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Intercultural Communicative Competence in Tele-Collaborative
Foreign Language Teaching from the Perspectives of English
Language Teachers and their Students at An-Najah National
University
By
Rewaa Kamel Mashagqi
Supervisor
Dr. Ahmed Awad
Abstract

This study sought to investigate the impact of tele-collaborative foreign
language teaching on intercultural communicative competence from the
perspectives of English language teachers and their students at An-Najah
National University through a descriptive study. The study examined the
role of the study variables (gender, cumulative average, academic level,
faculty) on students' perspectives. The researcher used two different tools
which were: a questionnaire distributed randomly amongst (260) male and
female English and TEFL majors at An-Najah National University
students, and interviews of (17) teachers of English in the Language Center
at An-Najah National University during the first and second semesters of
the academic year 2018/2019. After analyzing the collected data using
SPSS program, the researcher revealed that the results of the questionnaire
were in harmony with the results of the interviews, which meant that both
teachers and students had positive perspectives toward employing
telecollaborative strategy in the language teaching-learning process. The
results of the questionnaire revealed that the total degree of the effect of
telecollaborative  teaching on developing students’ intercultural

communicative competence suggested students' willingness to learn the
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language and to develop their intercultural competence through
telecollaborative strategies. As for the results of the interviews, most of the
teacher agreed that telecollaborative teaching provides more competence
and confidence to students, enhances students' language skills, and enables
them to be more culturally flexible in such a way that enables them to
communicate better in any contexts. Accordingly, the researcher
recommended teachers of languages to apply the telecollaborative method
in the development of intercultural communicative competence such as
reading stories about cultures, documentaries and songs about cultures, and
to have more emphasis on introducing their students to the positive effects
of developing intercultural competence and linguistic skills through
telecollaborative exchanges, by providing them with feedback on their
achievement after participating in an online forum discussion. Moreover,
the researcher recommended other researchers to Try pure qualitative

research methods to find out the effectiveness of telecollaborative teaching.
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Chapter One
Introduction and Theoretical Background
1.1. Introduction

Since technology seems to be a vital part of everyone's daily life, and
modern communication technology tools have simplified the way people
communicate, it has become inevitable to determine where teaching is from
all these technological developments, especially after technology and

websites have had serious direct effects in all life domains.

In fact, living in a very advanced world, where technology is
improved constantly, necessitates a good investing and a useful using of
modern technology, as well as requires all individuals more diverse
competencies and, concurrently, requires the educational system to focus
on teaching students the necessary skills for well adjusting with the
requirements of this modern and ever-changing world. Indeed, enhancing
students' knowledge of intercultural communicative competence is the best
way to help them acquire the basic language skills to be able to achieve

more effective communication.

In the area of the changes of language and culture theories, it is
important to shed light on culture as a vital part of teaching learning
programs. Communication and usage of language are substantial key issues
of culture; in particular, cultural identity (Mellor & Corrigan, 2004). It is

unfortunate that, in spite of its importance, culture is often considered only
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as a supplement to language teaching, and it is neglected in English as a

foreign language teaching and learning (Fenner, 2001).

That is to say, teaching culture is deemed to be a paramount
component of modern foreign language learning and teaching, since
increasing the understanding and tolerance between cultures has become a

basic purpose of language teaching process (Corbett 2003).

For a better understanding of the following study, which aims at
exploring to what extent intercultural communicative competence in tele-
collaborative foreign language teaching is achieved, it is important to have
a clear conception about intercultural communicative competence and what
it is. So the researcher in this study tends to illustrate the main idea of:
intercultural competence, the role of the teacher in highlighting the cultural
features, the effect of integrating culture on learner, the role of textbooks in
cultural integration, and the important role of tele-collaborative learning in
foreign language teaching. Additionally, the researcher presents statement
of the problem, purpose, questions, significance and limitations of the
study, and definitions of terms, as well as the methodology both in
conducting the study and in analyzing the results to offer some

recommendations and ideas for further studies in the same area.
1.2. Theoretical Background of the Study

Based on the main concepts the researcher extracted from the
research, background in this study is theoretically constructed in the areas

of tele-collaboration, cultural identities negotiation and intercultural
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approach in EFL teaching. Several previous studies have been conducted
to explore the cultural component in the EFL instruction, such studies are
based on the neoteric methodological developments in language and
language teaching, which in turn enables culture to be an important issue in

such teaching process.

As suggested in  Byram's (1997) model of intercultural
communicative competence, students should achieve five major objectives
to become intercultural competent communicators: individual background
of others, perceptions towards openness and curiosity, discovery skills and

interpretation, in addition to one's awareness in criticizing cultures.

Indeed, the use of Byram’s (1997) model was because it presented an
inclusive framework that included varied skills of intercultural competence.
Byram (1997) also pointed out that the focus is not to be only restricted on
being familiar with other cultures but also on being able to comprehend

such cultures through explanation.

More importantly, and according to the view expressed by Byram and
Feng (2005) revealed the importance of teaching the culture of the target
language in ELT in helping foster learners' knowledge of English countries'
cultures. Many instructors are familiar with the Bloom's taxonomy of
educational objectives which was developed a number of years ago, the
taxonomy expanded such objectives by adding the third area of “attitude or
affect” to cognition and behaviors (cf. Bloom 1969). Since then, another

essential component of intercultural communicative competence
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development has also become increasingly recognized, such component is
called awareness. Because of that, inter-culturalists generally address
awareness and affect along with cognition and behaviors (or skills).
However, awareness still appears to be of a different level from the other

three domains.

Based on the above information, the researcher tends to explore the
influence of tele-collaborative teaching in terms of developing intercultural
communicative competence, and to find also to what extent intercultural
communicative competence in tele-collaborative teaching is effectively

achieved.
1.3. Statement of the problem

Due to the wide variation of cultures and students' limited knowledge of
such cultures and target ones, misunderstanding and speaking problems
might be widely occurred in communication. Additionally, the researcher
sees there is a need for the teachers to be technologically trained and
qualified, to be able to keep pace with developed technology-based
instructional methods. As well as it is important to examine the
effectiveness of tele-collaborative foreign language teaching in fostering
students' intercultural communicative competence. Thus, the researcher
will be able to extract the best ways to provide students and teachers with a

deeper understanding and awareness of other different cultures.



1.4. Purpose of the study

The main objective of the current study is to provide a comprehensive
review of literature and previous studies about the importance of
intercultural communicative competence, and outline a conceptual
framework for such competence in terms of tele-collaborative language
teaching. Particularly, the study aims at achieving the following sub-

objectives:

1- Exploring to what extent the tele-collaborative teaching is effective in
developing the intercultural communicative competence from the Language

Center teachers’ and English majors' perspectives at NNU.

2- Explaining how tele-collaborative teaching can be effectively employed

in enhancing students' intercultural communicative competence.

3- Finding out if there are any statistically significant differences in
intercultural communicative competence in tele-collaborative foreign

language teaching from different perspectives.

4- Determining the role of the study variables (gender, cumulative
average, academic level, faculty) on students' perspectives of intercultural
communicative competence in tele-Collaborative foreign language

teaching.



1.5. Questions of the study
This study seeks to answer these questions:

1. To what extent does tele-collaborative foreign language teaching affect
students' intercultural communicative competence from the language center
teachers' and English language students' perspectives at An-Najah National

University?

2. Are there any significant statistical differences in students' perspectives
towards intercultural communicative competence in tele-collaborative
foreign language teaching due to gender, cumulative average, academic

level, faculty variable?
1.6. Hypotheses of the Study
The main question of the study underlines the following null hypotheses:

1. There are no significant statistical differences at (a. > 0.05) in students'
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to students' gender.

2. There are no significant statistical differences at (o > 0.05) in students'
perspectives towards intercultural communicative competence in tele-
collaborative foreign language teaching due to students’ cumulative

average.
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3. There are no significant statistical differences at (o > 0.05) in students'
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to students' academic level.

4. There are no significant statistical differences at (a > 0.05) in students'
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to students' faculty.
1.7. Significance of the study

This study seeks to identify and analyze the impact of tele-
collaborative foreign language teaching on intercultural communicative
competence. Such analysis could be basically significant in these two
domains: for teachers; it shows the progress in students' learning of their
original culture and others' cultures; whereas for the researchers; it shows
how language teaching and learning reflects cultures, as well as enables
them to recognize the different tele-collaborative strategies used by

teachers to teach foreign languages and their cultures.

Moreover, the current study is helpful for teachers and researchers
since it guides both of them to take into consideration the importance of
tele-collaborative teaching and the possible ways of applying it in

improving intercultural communicative competence in EFL Classes.
1.8. Limitations of the study

This study was limited to the Language Center Teachers and English

language students in the first and second semesters of the academic year
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2018/2019 at An-Najah National University in Nablus City, with the aim of
measuring the effectiveness of employing tele-collaborative teaching
techniques in developing students' intercultural communicative

competence.
1.9. Definitions of terms

Aiming to simplify the understanding of key words, operational definitions

are included as following:

- Intercultural Communicative Competence (ICC): "the ability to
communicate effectively and appropriately in various cultural contexts.
There are numerous components of ICC including motivation, self- and

other knowledge™ (Swift,2016, P. 488).

According to the study, it refers to the ability to understand cultures,
including students' own cultures, and use this understanding to

communicate effectively and appropriately with students of other cultures.

- Tele-Collaborative Teaching: "what can be done to promote
intercultural communicative competence through group in the face to face

1s similar but online or through technology implementations" (O’Dowd,

2015, P. 194).

According to the study, it refers to an educational strategy that
involves students and teachers in different locations using Internet tools

such as email, chat, web conferencing, web page building, as well as
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audio and video conferencing, in order to connect intended goals with the

best the internet has to offer.

- Foreign Language: it is any other language that is neither learner's
mother language nor used to communicate in the nation where he/she
lives. According to the study, English Language is generally not a local

medium of communication in Palestine.

- The Language Center: the language center at An-Najah National
University in Nablus. It was established in 2007, in response to the
students' increasing needs to learn English, it offers different required
courses in foreign language for students; such as English 1, English 2 for

different faculties, and many other courses.

- English Language Students: all the male and female students in the
second, third and fourth academic year who study in one of the two majors:
English Literature in the faculty of Arts, and TEFL Major in the Faculty of

Educational Sciences at An-Najah National University.

- Perspectives: the teachers' and students' beliefs, opinions, experiences
and attitudes of agreement or disagreement towards the impact of tele-
collaborative teaching on intercultural communicative competence as

shown in their responses to the interview and the questionnaire.

- An-Najah National University: An-Najah National University in
Nablus/Palestine. It was established in 1977, it is dedicated to promoting

understanding, providing the highest quality undergraduate and graduate
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education, and serving as a leader in scientific research. The web page is:

Www.nnu.edu.

1.10. Summary

This chapter dealt with the theoretical background of the study as well
as the importance of tele-collaborative teaching. It also presented the
purpose of the study, the statement of the problem, the questions of the
study, hypotheses of the study, the significance of the study, the limitation

of the study and definition of terms.
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Chapter Two
Review of Related Literature
2.1. Introduction

The researcher showed the literature review in a systematic way
according to its topics. Many different studies have examined the
importance and the impact of intercultural communicative competence in
EFL and ESL classrooms. The current study is a descriptive one that
intends to find out where the intercultural communicative competence is
from the web-based teaching techniques and technological developments,
from EFL teachers' and students' own perspectives. It also intends to raise
researchers', curriculum designers', educationalists' and teachers' awareness
of the intercultural communicative competence in Tele-collaborative
foreign language teaching, so that they can enhance understanding and
develop a cultural sensitivity to the other cultural backgrounds as well as
culture of the target language, and thereby, strengthen the learners'
appreciation of their own culture. In short, this study is hoped to provide
insights to intercultural understanding and appreciation for both
researchers, curriculum designers, educationalists, teachers and students.
Accordingly, the researcher involves some of the previous related studies in

this study for the sake of supporting it.

According to Holliday's (2002) framework of ‘culture of dealing’, the
researcher sees the cultural interchange via the internet as a new

communicative culture that is formed by the two groups of learners of the
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target language. For Gee (2006), learners' situated identities in such
community of practice are constructed according to the certain given
situation they are involved in by restoring related cultural resources from
the bigger cultures the learners are from such as eastern and western

culture.

Moreover, O’Dowd and Ritter (2006) confirmed the effectiveness of
online discussions in developing the second language learning in general,
and increasing learners' cultural awareness, intercultural competence, as

well as their interaction levels with native partners in particular.

In the new form of community of practice, learners are being taught to
process a well appropriate competence to be able to communicate
successfully with other students within it. For the sake of achieving this,
students need to identify their positions in this community. Language
learning, including culture learning, helps them to be a newly-developed
situated identity in the community of learning. During the process, as
Byram (1997) stated, it is good for learners to improve their cultural
knowledge, develop the skills of interaction and develop also a more
critical cultural attitude and awareness toward their own culture and the

learning of others' cultures.

Since telecommunication technology is widely available, especially
real-time video conferencing, it becomes easier for the classes to overcome
the incapability of static materials, such techniques help to make the

process or the activity more dynamic and closer to real situations. Tele-
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collaborative partnerships represent particularly productive sites for
examining social aspects of target language learning since these kinds of
partnerships entail social, sociocultural and institutional interface

(Kinginger, et al., 1999).

2.2. The Importance of Intercultural Competence in Teaching

Findings in some studies suggest that intercultural communicative
competence helps students in improving language skills, for instance, Genc
and Bada (2005) designed a research to survey students' points of view
with regard to the effects of the culture class they attended, and they
revealed that having or attending a culture class improve cultural awareness
in ELT students in terms of foreign societies. Moreover, it was suggested,
according to the study's findings, that a culture class is significantly
advantageous concerning improving language skills, developing cultural
awareness, changing attitudes towards native and target societies, and

contribution to the teaching process.

Besides, Andrevya (2015) noted that acquiring this type of competence
via cultures helps students to better recognize the different values of other
cultures, and to overcome the potential contradictions of communication.
Furthermore, it is considered to be one of the main factors which enable
learners to study abroad, prepare them to life changes, and increase their
abilities to use language differentially in the varying situations of

communication.
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More importantly, Hanna and Nooy (2009) implied that using the
target language to communicate and participate in discussions is positive
and beneficial for learners even if some linguistic mistakes occur in the
communication; that means teaching a foreign language should not only be
focused on the fluency, but also on how the learners develop socially and
culturally, and promote their own ability to play an effective role in

communication.
2.3. The Role of Teacher in Developing Learners’ ICC

In fact, most of foreign language teachers believe that target languages
can enhance and empower communication of people of different cultural
backgrounds. Hence, teachers should take into consideration integrating
different cultural aspects in their classes, so that learners can effectively

acquire intercultural communicative competence.

Stapelton (2000) conducted a study on native English teachers’ views
on the role of culture in TEFL. A questionnaire was designed and
responded by twenty-eight university-level teachers in Japan, it provided
comments about the extent and nature of the culture they teach. Those
teachers felt that since culture should be a part of EFL teaching, they
included it in their classes more randomly than any other aspects of
teaching process. Stapleton found that there was a trend for the language
teachers to prefer explicit over implicit culture teaching when its elements
were discussed. Respondents to ELT books' questions have some

ambivalence attitudes about the content of culture. In regard to
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stereotyping, the American prejudice and the superficiality of the cultural

content are included in textbooks.

Besides, Lazar, Kriegler, Lussier, Matei & Peck (2007) claimed that
language teachers' emphasis should be placed on the cultural dimension of
the foreign language they teach. They also added that it is not enough for
students to speak fluently or have rich vocabulary, or even have a good
knowledge of grammar rules, but they should be aware of cultural
differences in such a way that sufficiently helps them to socialize with

people from different cultures.

More importantly, competence in intercultural education, as Leeman &
Ledoux (2003) claimed, is not an extra facet of teachers’ professional

development but should become an integral part of that profession (p. 282)

Similarly, Shemshadsara (2012) suggested turning traditional stance
into intercultural stance in EFL which in turn enhances learners' awareness
of cultural teaching as a basic part of language teaching. Such a change
also develops teachers' perspectives towards intercultural communication
which positively affect their teaching methodology in such away that
enhances language teaching. Briefly, teachers have to deal carefully with
this matter to be able to achieve foreign language teaching goals in the

modern world.

To Leveridge (2008), teachers of foreign languages should
introduce their students to the foreign language cultural background, that

requires from teachers to select the appropriate teaching methods and to
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explore culturally based linguistic differences to foster students'
understanding of various cultural aspects as well as to avoid possible

cultural misconceptions.

2.4. The Role of Telecollaborative Learning in Foreign Language

Teaching

Tele-collaborative learning expands the teaching learning environment,
breaks down the walls of the traditional classrooms and allows the learners
to exchange their ideas and knowledge more widely and effectively.
Clearly, one of the effective ways of introducing students to cultural
functions is telecollaborative learning styles such as internet discussion

forums (Sawyer, 2011).

The role of telecollaborative teaching is at the center of a study by
Giralt and Jeanneau (2016), who measured how online collaboration may
affect learners' intercultural competence. They designed a project in which
a group of students, who were going to study abroad, participated in online
discussions with students from another foreign country. The results of their
study demonstrated that telecollaboration learning increases students'
intercultural awareness and enhances the practice of language, as well as

motivates students for studying abroad.

Kano, Pack and Shimizu (2016) indicated that learner awareness and
motivation towards language learning and communication are highly
improved when the learner participates in telecollaborative classes. They

also added that telecollaborative teaching increases the opportunities of
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students' interaction in the foreign language they seek to learn, also, it helps
them realize the importance of language learning via web- based

technology.

2.5. The Technologies of Telecollaborative Teaching

Lewis and O'Dowd (2016) stated for basic forms of technologies that

are used in telecollaborative teaching:

1. Asynchronous text-based communication such as emails and forums
discussions. This kind of tools gives students enough time to think and
plan, engages them in worthy discussions, enables students to easily access
to the copies of interactions for study or research at any time. Meanwhile,
the only disadvantage of such tools is the high possibility of
misunderstandings due to the absence of facial expressions, gestures and

voices as well.

2. Video conferencing: this type of tools enables learners to talk and to see
each other in real time, and to engage in real interactions. It also fosters
learners' motivation and participation. However, video conferencing causes

anxiety for students as it requires them to respond well and quickly.

3. Web 2.0: such as blogs, wikis, social network sites, this second
generation of telecollaboration tools allows for more independent
exchange, and also enables students to communicate with other partners of

real online environments.
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4. Virtual worlds: it is a very suitable tool to use in language learning; it
provides students with a virtual reality environment via the internet, by
which they are allowed to exchange knowledge either by using texts or

videos.

2.6. Social Network Sites as a Tool for ICC Development

Prakapiene & Prakapas (2016) investigated the impact of social
network on intercultural communication, and they concluded that including
students in discussions group via social media websites with friends from
different cultures, enables students to acquire more cultural knowledge
about the foreign country they are going to study in. Furthermore, receiving
enough information prior to studying abroad helps students feel more

confident, facilitates their adaptation, and helps them avoid culture shock.

One of the fastest and most effective ways to communicate with other
people is Facebook, so that it may be used to promote and develop
intercultural communicative effectiveness which is considered one of the
most important subcomponents of intercultural communicative competence

(Ozdemir, 2017).

2.7. The Role of Teacher in Telecollaborative Teaching

The success of online exchange depends to a large extent on teachers'
awareness of the available technology, as well as on his ability in choosing
the most suitable forms of technology which are more likely to achieve

intended learning objectives (Kurek, 2015).
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Luo and yang (2018) showed that the teachers' role is basic in
telecollaborative teaching, that is to be organizer, facilitator, and manager.
For the teacher to be organizer, he should be aware of all potential
problems caused by temporal, academic or technical errors. In addition, the
teacher should be aware of his learners' levels and characteristics, as well as
the telecollaborative tasks and materials. Teachers should also have good
knowledge of technology and the ability of employing it to manage online

exchange, then; such a teacher can be a facilitator and a manager as well.

Helm (2015) maintained that it is important to engage language
teachers in training courses to provide them with the most effective ways of
employing online learning techniques, as well as to foster teachers'
communicative competence that is heavily required for telecollaborative

teaching.
2.8. Studies Related to Tele-Collaborative Teaching

" Telecollaborative and students' mobility for language learning" is a
key concept of the study by Kinginger (2016). She concluded that
telecollaborative teaching helps learners create social relationships with
other people, offers them good opportunities to expand their knowledge in
relation to different life aspects of different foreign cultures. Most
obviously, engaging students in online interactions presents students
considerable potential to overcome social and intercultural challenges that
may face during study abroad. The researcher recommended to develop

curriculum in such a way that links telecollaboration with studying abroad.
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Moreover, Chitanana (2010) conducted a study to determine how
students perceived the use of tele-collaborative teaching as an educational
tool and concluded that this type of teaching affects students positively, as
it gives them chances to exchange knowledge and learn from one another,
helps them develop more creative ideas, improves their performance in
classes, encourages them to take an active role in their learning, makes
learning process more interesting. Moreover, as perceived by many
students, tele-collaborative learning allows learners to learn with students
from other cultures and provides them with opportunities for cross-cultural
exchange. In addition, most of the students stated that teamwork via the
web medium motivates them to participate more in debates, increases their
interaction as well as fosters their dialogue skill. Which, for the researcher,

seems more like empowering the learners.

Unlike the previous presented perspectives, Lamy and Goodfellow
(2010) claimed that telecollaboration activities may have some difficulties
related to a combination of interconnected factors, such as students' levels
of communicative competence, cultural knowledge and background,

motivation, stereotypes, workloads and time as well.

Similarly, Lind (2010) found that online forum discussions may have
negative aspects for language learners, she claimed that most students,
especially shy one, preferred ordinary face to face discussions to online
participations, those students will not be enthusiastic about engaging in

forums discussions, due to the fact that they are convinced that not every
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participant in the discussions is highly competent to trust acquiring new

knowledge from.

2.9. Studies that Connected Telecollaborative Teaching with ICC

One of the most important themes in telecollaboration is the
telecollaborative teaching in terms of intercultural issues. Hence, a very
interesting perspective has been offered by Rojas- Primus (2016) who
studied the role telecollaborative language exchanges play in facilitating
the development of students' Intercultural competences. The findings of the
study suggested that for intercultural teaching to be effective, good
opportunities should be offered for students to explore intercultural
knowledge, reflect on the knowledge they acquire, compare it with their
own intercultural skills, and lastly to get constructive feedback on their

reflections as well.

Furthermore, Ceo-Difrancesco, Mora and Collazos (2016) investigated
the effect of engaging students in telecollaboration on developing their
intercultural communicative competence, and concluded that growth in
intercultural learning is partly dependent on the environments in which
learning occurs, and that such growth cannot be separated from the
telecollaborative tasks that support it. They recommended that
telecollaborative tasks should be included in the curriculum, as they help

learners increase their self-esteem in interactions and discussions.
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Based on O'Dowd's (2011) findings, telecollaboration in foreign
language education allows students to be engaged in authentic
communication with students of other cultures, and it also provides
students with the opportunity to learn from the intercultural exchanges
within the context of the foreign language. He added that telecollaboration
enables teachers to use the internet not only to teach the language, but also
to help students engage in real collaborative discussions in which they can

discover new cultural knowledge.

Additionally, Binmoeller and Durkawi (2017) investigated the
effectiveness of using technology in intercultural communicative
competence (ICC) teaching. They revealed that teachers cannot separate
ICC from the use of technology in teaching, that means it is not realistic to
provide learners with ICC without employing online learning. The findings
of their study also indicated that the foreign language curriculum is best
provided by multicultural aspects to be taught, and that using web-based
technology is one of the most effective ways to teach learners such aspects.
Moreover, if technology is not used effectively in ICC teaching, then it will
be difficult for learners to be familiar with other cultures, as well as they
will not be able to achieve a high level of ICC which is supposed to
enhance their communication skills with native speakers from different

cultures.

In an attempt to support telecollaborative teaching in the field of
intercultural communicative competence, Angelova and Zhao (2016)

conducted a study to measure to what extent the online exchange facilitates


https://languagescholar.leeds.ac.uk/intercultural-communicative-competency-in-an-age-of-globalization-using-technology-in-teaching-the-arabic-language-as-culture/
https://languagescholar.leeds.ac.uk/intercultural-communicative-competency-in-an-age-of-globalization-using-technology-in-teaching-the-arabic-language-as-culture/
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language acquisition and cultural awareness. They provided an evidence
that telecollaboration learning and online communication enhance students'
language skills, and at the same time enable them to communicate

effectively in cross cultural situations.

In the same way, Anikina, et al., (2015) arranged a telecollaborative
project among three universities used a social network site to put a number
of male and female students of the three universities in touch with each
other, so that they could exchange information and collaborate. In view of
the time difference, asynchronous way of interaction was considered to be
the most appropriate one, although Skype was used by the students
voluntarily. The project was devised to promote greater contact between
the students so that they could develop their foreign language skills and
intercultural communicative competence. Along with that, the students had
the opportunity to become aware of the life in different international

contexts.

Besides, Hanna and Nooy (2009) insisted that teaching through forums
provides students with opportunities to be engaged in more real cultural
practice in the target language, which in its turn enables them to participate

effectively in authentic communication.

Whereas O'Dowd and Ware (2009) emphasised that online exchange
has limited impact on improving students' competence, such impact
depends heavily on students' motivation as well as the individual

differences amongst them. In addition, for students to have a successful
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online exchange, they have to spend much more time than the time

available for such activities.

In the light of the previous studies and theoretical review highlighted
in the present chapter, it seems that the studies of other researchers such as
Holliday's (2002), Gee (2006), Kinginger (1999), Genc and Bada (2005),
Andrevya (2015), Hanna and Nooy (2009), Stapelton (2000), Lazar (2007),
Leeman & Ledoux (2003), Shemshadsara (2012), Leveridge (2008),
Sawyer (2011), Giralt and Jeanneau (2016), Lind (2010), Kano, Pack and
Shimizu (2016), Lewis and O'Dowd (2016), Prakapas & Prakapiene
(2016), Ozdemir (2017), (Kurek, 2015), Luo and yang (2018), Helm
(2015), Kinginger's (2016), Chitanana (2010), Rojas- Primus (2016), Ceo-
Difrancesco, Mora and Collazos (2016), O'Dowd's (2011), Durkawi and
Binmoeller (2017), Angelova and Zhao (2016), Anikina (2015), O'Dowd
and Ware (2009) supported the positive relation between telecollaboration

and intercultural competence development.
2.10. Summary

In relation to the literature review and related studies presented in
this chapter, most of related research supported the current study and
emphasized the importance of telecollaboration in developing intercultural
communicative competence in one way or another. Some studies examined
the importance of intercultural competence in foreign language teaching,
others measured the role of teacher in developing learners' intercultural

competence. Furthermore, a number of related studies were discussed to
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expand the researcher's knowledge about the role of telecollaborative
learning in foreign language teaching the technologies of telecollaborative
teaching, social network in developing intercultural competence, and the

role of teacher in telecollaborative teaching.
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Chapter Three

Methodology and Procedures

3.1. Introduction

This chapter presents the study method, population and sample, in
addition to the tool, credibility and reliability, variables, procedures and
statistical processes. To achieve the purposes of the study, surveying,

descriptive and analysis method were used.
3.2. Research Methodology

The researcher in this descriptive study will use the instrument of a
questionnaire and interviews to achieve the main purpose of the study as

well as to answer the research questions.

Both quantitative and qualitative research methods were used to
investigate the perspectives. One tool was quantitative, as the information
was collected by English students' responses on a questionnaire. The
second tool was qualitative which was measured by means of the

instrument of the interviews.
3.3. Study Population and Sample

The study population consists of all English teachers in the Language
Center, as well as all English students from the English department and the
TEFL department in the faculties of Arts and Educational Sciences at An-
Najah National University in the academic year 2018-2019. The number of

students, according to the Computer Center statistics was (801) male and
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female English and TEFL majors whereas the number of English teachers
at the Language Center, according to the center administration, was (22)

male and female teachers.

Using the table of determining sample size, the researcher decided the
students' sample to be consisted of (260) students, (34) male and (226)
female. Additionally, (17) out of (22) teachers were chosen randomly to be
interviewed. Table (1) shows the distribution of the study sample according

to the independent variables of the study.

Table (1): Distribution of study sample (Students)

Variable Classification Frequency Percentage
Gender Male 34 131
Female 226 86.9
Cumulative 60-70 23 8.8
average 70-80 44 16.9
80-90 168 64.6
90 and more 25 9.6
Academic Level Second year 87 33.5
Third year 98 37.7
Fourth year 75 28.8
Faculty English major 120 46.2
TEFL major 140 53.8
Total 260 100.0

Table (1) shows that male respondents are (34) whereas there are (226)
female respondents. Additionally, respondents who have 60-70 cumulative
average are (23), 70-80 are (44), 80-90 are (168), and 90 and more are (25).
Moreover, (87) students are in their second year, (98) students are at their
third year whereas (75) of students are in their fourth year. The English

major students are (120) whereas the TEFL major ones are (140) students.
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3.4. Instrumentation

With the aim of investigating teachers' and students' perspectives
towards intercultural communicative competence in tele-collaborative
foreign language teaching, the researcher designed two different tools to

obtain information from both teachers and students as follows:
A) A questionnaire

The questionnaire consisted of (30) items and personal information, in
addition to an introduction explaining the topic as well as the purpose of
the study. The researcher distributed it randomly amongst (260) male and

female English and TEFL majors at An-Najah National University.
The questionnaire consisted of five domains:

e The first domain aimed to reveal students' perception of the importance

of intercultural communicative competence: (5) items (1, 2, 3, 4, and 5).

e The second domain dealt with the development of intercultural
communicative competence in teaching foreign language: (6) items (6, 7, 8,

9, 10, and 11).

e The third domain detected the role of telecollaborative learning in

foreign language teaching: (6) items (12, 13, 14, 15, 16, and 17).

e The fourth domain explored the role of telecollaborative teaching in
enhancing intercultural communicative competence: (6) items (18, 19, 20,

21, 22, and 23).
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e The fifth domain dealt with challenges of employing telecollaborative

strategies in language education: (7) items (24, 25, 26, 27, 28, 29, 30).

The researcher adopted Likert's five- point scale to estimate the scores of

responses to each item:

- Strongly agree 5 degrees
- Agree 4 degrees
- Neutral 3 degrees
- Disagree 2 degrees
- Strongly disagree 1 degree

For results interpretation, the following scale was used for the responses'

percentages:

Table (2): Responses' percentage scale

Percentage Responses' degree
Less than 50% Very low
From 50-59% low
From 60-69% Medium
From 70-79% High
80% or more Very high
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B) Interviews

The researcher interviewed (17) English teachers in the Language
Center at An-Najah National University who were all chosen randomly.
The interview consisted of (10) open-ended questions, and all the
interviews were conducted by the researcher who separately met each one

at the center for (10-15) minutes.
3.5. Validity

To ensure the of the study tools, both the questionnaire and the
interview were presented to experienced specialists in English language at
An-Najah National University, who suggested some modifications in
vocabulary and mechanics of writing. The researcher took them all in

consideration and got each tool in its final form.
3.6. Reliability

The reliability of the questionnaire was measured by using

Chronabach's Alpha equation. The following table shows the results.

Table (3): Alpha Formula Instrument Reliability

Domains N. of Items | Reliability
coefficient

Students' Perception of the Importance of ICC 5 0.814

The Development of ICC in Teaching Foreign 6 0.749

Language

The Role of Telecollaborative Learning in 6 0.731

Foreign Language Teaching

The Role of Telecollaborative Teaching in Enhancing 6 0.862

Intercultural Communicative Competence

Challenges of Employing Telecollaborative Strategies 7 0.827

in Language Education

Total score 30 0.806
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Table (3) showed that the ranges of the reliability were between (0.731-
0.862), and that the total score was (0.806). This result assured the

possibility of using the instrument.

3.7. Research Procedures

During the application of this study, the researcher followed the

following procedure to obtain the required information for the research:

- The population of the study was brought from the Computer Center as

well as the Language Center at An-Najah National University.

- The copies of the questionnaire were distributed and the interviews were

conducted by the researcher herself.

- The collected data were statistically analyzed and processed by using the

Statistical Package for Social Sciences (SPSS) version 17.

3.8. Statistical Processing

All the responses were codified and statistically processed, the

following statistical procedures were used in the study:

e Frequencies, means, standard deviations and percentages.

e Independent Sample t- test.

e One Way ANOVA test and Scheffe Post Hoc test.

e Cronbach Alpha formula.
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3.9. Study Variables

The study included the independent and dependent variables as follows:

3.9.1. The independent variables that are related to the respondents of

the questionnaire
1. Gender variable which is divided into two levels: male & female.

2. Cumulative average which is divided into four levels: 60-70, 70-80, 80-

90 & 90 and more.

3. Academic level which is divided into three levels: Second year, Third

year & Fourth year.

4. Faculty variable which is divided into two levels: English major &

TEFL major.

3.9.2. The dependent variables that are related to the respondents of

the questionnaire and interviews

1. The total score for the questionnaire.

2. The total degrees of each domain of the questionnaire.

3.10. Statistical Analysis

To analyze the data, the researcher used the Statistical Package for
Social Sciences (SPSS). Various statistical tests were used including

(Independent T- test, One Way ANOVA, Cronbach Alpha).
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3.11. Summary

In this chapter the researcher presented the methodology, study
population and sample in accordance with the study variables.
Additionally, instrumentation, credibility and reliability procedures as well

as the statistical analysis were also described.
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Chapter Four
Results of the Study

4.1. Introduction

Chapter four presents the results of the study which are divided into
three major sections. The first section is related to the results of the main
question. The second section is connected with the results of the sub-

questions whereas the third part is related to the results of the interviews.

This chapter also presents the statistical data that were analyzed by
using SPSS. The information was collected from the instruments of the

study which were represented by the questionnaire and the interviews.
4.2. Results Related to the First Question
This part is devoted to present the results of the first question of the study:

""To what extent does tele-collaborative foreign language teaching
affect students' intercultural communicative competence from the
perspectives of English language teachers and their students at An-

Najah National University?"

To answer the first question, Means, Standard Deviations,
Percentages and Estimation Level were calculated and the results are

shown in tables (4), (5), (6), (7), (8) & (9).
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4.2.1 . First Domain: Students’ Perception of the Importance of ICC:
Table (4): Means, Standard Deviations, Percentages, Estimation Level

according to the Mean of the First Domain
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1 | 2 | ICC enables learners to meet and communicatg 4.88 | 0.32 97.6 | Very
effectively with people from many different High
cultures.
2 |5 | When working in a multicultural team, it is | 4.60 | 0.55 92.0 | Very
helpful to view people from their cultural High

perspectives.
3 | 1 | Foreign language teaching should be focused @ 4.36 | 0.50 87.2 | Very

developing learners socially and culturally. High
4 | 3 | Intercultural competence enables learners to | 4.36 | 0.51 87.2 | Very
overcome the potential contradictions of High

communication.
5 |4 | Understanding other peoples' beliefs is | 4.35 | 0.51 87.0 | Very

required to High
communicate effectively with other people.

Total 451 |0.32 90.2 | Very

High

As table (4) above shows, the total degree of the first domain was
(4.51) which suggests a very high level of perspectives. The highest mean
was given to the item "ICC enables learners to meet and communicate with
several people from many different cultures” which scored (4.88). On the
other hand, the lowest percentage was given to the item "Understanding
other peoples' beliefs is required to communicate effectively with other
people” which scored (87%).
Responses on these items indicated that the students have a very good

background on the importance of the intercultural communicative
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competence. Furthermore, the results of items (2,4) showed that the
majority of students (97.6% & 92%) can communicate with other people if
they have sufficient intercultural communicative competence. Additionally,
the findings reported that working with multicultural people is exciting and
helpful to know others' cultural perspectives. This is obvious in the results
of items (3,5).

4.2.2 Second Domain: The Development of ICC in Teaching Foreign

Language:

Table (5): Means, Standard Deviations, Percentages, Estimation Level

according to the Mean of the Second Domain
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119 Learning a culture is a part of learning the | 485 | 0.35 | 97.0 | Very

foreign High
language of such a culture.
2 |7 To Learn a foreign language means the | 481 | 0.39 |96.2 | Very
learning of new High
beliefs, values and new kind of behavior.
3 |6 Understanding one's own culture is | 454 |0.49 |90.8 | Very
important when High
learning a foreign language.
4 110 Teachers should focus on the cultural | 452 | 056 |90.4 | Very
dimension of the High
foreign language they teach.
5 |11 Teachers should carefully deal with |4.51 | 050 |90.2 | Very
developing learners' High
intercultural communicative competence.
6 |8 Teachers should take into consideration | 4.36 | 0.50 |87.2 | Very
integrating High
different cultural aspects in their classes.
Total 460 |0.20 |92.0 | Very
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Table (5) above shows that the total degree of the second
domain was (4.60) which suggests a very high level of perspectives. The
highest mean was given to the item "Learning a culture is a part of
learning the foreign language of such a culture™ which scored (4.85). On
the other hand, the lowest percentage was given to the item "Teachers
should take into consideration integrating different cultural aspects in their

classes" which scored (87.2%).

Responses on these items indicated that intercultural communicative
competence develops through teaching the foreign language. Furthermore,
the result of item (7) showed that the majority of students (96.2%) can
learn a foreign language if they have enough knowledge about their own
cultures. Additionally, the findings reported that teachers' emphasis should
be placed on the cultural dimension of the foreign language they teach.
This is obvious in the result of item (10) where the percentage of response

was (90.4%).
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4.2.3 Third Domain: The Role of Telecollaborative Learning in

Foreign Language Teaching:

Table (6): Means, Standard Deviations, Percentages, Estimation Level

according to the Mean of the Third Domain
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1 13 | Telecollaboration allows learners to exchange | 451 | 0.51 | 90.2 | Very
their ideas and knowledge more widely. High
2 14 | Telecollaborative teaching increases the 440 |0.56 |88.0 | Very
opportunities of students' interaction in High
learning a foreign language.
3 17 | Telecollaborative classes improve learners' 436 | 050 |87.2 | Very
awareness and motivation towards language High
learning.
4 12 | Social network sites enable students to acquire | 429 | 0.48 | 85.8 | Very
more linguistic skills and knowledge. High
5 15| Students have sufficient time to learn|2.06 |1.02 | 412 | Very
languages through online exchanges. Low
6 16 | Telecollaborative tasks are time-consuming, 2.00 |154 |40.0 | Very
boring and difficult for students to do. Low
Total 3.60 |0.36 | 72.0 | High

As table (6) above shows, the total degree of the third domain was
(3.60) which suggests a high level of perspectives. The highest mean was
given to the item "Telecollaboration allows learners to exchange their
ideas and knowledge more widely™ which scored (4.51). On the other hand,
the lowest percentage was given to the item "Telecollaborative tasks are

time wasters, boring and difficult for students to do" which scored (40.0%).



43

Responses on these items indicated that telecollaborative learning has
an important role in teaching foreign language and enhancing learners'
linguistic skills. Furthermore, the result of item (14) showed that the
majority of students (88%) agreed that telecollaborative teaching increases
their interaction while learning a foreign language. Additionally, the
findings reported that the lack of time constitutes a barrier for students to
participate in online discussions, which is very important to develop their
knowledge and language skills. This is obvious in the result of item (15)

where the percentage of response was (41.2%).

4.2.4 Fourth Domain: The Role of Telecollaborative Teaching in

Enhancing Intercultural Communicative Competence:

Table (7): Means, Standard Deviations, Percentages, Estimation Level

according to the Mean of the Fourth Domain
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1 |18 Telecollaborative teaching gives students 481 |0.38 |96.2 | Very
chances to exchange cultural knowledge High
and
learn from one another.

2 |21 Enhancing students' intercultural | 4.36 | 0.50 |87.2 | Very
competence High
depends partly on doing telecollaborative
tasks.

3 |23 Telecollaboration in  language allows | 4.36 | 0.50 |87.2 | Very
students to High
be engaged in authentic communication
with students of other cultures.
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4 |22 Telecollaboration enables students to use | 435 |0.51 |87.0 | Very
the High
internet not only to teach the language, but
also
to discover new cultural knowledge.
5 119 Learning via social media networks offer 2.04 |1.04 |408 | Very
students multiple opportunities to improve Low
their
intercultural communicative competence.
6 |20 Engaging students in online intercultural 1.89 | 150 |37.8 | Very
discussions is unlikely to promote their Low
cultural competence in communication.
Total 3.63 | 0.37 |72.6 | High

Table (7) above shows that the total degree of the fourth domain was
(3.63) which suggests a high level of perspectives. The highest mean was
given to the item "Telecollaborative teaching gives students chances to
exchange cultural knowledge and learn from one another” which scored
(4.81). On the other hand, the lowest percentage was given to the item
"Engaging students in online intercultural discussions is unlikely to
promote their cultural competence in communication™ which scored

(1.89%).

Responses on these items indicated the effective role of
telecollaborative teaching in enhancing intercultural communicative
competence. Furthermore, the result of item (23) showed that the majority
of students (87.2%) confirmed that telecollaborative tasks engages students
in authentic intercultural exchanges. Additionally, the findings reported
that engaging students in online intercultural discussions is likely to
promote their cultural competence in communication. This is obvious in the

result of item (20) where the percentage of response was (37.8%).
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4,25 Fifth Domain: Challenges of Employing Telecollaborative

Strategies in Language Education

Table (8): Means, Standard Deviations, Percentages, Estimation Level

according to the Mean of the Fifth Domain

o
=
=
S = 5
= © >
g = g
O (@) [<5) c
£ T g |3
=] © c ©
£ = T o S
s|s| 5 8 | |5 |2
Z| z| = > h | & i
1 | 30| Learning via social network sites affords students | 4.46 | 0.52 | 89.2 | Very
multiple  opportunities to improve their High
intercultural communicative competence.
2 | 25| The impact of telecollaborative teaching on 443 | 051|886 | Very
improving students' intercultural competence High

depends heavily on students' motivation.
3 | 28| Telecollaborative teaching may have negative 442 | 051|884 | Very
effects on students' ethics, cultural knowledge High
and achievement.
4 | 26 | For tasks to be collaborative, they should be | 4.38 | 0.54 | 87.6 | Very
various High
and changeable.
5 | 27 | Telecollaborative tasks require spending a lot of | 4.37 | 0.51 | 87.6 | Very

students' and teachers' available time. High

6 | 24 | Telecollaborative teaching may lead students to 436 | 055|872 | Very

discuss sensitive topics (e.g. religion, racism). High

7 | 29 | Cultural differences and misunderstandings 435 | 054|870 | Very

constitute an obstacle of telecollaboration High
teaching.

Total 436 |0.38|88.0 | Very

High

As table (8) above shows, the total degree of the fifth domain was
(4.36) which suggests a very high level of perspectives. The highest mean
was given to the item "Learning via social network sites affords students
multiple opportunities to improve their intercultural communicative

competence™ which scored (4.46). On the other hand, the lowest percentage
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was given to the item "Cultural differences and misunderstandings
constitute an obstacle of telecollaboration teaching™ which scored (87.0%).

Responses on these items indicated that both teachers and students
have problems with telecollaborative teaching. Furthermore, the result of
item (25) showed that students' motivation affects improving their
intercultural competence via telecollaborative exchanges. Additionally, the
findings reported that telecollaborative tasks depend to a big extent on
students' and teachers' available time. This is obvious in the result of item
(27) where the percentage of response was (87.6%).
4.2.6. Total Score of All Domains:
Table (9): Means, Standard Deviations, Percentages and Estimation
Level of the Total Score of Intercultural Communicative Competence
in Tele-collaborative Foreign Language Teaching from the Language
Center Teachers' and English Language Students' Perspectives at

An-Najah National University
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1 | Domain (Il) The Development of ICC in Teaching 4.60 | 0.20 | 92.0| Very
Foreign Language High

2 | Domain (1) Students' Perception of the Importance 451 |0.32 |90.2| Very

of ICC High
3 | Domain (V) Challenges of Employing 4.36 | 0.38 | 87.2| Very
Telecollaborative Strategies in Language Education High
4 | Domain (IV) The Role of Telecollaborative 3.63 | 0.37 | 72.6 | High

Teaching in Enhancing Intercultural
Communicative Competence

5 | Domain (I11) The Role of Telecollaborative 3.60 | 0.36 | 72.0| High
Learning in Foreign Language Teaching
Total Score 4.14 1 0.21 | 82.8| High
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Table (9) shows that the effect degree of the second, first, and fifth
domains was very high where the percentages of responses of these
domains were respectively (92%, 90.2%, and 87.2%) whereas the fourth
and third domains scored high effect degree with a percentage of response

reaching (72.6% & 72%) respectively.

Moreover, the highest degree was in favor of the second domain, where
the percentage of response was (92%) which confirms the development of

intercultural communicative competence in teaching foreign language.

The total percentage of responses for all five domains was (82.8%)
with a very high effect which indicates that tele-collaborative foreign
language teaching leads to improve intercultural communicative
competence due to its positive influence on cultural awareness, cultural

knowledge and intercultural background.
4.3. Results Related to the Hypotheses

1. There are no significant statistical differences at (a0 > 0.05) in students'
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to students' gender.

2. There are no significant statistical differences at (a > 0.05) in students'
perspectives towards intercultural communicative competence in tele-
collaborative foreign language teaching due to students' cumulative

average.
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3. There are no significant statistical differences at (o > 0.05) in students'’
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to students' academic level.

4. There are no significant statistical differences at (a > 0.05) in students'
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to students' faculty.

4.3.1. Results Related to the First Hypothesis: "There are no
significant statistical differences at (o > 0.05) in students' perspectives
towards intercultural communicative competence in tele-collaborative

foreign language teaching due to students' gender.""

In order to test the first hypothesis, the Independent T-test was
computed to find the significant differences in intercultural communicative
competence in tele-collaborative foreign language teaching from students'

perspectives due to students' gender as table (10) below shows.

Table (10): The Independent T-test for the different averages due to

the gender
Domain Male (N=34) Female T- Sig.*
(N=226) value
Mean S.D Mean | S.D
Domain () Students' 4.47 0.31 4,52 0.33 | 0.853 | 0.394
Perception of the
Importance
of ICC

Domain () The | 4.59 0.24 4.60 0.20 | 0.245 | 0.806
Development

of ICC in Teaching Foreign
Language

Domain (1 The | 3.52 0.23 3.61 0.37 | 1412 | 0.159
Intercultural
Communication with the
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Shared Corporate Values
and Norms

Domain (IV) The Role of | 3.54 0.30 3.65 0.37 | 1529 | 0.128
Telecollaborative Teaching
in Enhancing Intercultural
Domain (V) Challenges of | 4.30 0.46 4.38 0.35 | 1.174 |0.241
Employing
Telecollaborative Strategies
in Language Education
Total Score 4.08 0.21 4.15 0.20 | 1.784 | 0.076

*Significant at (a > 0.05)

Table (10) shows that there are no significant statistical differences
at the level (o > 0.05) in students' perspectives towards intercultural
communicative competence in tele-collaborative foreign language teaching
due to the students' gender in the first, second, third, fourth and fifth
domains. Then, the null hypothesis in these domains is valid. This means
that students’ gender has no effect on their perspectives towards
intercultural communicative competence in tele-collaborative foreign

language teaching.

4.3.2. Results Related to the Second Hypothesis: "There are no
significant statistical differences at (o > 0.05) in students' perspectives
towards intercultural communicative competence in tele-collaborative

foreign language teaching due to the students' cumulative average."

To test the second hyothesis, One-way ANOVA between subjects
was computed to compare intercultural communicative competence in tele-
collaborative foreign language teaching from students' perspectives due to
the students' cumulative average (60-70, 70-80, 80-90, 90 and more) as
table (11) and (12) below show.
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Table (11): Frequencies, means, and standard deviations of the
students’  perspectives towards intercultural communicative
competence in tele-collaborative foreign language teaching due to the

cumulative average

Domain Cumulative N Mean S.D
Average
Domain (1) Students' 60-70 23 4.06 0.60
Perception of the Importance | 70-80 44 4.26 0.55
of ICC 80-90 168 4.50 0.33
90 and more 25 4.48 0.33
Domain (1 The | 60-70 23 4.10 0.52
Development 70-80 44 4.32 0.59
of ICC in Teaching Foreign 80-90 168 4.59 0.20
Language 90 and more 25 4.62 0.19
Domain (lll) The Role of | 60-70 23 3.72 0.35
Telecollaborative learning in [75.gg 44 359 0.32
Foreign Language Teaching 8090 168 360 040
90 and more 25 3.56 0.25
Domain (IV) The Role of | 60-70 23 3.71 0.34
Telecollaborative Teaching in | 70-80 44 3.67 0.36
Enhancing Intercultural | 80-90 168 3.64 0.40
Communicative Competence | 90 and more 25 3.54 0.25
Domain (V) Challenges of | 60-70 23 4.05 0.49
Employing 70-80 44 4.13 0.46
Telecollaborative  Strategies | 80-90 168 4.39 0.39
in Language Education 90 and more 25 4.32 0.28
Total Score 60-70 23 3.93 0.38
70-80 44 3.99 0.37
80-90 168 4.14 0.23
90 and more 25 4.10 0.14
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Table (12): One-way ANOVA between subjects for the students'
perspectives towards intercultural communicative competence in tele-
collaborative foreign language teaching perspectives due to the

cumulative average

Domain Source of | Sum of DF Mean F Sig.*
Variance Squares Square
Domain (1) Students' Between groy 5.100 3 1.700 10.27 | 0.000*
Perceptions  of  the ['Wwithin 42362 | 256 |0.165
Importance groups
of ICC Total 47.462 | 259
Domain (I1) The Developn| Between 6.897 3 2.299 19.76 | 0.000*
of ICC in Teaching Foreigr groups
Language Within 29.784 256 | 0.116
groups
Total 36.682 259
Domain (111) The Role Between 372 3 0.124 0.88 0.451
of Telecollaborative learni| groups
Foreign Language Teachin{ Within 35.993 256 | 0.141
groups
Total 36.365 259
Domain (IV) The Role Between 433 3 0.144 0.99 0.394
of Telecollaborative Teachj groups
Enhancing Intercultural Within 37.013 256 | 0.145
Communicative Competen( groups
Total 37.446 259
Domain (V) Challenges | Between 4.016 3 1.339 8.07 0.000*
of Employing | groups
Telecollaborative Within 42.456 256 | 0.166
Strategies in Language | groups
Education Total 46.472 259
Total Score Between 1.459 3 0.486 6.67 0.000*
groups
Within 18.640 256 | 0.073
groups
Total 20.100 259

*Significant at (a > 0.05).

Table (12) indicates that there are no significant statistical
differences at the level (o > 0.05) in students' perspectives towards

intercultural communicative competence in tele-collaborative foreign
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language due to the students' cumulative average in the third and fourth

domains. Then, the null hypothesis in these domains is valid.

On the other hand, there are statistically significant differences at
(o > 0.05) in students' perspectives towards intercultural communicative
competence in tele-collaborative foreign language due to the students'
cumulative average in the first, second and fifth domains. This means that
the null hypothesis is not valid in these domains. The researcher used
Scheffe post hoc test to determine the source of differences. Tables (13),

(14), (15) and (16) show Scheffe post hoc test results.

Table (13): Scheffe post hoc results to determine the differences in
domain | (students’ perception of the importance of ICC) due to

cumulative average

Cumulative average 60-70 70-80 80-90 90 and more
60-70 -0.198 -0.434* -0.410*
70-80 -0.235* -0.211

80-90 0.023

90 and more

Table (13) shows that there are significant differences at (a > 0.05)
in students' perspectives towards intercultural communicative competence
in tele-collaborative foreign language due to the students' cumulative
average in the domain of students' perception of the importance of ICC,

between (70-80) and (80-90) in favor of (80-90).
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Table (14): Scheffe post hoc results to determine the differences in
domain Il (the development of ICC in teaching foreign language) due

to cumulative average

Cumulative average 60-70 70-80 80-90 90 and more
60-70 -0.220 -0.491* -0.525*
70-80 -0.271* -0.304

80-90 -0.033

90 and more

Table (14) shows that there are significant differences at (o > 0.05)
in students' perspectives towards intercultural communicative competence
in tele-collaborative foreign language due to the students' cumulative
average in the domain of the development of ICC in teaching foreign

language, between (70-80) and (80-90) in favor of (80-90).

Table (15): Scheffe post hoc results to determine the differences in
domain V (Challenges of employing telecollaborative strategies in

language education) due to cumulative average

Cumulative average 60-70 70-80 80-90 90 and more
60-70 -0.077 -0.336* -0.264

70-80 -0.259* -0.186

80-90 0.072

90 and more

Table (15) shows that there are significant differences at (o > 0.05)
in students' perspectives towards intercultural communicative competence
in tele-collaborative foreign language due to the students' cumulative
in the domain of collaborative

average learning and developing

intercultural awareness, between (70-80) and (80-90) in favor of (80-90).
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Table (16): Scheffe post hoc results to determine the differences in total

score due to cumulative average

Cumulative average 60-70 70-80 80-90 90 and more
60-70 -0.059 -0.210* -0.168

70-80 -0.150* -0.108

80-90 0.042

90 and more

Table (16) shows that there are significant differences at (o >
0.05) in students' perspectives towards intercultural communicative
competence in tele-collaborative foreign language due to the students'
cumulative average in total score, between (70-80) and (80-90) in favor of

(80-90).

This means that students' cumulative average has no effect in
students' perspectives towards the role of telecollaborative learning in
foreign language teaching, and the role of telecollaborative teaching in
enhancing intercultural communicative competence, but it does have effect
on students' perspectives towards the perception of the importance of ICC,
the development of ICC in teaching foreign language, and challenges of
employing telecollaborative strategies in language education in favor of

(80-90).
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4.3.3. Results Related to the Third Hypothesis: "There are no
significant statistical differences at (o > 0.05) in students' perspectives
towards intercultural communicative competence in tele-collaborative

foreign language due to students' academic level."

To test the third hypothesis, One-way ANOVA between subjects
was computed to compare intercultural communicative competence in tele-
collaborative foreign language teaching from students' perspectives due to
students' academic level (second year, third year, fourth year) as table (13)

and (14) below show.

Table (17): Frequencies, means, and standard deviations of the

students’  perspectives towards intercultural communicative

competence in tele-collaborative foreign language teaching due to the

academic level

Domain Academic level N Mean S.D
Domain (1) Students' Second year 87 4.36 0.43
Perceptions of the Importance Third year 98 4.47 0.39
of ICC Fourth year 75 441 0.45
Domain (11) The Development Second year 87 4.49 0.40
of ICC in Teaching Foreign Third year 98 4.50 0.35
Language Fourth year 75 4.52 0.38
Domain (Ill) The Role of | Second year 87 3.57 0.32
Telecollaborative Learning in [Thirg year 08 361 0.28
Foreign Language Teaching

Fourth year 75 3.63 0.51
Domain (IV) The Role of | Second year 87 3.60 0.31
Telecollaborative Teaching in | Third year 98 3.66 0.30
Enhancing Intercultural Fourth year 75 3.67 0.51
Communicative Competence
Domain (V) Challenges of | Second year 87 4.32 0.40
Employing  Telecollaborative | Third year 98 4.29 0.43
Strategies in Language | Fourth year 75 4.31 0.43
Education
Total Score Second year 87 4.07 0.25

Third year 98 4.10 0.24

Fourth year 75 4.09 0.33
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Table (18): One-way ANOVA between subjects for the students'
perspectives towards intercultural communicative competence in tele-

collaborative foreign language teaching due to the academic level

Domain Source of | Sum of DF Mean |F Sig.*
Variance Squares Square
Domain (1) Students' Between groy 0.560 2 0.280 1535 | 0.217
Perception  of  the['within 46.901 | 257 [0.182
Importance groups
of ICC Total 47.462 | 259
Domain ) The | Between 0.056 2 0.028 | 0.196 | 0.822
Development groups
of ICC in Teaching| Within 36.626 257 10.143
Foreign groups
Language Total 36.682 259
Domain (I1l) The Role of | Between 0.162 2 0.081 | 0.575 | 0.564
Telecollaborative Learning | groups
in  Foreign  Language | Within 36.203 257 | 0.141
Teaching groups
Total 36.365 259
Domain (IV) The Role of | Between 0.272 2 0.136 | 0.938 | 0.393
Telecollaborative Teaching | groups
in Enhancing Intercultural | Within 37.175 257 | 0.145
Communicative groups
Competence Total 37.446 259
Domain (V) Challenges of | Between 0.049 2 0.025 |0.136 | 0.873
Employing groups
Telecollaborative Within 42.423 257 10.181
Strategies in Language | groups
Education Total 46.472 259
Total Score Between 0.077 2 0.038 0.493 | 0.611
groups
Within 20.023 257 | 0.078
groups
Total 20.100 259

*Significant at (a > 0.05)

Results in table (18) indicates that there are no significant
differences at (o > 0.05) in students' perspectives towards intercultural

communicative competence in tele-collaborative foreign language teaching

due to the students' academic level in all domains.
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This means the academic level of students does not have any effect
in their perspectives towards intercultural communicative competence in
tele-collaborative foreign language teaching.
4.3.4. Results Related to the Fourth Hypothesis: ""There are no
significant statistical differences at (o > 0.05) in students' perspectives
towards intercultural communicative competence in tele-collaborative
foreign language teaching due to the students’ faculty."

In order to test the fourth hypothesis, the Independent T-test was
computed to find the significant differences in intercultural communicative
competence in tele-collaborative foreign language teaching from students'
perspectives due to students' faculty (English major, TEFL major) as table
(19) below shows.

Table (19): The Independent T-test for the different averages due to

the faculty
Domain English major| TEFL major T- Sig.*
(N=120) (N=140) value
Mean | S. D Mean | S.D
Domain (I) Students' 4.44 | 0.40 4.40 0.44 0.706 | 0.481
Perception of the Importance
of ICC

Domain (1) The Development 454 10.35 4.47 0.39 1598 | 0.111
of ICC in Teaching Foreign
Language

Domain (Ill) The Intercultural | 3.59 | 0.29 3.62 0.42 0.553 | 0.581
Communication with the
Shared Corporate Values
and Norms

Domain (IV) The Intercultural 3.63 | 0.27 3.65 0.45 0.448 | 0.654
Problems Caused by
Culture Differences
Domain (V) Telecollaborative 436 | 041 4.26 0.42 1.891 | 0.060
Learning and Developing
Intercultural Awareness
Total Score 411 |0.24 4.07 0.30 1.008 | 0.315

*Significant at (a = 0.05)
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Table (19) shows that there are no significant statistical differences
at the level (o > 0.05) in students' perspectives towards intercultural
communicative competence in tele-collaborative foreign language teaching
due to the students' faculty in the first, second, third, fourth and fifth
domains. Then, the null hypothesis in all domains is valid. This means that
students' faculty has no effect on their perspectives towards intercultural

communicative competence in tele-collaborative foreign language teaching.
4.4. Results Related to the Interview

To obtain more information about the problem of the study, the
researcher constructed semi structured interviews. Aiming at discussing the
role of tele-collaborative teaching in developing learners' intercultural
communication, (17) male and female English teachers from the Language
Center were chosen randomly to answer the questions of the interviews.

Table (20) below summarized the results.

Table (20): Teachers' Responses on the Interview

No. | Question Item Frequency | percentage
Integral part of culture teaching | 13 23.2

which is important in language
How do social | learning.

1. contexts in foreign

language teaching | Improve students' | 12 21.4
develop learners' | comprehension of  different

cultural cultural aspects.

awareness? Introduce students to new | 10 17.8

cultural issues by engaging
within such contexts.

Increase students' | 12 21.4
understanding of stereotypes,
norms, and beliefs of other
cultures.

Reduce the potential cultural | 9 16.2
shock amongst students.

Total 56 100.0
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The teacher must be aware of | 7 31.8
Is it necessary for | most cultural issues.
Egggigf;gﬁzs Tﬁ Teach_ers' cultural knowledge | 8 36.3
. and intercultural competence
different cultural . X
issues  to  equip pla_y a  massive _role in
! delivering  information  to
learners with
intercultural stud_ents.
It is not necessary to be |4 18.2
competence? .
professional, a teacher could be
knowledgeable of the basic
cultural aspects at least.
The teacher should have |3 13.7
culturally bilingual knowledge;
source culture and target one.
Total 22 100.0
Engaging students in debates to | 6 18.7
How do | discuss a specific cultural issue
telecollaborative of another culture.
enhance learners'
intercultural using texts about foreign | 8 25.0
communicative cultures in  Reading and
competence? comprehension exercises.
Using audio visual aids such as | 11 34.4
videos, films, documentaries,
movies, and songs.
Allowing students to compare | 7 21.9
their own culture with a foreign
one.
Total 32 100.0
It should be wused as a| 15 50.0
Do you think | supplementary but not as an
employing alternative source.
telecollaborative That depends on the source of | 4 13.4
teaching helps | technology, it should be foreign
learners  acquire | source for students to learn
multicultural something new.
knowledge? It is one of the major sources | 11 36.6
for cultural exposition.
Total 30 100.0
Social network is a highly | 14 45.2
valuable source for cultural
How do social | encounters.
network sites affect | Building relationships ~ with | 10 32.3
learners' success of | people of other different
cultural adaption? | cultures all over the world.
Decrease the distance among | 7 22.5
cultures as well as help learners
to overcome the cultural gap
through adjusting to foreign
social communities.
Total 31 100.0
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Upload songs, stories, movies, | 14 38.8
6. How do teachers | even jokes on Moodle to be
employ models of | discussed later.
telecollaborative | Give students online | 9 25.0
teaching strategies | assignment, such as writing
to enhance | essay about the aspects of a
students’ specific culture.
intercultural Teachers allow students to | 13 36.2
competence? engage in online intercultural
discussions  with  students
studying abroad.
Total 36 100.0
What are the | Lack of students' motivation. 16 45.7
challenges of tele-
7. collaborative Lack of suitable technologies. 11 315
teaching some
teachers face? Lack of time. 8 22.8
Total 35 100.0
Does intercultural | That wholly depends on the | 11 40.7
8. communicative individuals' use of it.
competence
developing It may affect negatively if the | 9 334
threaten losing | Person  is  not  strongly
one's own culture? connected with his own culture.
No, that never threatens one's | 7 25.9
own culture.
Total 27 100.0
In your opinion, | Enhances learner's language | 8 21.1
what can | skills.
9. telecollaborative
teaching develop in [ Enables learner to be more | 4 10.5
learner’s culturally flexible and sensitive
personality? as well as open-minded.
Strengthens  learner's  social | 10 26.3
relationships.
Provides more competence and | 16 42.1
confidence to learner.
Total 38 100.0
Do you think | It will negatively affect if | 13 56.5
telecollaborative teachers completely replace real
10. | teaching have | classes or lectures by online
negative effects on | ones.
learners’
achievement? It depends on the learner | 6 26.1
himself.
Generally speaking, no. 4 17.4
Total 23 100.0
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The ten major questions emerged from teachers' interviews are the

following:

1. How do social contexts in foreign language teaching develop

learners' cultural awareness?

The question aimed at exploring the basic role of social contexts in
developing students' cultural competence. Most of the responses indicated
that social contexts in foreign language teaching play an important role in
improving students ‘comprehension of different cultural aspects, increasing
students' understanding of stereotypes, norms, and beliefs of other cultures.
introducing students to new cultural issues, reducing the potential cultural

shock amongst students.

2. Is it necessary for English teachers to be professional in different

cultural issues to equip learners with intercultural competence?

According to the interviewees' responses on this question, teachers'
cultural knowledge and intercultural competence play a massive role in
delivering information to students, language teachers must be aware of
most cultural issues, as well as have culturally bilingual knowledge. Only
four responses indicate that it is not necessary for the teacher to be

professional.
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3. How do telecollaborative enhance learners' intercultural

communicative competence?

Teachers can use audio visual aids such as videos, films, documentaries,
movies, and songs. Additionally, they can use texts reading and

comprehension exercise, comparing cultures, debates and discussions.

4. Do you think employing telecollaborative teaching helps learners

acquire multicultural knowledge?

Thirty responses came on this question, 50% of interviewees' responses
confirmed that technology should be used as a supplementary but not as an
alternative source. Other few responses indicated that it is one of the major
sources for cultural exposition, and that it depends on the source of
technology, it should be foreign source for students to learn something

new.

5. How do social network sites affect learners' success of cultural

adaption?

The majority of responses agreed that social media is a highly
valuable source for cultural encounters, it also helps learners build
relationships with people of other different cultures all over the world.
Another important idea related to such a topic is that social media sites
decrease the distance among cultures as well as help learners to overcome

the cultural gap through adjusting to foreign social communities.
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6. How do teachers employ models of telecollaborative teaching

strategies to enhance students' intercultural competence?

The interviewees suggested good examples of employing online models
in teaching; the highest percentages were uploading songs, stories, movies,
even jokes on Moodle to be discussed later, and engaging students in online

intercultural discussions with students studying abroad.

7. What are the challenges of tele-collaborative teaching some teachers

face?

The responses on this question highly confirmed the lack of students'
motivation as a main problem in tele-collaborative teaching, while other
interviewees indicated the lack of suitable technologies as another problem,

in addition to the lack of students' time.

8. Does intercultural communicative competence developing threaten

losing one's own culture?

For the majority of teachers, this matter wholly depends on the
individuals' use of it, and it may affect negatively if the person is not
strongly connected with his own culture. Some other interviewees see no

negative effects at all.

9. In your opinion, what can telecollaborative teaching develop in

learner's personality?

Telecollaborative provides more competence and confidence to

learner, strengthens learner's social relationships, enhances learner's
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language skills, and enables learner to be more culturally flexible and

sensitive as well as open-minded.

10. Do you think telecollaborative teaching have negative effects on

learners' achievement?

It will negatively affect if teachers completely replace real classes or

lectures by online ones, and that also depends on the learner himself.

4.5. Summary

The previous chapter described the results of the study with
reference to the statistical analysis of teachers' and students' responses on
the interview and the questionnaire as well. The results were organized in
tables, and all the tables were followed by the appropriate comments to
illustrate the results. A number of procedures, tools and tests was used to

analyze the results to show the impact of the variables on the study.
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Chapter Five
Discussion, Conclusion and Recommendations
5.1. Introduction

The last chapter discusses the results of questions and related
hypotheses as well as teachers' interviews. Furthermore, it discussed the
conclusion of the whole research and the recommendations that were

inferred according to the results of the study.
5.2. Discussion of the Results

5.2. 1. Discussion of the Results of the First Question: ** To what extent
does tele-collaborative foreign language teaching affect students’
intercultural communicative competence from the language center
teachers' and English language students’ perspectives at An-Najah

National University?"'

Results analysis indicated that students' perspectives towards
employing telecollaborative teaching strategies in developing learners'
intercultural communicative competence were high. The results of the
items from (1-5) in Table (4) showed that English students had good
background on the importance of the intercultural communicative
competence as an integral part of learning foreign language. The highest
mean was (4.88) which stated that intercultural competence enabled
learners to meet and communicate, whereas the lowest mean was (4.35)

which suggested that understanding other peoples' beliefs was required to
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communicate effectively with other people. This had an effective impact on
students' motivation to learn the language. Sufficient intercultural
competence is basic to be able to communicate with other people and to
recognize other cultures' aspects. These results nearly agreed with Genc
and Bada (2005), Andrevya (2015), Hanna and Nooy (2009), Stapelton
(2000), who emphasized the importance of intercultural communicative
competence in learning foreign languages. Moreover, the results of the
items from (6-11) in Table (5) indicated that intercultural communicative
competence developed through teaching the foreign language. The highest
mean was (4.85) which stated that learning a culture is a part of learning
the foreign language of such a culture, whereas the lowest mean was (4.36)
which suggested that teachers should take into consideration integrating
different cultural aspects in their classes. The results indicated that
intercultural dimension had to be an integral part of teaching students' a
new language. These results partially agreed with Shemshadsara (2012),
Leveridge (2008), Lazar (2007) who focused on teaching the culture of a
new language more than on teaching its vocabularies or grammar rules,
because cultural awareness enables students to use the language effectively
in many communicative contexts. Besides, the results of the items from
(12-17) in Table (6) confirmed the effective role that telecollaborative
learning played in foreign language teaching. The highest mean was (4.51)
which stated that telecollaboration allowed learners to exchange their ideas
and knowledge more widely, whereas the lowest mean was (2.00) which
claimed that telecollaborative tasks are time-consuming, boring and

difficult for students to do. The results stated that telecollaborative teaching
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played an effective role in developing learners' language skills in general.
These results partially agreed with Sawyer (2011), Giralt and Jeanneau
(2016), Kano, Pack and Shimizu (2016), Ozdemir (2017), Kinginger's
(2016), Chitanana (2010) who focused on integrating telecollaboration in
language teaching since it improved learners' awareness and motivation
towards language learning, increased the opportunities of students'
interaction in learning a foreign language, enabled students to acquire more
linguistic skills and knowledge. Furthermore, the results of the items from
(18-23) in Table (7) assured the importance of employing telecollaborative
teaching strategies in such a way that enhanced learners' intercultural
communicative competence. The highest mean was (4.81) which stated that
telecollaborative teaching gave students chances to exchange cultural
knowledge and learn from one another, whereas the lowest mean was
(1.89) which stressed that engaging students in online intercultural
discussions is more likely to promote their cultural competence in
communication. The results stated that telecollaborative teaching played an
effective role in developing learners' cultural knowledge, awareness as well
as communicative competence. These results partially agreed with
O'Dowd's (2011), Ceo-Difrancesco, Mora and Collazos (2016), Angelova
and Zhao (2016), Durkawi and Binmoeller (2017), Hanna and Nooy (2009)
who recommended enhancing learners' intercultural communicative
competence through engaging them in telecollaborative activities, such
activities allowed students to be engaged in authentic communication with
students of other cultures and gave students chances to exchange cultural

knowledge and learn from one another. Finally, the results of the items
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from (24-30) in Table (8) indicated that employing telecollaborative
strategies in language education had some challenges. The highest mean
was (4.46) which stated that learning via social network sites affords
students multiple opportunities to improve their intercultural
communicative competence, whereas the lowest mean was (4.35) which
stated that cultural differences and misunderstandings constitute an
obstacle of telecollaboration teaching. The results indicated that language
teachers faced many problems while following telecollaborative teaching.
These results partially agreed with Lind (2010), Lamy and Goodfellow
(2010), O'Dowd and Ware (2009) who shed light on some obstacles of
telecollaborative teaching that prevented intercultural communicative
competence development. such obstacles were technical, motivational or

temporal ones.

5.2.2 .Discussion of the Results of the First Hypothesis: ""There are no
significant statistical differences at (o > 0.05) in students' perspectives
towards intercultural communicative competence in tele-collaborative
foreign language teaching due to students' gender'. By examining the
results of the first hypothesis using Independent Sample T-test, they
showed that there were no significant statistical differences at (a > 0.05) in
students' perspectives towards intercultural communicative competence in
tele-collaborative foreign language teaching due to the students' gender.
The significant level was (0.076) which was more than (0.05). The results
demonstrated that both male and female students encouraged using

telecollaborative language teaching to develop learners' intercultural
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communicative competence. These results were in harmony with Anikina's,
Sobinova's and Petrova's (2015) results that male and female students were

motivated to learn through telecollaborative activities.

5.2.3 .Discussion of the Results of the Second Hypothesis: "There are
no significant statistical differences at (o = 0.05) in students'
perspectives towards intercultural communicative competence in tele-
collaborative foreign language teaching due to students’ cumulative
average''. After analyzing the results of the second hypothesis using One-
way Anova, Table (12) indicated that there were significant statistical
differences at (oo > 0.05) in students' perspectives towards intercultural
communicative competence in tele-collaborative foreign language teaching
due to the students' cumulative average in favor of (80-90) average. The
significant level was (0.000) which was less than (0.05). The results
demonstrated that students who have cumulative average (80-90) were
more likely to be motivated to learn the language effectively through
telecollaborative strategies than other students, this also meant that those
students intended to use telecollaboration in their teaching as a teacher in
the future. These results agreed with Lamy and Goodfellow (2010) who
found that students' competence levels, cultural background and motivation

were some of the factors of successful telecollaborative teaching tasks.
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5.2.4 .Discussion of the Results of the Third Hypothesis: *"There are no
significant statistical differences at (o > 0.05) in students' perspectives
towards intercultural communicative competence in tele-collaborative
foreign language teaching due to students' academic level'. By
examining Table (18) using One-way Anova test, the results showed that
there were no significant statistical differences at (o > 0.05) in students'
perspectives towards intercultural communicative competence in tele-
collaborative foreign language teaching due to the students' academic level.
The significant level was (0.611) which was more than (0.05). The results
demonstrated that students’ academic level had great effect on
telecollaborative teaching. It also meant that second- and third-year
students encouraged telecollaborative teaching more than fourth year
students. The researcher attributed this to students' motivation in the first

years in contrast with the graduation year.

5.2.5 .Discussion of the Results of the Fourth Hypothesis: *"There are
no significant statistical differences at (o = 0.05) in students'
perspectives towards intercultural communicative competence in tele-
collaborative foreign language teaching due to students' faculty''. After
analyzing the results of the fourth hypothesis using Independent Sample T-
test, the results in Table (19) stated that there were no significant statistical
differences at the level (o > 0.05) in students' perspectives towards
intercultural communicative competence in tele-collaborative foreign

language teaching due to the students' faculty. The significant level was

(0.315) which meant that students' faculty did not influence their attitudes
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toward telecollaborative teaching. These results were in harmony with the
results of most mentioned related studies which neglected students' and
teachers' specialization as a requirement in telecollaborative teaching. And
that telecollaborative and intercultural teaching depended to a big extent on
the ability of both of them to learn as well as to teach the language

effectively.

5.2.6. Discussion of the Results of the Interview

Table (20) in chapter four showed that teachers' frequent responses on the
first question, which was about the role of social contexts in developing
learners' cultural awareness, were the following: (13) responses stated that
social context was an integral part of culture teaching and language
learning, (12) responses assured that it improved students' comprehension
of different cultural aspects, (10) responses explained that it introduced
students to new cultural issues by engaging within such contexts, (12)
responses said that it increased students' understanding of stereotypes,
norms, and beliefs of other cultures, whereas (9) responses stated that it
reduced the potential cultural shock amongst students. As for the second
question which was about the required level of teachers' intercultural
competence, teachers' frequent responses were the following: (7) responses
assured that the teacher had to be aware of most cultural issues, (8)
responses stated that teachers' cultural knowledge and intercultural
competence played a massive role in delivering information to students, (4)
responses stressed that it was not necessary to be professional, a teacher

could be knowledgeable of the basic cultural aspects at least, whereas (3)
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responses indicated that the teacher was supposed to have culturally
bilingual knowledge; source culture and target one. As for the third
question which was about telecollaborative strategies followed to develop
learners intercultural knowledge, teachers' frequent responses were the
following: (6) responses suggested engaging students in debates to discuss
a specific cultural issue of another culture, (8) responses emphasized on
using texts about foreign cultures in reading and comprehension exercises,
(11) responses suggested using audio visual aids such as videos, films,
documentaries, movies, and songs, whereas (7) responses emphasized on
allowing students to compare their own culture with a foreign one. As for
the fourth question which was about whether employing telecollaborative
teaching helps learners acquire multicultural knowledge, teachers' frequent
responses were the following: (15) responses indicated that technology was
supposed to be used as a supplementary but not as an alternative source, (4)
responses emphasized that it depended on the source of technology, which
was supposed to be foreign source for students to learn something new,
whereas (11) responses stressed that it was one of the major sources for
cultural exposition. As for the fifth question which was about the effect of
social network sites on the success of cultural adaption, teachers' frequent
responses were the following: (14) responses indicated that social network
was a highly valuable source for cultural encounters, (10) responses
showed that it helped learners build relationships with people of other
different cultures all over the world and (11) responses revealed that it
decreased the distance among cultures as well as helped learners to

overcome the cultural gap through adjusting to foreign social communities.
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As for the sixth question which was about developing intercultural
communicative competence by using models of telecollaboration, teachers'’
frequent responses were the following: (14) responses suggested uploading
songs, stories, movies, even jokes on Moodle to be discussed later, (9)
responses emphasized on giving students online assignment, such as
writing essay about the aspects of a specific culture, and (13) responses
suggested engaging students in online intercultural discussions with
students studying abroad. As for the seventh question which was about the
challenges of telecollaborative teaching that teachers faced, teachers'
frequent responses were the following: (16) responses stressed that the lack
of students' motivation was an obstacle of telecollaborative teaching, (11)
responses emphasized that the lack of suitable technologies was another
obstacle, whereas (8) responses stressed the lack of time as an obstacle. As
for the eighth question which was about intercultural communicative
competence in relation with threatening one's own culture, teachers'
frequent responses were the following: (11) responses stressed that it
wholly depended on the individuals' use of it, (9) responses indicated that it
affected negatively if the person is not strongly connected with his own
culture, whereas (7) responses indicated that it never threatened one's own
culture. As for the ninth question which was about telecollaborative
teaching in relation with developing learners' personality, teachers' frequent
responses were the following: (8) responses stressed that intercultural
competence enhanced learner's language skills, (4) responses indicated that
it enabled learner to be more culturally flexible and sensitive as well as

open-minded, (10) responses stated that it strengthened learner's social
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relationships, whereas (16) responses assured that it provided more
competence and confidence to learner. Finally, as for the tenth question
which was about the potential negative effects of telecollaborative teaching
on learners' achievement, teachers' frequent responses were the following:
(13) responses stressed that telecollaborative teaching would negatively
affect if teachers completely replaced real classes or lectures by online
ones, (6) responses indicated that it depended on the learner himself,
whereas (4) responses indicated that it generally did not have negative

effects on the achievement.

Hence, the researcher concluded that the highest percentage for the
first question was (23.2) which meant that social contexts served as an
integral part of culture teaching which was important in language learning.
Whereas the highest percentage for the second question was (36.3) which
indicated that teachers' cultural knowledge and intercultural competence
played a massive role in delivering information to students. As for the third
question, the highest percentage was (34.4) which suggested using audio
visual aids such as videos, films, documentaries, movies, and songs as
effective ways to provide learners with intercultural competence. Whereas
the highest percentage for the fourth question was (50.0) which indicated
that telecollaborative technology was supposed to be used as a
supplementary but not as an alternative source. As for the fifth question,
the highest percentage was (45.2) which stressed that social network was a
highly valuable source for cultural encounters. Whereas the highest

percentage for the sixth question was (38.8) which suggested, uploading
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songs, stories, movies, even jokes on Moodle to be discussed later, as
models of online interaction to develop learners' intercultural
communicative competence. As for the seventh question, the highest
percentage was (45.7) which emphasized on the lack of students'
motivation as an obstacle of telecollaborative teaching. As for the eighth
question, the highest percentage was (40.7) which stressed that losing one's
own culture wholly depended on the individuals' use of intercultural
competence. Whereas the highest percentage for the ninth question was
(42.1) which indicated that intercultural communicative competence
provided more competence and confidence to learner. As for the last
question, the highest percentage was (56.5) which stressed that
telecollaborative teaching would negatively affect learners' achievement if

teachers completely replaced real classes or lectures by online ones.

The researcher found that the interviewees agreed that
telecollaboration in language teaching developed learners' intercultural
communicative competence. The results of the interview were partially
agreed with the results of the questionnaire which were (82.8). Moreover,
these results agreed with Giralt and Jeanneau (2016), Sawyer (2011),
Prakapas & Prakapiene (2016), Ozdemir (2017), Kurek (2015), Luo and
yang (2018), Kinginger's (2016), Chitanana (2010) who found that
intercultural competence in communication helped learners in improving
‘earners' language skills and social awareness. The results also agreed with
Ceo-Difrancesco, Mora and Collazos (2016), O'Dowd's (2011),
Durkawi and Binmoeller (2017), Hanna and Nooy (2009) who indicated
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that telecollaboration in foreign language education had positive impact on

developing learners' intercultural communicative competence.
5.3 .Conclusion

The current study sought to examine the effect of telecollaborative
language teaching on developing students' intercultural communicative
competence from English teachers' and students' perspectives. The results
of the questionnaire were in harmony with the results of the interviews.
Generally, the results of the study showed that English language teachers
and students as well agreed positively about the importance of intercultural
competence in teaching foreign languages and developing such competence
through telecollaborative teaching tasks. Therefore, telecollaborative
teaching enhanced students' intercultural communicative competence

which was considered to be an integral part to master a foreign language.

Based on the results of the study, the researcher found that teachers
were convinced of the importance of foreign language social contexts in
developing students' intercultural awareness, improving their cultural
aspects comprehension, introducing students to new cultural issues,
increasing their understanding of other cultures' beliefs, and decreasing the
possible cultural shock. Moreover, most teachers agreed that teachers'
cultural knowledge and intercultural competence play a massive role in
developing students' competence. Teachers also suggested many
telecollaborative activities to promote students' competence; such as online

discussion, online assignment, writing essays about other cultures, reading



78
and comprehension exercises, audio visual aids. Furthermore, teachers
recommended telecollaborative teaching to be used as supplementary but
not as an alternative source, and they indicated that social network sites
served as an important source of telecollaborative learning, as they
increased students' confidence level, helped to acquire new vocabularies,
and to some extent made the language exchange more flexible. More
importantly, telecollaborative teaching according to most teachers have
some obstacles; such as lack of students’ motivation, the suitable

technologies, and the available time as well.

The results of the study indicated that students' gender, academic level
and faculty positively affected their perspectives towards telecollaborative
learning whereas students' cumulative average affected their perspectives
towards telecollaborative learning in favor of 80-90. According to students'
perspectives, telecollaborative enhanced students' communication skills,
improved their cultural awareness, developed intercultural communicative
competence in such a way that enabled students to interact effectively in
any communicative situation. In other words, the results showed that
English students regardless of their gender, academic level, faculty and

cumulative average strongly recommended telecollaborative teaching.

Consequently, telecollaborative teaching was an important strategy in
teaching foreign language to help students improve their intercultural
communicative competence which in turn enhances their language

acquisition.
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5.4 .Recommendations

Based on the results of the study, the researcher suggested some
recommendations for the different stakeholders of the teaching-learning

process.
5.4.1 .Recommendations for the Designers of Language Courses
Designers of language courses are advised to:

1. Adopt more telecollaborative activities in the language courses such as

online discussions via Messenger, Yahoo or Skype about a specific topic.

2. Place more emphasis on foreign cultural aspects in course material so as
to enhance students' intercultural communicative competence either at

classes or via online exchange.

3. Assign some debatable intercultural activities to be done online such as
summarizing stories about other cultures, or analyzing a novel of other

cultures.

5.4.2 .Recommendations for Teachers of Foreign Languages in General

and Teachers of English in Particular Teachers are advised to:

1. Consider the importance of teaching culture as an integral part of

teaching a foreign language.

2. Apply the telecollaborative method in the development of intercultural
communicative competence such as reading stories about cultures,

documentaries and songs about cultures.
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3. Have more emphasis on introducing their students to the positive
effects of developing intercultural competence and linguistic skills through
telecollaborative exchanges, by providing them with feedback on their

achievement after participating in an online forum discussion.
5.4.3 .Recommendations for the Parents
Parents are advised to:

1. Encourage their sons to discover other cultural aspects through reading
stories about other cultures, watching films and documentaries about

cultures, listening to foreign songs about cultures.

2. Have good and accessible internet connections that will help achieve
any telecollaborative tasks such as computer tools, suitable settings, enough

time.
5.4.4. Recommendations for Further Research
Researchers are advised to:

1. Carry out more research on telecollaborative teaching in other

universities locally and regionally to see if there are differences or not.

2. Do more research on other technical implementations to achieve better

intercultural competence development.

3. Try pure qualitative research methods to find out the effectiveness of

telecollaborative teaching.
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4, Try interdisciplinary research to investigate the effect of
telecollaborative teaching, such as a study about tourism and English
history, which can cover the tourist, historical and linguistic dimensions in

relation with telecollaborative teaching.
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Appendix A

Questionnaire

Dear Teachers,

This questionnaire was designed to collect information for accomplishing
a study entitled "Intercultural Communicative Competence in Tele-
Collaborative Foreign Language Teaching from the Perspectives of
English Language Teachers and their Students at An-Najah National

University".

The researcher would be pleased if you answer the parts appropriately in
the space provided. Your answers will be kept strictly confidential and given

information will be used for research purpose only.
Thank you for your cooperation.

Part (1): Personal Information

Please put the mark (x) in the place that suits your case:

Gender: Male ( ) Female ()

Cumulative average: 60-70 ( ) 70-80( ) 80-90( ) 90 and more ( )
Study level: second year ( ) thirdyear( ) fourth year ( )

Specialization: English literature ( ) Methods of teaching English ( )



90
Part (11):

This part of all items of the questionnaire, which are classified into five

domains:

Domain 1 has to do with students' perception of the importance of

intercultural communicative competence.

Domain 2 has to do with development of intercultural communicative

competence in teaching foreign language

Domain 3 has to do with the role of telecollaborative learning in foreign

language teaching

Domain 4 has to do with the role of telecollaborative teaching in enhancing

intercultural communicative competence

Domain 5 has to do with challenges of employing telecollaborative

strategies in language education

Please answer the following items by putting (x) in the box that best

eXpresses your perspectives.

No.
Item
Strongly
Agree
Agree
Neutral
Disagree
Strongly
disagree

[ Students’ perceptions of the importance of intercultural communicative competence
1. | Foreign language teaching should be focused on
developing learners socially and culturally.

2. | ICC enables learners to meet and communicate
effectively with people from many different cultures.
3. | Intercultural competence enables learners to overcome
the potential contradictions of communication.

4. | Understanding other peoples’ beliefs is required to
communicate effectively with other people.

5. | When working in a multicultural team, it is helpful to
view people from their cultural perspectives.

Il | Development of intercultural communicative competence in teaching foreign
language
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6. | Understanding one's own culture is important when
learning a foreign language.

7. | To Learn a foreign language means the learning of new
beliefs, values and new kind of behavior.

8. | Teachers should take into consideration integrating
different cultural aspects in their classes.

9. | Learning a culture is a part of learning the foreign
language of such a culture.

10. | Teachers should focus on the cultural dimension of the
foreign language they teach.

11. | Teachers should carefully deal with developing learners'
intercultural communicative competence.

I11 | The Role of Telecollaborative Learning in Foreign Language Teaching

12. | Social network sites enable students to acquire
more linguistic skills and knowledge.

13. | Telecollaboration allows learners to exchange
their ideas and knowledge more widely.

14. | Telecollaborative teaching increases the
opportunities of students' interaction in learning a
foreign language.

15. | Students have sufficient time to learn languages through
online exchanges.

16. | Telecollaborative tasks are time-consuming,
boring and difficult for students to do.

17. | Telecollaborative classes improve learners'
awareness and motivation towards language
learning.

IV | The Role of Telecollaborative Teaching in Enhancing Intercultural Communicative
Competence

18. | Telecollaborative teaching gives students
chances to exchange cultural knowledge and
learn from one another.

19. | Learning via social media networks offer
students multiple opportunities to improve their
intercultural communicative competence.

20. | Engaging students in online intercultural
discussions is unlikely to promote their cultural
competence in communication.

21. | Enhancing students' intercultural competence
depends partly on doing telecollaborative tasks.

22. | Telecollaboration enables students to use the
internet not only to teach the language, but also
to discover new cultural knowledge

23. | Telecollaboration in language allows students to
be engaged in authentic communication with students of
other cultures.

V | Challenges of Employing Telecollaborative Strategies in Language Education

24. | Telecollaborative teaching may lead students to discuss

sensitive topics (e.g. religion, racism).
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25.

The impact of telecollaborative teaching on
improving students' intercultural competence
depends heavily on students' motivation.

26.

For tasks to be collaborative, they should be various and
challengeable.

27.

Telecollaborative tasks require spending a lot of
students' and teachers' available time.

28.

Telecollaborative teaching may have negative
effects on students' ethics, cultural knowledge
and achievement.

29.

Cultural differences and misunderstandings
constitute an obstacle of telecollaboration teaching.

30.

Learning via social media networks afford students
multiple opportunities to improve their intercultural
communicative competence.
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Appendix B

Interview Transcript

Date: oovviiiiiiiiiiiiinnnnnnnss Time: coovviinnnnnnniiiiiceennns
L 11 ) 0 (o )
INterVIEWee: «uviiiiiineiiiiiiiiiniiiiiiienteessssstecossssssccssssssscsssssassccnns
Interview duration: .......ccoiiiiiiiiiineeeiiiiiieiesetiesscnssssssssssccccsses
Please answer the following questions:

1. How do social contexts in foreign language teaching develop
learners’ cultural awareness?

..........................................................................................

2. Is it necessary for English teachers to be professional in different
cultural issues to equip learners with intercultural competence?

..........................................................................................

.......................................................................

3. How do telecollaborative enhance learners' intercultural
communicative competence?

..........................................................................................
..........................................................................................
..........................................................................................
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4. Do you think employing telecollaborative teaching helps learners

acquire multicultural knowledge?

5. How do social network sites affect learners' success of cultural

adaption?

..........................................................................................

6. How do teachers employ models of telecollaborative teaching
strategies to enhance students' intercultural competence?

..........................................................................................

........................................................................

face?

..........................................................................................
..........................................................................................
..........................................................................................
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8. Does intercultural communicative competence developing threaten

losing one's own culture?

9. In your opinion, what can telecollaborative teaching develop in
learner's personality?

10. Do you think telecollaborative teaching have negative effects on
learners' achievement?

..........................................................................................
..........................................................................................

.........................................................................
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