer and put in 4 category as (1 =1
problem haven't been doing this at all, 2 = I've been
(Carver, 1997 doing this a little bit, 3 = I've been doing this a
& Litman, medium amount, 4 = I've been doing this a
2006). lot), (Carver, 1997).

Denial Refusing to It include 2 items (Q3 and Q8). Score given
believe the for each answer and put in 4 category as (1 = |

problem is real
(Carver, 1997

haven't been doing this at all, 2 = I've been

doing this a little bit, 3 = I've been doing this a

& Litman, medium amount, 4 = I've been doing this a
2006). lot), (Carver, 1997).
Substance use | Unhealthy or It include 2 items (Q4 and Q11). Score given

unproductive
ways of coping
with stress.
These coping
strategies may
temporarily
reduce stress,
but these ways
that compound
the problem
such as
smoking,
drinking too
much, using
pills or drugs to
relax
(Robinson,
Smith, & Segal,
2015).

for each answer and put in 4 category as (1 = |
haven't been doing this at all, 2 = I've been
doing this a little bit, 3 = I've been doing this a
medium amount, 4 = I've been doing this a
lot), (Carver, 1997).
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Use of Seeking It include 2 items (Q5 and Q15). Score given
emotional sympathy from | for each answer and put in 4 category as (1 = |
support others (Carver, | haven't been doing this at all, 2 = I've been
1997 & Litman, | doing this a little bit, 3 = I've been doing this a
2006). medium amount, 4 = I've been doing this a

lot), (Carver, 1997).
Use of Seeking advice | It include 2 items (Q10 and Q23). Score given
instrumental from others for each answer and put in 4 category as (1 = |
support (Carver, 1997 haven't been doing this at all, 2 = I've been
& Litman, doing this a little bit, 3 = I've been doing this a
2006). medium amount, 4 = I've been doing this a

lot), (Carver, 1997).
Behavioral Giving up It include 2 items (Q6 and Q16). Score given

disengagement

trying to deal

for each answer and put in 4 category as (1 =1

with the haven't been doing this at all, 2 = I've been
problem doing this a little bit, 3 = I've been doing this a
(Carver, 1997 medium amount, 4 = I've been doing this a
& Litman, lot), (Carver, 1997).
2006).

Venting Wanting to It include 2 items (Q9 and Q21). Score given
express feelings | for each answer and put in 4 category as (1 = |
(Carver, 1997 haven't been doing this at all, 2 = I've been
& Litman, doing this a little bit, 3 = I've been doing this a
2006). medium amount, 4 = I've been doing this a

lot), (Carver, 1997).
Positive Reframing the | It include 2 items (Q12 and Q17). Score given
reframing stressor in

positive terms
(Carver, 1997
& Litman,
2006).

for each answer and put in 4 category as (1 = |
haven't been doing this at all, 2 = I've been
doing this a little bit, 3 = I've been doing this a
medium amount, 4 = I've been doing this a
lot), (Carver, 1997).
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Planning Thinking about | It include 2 items (Q14 and Q25). Score given
dealing with the | for each answer and put in 4 category as (1 = |
problem haven't been doing this at all, 2 = I've been
(Carver, 1997 doing this a little bit, 3 = I've been doing this a
& Litman, medium amount, 4 = I've been doing this a
2006). lot), (Carver, 1997).

Humor Making light of | It include 2 items (Q18 and Q28). Score given
the problem | for each answer and put in 4 category as (1 =1
(Carver, 1997 | haven't been doing this at all, 2 = I've been
& Litman, | doing this a little bit, 3 = I've been doing this a
2006). medium amount, 4 = I've been doing this a

lot), (Carver, 1997).

Acceptance Learning to | It include 2 items (Q20 and Q24). Score given
accept the | for each answer and put in 4 category as (1 = |
problem haven't been doing this at all, 2 = I've been
(Carver, 1997 | doing this a little bit, 3 = I've been doing this a
& Litman, | medium amount, 4 = I've been doing this a
2006). lot), (Carver, 1997).

Religion Using faith for | It include 2 items (Q22 and Q27). Score given
support for each answer and put in 4 category as (1 = |
(Carver, 1997 haven't been doing this at all, 2 = I've been
& Litman, doing this a little bit, 3 = I've been doing this a
2006). medium amount, 4 = I've been doing this a

lot), (Carver, 1997).
Self-blame One of the most | It include 2 items (Q13 and Q26). Score given

toxic forms of
emotional
abuse. It
amplifies our
perceived

inadequacies,

for each answer and put in 4 category as (1 = I
haven't been doing this at all, 2 = I've been
doing this a little bit, 3 = I've been doing this a
medium amount, 4 = I've been doing this a
lot), (Carver, 1997).
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whether real or
imagined, and
paralyzes us
before we can
even begin to
move forward
(Formica,
2013).
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Chapter Five

Results

This chapter presented the results and finding of study by illustrated

the frequencies, percentages, mean, standard deviation and ranking. In

addition two test used in this study two-independent t-test and paired

sample t-test.

Table (5-1):

socio-demographic data

Distribution of percentage of students regarding their

Variables | Categories Nablus Jenin Tulkarm Qalgilya Total
No % No % No % No % No %
17.00 103 30.8 | 27 8.1 36 | 108 | 32 9.6 198 | 59.3
Age 18.00 63 18.9 | 22 6.6 26 7.8 21 6.3 132 | 395
19.00 0 0.0 0 0.0 4 1.2 0 0.0 4 1.2
Total 166 | 49.7 | 49 | 147 | 66 | 198 | 53 | 159 | 334 100
Male 64 19.2 | 17 5.1 25 7.5 23 6.9 129 | 38.6
Gender Female 102 | 305 | 32 9.6 41 | 123 | 30 9 205 | 61.4
Total 166 | 49.7 | 49 | 147 | 66 | 198 | 53 | 159 | 334 100
Muslim 165 | 494 | 49 | 147 | 66 | 198 | 53 | 159 | 333 | 99.7
Religion Christen 1 0.3 0 0.0 0 0.0 0 0.0 1 0.3
Other 0 0.0 0 0.0 0 0.0 0 0.0 0 0
Total 166 | 49.7 | 49 | 147 | 66 | 19.8 | 53 | 159 | 334 100
Study Scientific 46 13.8 | 18 5.4 26 7.8 13 3.9 103 | 30.8
Branch Humanities | 120 | 359 | 31 9.3 40 12 40 12 231 | 69.2
Total 166 | 49.7 | 49 | 147 | 66 | 198 | 53 | 159 | 334 100

Table (5-1) showed that (59.3%) of students were aged 17 years.

(61.4%) of them were female. It also showed that (99.7%) of them were

Muslim. (69.2%) of them studied in the humanities branch.
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Table (5-2): Distribution of percentage of students regarding their
academic profile

Variables Categories Yes No Total
Received private tutoring No % No % No %
222 | 66.5 | 112 | 335 | 100 %
Male Female
Gender No % No % No %
82 24.6 140 419 222 66.5
Scientific Humanities
Private Study Branch No % No % No %
Tutoring 76 | 228 | 146 | 437 | 222 | 665
Yes No Total
Type of Private Tutoring No % No % No %

222 | 66,5 | 112 | 335 | 334 | 100
Lessons at home with special teacher 69 423 | 153 | 57.7 | 222 | 100

Lessons with at home with group 15 53.1 | 207 | 64.9 | 222 | 100
Lessons with at a special center 168 | 67.5 54 325 | 222 | 100
No %
Final 50%-60.9% 34 9.8
61%-70.9% 81 23.3
ai\fqeﬁge 71%-80.9% 97 27.9 334 | 100
grade  5105-90.9% 66 19
91%- more than 56 16.1

Table (5-2) showed that (66.5%) of students reported that they
received private tutoring, (22.8%) were from the scientific branch and
(41.9%) were female. (67.5%) of them received private tutoring at special
center, and (42.3%) of them received lessons at home with special teacher.
Regarding to final average in 11" grade, (27.9%) of them obtained an
average of (71%-80.9%), and (9.8%) obtained an average of (50% -
60.9%).



62
Table (5-3): Distribution of percentage of students regarding their

receiving counseling from psychological and educational counselor

Variables Categories | NO %
g f hol | and ed | Always 108 | 32.3

Receiving counseling from psychological and educationa -
counselor Sometimes 11 3.3
Never 215 | 644
Total 334 | 100

Table (5-3) showed that (64.4%) of students reported that they didn't
receive any counseling from psychological and educational counselor at

their schools.

Table (5-4): Distribution of percentage of students regarding their free
time and use of it

Variables Categories
Yes No Total
Free time No % No % No | %
Sleep (nap) 131 | 39.2 | 203 | 60.8 | 334 | 100
Family visits 59 17.7 | 275 | 82.3 | 334 | 100
Going out with friends 113 | 338 | 221 | 66.2 | 334 | 100
Watching T.V 124 | 37.1 | 210 | 629 | 334 | 100
Using the internet and social media | 243 | 72.8 91 27.2 | 334 | 100
Shopping 32 9.6 302 | 90.4 | 334 | 100
Practicing sports 91 27.2 | 243 | 72.8 | 334 | 100

Table (5-4) showed that (72.8%) of students reported that they spent
their free time in using the internet and social media. (9.6%), (17.7%) of

them were spent their free time in shopping and family visits respectively.
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Table (5-5): Distribution of percentage of prevalence of stress among
students
Categories Gender Study branch
Male Female Total Scientific Humanities Total
NO % NO % NO % NO % NO % NO %
I do not feel
any stress 7 2.1 7 2.1 14 4.2 7 2.1 7 2.1 14 4.2
I have little
bit of stress,
but it 46
doesn't 69 20.7 87 26.0 | 156 | 46.7 51 153 | 105 | 314 | 156 7'
affect my
general
functioning.
I have
stress that a1
affect my 41 12.3 98 29.3 | 139 | 416 36 10.8 | 103 | 30.8 | 139 6.
general
functioning
I have too
much stress 12 3.6 13 3.9 25 7.5 9 2.7 16 4.8 25 75
Total 129 | 386 | 205 | 614 | 334 100 103 | 30.8 | 231 | 69.2 | 334 100

Table (5-5) showed that (46.7%) of students reported that they "have

little bit of stress, but it doesn't affect their general functioning”, and

((4.2%)) of them reported that they "don't feel any stress". Results also

showed that the prevalent rate of stress among female students was

(61.4%). It also showed that the rate of stress among students who studied

in the humanities branch was (69.2%).




64

Table (5-6-1): Distribution of percentage of students regarding the

(ARYS)
Demine Variables Classification No % Mg?dn * Rank
causing no stress at all 6 1.8
causing mild stress 44 13.2 2.80+
(ARS) Examination causing moderate stress | 77 23.1 111 2
causing high stress 89 26.6
causing severe stress 118 | 35.3
causing no stress at all 69 20.7
. . causing mild stress 107 | 32.0
rGef/tits'ir;% ts)gﬂ:arc]iile caus!ng moderate stress 86 25.7 11526; 10
causing high stress 43 12.9
causing severe stress 29 8.7
causing no stress at all 11 3.3
Too many causing mild stress 41 12.3 2 68+
learning content causing moderate stress 73 21.9 107 4
causing high stress 126 | 37.7
causing severe stress 83 24.9
causing no stress at all 22 6.6
Difficult to causing mild stress 58 17.4 2 50+
understand causing moderate stress 63 18.9 191 6
learning content causing high stress 111 | 33.2 '
causing severe stress 80 24.0
causing no stress at all 11 3.3
causing mild stress 42 12.6 2.74+
Get poor mark causing moderate stress 83 24.9 1.15 3
causing high stress 83 24.9
causing severe stress 115 | 344
causing no stress at all 40 12.0
causing mild stress 69 20.7 2.15+
Test too frequent causing moderate stress 88 26.3 1.28 8
causing high stress 74 22.2
causing severe stress 63 18.9
causing no stress at all 14 4.2
. causing mild stress 24 7.2 2.85+
Ir_e?fils(ig; time to do causing moderate stress 67 20.1 1.08 1
causing high stress 120 | 35.9
causing severe stress 109 | 32.6
. causing no stress at all 65 19.5
Egmﬁgm causing mild stress 91 27.2 1.67+
environment causing moderate stress 92 21.5 1.20 9
causing high stress 58 17.4
causing severe stress 28 8.4
causing no stress at all 30 9.0
. causing mild stress 62 18.6
;rrggilr:gazigizmem caus!ng moderate stress 76 22.8 21326; 7
causing high stress 89 26.6
causing severe stress 77 23.1
causing no stress at all 27 8.1
Learning schedule causing mild stress 46 13.8 2.51+
too packed causing moderate stress 78 23.4 1.24 5
causing high stress 94 28.1
causing severe stress 89 26.6
Total 2.38+0.71
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Table (5-6-1) represented distribution of percentage of students
regarding the (ARS) as reported by them. It showed that the total mean
score was (2.38%0.71), which indicated a moderate level of stress. It also
showed that the "lack of time to do revision™ and "examination" were the
first- and second-ranked stressors, with a mean score of (2.85+1.08), and
(2.80+1.11) respectively, and percentage (68.5%), (61.9%) respectively,
which indicated high to severe level of stress. It also showed that "getting
behind revision schedule” ranked 10 with a mean score of (1.56£1.20), and

percentage (52.7%) which indicates a nil to mild level of stress.

Table (5-6-2): Distribution of percentage of students regarding the
(Inter RS)

Demine Variables Classification No % M;?dni Rank
causing no stress at all 91 27.2
causing mild stress 100 29.9
(Inter RS) Lot of assignment | causing moderate stress 84 25.1 éﬂi 12
causing high stress 44 13.2
causing severe stress 15 45
causing no stress at all 76 22.8
_ causing mild stress 118 35.3
;Z;Sﬂmsr:t'ate causing moderate stress 80 24.0 iﬁi 11
causing high stress 43 129
causing severe stress 17 5.1
causing no stress at all 83 24.9
) ) causing mild stress 74 22.2
S;T,];I'Ct with causing moderate stress 82 24.6 iggi 9
causing high stress 53 15.9
causing severe stress 42 12.6
causing no stress at all 89 26.6
Verbal/physical causing mild stress 54 16.2 et
apuse from causing moderate stress 64 19.2 1: 47‘ 7
friends causing high stress 63 18.9

causing severe stress 64 19.2




66

causing no stress at all 61 18.3
Verbal/physical causing mild stress 45 135
?Sa%;ee?;om causing moderate stress 55 16.5 iigi 2
causing high stress 76 22.8
causing severe stress 97 29.0
causing no stress at all 61 18.3
Verbal/physical caus!ng mild stress 50 15.0 .
abuse from causing moderate stress 61 183 | 1 3
family causing high stress 68 204
causing severe stress 94 28.1
causing no stress at all 51 15.3
Conflict with causing mild stress 48 14.4
family causing moderate stress 54 16.2 izgi 1
causing high stress 93 27.8 '
causing severe stress 88 26.3
causing no stress at all 51 15.3
Conflict with causing mild stress 60 18.0
teachers causing moderate stress 81 24.3 i:l’,ii 5
causing high stress 74 22.2 '
causing severe stress 68 204
causing no stress at all 95 28.4
Unwillingness to causing mild stress 74 22.2 162+
school causing moderate stress 68 204 1. 37— 10
causing high stress 56 16.8 '
causing severe stress 41 12.3
causing no stress at all 155 46.4
. . causing mild stress 15 45
ls:t?)?g():/h%islli%to causing m_oderate stress 13 3.9 i;gi 8
causing high stress 47 14.1
causing severe stress 104 31.1
causing no stress at all 34 10.2
Interruptions by causing mild stress 74 22.2 2 20+
others during causing moderate stress 83 24.9 1:27_ 4
study causing high stress 76 22.8
causing severe stress 67 20.1
causing no stress at all 80 24.0
Crowded causing mild stress 55 16.5 1,964
classroom causing moderate stress 64 19.2 1: 46_ 6
causing high stress 66 19.8
causing severe stress 69 20.7
Total 1.91+ 0.87

Table (5-6-2) represented distribution of the percentage of students
regarding the (Inter RS) domain. It showed that the total mean score was
(1.91+0.87), which indicated low levels of stress. It also indicated that
"conflict with family" and "verbal/physical abuse from teachers" were the
first- and second-ranked stressors, with a mean score of (2.35+1.40),

(2.30+1.47) respectively, and percentage (54.1%), (51.8%) respectively,
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which indicated a level of stress ranging from high to severe. It also

showed that the "inappropriate assignment” and "lots of assignments" were

stressors that ranked 11 and 12 among stressors with a mean of
(1.42£1.12), and (1.37£0.14) respectively, and percentage (58.1%),

(57.1%) respectively which indicates a nil to mild level of stress.

Table (5-6-3): Distribution of percentage of students regarding the

(Intra RS)
Demine Variables Classification No % Mse?;i Rank
causing no stress at all 73 21.9
causing mild stress 90 26.9
(Intra RS) High self-expectation causing moderate stress | 94 28.1 ig%t 6
causing high stress 45 135 '
causing severe stress 32 9.6
causing no stress at all 49 14.7
. . causing mild stress 68 20.4
High expectation from causing moderate stress 74 22.2 2.11% 4
other person - - 1.32
causing high stress 82 24.6
causing severe stress 61 18.3
causing no stress at all 40 12.0
causing mild stress 65 195
Feel incompetence causing moderate stress 87 26.0 i%ji 3
causing high stress 89 26.6
causing severe stress 53 15.9
causing no stress at all 127 38.0
. causing mild stress 88 26.3
Talking about personal causing moderate stress 73 21.9 114x 7
problem - - 1.14
causing high stress 34 10.2
causing severe stress 12 3.6
causing no stress at all 45 135
. . causing mild stress 33 9.9
ng(fg?nnl(j:ﬂ%/eetﬁls?tgy causing moderate stress 55 16.5 iggi 1
causing high stress 85 25.4
causing severe stress 116 34.7
causing no stress at all 97 29.0
causing mild stress 59 17.7
Study for the family’s causing moderate stress 53 15.9 181+ 5
sake — - 1.50
causing high stress 60 18.0
causing severe stress 65 19.5
causing no stress at all 35 10.5
causing mild stress 53 15.9
Self-negative thinking causing moderate stress 69 20.7 ig’;t 2
causing high stress 72 21.6
causing severe stress 105 31.4

Total

1.98 +0.75
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Table (5-6-3) represented distribution of percentage of students

regarding the (Intra RS) domain. It showed that the total mean score was

(1.98+0.75), which indicated low level of stress. It also showed that the

item that ranked first among stressors was "afraid of not getting a place in

university" with a mean score of (2.58+1.39) and a percentage of (60.1%),

indicating a level of stress ranging from high to severe. It also showed that

"talking about personal problems" was the seventh-ranking stressor, with a

mean score of (1.14+1.14), and percentage (64.3%) which indicates a nil to

mild level of stress.

Table (5-6-4): Distribution of percentage of students regarding the

(LTRS)
Demine Variables Classification No % Meant Std | Rank
o causing no stress at all 44 13.2
(LTRS) I';Z‘;ﬁ of motivation causing mild stress 44 13.2 2 304
causing moderate stress 70 21.0 1' 35— 1
causing high stress 88 26.3 '
causing severe stress 88 26.3
causing no stress at all 73 21.9
Lack of quidance from causing mild stress 77 23.1 1714
teacher g causing moderate stress 89 26.6 1' 5 6_ 4
causing high stress 63 18.9 '
causing severe stress 32 9.6
causing no stress at all 73 21.9
Lack of feedback from causing mild stress 7 231 1.70+
teacher causing moderate stress 89 26.6 1' 5 1‘ 5
causing high stress 63 18.9 '
causing severe stress 32 9.6
causing no stress at all 44 13.2
Uncertainty of what are causing mild stress 83 249 1.97+
expected y causing moderate stress 89 26.6 1:23‘ 2
causing high stress 74 22.2
causing severe stress 44 13.2
causing no stress at all 55 16.5
Lack of recognition of causing mild stress 87 260 1.83+
work g causing moderate stress 91 27.2 1: 25— 3
causing high stress 60 18.0
causing severe stress 41 12.3
causing no stress at all 117 35.0
. . causing mild stress 110 32.9
Giving wrong answer in causing moderate stress 67 20.1 113+ 6
class - - 1.11
causing high stress 24 7.2
causing severe stress 16 4.8
Total 1.79+0.78
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Table (5-6-4) represented distribution of percentage of students
regarding the (LTRS) domain. It showed that the total mean score was
(1.79+0.78), which indicated low level of stress. It also showed that the
students reported that the "lack of motivation learn” was the stressor that
ranked 1 among all stressors with a mean score of (2.39£1.35), and a
percentage of (52.6%) which indicated high to severe level of stress. It also
demonstrated that "giving wrong answer in class" was the stressor that
ranked sixth, with a mean score of (1.13£1.11), and a percentage of

(67.9%) which indicates a nil to mild level of stress.

Table (5-6-5): Distribution of percentage of students regarding the
(TRS)

Demine Variables Classification No % Mean+ Std | Rank
causing no stress at all 59 17.7
causing mild stress 82 24.6
(TRS) Unable to answer the causing moderate stress 90 269 | 179% 2
question - - 1.20
causing high stress 76 22.8
causing severe stress 27 8.1
causing no stress at all 49 14.7
causing mild stress 52 15.6
Lack of teaching skills causing moderate stress 74 22.2 iggi 1
causing high stress 92 27.5 ’
causing severe stress 67 20.1
causing no stress at all 80 24.0
. causing mild stress 89 26.6
Lack of reading causing moderate stress | 95 284 | % 3
material - -
causing high stress 43 129 | 121
causing severe stress 27 8.1
Total 1.85+0.88

Table (5-6-5) represented distribution of percentage of students
regarding the (TRS) domain. It showed that the total mean score was
(1.85+0.88), which indicated low level of stress. It also showed that the

item that ranked 1 among stressors was "Lack of teaching skills" with a
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mean score of (2.58+1.39), and percentage (27.5%) which indicated high

level of stress.

Table (5-6-6): Distribution of percentage of students regarding the
(GSRS)

Demine Variables Classification No % Mean+ Std | Rank
causing no stress at all 226 67.7
Participant in group causing mild stress 70 21.0 0.46+
(GSRS) discussion causing m_oderate stress | 31 9.3 076 6
causing high stress 6 1.8
causing severe stress 1 3
causing no stress at all 211 63.2
Participant in class caus?ng mild stress 80 24.0 0.58+
presentation causing moderate stress | 19 5.7 0.95 5
causing high stress 17 5.1
causing severe stress 7 2.1
causing no stress at all 35 10.5
Lack of ti . . causing mild stress 90 26.9
ot ime with family causing moderate stress 99 29.6 1.944 1
and friends — 1.14
causing high stress 77 23.1
causing severe stress 33 9.9
causing no stress at all 187 56.0
. . causing mild stress 85 254
Answering friend’s causing moderate stress 40 12.0 0.70% 4
question ———
causing high stress 17 5.1 0.96
causing severe stress 5 1.5
causing no stress at all 173 51.8
. . causing mild stress 45 13.5
Family desire to causing moderate stress | 43 | 12.9 1.16% 2
continue schooling - - 1.43
causing high stress 35 10.5
causing severe stress 38 11.4
causing no stress at all 139 41.6
causing mild stress 84 25.1
Late to school causing moderate stress 68 20.4 1iofsi 3
causing high stress 29 8.7 '
causing severe stress 14 4.2
Total 0.99 + 0.58

Table (5-6-6) represented distribution of percentage of students
regarding the (GSRS) domain. It showed that the total mean score was
(0.99£0.58), which indicates that it doesn't cause any stress at all. It also
showed that the "lack of time with family and friends" was ranked first

among stressors with a mean score of (1.94+1.14), and a percentage of
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(56.5%) which indicated mild to moderate level of stress. Also, it showed
that the "participant in group discussion” was a low-ranked stressor with a
mean score of (0.46+0.76), and percentage (67.7%) which indicated that it

didn't cause stress for them.

Table (5-6-7): Distribution of mean and standard deviation for each

stressor domain as reported by the general secondary schools students

Domains of stressors | Meanz Std | Level of stress

(ARS) 2.38£0.71 | Moderate level of stress
(Intra RS) 1.98 £0.75 | Low level of stress

(Inter RS) 1.91+0.87 Low level of stress

(TRS) 1.85+0.88 | Low level of stress

(LTRS) 1.79+£0.78 | Low level of stress

(GSRS) 0.99 + 0.58 | Not causing any stress at all

Table (5-6-7) showed that the (ARS) was the main domain of
stressors among students with a mean score of (2.38+0.71) that caused
moderate level of stress for them, and showed that the (GSRS) was the
domain that didn’t cause any stress among them with a mean score of

(0.9920.58).
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Table (5-7): Distribution of percentage of students regarding the
coping strategies that used

Mean Total Interpret
Demines Variables Classification No | % mean + erp Rank
+ Std ation
Std
, | haven't been
:uvrenibrsgr:o doing this at all 30 9.0
work or | ve begn d0|_ng 143 238
this a little bit
other I've been doing 253+
activities - - 0.85
to take my ;r;%zr?tﬂedlum 112 335
mind off I've been doing
things this a lot 49 14.7
I've been | haven't been ] -
. . doing this a
Self- doing doing this at all 30 2.0 5.35% medi%m
- - something I've been doing 1.47 amount 7
distraction | yo'think | this a little bit 9% | 278
about it I've been doing
less, such this a medium 118 35.3 2 80+
as going to amount
- 0.94
movies, w
atching
TV, I've been doing
reading, this a lot 93 218
daydreami
ng.
I've been | haven't been
concentrat doing this at all 18 5.4
ing my I've been doing
effortson | this a little bit S il BN
doing I've been doing 0.87_
something this a medium 125 37.4 ’
about the amount
Active situation I've been doing . :
coping I'min this a lot 92 275 5.799+ dm(r;_g this a
| haven't been 1.42 medium
1've been doing this at all 18 54 amount 4
taking I've been doing
actionto | this alittle bit [ N R
try to I've been doing 0.83_
make the this a medium 152 45.5 ’
situation amount
better I've been doing
this a lot 88 26.3
| haven't been
doing this at all 18 52
I've been I've been doing
saying to this a little bit 99 28.4 202+
myself I've been doing 0'95‘
“'thisisn't this a medium 125 35.9 ’
real” amount
; I've been doing . .
Denial this a lot 92 26.4 3.79+ doing this
| haven't been 1.51 little bit
doing this at all 162 485 ' 12
I've been I've been doing
refusing to | this a little bit el el O e
believe I've been doing 0'90‘
that it has this a medium 34 10.2 ’
happened amount
I've been doing
this a lot 24 72
1've been | haven't been
Substance using doing this at all 253 | 157 foing this
use smoking I've been doing 31 93 1.45+ 2.90+ Iittlegbit 14
or hookah this a little bit ) 0.90 1.77
to make I've been doing
myself feel this a medium 28 8.4
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better amount
I've been doing
this a lot 22 6.6
| haven't been
1've been doing this at all 256 76.6
using I've been doing
smoking | this a little bit 2 18T
or hookah I've been doing 0'89_
to help me this a medium 27 8.1 ’
get amount
through it I\{e been doing 22 6.6
this a lot
| haven't been
I've been doing this at all 53 15.9
. I've been doing
getting this a litle bit 107 ) 320
emotional 've been doing 2.53+
?upport this a medium 116 34.7 0.95
rom t
Use of others T’Teoggen doing
ngot:)orr;al this a lot 58 17.4 5.34+ Snczgﬁ]mus a
PP I haven't been 20 6.0 1.53 amount
1've been doing this at all : 8
getting I've been doing
comfort | this a little bit i Bl N
and I've been doing 0-88_
understan this a medium 123 36.8 ’
ding from amount
someone I've been doing
this a lot 84 251
| haven't been
I’ve been doing this at all 33 9.9
getting I've been doing
help and this a little bit 81 24.3 284+
advice I've been doing 0'94‘
from this a medium 125 37.4 ’
other amount
people I've been doing . .
i%ssir?fmenta this a lot 95 28.4 5.63% ﬁ%gﬁjm's a
I’ve been | haven't been 1.74 6
| support trying to doing this at all 43 12.9 amount
get advice I've been doing
orhelp | this alittle bit 2 | 248 | .
from I've been doing 1'00'
other this a medium 112 335 ’
people amount
about I've been doing
whattodo | thisa lot 97 29.0
| haven't been
doing this at all 151 452
I've been I've been doing
givingup | this a little bit 122 | %S
trying to I've been doing 0-84_
deal with this a medium 46 13.8 ’
Behavioral § ?’Teogz;n doing
d:]siengagem this a lot 15 45 3504 Idigulr;gbti?us
e I haven't been 162 485 1.36
doing this at all ) 13
I've been I've been doing
givingup | this a little bit 108 | 323 L7
the I've been doing 0.86_
attempt to this a medium 50 15.0 ’
cope amount
I've been doing
this a lot 14 42
, | haven't been
I've been doing this at all 36 10.8
Ventin thingsto | [vebeendoing " T doing this a
g ing this a little bit | 2901+ | 5.16% 9
let my : - medium
I've been doing 0.97 1.44 10
unpleasan - - amount
: this a medium 122 36.5
t feelings amount
escape 've been doing 109 | 326
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this a lot
I've been | haven't been
expressing doing this at all 36 10.8
my I've been doing
negative this a little bit 67 201 2254
feelings I've been doing 097
this a medium 122 36.5 ’
amount
I've been doing
this a lot 109 326
, | haven't been
:r\;/ein%efg doing this at all 18 54
seitina | peteions | g5 | 257
different 've been doing 2.94+
light, to - - 0.88
make it ;r:][ls()ir:rt\edlum 128 38.3
e seem more I've been doing
Y | haven't been 19 5.7 1.43 amount 3
1've been doing this at all )
looking I've been doing
for this a little bit 0 1201 s
something I've been doing 0'88_
good in this a medium 130 38.9 ’
what is amount
happening I've been doing 105 31.4
this a lot
| haven't been
I've been doing this at all 10 3.0
trying to I've been doing
come up this a little bit 84 251
. : - 3.00+
with a I've been doing 0.82
strategy this a medium 135 40.4 ’
about amount
. what to do I've been doing
Planning this a lot 105 | 314 6.11+ | doing thisa )
| haven't been 8 24 1.35 lot
I've been doing this at all )
thinking | it 2Gieon | 60 | 198
hard I've been doing 311z
about - - 0.79
what steps g:]lﬂlsozrwedlum 141 42.2
to take I've been doing
this a lot 119 35.6
| haven't been
doing this at all 89 26.6
I've been I've been doing 115 | 34.4
making this a little bit 2 26+
. I've been doing o
jokes . . 1.00
about it this a medium 83 24.9
amount
I've been doing . .
Humor this a lot a7 141 4.70+ dmo;gﬁjt:lsa
I haven't been 1.93
doing this at all 72 216 amount 1
I'vebeen | hvebeendaing | e | 353
makin this a little bit 2 44+
fumof the | Tve been doing 1.03
situation this a medium 88 26.3
amount
I've been doing
this a lot 66 19.8
| haven't been
I've b doing this at all 15 45
acvcee teienn I've been doing 94 28.1
Acceptance PUNg 1 this a little bit : doing this a
the reality Ve been doi 2.90+ 5.793+ di
of the fact | |ve been doing 0.85 1.45 medium 5
that it has ;I:]Ls()ir?:edlum 134 40.1 amount
happened - -
I've been doing 91 279

this a lot
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| haven't been
doing this at all

. I've been doing
I'vebeen | i 4 Jittle bit 85 | 254

learning : - 2.89+
to live I've been doing 0.89

with it this a medium 131 39.2
amount

I've been doing
this a lot

23 6.9

95 28.4

| haven't been
doing this at all

trying to I've been doin
. g
find this a little bit 6 | 218

comfortin I've been doin 3.05¢
my g 0.91

religion or this a medium 108 31.0

. amount
spiritual

.. - I've been doing
Religion beliefs this a lot 132 37.9 6.30+ doing this a

I haven't been 1.61 lot
doing this at all 1 51
I've been doing
I've been this a little bit
prayingor | I've been doing
meditating | this a medium 90 26.9
amount

I've been doing
this a lot

1've been 18 5.2

56 16.8
3.24+
0.90

171 51.2

| haven't been

doing this at all
I've been doing
I’ve been this a little bit

criticizing I've been doing
myself this a medium 107 32.0
amount

63 18.9

91 27.2
2.56+
1.03

3 I've been doing
Self-blame this a lot 73 21.9 5.18+

| haven't been 1.83
doing this at all 50 15.0
I’ve been I've been doing
blaming this a little bit
myself for I've been doing
things that | this a medium 77 231
happened amount

I've been doing
this a lot

doing this a
medium
amount 9

117 35.0
2.61%
1.03

90 26.9

Table (5-7) represented distribution of the percentage of students
regarding the coping strategies that have been used. It is indicated that the
useful ("problem-focused" and "emotion-focused") coping strategies were
mostly used by students, and the less useful coping strategies were used a
"little bit" by them. It also shows that the "religion" and "planning”
strategies were the domains of coping strategies that were used a "lot" by
students with a mean of scores (6.30+1.61), and (6.11+1.35) respectively.

It also showed that the other coping strategies (“positive reframing", "active
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coping", "acceptance", "use of instrumental support”, “self-distraction™,
"use of emotional support”, “self-blame”, "venting’, and "humor") were
used by students in "medium amount". The coping strategies that were used
the least were "denial”, "behavioral disengagement" and "substance use"
(used a "little bit") with a mean of scores (3.79+1.51), (3.52+1.36), and

(2.90£1.77) respectively.

Results of the hypothesis:

The prevalence of stress, stressors and coping strategies among

students in relation to gender and study branch were assessed in this study.

Table (5-8): Distribution of t-test of the prevalence of stress among

students in relation to gender and study branch

Variables NO % Meanz Std t P. value
Prevalence of Male 129 38.6% 2.4496x0.73910 185 12
stress Female 205 | 61.4% | 2.5707+0.66504 ' '

Scientific 103 30.8% 2.4563+0.75117
Humanities 231 69.2% 2.5541+0.66944

-1.187- .236

Table (5-8) illustrated the differences of the prevalence of stress
among students in relation to gender and study branch by using Two-
Independent t-Test. It showed that there were no significant differences in
the prevalence of stress among students in relation to their gender or branch

of study (P > 0.05).
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Table (5-9): Distribution of t-test of the stressors among students in

relation to gender and study branch

Domains | Variables NO % Meanz Std t P. value

Male 129 38.6% 2.1326+0.70191

-4.,060- .000
(ARS) Female 205 61.4% 2.4385+0.65013
Scientific 103 30.8% 2.1660+0.68120

— -2.773- .006
Humanities 231 69.2% 2.3892+0.67831
Male 129 38.6% 1.8217+0.81034

-1.585- 114
(Inter RS) Female 205 61.4% 1.9780+0.91763
Scientific 103 30.8% 1.6117+0.89423

— -4.358- .000
Humanities 231 69.2% 2.0541+0.83991
Male 129 38.6% 1.8527+0.70030

-2.566- .011
(Intra RS) Female 205 61.4% 2.0697+0.78331
Scientific 103 30.8% 1.8738+0.72631

— -1.809- .071
Humanities 231 69.2% 2.0359+0.76893
Male 129 38.6% 1.7261+0.75829

-1.227- 221
(LTRS) Female 205 61.4% 1.8341+0.79922
Scientific 103 30.8% 1.6602+0.75477

— -2.067- .039
Humanities 231 69.2% 1.8514+0.79158
Male 129 38.6% 1.845040.94009

-.153- .879
(TRS) Female 205 61.4% 1.8602+0.84981
Scientific 103 30.8% 1.7702+0.88442

— -1.161- 247
Humanities 231 69.2% 1.8918+0.88374
Male 129 38.6% 0.9457+0.56946

-1.151- 251
(GSRS) Female 205 61.4% 1.0220+0.60132
Scientific 103 30.8% 0.8819+0.52530

— -2.305- .022
Humanities 231 69.2% 1.0418+0.61064

Table (5-9) illustrated the differences of the domains of stressors
among students in relation to gender and study branch by using Two-
Independent t-Test. It shows that the mean scores of (ARS) and (Intra RS)
in relation to gender were higher among females students (2.4+0.6),
(2.0£0.7) respectively, with significant difference (P<0.05). It also
indicates that the mean scores of the different domains of stressors ((ARS),
(Inter RS), (LTRS), (GSRS)) in relation to study branch were higher among
the humanities branch students (2.3+0.6), (2.01+0.8), (1.8+0.7), (1.0£0.6)

respectively, with significant differences (P<0.05).
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Table (5-10-1): Distribution of t-test of the domains of coping strategies

among students in relation to gender

Domains Variables | NO Meanz Std t P. value
+

Self-distraction g?:;e ;gg g:ggﬁiﬂg% -3.038- 003
+

P et | |
+

0 Posseiets o | s
+

Substance us Fomale | 208 | 2sarseroiaar | 70 | o0

Use of emotional support :l/(la i!ile ;(2)2 gijggigéigg -1.457- .146

Use of instrumental support Ill/:z?rliale ;(2)?) gggggigé?gg -2.231- .026

Behavioral disengagement :YL ilweale ;(Z)g gzgggiggggi 2.101 .036
+

o0 Lasosiions s | o

Positive reframing :l/é ?Tl%le %(2)?) Zggégjiiggg -2.539- .012

e iy Peosasme o |
+

Hurmor Fomale | 208 | 4sopasasiao | 2% | 019

L5 L SRou | o | o

e e s | o

w0 e | |

Table (5-10-1) illustrated the differences among students in using
coping strategies in relation to gender by using Two-Independent t-Test. It
showed that the mean scores of "religion”, "positive reframing”, "use of
instrumental support”, "self-distraction”, and "venting" strategies were
higher among female than male students (6.64+1.43), (6.05+1.44),
(5.80+1.80), (5.55+1.44), (5.38+1.42) respectively, with significant
differences (P<0.05). It also showed that the "humor"”, "substance use",
and "behavioral disengagement” were strategies used more by male
students than female students with a mean of scores (5.03+2.01),
(3.79£2.27), and (3.72+1.43) respectively and significant differences
(P<0.05). In addition, it indicates that the mean scores of "planning”,

"active coping", "acceptance”, "use of emotional support”, and "self-blame"
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strategies were higher among female students than male students

(6.15+1.39), (5.90+1.36), (5.79+1.47), (5.44+153), (5.24+1.80)
respectively, without significant differences (P>0.05), While the" denial”
was strategy used more by male students than female students, with mean
score (3.89%1.45) and without significant differences (P>0.05).

Results indicate that the ("problem-focused" and “emotion-focused")
coping strategies were used more than the "less useful” coping strategies
among females and frequently higher than males. They also show that the

less useful coping strategies were used more frequently by males.

Table (5-10-2): Distribution of t-test of the domains of coping strategies
among students in relation to study branch

Domains Variables | NO Meanz Std t P. value
s asacion ot |13 | SIS0 | 1o | 2
pete i sommite 1100 [ Rmolis | s | oo
o s 1 | 4501590 | 0 | o
Substance use Scientific 103 2.6602+1.43864 -1.681- 094

Humanities 231 3.0130+1.90076
Scientific 103 5.2524+1.64923

Use of emotional support Humanities 231 5 38962147580 -.756- 450
Use of instrumental support aﬂrer?;ri\fiit(i:es ;gi g?%gi;g;;g -2.324- .021
Behavioral disengagement aﬂﬁ’ln;:iit(i:es ;gi gég;giigg% -2.178- .030
i ifi +
venig somite {103 feamass |y |
potveraromg|-sete |08 | ST |y |
P ot |15 | S0 | | o
e ot |15 | 4501900 | e | s
pesprc oot {103 | ssomerssss oo | oo
g somite 1103 [o2meisen | g | g
Self-blame Scientific 103 5.2816+1.89642 616 538

Humanities 231 5.1472+1.81659
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Table (5-10-2) illustrated the differences among students in using
coping strategies in relation to study branch by using Two-Independent t-
Test. It shows that the "use of instrumental support”, "denial”, and
"behavioral disengagement” were strategies used more by the humanities
branch students than the scientific branch students, with a mean of scores
(5.77£1.70), (3.92+1.54), and (3.63+1.43) respectively, and significant
differences (P<0.05). It indicated that the mean scores of "religion”,
"planning”, "positive reframing", "acceptance", "active coping", "self-
distraction", "use of emotional support”, "humor", and "substances use"
strategies were higher among the humanities branch students than the
scientific branch students with mean scores (6.32+£1.61), (6.12+1.34)
(5.96+1.47), (5.88+1.48), (5.82+1.47), (5.42+1.44), (5.38+1.47),
(4.76£1.92), (3.01+1.90) for each one respectively, and without significant
differences (P>0.05). It also indicated that "venting" and "self-blame"
were strategies used more by the scientific branch than humanities branch
students, with mean scores (5.26+1.46), and (5.28+1.89) respectively, and

without significant differences (P>0.05).

Results indicate that the "problem-focused” and “emotion-
focused” coping strategies have been used more than the "less useful”
coping strategies among the humanities branch students and frequently
higher than the scientific branch student. It also shows that the "less useful
coping strategies ("venting" and "self-blame") were used more frequently

by the scientific branch students.
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Assessing the prevalence of stress, stressors, and coping strategies

among Nablus students in relation to the time left for the exam.

Table (5-11): Distribution of t-test of the prevalence of stress among
students in relation to the time left for the exam

Time of exam Meanz Std T P value
December 2.4458+ 70070

Prevalence of stress -.883- 379
April 2.4940 +.69410

Table (5-11) illustrated the differences in the prevalence of stress
among students in relation to the time left for the exam by using Paired
Sample t-Test. It showed that there was no significant difference in the
prevalence of stress among students in relation to the time left for the exam
(P values 0.379).

Table (5-12): Distribution of t-test of the domains of stressors among
students in relation to the time left for the exam

Domains/Time of exam December April
Meanz Std Meanz Std t P. value

(ARS) 2.1108+.66076 2.3873%.69589 -6.115- .000
(Inter RS) 1.9217+.88171 1.8384+.87327 1.728 .086
(Intra RS) 1.9544+ .8340 1.9974+.74579 -.828- 409
(LTRS) 1.6145+.79896 1.7430£.80917 -2.214- .028
(TRS) 1.9719+.88337 1.8996+.86415 1.054 .294
(GSRS) .8665+.57244 .9197+.54887 -1.296- 197

Table (5-12) illustrated the differences of the domains of stressors
among students in relation to the time left for the exam by using Paired
Sample t-Test. It indicated that the mean scores of (ARS) and (LTRS)

domains were higher when the time of the exam was shorter
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(2.38+£.69>2.11+.66), (1.74+.80>1.61+.79) respectively, with significant

differences (P values .000), (P values .028) respectively.

Table (5-13): Distribution of t-test of the domains of coping strategies
among students in relation to the time left for the exam

Domains/Time of exam December April
Meanz Std Mean+ Std t P. value
Self-distraction 5.4096+1.48149 | 5.3133+1.43064 .793 429
Active coping 6.0602+1.38695 | 5.8494+1.37782 | 1.759 .080
Denial 3.6566+1.47181 | 3.7831+1.50593 | -1.062- .290
Substance use 2.8554+1.71717 | 2.8916+1.70924 | -.631- .529
Use of emotional support 5.5723+1.44103 | 5.4337+1.37680 | 1.237 .218
Use of instrumental support | 5.8012+1.69570 | 5.6747+1.64489 .959 .339
Behavioral disengagement 3.2651+1.29413 | 3.5301+1.41710 | -2.166- .032
Venting 5.3012+1.42050 | 5.2771+1.43390 214 .831
Positive reframing 6.2590+1.40100 | 6.0964+1.38489 | 1.421 157
Planning 6.3012+1.42901 | 6.1386+1.30224 | 1.380 .170
Humor 4.8614+1.84524 | 4.8253+1.90682 .323 747
Acceptance 5.9337+£1.45284 | 5.8072+1.43090 | 1.155 .250
Religion 5.9036%1.69215 | 6.1265+1.69195 | -1.886- .061
Self-blame 5.2711+1.74911 | 5.1024+1.74644 | 1.259 .210

Table (5-13) illustrated the differences among students in using
coping strategies in relation to the time left for the exam by using Paired
Sample t-Test. It showed that the "problem-focused" and "emotion-
focused" coping strategies were used a "lot" at both times. According to
the "problem-focused" strategy, the "planning™ was used with higher mean
score (6.30+£1.42>6.13+1.30) when the time of exam was longer with no
significant differences (P>0.05), and the "active coping” was used with
higher mean score (6.0+1.38>5.84+1.37) when time of the exam was

longer with no significant differences (P>0.05). Regarding the "emotion-
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focused" strategy, the "positive reframing"” strategy was used with higher

mean score (6.25+1.40>6.09+1.38) when the time of the exam was longer
with no significant differences (P>0.05). The "religion™ strategy was used
with higher mean score (6.12+1.69>5.90+£1.69) when the time of the exam
was shorter with no significant differences (P>0.05). It also showed that
the "less useful" coping strategies "behavioral disengagement™ was used a
"little bit" both times with significant difference (P values .032), and the
mean score (3.53+£1.41>3.26+1.29) was higher when the time left for the

exam was shorter.
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Chapter six

Discussion

This chapter discuss the results of study in relation to other studies
finding in Arab, Islamic, European and other countries. In addition, it
discusses the similarities and differences results with other studies, also

illustrated some rational of this differences.
6.1 Socio-demographic data.

The study results (table 5-1) indicate that less than two thirds of
students (61.4%) were female and two thirds of them (69.2%) studied in
the humanities branch. The results were consistent with statistics for PMOE
(2015/2016) which reported that females constituted (58.1%) of the
students who studied in 12" grade in government schools in the West Bank
(WB). According to the Palestinian Central Bureau of Statistics (PCBS,
2014/2015), (57.6%) of students who studied in general secondary level
were female. In addition, (50.2%) of the students in Palestine were female
for the academic year (2011/2012) with rate (54.4%) at the secondary level
(PCBS, 2013). According to PMOE (2015/2016) students who studied in

the humanities branch in the West Bank reached (65.5%).

The results (table 5-1) also showed that approximately half of
students (49.7%) were from Nablus, which supported the statistic of the
PMOE (2015/2016) that reported that (15.8%) of students who studied in

12" grade in WB were from Nablus governorate.
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6.2 Academic profile.

The findings (table 5-2) showed that two thirds (66.5%) of students
received private tutoring, (22.8%) were from the scientific branch and
(41.9%) were female. The results of study in countries of the Former Soviet
Union by Silova and Bray (2006) reported that the rate of students who
received private tutoring during their final year of secondary school ranged
from (56%-93%). The results of other study in Jordan for ( ¢ el 5aiilal)
2007) showed that the rate of students who received private tutoring in 12%"
grade was (53.6%). It also showed that (84%) of students from the
scientific branch and (78%) of students from the humanities branch
received private tutoring. Moreover, most of the students who received this
tutoring were male. The differences in results might be related to difference

in time of conducting the studies.

It seems that more than half of students in different countries,
including Palestine, and Jordan receive private tutoring, which might be
due to different reasons, such as a high number of students in classroom at
government schools or low economic status of teachers. There is a need for

additional studies related to private tutoring.
6.3 Counseling and psychological advices.

The study results (table 5-3) showed that only one third of students
(32.3%) received counseling at their schools. Other studies in American
United State, like Kaffenberger and Seligman (2007) in United Stat, found

that only one in five of students who need mental health services actually
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receive the necessary services. In addition, the results of study by Dore
(2005) found that 18-20% of students have mental health issues that may
lead to life dysfunctions. These low rates in receiving counseling by
students might be related to stigma toward psychological counseling, due to
lack of confidence in counselors, or due to the lack of competence on the
part of counselors. There is a need to increase the role of psychological and
educational counselors in schools and there is a need for additional studies
to investigate the factors that lead to the reluctance of students to request

counseling.

6.4 Use of free time.

The results (table 5-4) indicated that more than two thirds (72.8%) of
students spent their free time on the internet and social media. These results
were in line with a study (Cao & Su, 2006), which showed that the rate of
internet use among Chinese adolescents surveyed was (88%). These results
might be related to internet and social media addiction among people in
recent years, or to the use of the internet among adolescents as a method for
psychological debriefing to decrease the number of stressors the encounter
in their life. There is a need to study the relation between internet addiction

and psychological stress among students or adolescents.
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6.5 Prevalence of stress among students and the differences in relation

to gender and study branch.

The findings of the study (table 5-5) (table 5-8) illustrate the
prevalence rate of stress among students and the differences in the

prevalence of stress among them in relation to gender and study branch.

The results (table 5-5) showed that (88.3%) of students have
different levels of stress with different effects, and (7.5%) of them has too
much stress. Other studies found that some differences in the prevalence of
stress among secondary school students. Lin and Yusoff (2013) indicated
that the prevalence of distress among students in Melaka, Malaysia was
(47.6%). Yusoff et al. (2011a) found that the prevalence of distressed
students in Kota Bharu, Malaysia was (32.8%). Moreover, the results of
WHO (2001) reported that (20%) of the world adolescents have mental
disorders or problems. The prevalence rate of stress among students in this
study indicated that different levels of stress with different effects might be
related to political, social and economic issues that affected the
psychological health of students, or it might be related to the education
system in Palestine, and most Arab countries, that aggravated the stress by
requiring students’ complete attention for the last year in secondary level, a

year considered by many students to be the key to their future.

The results (table 5-5), (table 5-8) indicate that the prevalence rate of
stress among females was higher than males (61.4%>38.6%) with no

significant differences (P>0.05). It also showed that it was higher among
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the humanities branch students than the scientific branch students
(69.2%>30.8%) with no significant differences (P>0.05). These results are
in line with the study by Watode et al. (2015) in Malaysia, which showed
that the prevalence of stress among female students was higher than male
(89.7% vs. 86.4%) with no significant differences. Another study by Yusuf
et al. (2011a) which found that the prevalence of distress among Malaysian
female was higher than male supports this. Also, Lin and Yusoff (2013)
reported that there were no significant differences in distress among school

students in Melaka state, Malaysia according to gender and study branch.
6.6 Domains of stressors.

The findings of this study (table 5-6; 1-7) showed that the main
domains of stressors, as reported by students, was the (ARS) with mean
score (2.38+£0.71) which indicated moderate level of stress. It also showed
that (GSRS) was lowest domain, with mean score (0.99+0.58), which
indicated that it didn't cause any stress at all among students. These
findings were similar to those found in the study by Wahab et al. (2013)
which indicated that the highest domain of stressors among Malaysian
school students was the (ARS) with mean score (2.3+0.80). In addition,
Yusoff et al. (2011a) found that the (ARS) was the major domain of
stressors among secondary school students in different types of schools in
Malaysia. Furthermore, Watode et al. (2015) reported that academic
stressors were the greatest stressors among secondary school students in

Malaysia with percentage (70%).
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The study results (table 5-6; 1-6) also reported that the top ten
stressors, in descending order, were the "lack of time to do revision",
"examination", "getting poor marks", "too many learning content", "afraid
not getting place in university", "learning schedule too packed", “self-
negative thinking", "lack of motivation learn", "unfair assessment grading
system” and "conflict with family" with mean score ranging from
(2.85£1.08 to 2.35+1.40). This indicates moderate level of stress, it also
shows that six stressors in the top ten list were related to (ARS). These
results were nearly identical to those found in the study by Lin and Yusoff
(2013) which found that the rank of stressors, as reported by high school
students in Malaysia, were "afraid of not getting university",

"examination", "too many to be learnt”, "getting poor marks", "lack of
revision time", "high self-expectation”, "getting behind revision schedule",
"difficulties in understanding learning content”, "unable to answer
questions from teachers" and “competitive learning environment™ with a
mean score ranging from (2.75£1.26 to 2.15£1.15) indicating a moderate
level of stress. In addition, Shahmohammadi (2011) reported that the top
ten of stressors among high school students in Iran were "afraid not getting
place in any university", "getting poor marks", "lack of time to do

revision"”, "examination”, "difficulties in understanding learning content™,

"too many learning content", "tests are too frequent", "competitive learning
environment”, "too many assignments given by teachers" and "learning
schedule is too packed", with a mean score for stressors ranging from
(2.57£1.01 to 2.01£1.10) indicating a moderate level of stress. The mean

score for the stressor that ranked first was (3.02+£1.11) which indicates a
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very high level of stress. Both of the studies above showed that seven
stressors in the top ten lists were related to (ARS). These results were not
surprising as the (ARS) domain was the main sources of stress among
students which might be related to that the students main concern in their

secondary school years is their future.

6.7 Domains of coping strategies.

The study results (table 5-7) illustrates the domains of coping
strategies that have been used by students, it pointed that the main domains
of coping strategies were "religion” and "planning™ with a mean score of
(6.30£1.61), and (6.11£1.35) respectively which indicated that these
domains used a "lot". While, the lowest domains that have been used a
"little bit" were "denial”, "behavioral disengagement™ and "substance use"
with a mean score  0of(3.79+1.51), (3.52+1.36), and (2.90%1.77)
respectively. These results were nearly consistent with study by Yusoff et
al. (2011a) who found that the main domain of coping strategies that have
been used a "lot" by Malaysian secondary school students was "religion”
with a mean score of (6.29+1.54), while the "humor", "behavioral
disengagement”, "denial", and "substance use" were the lowest domains
that were used with a mean score of (3.88+£1.56), (3.58+1.50), (3.45+1.40),
and (2.10+0.62) respectively. Also, Shahmohammadi (2011) showed that
the main domain of coping strategies that were used by high school

students in Iran was "religion”, followed by "active coping", "positive
reinterpretation”, "planning”, and "use of instrumental support”. In

addition, Cocorada and Mihalaucu (2012) indicated that "planning”, with
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a mean score of (13.00+2.59), was the most used domain of coping
strategies among Iranian adolescents in secondary school used “planning
"a lot" while the "behavioral disengagement"”, with a mean score of
(7.12+£2.24) strategy was used a "little bit". These study results indicated
that the students tended to use the useful ("problem-focused” and "emotion-
focused") coping strategies in dealing with stressors more than the "less
useful™ coping strategies with some differences that might be related to
differences in cultures, religions, life styles and other environmental

factors.
Results of the hypothesis:

The findings of the study (table 5-9) illustrate the differences
between the domains of stressors among students in relation to gender and
study branch. It indicates that there was significant difference between
gender and (ARS) (P values .000) with mean score was higher among
female than male (2.4+0.6>2.1+0.7). These results were similar to the study
by Lal (2014) which showed that the mean score of academic stress among
female students in India secondary school was higher than male students
(136.01+10.58>132.30+11.84) with significant differences. The results of
the study were different from those found in the study by Prabu (2015) in
Namakkal District of Tamil Nadu, India, who indicated that the mean score
of academic stress among male students in secondary school was higher
than female (96.82+£32.12>94.24+30.71) with no significant differences
(P>0.05). These differences might be related to differences in cultures and

population, or due to differences in the methods and tools used | then study.
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There is a need for additional studies to investigate the differences between
the domains of stressors among students in relation to different variables

such as socio-economic factors or demographic area.

It also showed that there was a significant difference between gender
and (Intra RS) (P values .011), with a mean score higher among females
than males (2.0£0.7 vs. 1.8+0.7). A different study by (Shankar et al.,
2014) discovered that the mean score for intrapersonal and interpersonal
related stressors (IRS) among Caribbean medicine students was higher
among females than males (1.86>1.12) with a significant difference (P
value 0.015). These study results indicate that the (Intra RS) among
females was high. This might be due to lack intrapersonal skills in dealing
with stressors, such as low self-esteem, low self-expectation, feeling of

incompetence, and lack of experiences.

The results in (table 5-9) also found that there were significant
differences between study branch and different domains of stressors
((ARS), (Inter RS), (LTRS), (GSRS)) (P<0.05) with mean scores were
higher among the humanities branch students than the scientific branch
students  (2.3+0.6>2.1+0.6), (2.0+0.8>1.6+0.8), (1.8+0.7>1.60.7),
(1.0+£0.6>0.8+0.5) respectively. These results were not consistent with the
study by Prabu (2015) in India, which indicated that the mean score of
academic stress among secondary schools students who studied science
was higher than students who studied art (98.11+£31.96 vs. 94.43+30.18)

with no significant differences (P>0.05).
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Another study by Shankar et al. (2014) found that the mean scores
for (ARS) and social related stressors (SRS) among Caribbean
undergraduate basic science medical students was higher than premedical
students (3.08>2.24), (1.83>1.26) with significant differences, (P value
0.003) and (P value 0.038) respectively, and showed that there was no

significant differences among them in relation to (IRS) and (LTRS).

These differences in results might be related to differences in
cultures, perceptions of stressors among students and interpersonal or
intrapersonal skills, or it might be due to a defect in the education system or
learning methods. There is a need to direct schools teachers and students’
families to encourage students to improve their intrapersonal and
interpersonal skills. There is also a need for a plan to develop learning and

teaching skills among teachers.

The findings of the study (table 5-10-1) indicate that there were
significant differences between gender in using coping strategies like
"religion”, "positive reframing”, "use of instrumental support”, "self-
distraction”, or "venting" (P<0.05), with mean scores higher among
females than males (6.6£1.4>5.7+1.7), (6.0+1.44>5.6£1.3),
(5.8£1.8>5.3+1.6), (5.5+1.4>5.0£1.4), and (5.3+1.4>4.8+1.4) respectively.
It also indicated that there were significant differences in using coping
strategies like "humor”, "substance use", or "behavioral disengagement”
(P<0.05), with mean scores higher among males than females
(5.042.0>4.5+1.8),  (3.79+2.2>2.3+1.0), and  (3.72+1.4>3.4+1.3)

respectively. These results were different than the results in study carried
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out by (Cocorada & Mihalaucu, 2012) in Iran, who found that there were
significant differences between gender in using coping strategies like
"seeking emotional support”, "denial” or "emotional discharge (venting)",
with mean scores higher among females than males in secondary schools
((M(f)=11.8>M(m)=10.46), (M(f)=8.25>M(m)=7.37),and
((M(f)=9.4>M(m)=8.3) respectively. The study also found that the

productive strategies got higher scores than nonproductive strategies.

Other studies found that there were significant differences between
gender and other types of coping strategies. Matud (2004) showed that the
Spanish female got higher mean scores than male in using “emotional” and
"avoidance" coping styles (13.19£6.25>11.55+5.69), and
(10.09+3.11>9.02+3.19)  respectively, with significant differences
(P<0.001). It also showed that the male got higher mean scores than female
in using "rational” and "detachment" coping styles
(25.06+6.14>23.15+6.21), and (11.61+4.86>10.61+4.64) respectively with
significant differences (P<0.001). In addition, Gentry et al. (2007)
indicated that the female students in Hawai’i tended to use "adaptive
coping strategies” more than male students, with a mean score of
(3.17+0.85>2.91+0.86) and significant differences (P<0.001), while the
male students tended to use "maladaptive coping strategies™ and "avoidance
coping strategies” with higher mean scores than female students
(1.60£0.71>1.52+0.57), and (2.39+1.10>2.27+£1.06) and significant
differences (P<0.05).
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These results indicate that the "problem-focused" and "emotion-
focused" coping strategies have been used more than the "less useful”

coping strategies among females than males.

These differences might be related to differences in cultures, and the
tools used to measure different types of coping strategies, or it might be
due to the fact that Palestinians have been under occupation for a long
period of time which has led to political, social and economic problems that

affect peoples’ life, especially youth and students.

The findings (table 5-10-2) show that there were significant
differences between study branches and the "use of instrumental support”,
"denial", and "behavioral disengagement™ strategies (P<0.05) with mean
scores higher in the humanities branch students than the scientific branch
students  (5.774£1.70>5.30+1.79),  (3.92+1.54>3.48+1.39),  and
(3.63£1.43>3.28+1.166) respectively.

A study by Shaheen and Alam (2010) indicated that there was a
significant difference between stream of study in using "problem-focused"
coping strategies (P<0.001) with a mean score higher among sciences
students than arts students (60.45+6.54>56.54+8.53) in Aligarh, India. It
also showed that there was a significant difference between stream of study
in using "avoidance" coping strategies (P<0.01) with a mean score higher
among arts students than sciences students (28.99+6.08 >26.34+5.53). It
found that there was no significant difference between arts and sciences

students in using "emotion-focused" coping strategies.
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Results indicate that the ("problem-focused" and “emotion-focused")
coping strategies have been used more than the "less useful” coping
strategies among the humanities branch students than the scientific branch
students. It also showed that the "less useful™ coping strategies (“venting"
and "self-blame™) were used more frequently by the scientific branch

students.

The findings of this study (table 5-11, 12, 13) illustrate the
prevalence of stress, stressors, and coping strategies among students in

relation to the time left for the exam.

The result (table 5-11) indicated that there was no significant
difference in the prevalence of stress among students in relation to the time
left for the exam (p value 0.379). Study results from a study performed by
Langoski et al. (2015) pointed out that there was a significant difference in
the academic trajectory of stress among Brazilian dental students at two
different times with a higher rate at the end of the semester (P value 0.004).
Abu-Ghazaleh et al. (2016) found that there were significant differences in
prevalence of psychological distress among the same cohort of dental
students at the University of Jordan during their fifth years of study
(P<0.0001); the mean scores in fifth year were higher than those in first
year (1.8+0.5>1.2+0.5). It also found that there were no significant
differences in stress levels between gender. Zoriah and Sun (2015), in their
study among pharmacy students in University of Malaya, showed that the
mean scores for Subjective Stress (53.55+7.87>50.76+9.09) and Total
Stress (49.26+6.13>48.62 +6.10) were higher at the middle of first
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semester as compared to the beginning of second semester, with significant
differences between them, while, Alawad and Slamah (2014) reported that
there was no significant differences with respect to stress level among
students in King Abdul-Aziz University in different year levels (P>0.05).
Also, Niemi and Vainioma (2006) indicated that there were no significant
differences in continuity of stress among undergraduate medical students
during a six-year medical training in Finland, but there was a consistent

increase of stress among students for both sexes.

The study results (table 5-12) show that there were significant
differences in (ARS) and (LTRS) (P<0.05), with mean scores higher when
the time left for the exam was shorter (2.38+£.69>2.11+66), and
(1.74+.80>1.61+.79) respectively. These results are nearly identical to
study results by Hearon (2015) in Florida state, who showed that there were
significant differences in stressors among high school students over time
(P<0.001). This study also showed that there was significant difference in

stress over time due to academic requirements (3.55+0.72 vs. 3.71+0.69).

Different studies have assessed the differences in stressors among
students across academic years. Khan et al. (2013) indicated in their study
in Islamabad that the mean score of academic stress among universities
students at the end of semester was higher than at the beginning of semester
(17.70+6.00>17.85+5.27) with no significant difference (P values .87).
Also, Zoriah and Sun (2015) reported that the biggest source of stress
among Malaysian pharmacy students was academic related stress followed

by personal life issues, environmental factors and financial issues, and
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showed that the sources of stress were similar between the middle of first
semester (Timel) as compared to the beginning of second semester

(Time2) with no significant differences.

These results indicate that the students complained more from
stressors that related to academic and learning issues when the time left for

the exam was shorter.

The results (table 5-13) show that there were no significant
differences (P>0.05) in using "problem-focused" strategy. The mean scores
for the "planning™ and "active coping" strategies were higher when the
time left for the exam was longer (6.30+£1.42>6.13+1.30), and
(6.0+£1.38>5.84+1.37) respectively. It also showed that there were no
significant differences (P>0.05) in using between strategies within the
“emotion-focused" strategy; the mean score for the "religion" strategy was
higher when time left for the exam was shorter (6.12+1.69>5.90+1.69), and
the mean score in using "positive reframing" strategy was higher when time
left for the exam was longer (6.25+1.40>6.09+1.38). It also showed that
there was significant difference (P<0.05) in wusing "behavioral
disengagement" strategy; the mean score was higher when the time left for

the exam was shorter (3.53+1.41>3.26+1.29).

Few studies investigated the differences between coping strategies
used among students in relation to time. Hearon (2015) illustrated that there
were significant differences in using academic coping strategies by high

school students over time (P<0.01) in Florida state. It also indicated that
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the students tended to use the less productive coping strategies over time,
including "substance use™ (1.08+0.29 vs. 1.17+0.41), "reducing effort on
schoolwork™ (1.88+0.73 vs. 2.07£0.75) and "deterioration" (2.71+0.80 vs.
2.88+0.76). Another study in India by Deshpande and Chari (2014) showed
that there were no significant differences between coping strategies used by
dental and interns’ students in relation to different variables such as gender,
years of study and living arrangement. It showed that the main coping
strategies used by them were "joking with friends and using humor",
""seeking out friends for con-versation and support”, "trying to focus on the
things which can be controlled" and "accepting the things which can’t be
controlled”. In addition, Devonport and Lane (2006) indicated that there
were no significant differences between the coping strategies used among
undergraduate students over time in University of Wolverhampton, United

Kingdom.

The results indicate that the "problem-focused” and “emotion-
focused" coping strategies were used a "lot" both times. There is a need for
additional studies to assess the prevalence of stress, stressors, and coping

strategies among secondary students at the time of the Tawjihi exam.



100

Chapter seven
Conclusion, Recommendation, Limitation

7.1 Conclusion

1) The prevalence rate of stress is high. Almost all students experience
stress, (88.3%) of students have different levels of stress with different

effects, and (7.5%) of them have too much stress.

2) The prevalence rate of stress among females is higher than males
(61.4%>38.6%), and it is higher among the humanities branch students
than the scientific branch students (69.2%>30.8%) with no significant
differences (P>0.05).

3) The main domain of stressors was the (ARS) which caused a moderate
level of stress for students, and the mean scores of (ARS) and (Intra RS)
were higher among females than males with  significant difference

(P<0.05).

4) The (ARS), (Inter RS), (LTRS), and (GSRS) mean scores were higher
among the humanities branch students than the scientific branch students

with significant differences (P<0.05).

5) The wuseful ("problem-focused” and "emotion-focused™) coping
strategies were mostly used by students, and the "less useful" coping

strategies were used a "little bit".

6) The wuseful ("problem-focused” and "emotion-focused™) coping

strategies have been used more than the ("less useful™) coping strategies
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among females and the "less useful" coping strategies were used more

frequently by males.

7) The useful ("problem-focused" and "emotion-focused") coping
strategies have been used more than the ("less useful™) coping strategies
among the humanities branch students. The "less useful coping strategies
("venting" and "self-blame") were used more frequently by the scientific

branch students.

8) Cultural differences led students to use different coping strategies, the
most one used in this study "Religion™ which consistent with the Malaysian

study, while, the most used by Romania students was the "Planning ".

9) There was no significant difference in the prevalence of stress among

Nablus students in relation to the time left before the exam (P>0.05).

10) The (ARS) and (LTRS) mean scores were higher when the time left

before the exam was shorter with significant differences (P>0.05).

11) The "problem-focused" and “emotion-focused"” coping strategies were

used a "lot" both times with no significant differences (P>0.05).

7.2 Recommendation

1) The PMOE must increase the role of psychological and educational
counselors in schools to provide psychological support and debriefing for

students.
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2) The PMOE to develop a plan decrease (ARS) among students in all

academic years.

3) The PMOE to redesign the academic system to focus on student

capabilities, advancement, and proficiency in areas beyond academics.

4) Encourage students to improve their intrapersonal and interpersonal
skills, and develop actual plan to improve the learning and teaching skills

among teachers.

5) Direct all students to use "problem-focused" and "“emotion-focused”
coping strategies and avoid use the "less useful" coping strategies all the

time.
6) Further studies are needed to:

> Investigate the factors that led to the students being reluctant to request

counseling.

> |nvestigate that factors that led male students to use the "less useful”

coping strategies.

> |nvestigate the relation between internet addiction and psychological

stress among students or adolescents.

> Assess the prevalence of stress, stressors and coping strategies among

private schools students compared to government schools students.

> Assess the prevalence of stress, stressors and coping strategies among

general secondary schools students by using qualitative studies.
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> Assess the differences between male and female students in relation to
stressors and coping strategies from different variables such as socio-
economic factors demographic area, and study branches not included in this

study.
> |nvestigate the relationship between (ARS) and academic performance.

> Assess stressors and coping strategies among students at the time of

the Tawjihi exam.
> Investigate the factors that led students to use private tutoring.

> Apply the same study among students who applied the new system of

Tawjihi exams and make comparison between the results.

7.3 Limitations

1) It was difficult to collect data at the time of Tawjihi exam.

2) A teachers' strike took place during the data collection period.

3) A large study population requires a lot of time, effort and money;

therefore, the study population was confined to cities.

4) The study was limited to two variables (gender and study branch) due

to limited time and resources.

5) Qualitative study was not considered.
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(Annex 1):Questionnaire In Arabic
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Annex 2

ACARVAVAR] Outlook.com - mns-khulud@hotmail.com

Charles S. Carver 1/12/16

To: khulud mansor

that’s fine. good luck in your work

Charles S. Carver
Department of Psychology
University of Miami

Coral Gables FL 33124-0751

305-284-2817
ccarver@miami.edu
http://www.psy.miami.edu/faculty/ccarver/

On Jan 12, 2016, at 2:55 PM, khulud mansor <mns-khulud@hotmail.com> wrote:

Hellow...

My name khulud Mohammed Hashem Hashem Mansor..

| am a student at An Najah National University in Palestine/ North West Bank

| study in the postgraduate program/community mental health of nursing.

| am doing scientific research; the topic of my study is Stressors and Coping Strategies among General
Secondary Students in Governmental Schools in North West Bank

On 05/29/2015, You gave me approval to use (The Brief Coping Orientation of Problem Experienced )
in my research.
| want to ask you regarding to item of Substance use (q4 and q11)...

(Q4) I've been using alcohol or other drugs to make myself feel better. (Q11) I've been using alcohol or
other drugs to help me get through it.....

It will be replaced as...

I've been using smoking or hookah to make myself feel better.

I've been using smoking or hookah to help me get through it.

In my country, the prevalence of cigarette smoking and hookah is high and more than using alcohol or
other drugs, as culturally use alcohol or other drugs is not acceptable as smoking in Palestine.

Thank you very much

https://bay172.mail.live.com/2tid=cmhAXNr2-55R GW 3idZ 18Itg2&fid=flinbox n
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An - Najah e
National University Azt ]

Faculty of Medicine & Health Sciences . = ’ il p s ey Chall i IS
Department of Graduate Studies b il Lt ol s s1s

IRB Approval letter

Study title:

Stressors and Coping Strategies among Secondary School Students in Governmental
Schools in the North West Bank

Submitted by:
khulud mansor

Date Reviewed:
May 24,2015

Date approved:
Jun 11,:201.5

Your study titled: “Stressors and Coping Strategies among Secondary School Students
in Governmental Schools in the North West Bank » with archived number
49/May/2015 , Was reviewed by An-Najah National University IRB
committee & approved on Jun 11, 2015 .

Hasan Fitian , MD

LR —

IRB Committee Chairman,
An-Najah National University

(970) (09) 2342910 JeawSta. (970)(09)2342902/4/7/8/14 aita 707 41 7 .o — pubals
Nablus — P.O.Box: 7 or 707 — Tel (970) (09) 2342902/4/7/8/14 — Faximile (970)(09)2342910
Email: hgs@najah.edu  Web Site: www.najah.edu
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ARRRVAVAR] Outlook.com - mns-khulud@hotmail.com

Muhamad Saiful Bahri Yusoff (msaiful_bahri@usm.my) Add to contacts
To: Mohammed M. H. Hajhamad Cc: mns-khulud@hotmail.com

5 attachments (total 3.4 MB) Outlook.com Active View

e R == L

—

2015 CFA 35Q v2.p... ASEAN - Stress, Str... Validity of 35Q.pdf 38Q scoring metho... 35Q bilingual.docx

Download all as zip  Save all to OneDrive

Dear Sir,

Here are several documents related to 3SQ for your research purpose.

| wish you all the best in your scholarly activities.

Regards,

Dr Muhamad Saiful Bahri Yusoff,

MD, MScMEd, PhD

Medical Education Department

School of Medical Sciences

Universiti Sains Malaysia

email: msaiful_bahri@usm.my

phone: +6097676553/6552

fax: +6097653370

website:

www.eduimed.com

www saifulbahri.com

http: //www.researchgate.net/profile/Muhamad Saiful Bahri Yusoff/
http://scholar.google.com.my/citations?user=108KzKAAAAAI&hl=en
Scopus ID: 35231876900

ResearcherID (ISI): H-3863-2011
http://www.researcherid.com/rid/H-3863-2011

https://bay172.mail live.com/2tid=cmy5YO5gy 15RGTO9idZ 1x5zg2&fid=flviOu_oSyp0gHgyhPJEaOF g2 113
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Questionnaire in English Language

i.  Socio-demographic data:

Please put the mark (x) as appropriate to your situation:

1) City: 1. Nablus |:|2.Jenin D.Tulkarm |:|Qalqilya |:|

2) Name of school :

3) Gender: 1. Male |:| 2. Female |:|

4) Age:
5) Religion: 1. Muslim |:| 2.Christen [ ] 3. Other [ ]
6) Study branch: 1. Scientific branch [ ] Humanities branch |:|

7) The final average in 11th grade :
I:I 1. 50%-60.9%
[ 2. 61%-70.9%
[ |3 71%-80.9%
[ ]4 81%-90.9%
[ ]5. 91% - more than
8) Do you use additional private tutoring:

1. Yes |:| 2. No |:|

If your answer (Yes): (You can choose more than one item).

A. Lessons at home with special teacher.

B. Lessons with at home with group.

C. Lessons with at a special center.

9) How do you spend your free time (You can choose more than one item)?

Sleeping (nap).

Family visits.

Going out with friends.

Using the internet and social media like face book.

Shopping.

1
2
3
4. Watching T.V.
5
6
7

Practicing sports.

10) Do you go to psychological and educational counselor in your school to receive

counseling and advice?

1. Sometimes 2.Always 3.Never
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il. Prevalence of stress:

Please read this paragraph relating to the definition of stress and then answer the question that
followed put the mark (X) in the appropriate place.

Stress is the reaction of one's body and mind to something that causes a change in the balance
of life (Myers, 2005). Stress affects general health such as being unable to concentrate; Loss of
sleep over worry; Being incapable of making decisions; Feeling constantly under strain; Feeling
unable to overcome difficulties; Unable to enjoy day-to-day activities; Unable to face problems;
Feeling unhappy and depressed, and Losing confidence (Goldberg, 1978).

To what extent do you feel you are under stress?

I:I 1. 1do not feel any stress.

I:I 2. | have little bit of stress, but it does not affect my general functioning.
|:|3. I have stress that affect my general functioning

|:|4. | have too much stress.

iii.  The Secondary School Stressor Questionnaire (3SQ):

This scale consists of (44) items describing the stress in your school life from the various

sources. Please put the mark (X) for each paragraph describing how you felt.

causing no causing causing causing | causing
No. Statement stressatall | mild stress | moderate | high severe
stress stress stress

Examination

Getting behind revision
schedule

Too many content to be learnt

Difficulties in understanding
content that have been learnt

Getting poor marks

Tests are too frequent

Lack of time to do revision

High self-expectation
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Competitive learning

9.
environment.

10 Unable to answer questions
from teachers

11 Too many assignments given by
teachers

12. Participant in group discussion

13. Participant in class presentation

14 High expectation imposed by
others

15. Feeling of incompetence

16 Unfair assessment grading
system

17 Learning schedule are too
packed

18 Lack of free time with family
and friends

19. Teachers lack of teaching skills

20. Insufficient reading material

21. Answering friend’s question

22 Inappropriate assignments given
by teachers

23 Talking personal problems with
peers

24 Afraid of the possibility not
getting place in any university

25. Conflict with peers

26. Lack of motivation to learn

27 Verbal or physical abuse done
by peers

28 Verbal or physical abuse done

by teachers
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Verbal or physical abuse done

29. |
by family

30. Conflict with family

31. Conflict with teachers

32. Unwillingness to go to school

33 Family desire to continue
schooling

34, Lack of guidance and
supervision from teachers

35. Lack of feedback from teacher

36. Uncertainty of what are
expected from me

37. Lack of recognition to work
done

38. Family desire to stop schooling

39 Interruptions by others during
learning

40. Studying for the sake of family

41. Crowded classroom

42 Negative thinking toward own-
self

43. Came late to the school

44.

Giving wrong answer in class
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iv.  The Brief Coping Orientation of Problem Experienced (COPE):

This scale consists of (28) items describing the coping methods in managing stress in your
school life from the various sources. Please put the mark (X) for each paragraph describing your
ways to adapt.

I haven't I've been I've been I've been
been doing this | doing thisa doing this
No. | Statement doing this | alittle bit | medium alot
atall amount
1 I've been turning to work or other
' activities to take my mind off things.
I've been concentrating my efforts on
2. doing something about the situation I'm
in
3 I've been saying to myself "this isn't
' real".
4 I've been using smoking or hookah to
' make myself feel better.
5 I've been getting emotional support
' from others.
6 I've been giving up trying to deal with
' it.
7 I've been taking action to try to make
' the situation better.
8 I've been refusing to believe that it has
' happened.
9 I've been saying things to let my
' unpleasant feelings escape.
10 I’ve been getting help and advice from
" | other people.
1 I've been using smoking or hookah to
" | help me get through it.
I've been trying to see it in a different
12. . : L
light, to make it seem more positive.
13. | I’ve been criticizing myself.
14 I've been trying to come up with a
" | strategy about what to do.
I've been getting comfort and
15. .
understanding from someone.
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I've been giving up the attempt to

16. cope.
17 I've been looking for something good
" | in what is happening
18. | I've been making jokes about it.
I've been doing something to think
19 about it less, such as going to
" | movies, watching TV, reading,
daydreaming, sleeping, or shopping.
I've been accepting the reality of the
20. | fact that it has happened.
91 I've been expressing my negative
| feelings.
I've been trying to find comfort in my
22. - S .
religion or spiritual beliefs.
’3 I’ve been trying to get advice or help
" | from other people about what to do.
24. | I've been learning to live with it.
I've been thinking hard about what
25.
steps to take.
I’ve been blaming myself for things
26.
that happened.
27. | I've been praying or meditating.
28. | I've been making fun of the situation.
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