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Abstract

The main purpose of this study was to investigate the most common
educational difficulties in teaching English in 5" and 6" grades as
perceived by English language teachers in northern districts of Palestine in
public primary schools. This study tried also to investigate the effect of
the respondents, gender, experience, qualification, supervisor’s annual
evaluation and methods of teaching English on teachers’ perceptions of
some of educational difficulties.

The study population consisted of 160 subjects: male and female
English language teachers in the school year 2001/2002. The number of
English language teachers who responded to the questionnaire was 145.

The questionnaire consisted of 52 items distributed among the six
main domains. The validity of the instrument was established for each of
the six domains by referring it to a jury of professional educational
experts.

The reliability of the instrument was tested by using Chronbach Alpha
formula. To answer the questions of the study, the means, standard
deviations and percentages of the responses were calculated and analyzed.
The findings of the study indicated the following;:

The study revealed that English language teachers faced educational

difficulties in teaching English on all domains.
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Chapter one

Introduction and Background
Introduction: The researcher, in this chapter, presents some essays, which
are related to the problems of teaching English. It presents statement of the
problem, purposes of the study, questions of the study, hypothesis of the
study, significance of the study, definitions of terms and limitations of the

study.

Bymne (1980) focused on some problems which English teachers face at
the class room. The leamers have different aspirations, interests,
background and personalities. The teachers can not ignore these
differences. So the teachers should select and present the language data
which the students are required to learn and practise. Not all students can
answer a particular question. Therefore teachers should use visual aids and

use different types of methods to teach correctly.

Webster's Encyclopedia classified the difficulties into two types:
educational difficulties and linguistic difficulties.
Linguistic difficulties are causes of troubles which belong to language such
writing system, grammar. .. etc.
This study will focus on educational difficulties:

Numerous studies were conducted about the educational difficulties.

Robert (1979) focused on behavioral problems of students and
classified them into two types. The first serious behavior includes fighting
others which may result in students doing harm to themselves or to others,

These students must be dealt with iinmediately and appropriately. The
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second dangerous behavior includes students not raising their hands, not
following directions.

Byme (1980) identified the main obstacles that face English teachers in
the classroom: Large classes and the arrangement of the classroom which
rarely favours communication; number of hours available for teaching the
language which all be devoted oral work are not enough. The syllabus may
discourage us from giving adequate attention to the spoken language; it is
not easy to give effective oral practice under these conditions especially in
large classes.

Gurrey (1995) argued that teaching foreign language is a difficult task,
but a hard work will nearly always bring success especially if teacher
exerts himself to his pupils do the work. Some of the burden of the teaching
of foreign language can be carried by teacher. Gurrey added that the role of
the teacher in teaching English as a foreign lan guage is to: transform the
silent in array of printed symbols into living speech and to make all those
words, phrases and sentences in the book play a useful part in same real
situation.

Saunders (1979) focused on how a teacher can establish the best way
atmosphere for teaching? He pointed to these facts on incidents which arise
in every class which lead to restlessness boredom and general misbehavior,
The teacher in the early stages of a career will be affected by those
educational problems and particularly discipline problems and behavior
problems. No matter how carefi ully one prepares his / her work motivates
the pupils and relates to them, one will encounter behavior which downs or
prevents leamning and upsets the smooth running of the class.

Although such behavior can be difficult for the teacher with little
experience the effective experienced teacher will have built up a repertoire

of technique which will have been used on many occasions and refined in
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use. Challenges may be made by pupils at any time and may bear varying
degrees of threat, but it is important to recognize the challenge and respond
to it. For instance, a pupil may deviate from the customary way of
addressing the teacher in a formal classroom situation. He may call out
“Hey” instead of “Mr. Brown” or “Sir”; the other pupil will certainly
recognize the implied challenge; the teacher should also recognize it and

use an appropriate technique to meet it.

Zable (1996) pointed out that the concerns of beginning teachers when
they teach at classroom. Many prospective teachers have many concerns
about teaching. If a teacher didn’t have that in itself would be a concern!
Teaching is a complex and challenging profession that requires preparation
and self-examination. Like many other people who plan to teach. A teacher
may wonder about the adequacy of his professional (academic and
otherwise) for providing instruction appropriate for students. A teacher
may wonder about the prescribed curriculum and how he will operate
within it. Infuse it with additional material and activities make adaptations
and materials organize and sequence learning. A teacher may wonder about
the physical features of his / her classroom and school, its location,
equipment instructional materials and supplies and how they will enhance
or constrain teaching. A teacher may wonder about his / her relationships
with parents and with his / her teaching. A teacher may wonder about his /
her relationships with parents and with the other teachers, administrators
and personal support with whom one will work. A teacher wonders
whether he / she will have enough energy and how he will motivate his /
her students. A teacher may wonder about his / her students what they will
like the quality of his /her relationships with them and how he / she deal

with behavioral and emotional differences and difficulties.
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Oeser (1973) wrote an essay focused on the problems connected with
the physical set-up of classroom seating. The desks at present, so widely
used, are heavy and clumsy. The teacher who wishes to introduce group
and activity methods is there faced with the problem of how to arrange the
furniture so that the children can work together in groups of four, five or
six. Leaving desks in rows. For various reasons, it is not always practicable
to re-arrange the desks. When teachers or pupils go from room to room for
different subjects, too much time may be last during the change-over and in

addition, the noise of shifting heavy furniture may disturb other grades.

Statement of the Problem:
During his work as an English language teacher in different primary
schools in Salfit district, the researcher faced educational difficulties in the

classroom. The researcher taught fifth and sixth grades. The schools have

- large classes and the school year was not enough to cover the material.

There are studies that investigated this subject in other countries. This

- study attempted to document how educational difficulties could be

. removed: large classes, the lack of visual aids ...etc. These difficulties

| affect badly on a teacher’s outcomes. This study attempted to suggest

solutions for some of educational difficulties to improve and increase the

| teacher’s effectiveness in the classroom.

Abbas (1991) classified the problems of teaching English into two types:
1.Major problems: Teachers (100%) agreed for example, that the school
year was not enough to cover all the syllabus. Lack of teacher’s experience

and lack of training programmes.

. 2.Minor problem: Some (50%) of teachers agreed: Large classes, lack of

'visual aids, lack of scholarships for clever students and lack of cooperation

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



| between school and home. The researcher agrees with Abbas's ideas. The
researcher indicates that both types of difficulties are problems in teaching.
Purposes of the Study:

This study aims at achieving the following purposes:
To investigate the differences among English teachers in the 5® and 6%
grades pertaining to the most common educational difficulties and to

investigate the effect of educational difficulties due to the following

variables:
1.Gender.

2.Experience.

3.Academic qualification.

4. Supervisor’s annual evaluation.

5.Methods of teaching English.

‘ Questions of the Study:

! This study attempts to answer the followin g questions:

! 1 .What are the educational difficulties in En glish teaching in the 5% and 6™
grades as perceived by English teachers in northern districts of Palestine’s
public primary schools?

| 2.What are the most specific educational difficulties in English teaching in

" and 6" grades as perceived by English teachers in northern districts of
Palestine?

3.Are there any differences among English language teachers’ responses to

educational difficulties which may be attributed to gender variable in
~northern districts of Palestine’s public primary schools?
4.Are there any differences among English language teachers’ responses to

educational difficulties due to expenence variable in northern districts of

Pa]estme s in public primary schools?
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5.Are there any differences among English language teachers’ responses to
educational difficulties due to qualification variable in northern districts of
Palestine’s public primary schools?
6.Are there any differences among English language teachers' responses to
educational difficulties which may be attributed to supervisor’s annual
evaluation variable in northern districts of Palestine’s public primary
schools?
7.Are there any differences among English language teachers’ responses to
educational difficulties due to the way of teaching variable in northern
districts of Palestine’s in public primary schools?
Hypotheses of the Study:

This study tested the following hypotheses:
I.There are no differences between the: méans of the male and female of
teachers’ feelings towards the difficulties that facing them.
2.There are no differences among short, moderate and long experience of
English teachers towards the difficulties that facing them.
3.There are no differences among holders of community college certificate,
B.A degree and M. A degree towards the difficulties facing them.
4. There are no differences among high, low and without supervisor’s
annual evaluation for English teachers towards the difficulties facing them.
5.There are no differences between the communicative teaching
methodology and the traditional teaching methodology in the difficulties

facing English teachers.

Significance of the Study:
This study attempts to answer several questions related to the
difficulties of English teaching in 5% and 6% grades as perceived by English

language teachers. This study might be helpful for teachers, supervisors
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and those interested in holding training programmes for new pre-service
and in-service teachers. It might be helpful for the planners of Palestinian
curricula school books. It may encourage English teachers and supervisors
to cope with the educational difficulties. It might encourage other
researchers to study other subjects in other stages in. This study attempts to
present some facts related to the outcomes of many studies which
conducted in the world.

This study is necessary because English language teachers of 5% and 6™
grades can not achieve their educational aims if the teachers use methods of
teaching and use visual aids. This study tried to present the real situations
for those problems. It may might foster and develop the methods of English

teaching.

Definition of Terms:
1.Educational difficulty:

It is a cause of trouble that an English teacher faces. It will decrease
effectiveness of teaching English. It will prevent the teacher from a
chieving English syllabus aims correctly (Webster's Encyclopedia, 1996).
2.An English teacher:

Everyone who teaches English in 5 and 6™ grades or other stages.
3.Supervisor’s annual evaluation:

It is a supervisor's act of evaluating English language teacher at
classroom. (Webster's Encyclopedia, 1996).

4.A new English teacher:
A teacher who has been appointed recently by the Ministry of

Education.
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5.Fifth and Sixth Grades:

They are two stages which continue the previous stages in teaching
English. |
6. Classroom environment:

It is a natural or social conditions in which students learn or it's a social
condition having basic economic, cultural characteristics and having the
same social position in a certain place. (Webster's Encyclopedia, 1996).

7. Linguistics Difficulties:

They are causes of troubles that belong to language, such as grammar,
writing system. (Webster's Encyclopedia, 1996).

8. Large Classes:

Classes which have unusual number of students In a certain place.
(Webster's Encyclopedia, 1996).

9. Negative Interaction between a teacher and a supervisor:

The relationship between a teacher and a supervisor has no useful
results. (Webster's Encyclopedia, 1996).

10. Visual Aids:
Maternals depend on the sense of sight, such as films, slides,

- photographs ...etc, used as aids in teaching. (Webster's Encyclopedia,
1996).

11. Traditional Methods:

It is along-established or inherited way of thinking, teaching or acting
depending on memorizing. (Webster's Encyclopedia, 1996).

12. Communicative Method:
'—_'I’tmhing. It depends on interchanging thoughts,

opinion or information by speech, writing signs. (Webster's Encyclopedia,
- 1996).
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Limitations of the Study:
The scope of the study is limited in terms of the following aspects:

It is based on the perceptions of English language teachers’ responses
towards the items of the questionnaire which represent educational
difficulties in 5" and 6™ grades in the northern districts of Palestine’s
public primary schools for the scholastic year 2001\2002. The population
of the study consisted of (160) male and female teachers; while the
respondents of the questionnaire were 145 male and female teachers. The
statistical analysis was carried out on 145 teachers,

Finally, the questionnaire covered fifty two items which represent

educational difficulties distributed on six domains.

Summary:

This chapter focused the importance of finding out the main
educational difficulties facing English language teachers. This chapter
proceeded to discuss how English teachers overcome the educational
difficulties. It dealt with the statement of the problem, purpose of the study,
research questions, hypotheses of the study, significance of the study,
definitions of terms and limitations of the study. Finally this chapter
indicated how to help English language teachers to achieve the teaching

objectives to increase teacher’s outcomes in the classroom.
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Chapter Two
Review of Relevant Literature

Introduction:

The researcher reviewed a number of studies whose problems and
general aims  are relevant to those of this study. In this chapter, the
researcher will present a brief account of the studies that focused on the
following topics: problems of classroom environment, problems of
teaching large classes, negative interaction between the teacher and the

supervisor, the use of time and lack of visnal aids in teaching English.

1.Studies relevant to the problems of classroom environment:
Problems of classrooms environment are related to natural or social

conditions in which students learn, such aé poor light, untidiness of chairs,

chalkboard, old buildings, problems of discipline which are created by the

large number of students and the lack of electricity.

Robert (1979) focused on the teacher’s discomfort in the classroom
handling problems of pupil control and discipline; adjusting the
deficiencies in school equipment, physical conditions; materials, adjusting
to the teaching assignment, adapting to needs, interests and abilities of
pupils motivating pupils and responses.

Robert (1979) indicated to the sources of anxiety: Insufficient time for
rest and preparation in a school day, large class size, insufficient clerical

help, inadequate salary and inadequate finger benefits.
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Drayer (1979) pointed out that some problems of the classroom
environment are the most serious for both the teacher and students. Some
problems arise in classroom: untidiness, the papers, disorganized books.
They will create in the classroom. Poor light is another problem which
creates inadequate environment for students and it makes them unable to
see the chalkboard well. Students who sit in the back and front rows of the
classroom are not able to see the chalkboard. Classes with bad windows
will create difficulties for learners because the air will go through windows

and so the papers will fly.

Drayer (1979) focused on problems of discipline which are big
challenges for teachers in the classroom. There are few slow learners in
classroom who often create small or big problems, so they ofien bother
teachers in the classroom. If those small problems are not solved
immediately they will be big problems. Therefore, the teachers should
encourage those students to participate in classroom. They should give
these students simple activities then the classroom will be controlled well.
Drayer (1979) also focused on the problems related to the individual
differences. There are no two students alike in the classroom. Individual
differences can be classified into two parts:

First: Mental differences.
Second: Differences related to height, weight... etc.

The beginning teachers face dilficulties in evaluating and teaching
students. By the time teachers are able to vary the questions according to
the students. The beginning teachers need time to be practiced in teaching,
Cheating problem will arise in the classroom and the beginning teachers are

not able to solve this problem by the time they will advise those students to
stop this bad habit.
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Robert (1979) examined the discipline in the classroom. They found
that teacher suffered from many sources of anxieties which affected on
their input in the classroom. The teachers are in the different positions of
the most middle managers in that they accomplish their goals largely by
managing relationships. They rely upon the support cooperation and
approval of a large number of people including students, parents, fellow
teachers, administrators, general society and supervisors. The fact is that
these various groups may sometimes have conflicting ideas over what
should be done in the classroom. There are some reported sources of

anxiety for beginning teachers.

Epstein (1979) focused on problem of lighting in the classroom which
affects the teacher’s performance. All winter the classroom has been dull.
A good lighting is adequate for reading much less for providing a bright
and cheery ambience, magnify. But if there are no curtains or shades on the
chain link-quard. The sun’s rays are pleasantly warming and disconcerting
building.

The teacher appreciates the pleasant and she-almost unconsciously is
repeatedly drawn to stand in it as she teaches. The children who must look

at her must gaze also at the brilliant light that falls across her body.

The teacher can not teach well in the class which lacks lighting. The
teacher will be unaware of what is happening in the dark class. Students
can’t read the teacher’s instructions and they can’t write the notes well. The
teacher can’t correct student’s classroom work.

It was noticed that the majority of above mentioned studies emphasized

that the problems of classroom environment affect badly on teaching

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



13

. process at the classroom. These studies suggested how such problems could

be removed.

Bello (1981) highlighted the importance of the school site. If the school
is built in a swampy area, the children face many difficulties when they go
to the classes especially in winter because their clothes will be wet and

dirty. The playground will be small, so the school must be built far away

from a swampy area. Also if a school is close to the traffic, it is difficult for

| teacher to teach students well in such condition. Therefore, the schools

should be built away from main roads to avoid accidents.

| Dodge and Trister (1996) investigated several typical classroom

behavior problems: running in the classroom, inability to make choices,

failure to stick to activities, fighting over toys and poor use of materials,
These can be traced to how the room is arranged and how materials are

displayed.

| By making a few changes in the classroom environment, early

childhood teachers can create classroom environment that encourages
leaming and at the same time make their jobs easier and more rewarding.
" This guide in English-and Spanish language versions outlines three
worshops on the learning environment and summarizes a companion video
designed to show staff how a well-organized environment helps children,
| emphasizing clearly defined activity areas, well-established daily routines.
| The attractive and logical display of materials and the creativity to
continually adapt and enhance the environment.

The first two workshops outlined iﬁ the manual are intended for staff

and covered, how the environment can discourage learning, including the
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relationship between the classroom and specific behavior problems and
how the cnvironment can encourage learning including four major goals
influenced by the classroom-trust and cooperation, independence,
involvement in work and acquisition of skills and concepts.

The third workshop outlined and explained the learning environment to

parents.

\Li (1998) conducted a study to explore Chinese English teacher’s
understanding of English teaching particularly the difficulties they had in
using communicative language teaching (CLT) in the Chinese context.
Participants were six Chinese English teachers, two from each of the
elementary, secondary and tertiary levels. The major modes of data
collection consisted of semi-structured and informal interviews and on-site
observations of teaching. Li study found that: Chinese English teachers,
while the cognizant of the achievements had serious problems in TEFL in
China. They had many difficulties in implementing (CLT) in their
classrooms. Difficulties that the Chinese teachers have encountered in
using (CLT) have their sources in that (CLT) as a methodology developed
in the West with Western cultural values which are very different from
dominant Chinese culture values.

Li found that teachers might want to incorporate a communicative
component into their traditional teaching methods. For this purpose
changes must be made in teacher’s understanding of language learning,
teaching and curricula in teacher education programs. Chinese teachers are
encouraged to use different methods of teaching that will fit better into

their particular language teaching contexts.
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Aker (2000) carried out a study to investigate the perception of the first
secondary students towards English language classroom environment in
improving (EFL) learning in Nablus. The sample of this study consisted of
711 students in the first secondary class belonging to the scientific and
literary streams. The sample represented 23.6% of the total number of the
population chosen randomly from first secondary class in Nablus district
schools.

The data was collected, coded out and analyzed by using means and
percentages, independent T-test, Alpha formula, One-Way Analysis of
Variance (ANOVA) and (L.S.0). The findings of the study revealed that
the perception of English language students towards classroom
environment was positive in the domains of affiliation interaction,
cooperation, task orientation, individualization and teacher control.

Aker stresses the importance of creating positive classroom environment
which includes social, psychological and emotional aspects. In addition, the
researcher recommends providing schools with modern facilities, modern
methods of teaching, qualified experienced teachers and up to date syllabus
that helps students to orient themselves and keep up with their classroom
environment taking into consideration the useful classroom to improve

student’s results.

2.Studies relevant to the problems of teaching large classes:
Teaching large class is difficult for English teachers because they can't
correct all the student's workbooks, assignments on time or ask students
relevant questions. Teachers find difficulties in controlling unusual number
of students.
Bossert (1979) focused on the i)roblem of organization of task

activities; they may limit or enhance the teacher’s opportunity to provide
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special assistance to individual pupils. For example, group activities
involving the entire class may preclude the teacher providing needed
immediate special assistance. How do teachers who use large activities
allocate assistance during that activity and time? More generally what is the
relationship between assistance patterns and task structure in classroom? If
the groups of children are not friendly, they would not achieve their duties

well, so they will create problems in the classroom.

Bello (1981) pointed out in his essay that the classroom, size is very
important during teaching. Each student needs about 1.4 square meters if
this space is reduced, the classroom will be overcrowded, so it will be a

burden on a teacher’s work.

Coleman (1989) carried out a study to investigate the significance of
large group language instruction in Nigeria. This study was carried on 33
teachers providing remedial English second language. The report presented
teacher experiences and perceptions of class sizes (often over 100); a
questionnaire was used to investigate practices and attitudes toward large
classes; classroom techniques used, difficulties encountered, perceptions of
outcomes that could be achieved in more reasonable-size classes. Many
teachers felt they were teaching intolerably large classes, but some
appeared to have adjusted to large class sizes to the point of considering
them ideal. The most common difficulties found were in the areas of
relationships  with individual students, classroom control and grading
written work. A wide range of affective, interpersonal and environmental
problem was identified. The teachers indicated they would, in general, not
use different methods with smaller classes but felt they might be able to use

them thoroughly or more effectively.
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In comparison with large-group teachers studied in other areas, those

teachers appeared to be:

1.Teaching large classes.
2.More tolerant of large class sizes.
3.More concerned with individual learner needs,
4.Less concerned about classroom control.

~"Xia (1992) focused on uncooperative students in group activities. A
teacher who is doing group work, one of his most challenging experience is
how to deal with uncooperative students-passive learners / non-
participators and overactive students. Although their number is limited,
their presence in the classroom is a nuisance to teachers. The teacher can
not force them to do things out of fear of injuring themselves. The teacher
can not order them to stop their misbehavior at the risk of a confrontation
with same of the older trouble makers. When a teacher leaves
uncooperative students in group with other students, he pretends that he’s
unaware of their uncooperative behavior. As time passes the non-
participators may fcel left out.

They become worried that they are not learning and gradually

try to take part in the activities. So the writer of this essay suggested some
ways to deal with these students:
1.Careful preparation. A teacher should know why those students are in
active, perhaps because they have no parents or the activity is too difficult
for them.
2.The teacher should try to participate in activities with the uncooperative
students. He should choose the suitable work for the limited students.

3.A teacher should ask these students simple questions.
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Gibbs (1992) examined the practical assistance to teachers and
administrators responsible for teaching large classes at colleges and

untversities in the United Kingdom. Areas covered include class size,

| problems related to leaming and teaching, teaching strategies in specific

disciplines, field study experience and other subjects. The 12 chapters in
the publication are grouped into those which address theoretical issues,
describe case studies and discuss institutional support for change and
improving teaching, learning. The chapters are:

1.An introduction: The content of changes in class size (Graham Gibbs and
Alan Jenkins).

2.The problems of learning and teaching in large classes (Andrew Ward
and Alam Jenkins).

3.Control and independence (Graham Gibbs). 286 534
4.Active learning in structured lectures (Alam Jenkins).

5.Introduction to law: The workbook method (Nick Johnson).
6.Introductory physics: techniques and resources for large classes (Ashley
A. Green).

It was found that all above mentioned studies and essays had
emphasized that a large class is difficult to be taught because students need
too much time, attention and effort. So large classes will be a burden for
teachers. The teacher should be dealing with them correctly and

reasonably. Many methods of teaching have to be used in the classroom.

3.5tudies relevant to the negative interaction between the
teacher and the supervisor:

The negative interaction between teacher and a supervisor is caused by
many reasons, such as the unannoﬁnced supervisor's visit to English

teacher, the supervisor's low grade for teachers, English teachers often
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complain for not being provided with the feed back of supervisor's
classroom visit. Supervisor often concentrates on teachers' fault not to

instruct them.

The study of Boyd (1989) and Abdel-Qader (1999) focused on
evaluating the teacher’s performance in the classroom.

The Boyd's study concluded that the system used to evaluate the
teachers should provide them with necessary feedback regarding their
needs in the classrooms. The evaluation system should facilitate teacher’s
learning of new teaching technologies and keeping in touch with other
teachers and decision makers so as to cooperate on how to implement the
needed changes inside the classrooms.

Boyd concluded that the evaluation system should not overlook the
following bases:

-Its relevance to the essential teaching skills.

-Its objectivity.

-Evaluation process needs to be preceded by the necessary communication.
-Evaluation should be utilized to serve the teacher’s professional
development.

-The basic aim of the evaluator’s report should be to provide the teacher
with instructive feedback.

Boyd's study found that teachers were often interested in the evaluation
process and expression of their concerns:
-Evaluators didn’t devote sufficient time to the evaluation process.
-Evaluators didn’t properly carry out their job.
-Evaluators' inputs were not put in the service of the teacher’s professional

development.
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-If evaluation is to be viewed as an available experience, the evaluator has
to be more serious in carryingout his task rather than treating the evaluation

as routine and useless process.

Abdel-Qader (1999) investigated the role of English language
supervisor as perceived by principals and English teachers of Jenin District
public secondary schools. He found that the factual role played by the
English language supervisors in Jenin District public secondary schools
based on the perception of English language teachers and the principals of
those schools.

The study of Abdel-Qader tried also to investigate the effect of the
respondents, gender, qualification, experience and profession on their
perception of English language supervisor’s role.

Abdel-Qader developed a questionnaire based on (Al-Heigawy, 1993),
for the purpose of this study. The questionnaire consisted of 58 items. The
study sample consisted of the whole population of male and female English
teachers and school principals of Jenin District public secondary schools
for the scholastic year 1998/1999. The number of English language
teachers who responded to the questionnaire was 120.

The study found that: the English language teacher ranked the role of the
English language supervisor as middle on all the domains and on the total
domain as well. However, there were differences within the teacher’s
perceptions. There were differences due to gender in favor of the female
teacher. There were also differences due to qualification in favor of the
holder of B.A or a higher qualification. In addition, differences were found

due to experiences in favor of teachers of ten years experience or more.
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A-Unus (1996) and Abdel-Qader (1999) carried out a study to examine
the Jordanian teachers” perceptions of educational supervision,
Spectfically, the researcher sought to determine the extent to which
supervisory targets were fulfilled. The extent to which supervisory tasks
were practiced and the significance of varying the supervisory styles and
the extent to which these styles were used.

The study sample consisted of 1,125 teachers. It was found that the
most important aim of supervision was to assist the teacher in improving
his teaching practices and methods; the most significant supervisory task
was the supervisor’s understanding of the total teaching learning situation,
as this understanding would enable the supervisors to aid the teacher in his
attempt to improve his performance; the most successful supervisory style
was the arranged classroom visit; Sudden classroom visit was still a

common style practiced by many educational supervisors,

Fredricka (1996) found that English teacher often became anxious
when supervisors visited them in the classroom because of the nature of

traditional visits is that they are usually unannounced.

Boothe (1998) investigated the extent to which negative behaviors that
could affect the supervisory climate for student teachers were practised by
college supervisors and supervising teachers. Researcher collected data
over two years with two different sets of student teachers. During the 1996-
1997 school year, 21 student teachers participated and during the 1997-
1998 school year, 22 student teachers participated.

The college supervisors were the same in both years. Student teachers
were asked to complete a survey about iheir experiences with the classroom

supervising teacher and the college supervising teacher. This study found
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- that there was a difference, however, in behaviors associated with vision
| . .
. and knowledge, but no differences surfaced for conflict management,

|
- administrative ability. Many teachers felt worried when supervisors visited
|

‘I them.

The majority of above mentioned studies and essays focused on the

- negative relationship between English teachers and supervisors. Those
' studies emphasized that the traditional method of supervising doesn’t fit
. nowadays because it neglects teacher’s point of view; it concentrates only
“on how supervisors will count the teacher’s faults not to instruct, so this
II will affect badly on the teacher’s mood proficiency.

4.Studies relevant to the use of time:

Epstein (1979) focused on the use of time. Teachers of ten complained
that they were at disadvantages in trying to teach children the more
icffective subjects because they had relatively little time to overcome the
llllative effects of home and the street. Hours of watching television, they
said would nullify attempts to contemplate the blandishments of the media
analytically and with a healthy skepticism. There wasn’t enough time
&uring the few hours spent in.school each day to change the whole
direction of a child’s life.

. Bello (1981) highlighted the importance of timetable. There are some
factors that should be taken into consideration to put a school timetable.
Tl!le difficult and the most important subject should be taught in the
m‘pming because the students are at the best concentration: Maths, Arabic
...‘etc, are two cases in point. But other subjects should be taken later.

\
' Handicrafts and physical education are taught later. Drawing shouldn’t
\ .

be taught after the games or physical education. Subjects such as handicraft
needs more time than other subjects.
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The researcher’s opinion on this subject is that the majority of our
. schools don’t follow a timetable. Subjects such as physical education,
handicrafts are often taught in the morning. The time of handicrafts subject
| 1s at the time of other subjects. The most difficult and the most important
. subjects are often taught in the afternoon. This problem is created by the

principal of the school and it affects on both teachers and students.

‘ Sonari (1993) identified the problems experienced by international
students enrolled in an English language program and investigated if
. significant differences existed between subgroups based on the variables of
- age, gender, geographical region, length of the stay in the United States,
place of residence, major source of financial support, level of English
l proficiency, degree of satisfaction and primary goal.
i The subjects consistec.l of international students enrolled in the Oregon
l State University English language Institute (ELT). There were 108 students
~in the study; 79 returned usable responses. The Michigan international

'student problem inventory (MISPI) was developed by John Porter in 1962

‘and was revised in 1977.

' The data were analyzed by the application of mean, standard deviation,

'and Chi-Square. Of all the problem areas considered in the study, English
language was the problem of most concern to the respondents, This was
followed by living-dining, admission-selection, social personal and health
l;ervices It was found that: there were significant differences between older
and younger students who spent much time in 4.5 faced less difficulties in
s;peaking English, but students who spent few years faced more difficulties
m speaking English, Students from Afnca reported the most difficulties
followed by respondents from Mnddle East, Asia and Europe. However,
l

|
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there were no significant differences in gender, place of residence, source

of financial support, degree of satisfaction and primary goal.

The majority of above mentioned studies and essays stressed on the
importance of time. It is better for the teacher to arrange his plan according
to time, but the teacher often faces the problem of time which is appeared,

because of the syllabus; it is too long, it can’t be taught during school year.

| Teachers of English usually face the problem of school timetable made by

the principal. Many difficulties or problems will appear in it because of the

bad arrangements.

Salih (1996) assessed the attitudes of teachers toward the effectiveness
and suitability of the components of the Tenth Grade English Syllabus in
Nablus District.

| The purpose of this study was to investi gate the attitudes of teachers
1 toward the effectiveness and suitability of the components of 10" grade
. English Syllabus in Nablus District. More specifically, this study attempted
| to answer the following questions:

‘ 1.To what extent do teachers of English vary in their attitudes toward the
_effectiveness and suitability of 10" grade English syllabus?

2.Do these attitudes vary with the following variables: age, gender,
‘academic qualification, TEFL, experience and TEFL training?

The population of the study consisted of 60 male and female teachers of
IEnglish who taught English for the 10" grade in the governmental schools
in Nablus District in 1996. The sample of this study included all population
of the study.
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The findings of this study showed that 41.1% of the teachers received
no either-or in service training at all. The study also found that 71.4% of

teachers believed that no one school year was enough to the syllabus,

\ Qawasmi (1997) focused on problems in teaching English
conversational interaction. The study investigated the need for providing
more opportunities that stimulate students to participate in actual
conversational interaction and the need for a natural atmosphere and setting
to create a teaching English conversational interaction.

A questionnaire was developed and distributed to 175 students at Bier
Zeit, An-Najah, Bethlehem and Hebron universities. To ensure the validity
of the questionnaire, it was given to five specialits. The reliability of the
questionnaire was 0.87. The results of the study showed that the students
didn’t have enough opportunities to practise English in their daily life and
the students who misunderstood the speech of native speakers of English
considered pronunciation as the major obstacle, and the heavy reliance on
the teacher in class makes it difficult for the leamners to interact with native

speakers of English outside the classroom.

Phongsuwan (1997) explored the significance of the perceived nature of
English language-based problems, communication behavior and coping
strategies of Thai students at Washington State University.

Data were collected by a questionnaire and personal interviews. Fifty-
two questionnaires were sent to Thai students and the return rate was
| 92.30%. Five students were selected and interviewed. The results of the
- study showed that seventy-five percent of Thai students experienced
- language-based problems. Thai students’ perceived English language-based

problems included the following areas:
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1.Pronunciation.

2.Inadequate vocabulary.

3.Native speakers’ speaking speed.
4.Colloquial or informal speech.
5.Differences in social life.
6.Differences in customs and cultures.
7.Fluency.

8.Shyness.

9.Low reading and writing speech.

10.Differences in learning methodology.

Major causes of the problems found were: lack of practice in language
skills in the U.S and in Thailand, lack of background knowledge, lack of
interacting with native speakers, lack of practicing ideas expression,
leamning from inadequately trained non-native English speaking teachers in
Thailand, lack of practice in performing large quantities of reading in
English, differences in educational systems, cultural background,
communication anxiety and limited time.

Speaking was the most difficult while reading was the strongest skill.
The results of T-tests and One-Way (AN OVA) indicated that Thai students
English language-based problem differed significantly in terms of gender
and length of stay in the U.S. Differences in: age, martial status, levels of
study, fields of study, and prior experience in English study and training
didn’t have a significant effect on the English language-based problems as
perceived by Thai students at Washington State University. The results of
the study also revealed that Thai students developed major communication
behaviors and coping strategies to oﬂrercome their problems and improve

language skills in order to achieve academic success: Watching television;
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listening to the radio, reading magazines, newspapers, textbooks and

interacting with Thai friends, international students and native speakers.

Alghazo (2001) examined the linguistic-cultural influences that may
hinder Arab students English language proficiency. To this end, a number
of instruments were distributed to both graduate and undergraduate Arab
male and female students attending the University of Illinois at Urbana-
Champaign and three other institutions in the Midwest.

The results showed that the undergraduates who were also the younger
students who had been studying in the United States for fewer years and
performed lower academically felt less strongly about their perceptions of
the linguistic-cultural influences. In contrast, the graduate students who
were older and had been studying in the United States for more years and
were performing well at their academic level, felt more strongly about their
perceptions of the linguistic-cultural influences that might hinder their

English language proficiency.

5.Studies related to lack of visual aids in teaching English:
English teachers usually find difficulties in teaching students if they
have no visual aids such as maps, T.V, films, cassettes...etc. Teachers can't

explain or concepts without pictures particularly for 5™ and 6™ grades.

Bello (1981) pointed out that in the Nigerian syllabus, the contents
were up-to-date; it concentrated on science and technology because these
subjects are necessary to make Nigeria an advanced country. At the same
time the syllabus there included social studies which are necessary to
expose the children to how to live in épeaceful country and how to respect

others. So the syllabus there was a balanced syllabus; it included language,
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arts, science, social studies and religious instructions. All the contents of
the Nigerian social studies were taken from the Nigerian environment, to
strengthen the relationship between students and the country. Visual aids
were available in Nigerian schools, such as libraries, recorder cassettes and
T.V ... etc.

The researcher found that 5™ and 6™ grades syllabus of English
language in Palestine was derived from the Jordanian environment; there
was no reference to the Palestinian environment. So it became difficult for
English teachers in Palestine to teach students about other environments.
The researcher taught fifth and sixth grades for five years, he noticed that
the contents of those syllabuses describe the Jordanian environment.

Ahmad (2000) mentioned that Naji, Zayani and Sultan talked about the
ambiguity of English language objectives.

Zayani (1981) investigated - the progress of syllabus and teaching
English in Bahrain secondary schools. This study aimed to find out the
reasons of decrease student’s level in secondary schools and a remedial
work needed to solve this problem.

This study aimed at answering the following questions:

I.Do students’ background and culture have an effect on their low levels?
2.Do teachers’ methods of teaching philosophy of education have a role in
this low proficiency?

3.The sample of this study consisted of 18 male and female teachers and 50
male and female students. This study was dependent on a questionnaire.
Findings of the study were:

1.Weakness of the students.

2.Teachers’ failure to teach English in a communicative way.

3.Lack of visual aids and the ambiguity of English language objectives.
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Naji (1983) examined evaluation of the objectives of teaching English
in Yemen secondary schools.

This study endeavored to answer the following questions:
1.To what extent the objectives of teaching English in secondary schools
are related to their criteria? |
2.What are the suggested objectives in teaching English in Yemen
Secondary Schools?

The sample of this study consisted of 45 teachers of both sexes. The
data were collected through a questionnaire and interviews.
The study found that: the present English language objectives weren’t clear
because they couldn’t describe the student’s skills. It was also found that
the English language teachers concentrated on traditional methods in
teaching reading and comprehension more than speaking and writing.
There was also alack of visual aids. One major findings was also the lack

of training programmes for teachers.

Cammish (1990} in Liaw (1995) focused on the importance of audio-
visual revolution. The revolutionary elements were the tapes and filmstrips.
Teaching is done successfully by these elements. Teachers are comfortable
to use them. But some schools are still suffering from the lack of visual

aids particularly in poor countries and so teaching there is poor.

The majority of above studics and essays stressed on the significance of
the use of visual aids in the classroom. They will help the teachers during
teaching. But English teachers often have no enough of visual aids. They
have no enough time to prepare them too, so the lack of visual aids is bad

and it will be a difficult thing for teachers to teach without.
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Classes in which are visual aids are used will achieve En glish activities

more than classes which don’t use visual aids.

Dweikat (1997) examined the effect of using visual aids on the
. achievement of tenth grade students in English in Nablus governmental
- schools. The purpose of this study was to investigate the effect of using
non-projected viswal aids on the achievement of 10% grade students in
- English in Nablus governmental schools. The study aimed at answering the
following questions:

1.Are there significant differences in the achievement of 10™ grade students
taught English by using a variety of non-projected visual aides and those
taught by traditional method based on the textbook only?

2.Are there significant differences in the achievement in English between
the 10™ grade students due to sex of the students?

The sample of the study consisted of 126 students: 67 males and 59
females distributed among four sections in two schools: one for males and
the other for females. FEach sex group was divided into the groups
randomly. The result of the analysis indicated the following: There were
significant differences at (a=0.05) between the achievement of 10% grade
students who were taught English by using a number of visual aides and
that of those students who were taught the same matter by means of the
traditional method of instruction and the difference was in favor of the
experimental group. And there are no significant difference at (a=0.05)
between the achievement of male and female students who learned English
by visual aids. And there were no significant differences at (c=0.05) in the
achievement of 10" grade students due to the interaction between sex of the

students and methods of instruction.
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Ahmad (2000) identified the problems which faced the teachers and
supervisors of English language teaching in Aden secondary schools. The
sample of the study consisted of (199) teachers and supervisors, 87 females
and 32 males. The researcher used a questionnaire to obtain the necessary
data.

The reliability was computed by two-way test and re-test Cronbach
Alpha. This study tried to find answers to the following questions:
1.What are the problems of teaching English language in Aden secondary
schools as perceived by teachers and supervisors?
2.Are there any statistically differences in the responses of teachers and
supervisors of English language teaching problems due to the sex variable?
3.Are there any statistically differences between the response of teachers
and the problems of teaching English -due to the differences in their
experiences?
4.Are there any statistically differences between the responses of teachers
and supervisors concerning English language teaching problems?

The findings of this study were: lack of visual aids, the lack of materials to
make visual aids, teachers’ failure in using the communicative approach

and lack of libraries in schools.
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Summary:

In this chapter, the researcher reviewed several relevant studies and
literature on the educational difficulties which English language teachers
faced in the classroom. These studies were categorized into five main
fields; the problems of classroom environment, the problems of teaching
large classes, the nepative interaction between the teacher and the
supervisor, the use of time and lack of visual aids in teaching English. The
review of these studies indicated that the majority of teachers held negative
attitudes towards English supervisors and supervision. On the other hand,
some studies cited examples of problems of classroom environment which
affected badly on the teacher’s outcomes.

The researcher pointed out that the rest of the studies showed that

English teachers couldn’t achieve English well. They couldn’t teach in

those situations.

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit



33

Chapter Three

Methodology

Introduction:
This chapter, presents the design and the procedure used in

investigating the questions of the study. More specifically, this chapter
respectively includes the study purposes, population, the study design, the

instrument, its validity, reliability procedures and finally the statistical

analysis used in the data processing of the study.

Procedure:
The study used the descriptive methodology and analytic method to

identify important educational difficulties as perceived by English language

teachers in 5™ and 6™ grades in the northern districts of Palestine’s public

primary schools.

Population:
The population of this study consisted of (160) subjects divided into
two groups: |
1.85 English language male teachers.
2.75 English language female teachers.

The subjects were teachers in 18 public primary schools in Salfit
district, 44 in public primary schools in Jenin district and 29 public primary
schools in Qalgqilia district in the academic year 2001/2002. (Appendix D).
The study population:

The population of the study consisted of 160 teachers whereas the

respondents were 145 teachers (males and females), 75 male teachers and
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70 female teachers. The percentage of responding teachers was 90.62%; the

statistical analysis was carried out on the 145 teachers who responded to

the questionnaire.

Following are tables showing the distribution of the teachers’

population according to different variables.

Table 1
Distribution of the teachers’ population according to their gender
Gender Number Percentage
Male 75 51.8%
Female 70 48.2%
Total 145 100%

Table 1 shows that 51.8% of the teachers’ population were males

whereas 48.2% were females.

Table 2
Distribution of the teachers’ population according to their
qualification

Qualification Number Percentage
Community college certificate 60 41.38%
Bachelor of Arts (B.A) 65 44.83%
Master of Arts 20 13.8%
Total 145 100%

Table 2 shows that 41.38% of English language teachers had

community college certificate degrees 44.83% had B.A degrees and 13.8%

had Master of Arts.
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Table 3

Distribution of the teachers’ population according to their experience

Years of experience frequency Percentage
Five or less 40 27.59%
Six to ten 50 34.48%
More than ten 55 37.93%
Total 145 100%

Table 3 shows that the teachers with 5 years or less experience
represented 27.59% of the teachers’ population. The teachers with 6-10
years experience represented 34.48% of the teachers’ population. Teachers
with more than 10 years of experience represented 37.93% of the teachers’
population. |

Table 4
Distribution of the teachers’ population according to supervisor's

annual evaluation

The last annual evaluation Number Percentage
High grade 25 17.25%
Low grade 110 75.88%
Very low grade 10 6.89%
Total 145 100%

Table 4 shows that the teachers with high grade annual evaluation
represented 17.25% the teachers, with low-grade annual evaluation

represented 75.88% and the new teachers without annual evaluation

represented 6.89%.
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Table 5
Distribution of the teachers’ population according to methods of

teaching in the classroom

English Methodology Number Percentage
Traditional method 25 17.25%
Communicative method 120 82.75%
Total 145 100%

Table 5 shows that the teachers whose method of teaching was
traditional represented 17.25%, but the teachers, whose method of teaching

* was new or communicative represented 82.75%.

~ Instrumentation:

The researcher used the questionnaire as a means of data collection for
| the study. The researcher developed the study questionnaire depending on
: relevant studies and literature with specific rteference to an Arabic
questionnaire which was developed by Hassan Ibrahim Saleh (1999). The
. questionnaire was shown to two English language specialists teaching in

the English Department of An-Najah University.

The questionnaire was shown to Prof. Jawdat Ahmad Sa’adeh, a
specialist in education.

Minor modifications were made in accordance with English language
| specialists remarks.
The researcher studied thoroughly the 52 items of Arabic questionnaire.
| The researcher began the items with “I find difficulties in ...” .

Following are some examples of changed items:
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' 1.Item 48 was “The lack of laboratory in school” is a difficulty for teachers
of science. This was changed to be relevant to the teacher of English. The
. researcher changed it to “the lack of school library...”.

| 2.Item 49 was: “The lack of time to conduct scientific experiments. This
item was changed to be relevant to this study. It became: “The lack of time

to prepare the visual aids”. Following are examples of amended items:

Item

N Before amendment After amendment

0
I find a difficulty in]|lI find difficulties n

5 distinguishing between | distinguishing between general
general and specific | and specific objectives.
objectives.

I have a difficulty in analyzing | I find difficulties in translating
3 |the general objectives into | general objectives into specific

specific objectives. ones.

I find a difficulty in forming |1 find difficulties in forming the

4 |the educational objectives in | educational objectives in the

knowledge domain. psychomotor domain.

I find a difficulty in|I find difficulties in controlling

33 | controlling the verbal | the verbal interaction inside the

interaction during teaching. classroom.

There is a lack of programmes | The lack of in-service traming
41 |in-service training | programmes.

programmes.
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The 52-item questionnaire which developed for the purpose of this

study were distributed on the six domains:

Table 6
Distribution of questionnaire items among English teaching
difficulties
| No. Domains Number of
items included
1 Problems in forming educational objectives and 9
planning.
X Obstacles of general objectives and content in 13
teaching English syllabus for 5 — 6™ grades.
3 | Difficulties of methods of teaching English. 11
4 | Difficulties of pupils’ evaluation. 6
5 | Problems related to teacher’s inservice training. 7
¢ Difficulties related to achievement of the syllabus 6
activities.

The researcher prepared the questionnaire by using clear and accurate
English language (Appendixes A, B)in according with the remarks of the
study supervisor. The questionnaire was distributed among the English
language teachers. The respondents’ responses on the level of practice for
each item in the questionnaire were designed in accordance with Likert
scale as follows: strongly agrec (5), agree (4), neutral (3), disagree (2) and

strongly disagree (1).
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To ensure the questionnaire validity, it was handed to a jury of eight

' educational experts teaching in the colleges of education of An-Najah

National University, Bir Zeit University and the supervisors of English

langunage in Salfit district. They were kindly requested to examine each

item in terms of wording, clarity of meaning and relevance to the domains.

The items approved by at least six members were adopted (Appendix B).

Although the questionnaire was approved by a high percentage 97.1%

(as illustrated 1n Table 7 below), the researcher modified the formulation of

five items in accordance with the jury members’ recommendations. The

questionnaire had 52 items distributed on six domains. See Appendix B.

Summary of the jury’s views regarding the instrument validity

Table 7

oy
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1 No. of
No Domain Suitable | Percentage Unsuitable | Percentage
! item
| | The difficulties in forming
1' | educational objectives and| 9 104 97.1% 3 2.9%
planning.
' | The difficulties of general
2 objectives and content in| 13 151 97.4% 4 2.6%
1
teaching English,
The difficulties of methods of
3 _ 11 122 97.6% 3 2.5%
| teaching
\
The difficulties of pupils’
4 6 66 97% 2 3%
.| evaluation.
| The difficulties related to
5 7 77 98.7% 3 3.9%

teacher’s in-service training,
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iThe difficulties related to

| achievement of the syllabus

| activities.

66

97%

3%

Total

52

586

97.1%

17

2.9%

. percentage of 97.1%, it shows

| questionnaire.

" Reliability:

Table 7 shows that the questionnaire was approved by a high

sufficient to adopt the items of the

Reliability coefficient for each of the five domains as well as for the

total domain was calculated by using Chronbach Alpha formula as

illustrated in Table 8 below:
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Table 8
Instrument reliability for respondents: male and female teachers:
using Alpha formula
| No. Domains Male teachers | Female teachers
The difficulties in forming
i 1 |educational objectives and 0.87 0.85
| planning,
The difficulties of general
2 0.86 0.77
objectives and content.
The difficulties of methods of
3 0.77 0.71
teaching,
The difficulties of pupils’
| 4 _ 0.71 0.76
i evaluation.
The difficulties related to
5 . 0.72 0.83
teacher’s training.
The difficulties related to
6 o S 0.88 0.74
achieving syllabus activities.
--- Total 0.95 0.93
As Table 8 shows the instrument reliability for the male teachers ranged

between 0.71-0.88 while female teachers it was between 0.71-0.85. As for

i the total reliability, it was 0.95 for male teachers and (0.93) for the female

‘teachers. This was considered to be a high reliability and sufficient for the

purpose of the study.
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Data Collection:
| After passing the two tests of validity and reliability and prior to
‘ starting the process of administering the questionnaire, the researcher

developed an introductory section attached to the questionnaire. This
| section was designed to generate demographic information for the study.
| Demographic information was essential requirement for the success of the
| data processing as it enables the researcher to detect differences among the
| respondents. To facilitate the statistical analysis of the information in this
i section, the respondents were classified in terms of the following criteria;
.‘ Gender, qualification, experience, annual evaluation and English

| methodology.

| The final step in the process of preparing the questionnaire was a brief

~ cover letter which introduced the topic of the study clarified the importance
| of the research in this field, developed guidelines for answering the
| questionnaire and appreciated the respondents’ assistance and cooperation
| in the completion of the questionnaire.
! The researcher sent the questionnaire to the dean of graduate Studies
‘ College at An-Najah National University. Then the dean sent the
i questionnaire with a letter to the Ministry of Education asking for a permit
| to distribute the questionnaire on the subjects of the study in northern

 districts of Palestine.

. The permit of the Ministry of Education was received on 12/3/2002. On
| the samc day a letter was produced by Salfit Directorate of Education and
was circulated among the primary schools in the northern districts of
‘ Palestine, urging them to cooperate with the researcher and facilitate his

' mission. (Appendix F).
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On 15/3/2002 the researcher distributed the questionnaire among the

schools concerned by using their mailboxes in the Directorate of Education.

The researcher wrote a note on the envelopes which included the
questionnaires for cach school, encouraging the subjects to call him at his
school “Biddia Secondary School for Boys™ in case of any inquiry.

The researcher received many calls from the subjects expressing their
fears. The researcher made it quite clear that the aim of the study was to
assess the role and not the personality. The researcher stressed that the
information collected for the purpose of the study would be dealt with
confidentiality and it would be put in the service of scientific research.

Out of the 160 distributed questionnaires, the researcher received a total

of 145 (90.62% of the original population).

Statistical Analysis:

The Statistical Packages for Social Science (SPSS) programme was
used in the data processing. To answer the questions of the study, the
means, standard deviation and the percentages were calculated and
analyzed. For analyzing data the researcher used the following percentages:
80% and more very high
70-79.9% high.

60-69.9% moderate.
50-59.9% low.
Less than 50% very low.
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|
Su mmary:

The researcher discussed in this chapter the thesis of the study design
and methodology. The procedure used in investigating the questions of the
study was clearly described. The purposes of the study were clearly dealt
%wilh in the questions of the study. The chapter described the population of
the study, the respondents’ distribution according to their gender,
qualification, experience, annual evaluation and English methodology. The
chapter also included a detailed description of the design, development and
administration of the study instrument. Finally, this chapter gave also a

Hescn’ption of the validity and reliability procedures and the statistical

malysis of the data collected for the purposes of the study.
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Results

Introduction:

. This chapter includes the main results of the study. It classifics the results
according to the questions of the study. It investigates the effect of specific
educational difficulties on English language teachers at class room. Finally,
the researcher in this chapter analyses the items of the questionnaire using the

mean, standard deviation and percentages.

1.First question of the study:

What are the educational difficultics in teaching English in 5™ and 6%
grades as perceived by English teachers in the northern districts of Palestine?

| To answer the question the researcher used the mean, standard deviation
and the percentages to calculate and analyze each item of the questionnaire.
T‘ables 9, 10, 11 show the mean; standard deviation and the percentage.

* Table 9 shows the main difficultics, facing English teachers in 5™ and 6™
grades in Salfit, Jenin and Qalqilia districts’ public primary schools. The
mean, standard deviation and the percentage of each item of the questionnaire
were calculated the items were arranged according to their importance and

seriousness for teachers.
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Table (9)

' The main difficulties facing English teachers in 5™ and 6" grades in

| Salfit, Jenin and Qalqilia districts

creative thinking,

Sy PR “The | Standard .Pefcen.tage
No | - ~Item Rank
: mecan** | deviation il

I find difficultics in teaching of

51 | | ] _ 4,90 0.30 98% 1
increasing duties.
The lack of instruments, devices and

47 4.85 0.31 97% 2
necessary materials.
|
I find difficulties in teaching large

50 4.75 0.42 95% 3
classes.

49 | The lack of time to prepare visual aids. 4.74 0.40 94.8% 4
\
I find difficulties in putting a remedial

31 4.73 0.40 94.6% 5
plan for slow learners.
I find difficulties in linking evaluation

341 ] . 4.72 0.45 94.4% 6
with the educational objectives.
I find difficulties in distinguishing

2 | 4.70 0.50 94% 7
between general and specific objectives '
The contents of English syllabuses

18 zliren‘t suitable for  individual | 4.68 0.50 93.6% 8
|
differences.
I find difficulties in developing pupils’

29 4.64 0.50 92.8% 9

** Qut of (5) degrees.
$¥* (mear/ 5) * (100).
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I' find difficulties in controlling the

33| - o 4,62 0.51 92.4% 10
verbal interaction inside the classroom.
The lack of in-service training

41 4.61 0.52 92.2% 11
programimes.
I find difficulties in analyzing the

8 | content of an English lesson into facts, | 4.60 0.53 92% 12
concepts and procedures.
The weakness of teacher’s growth

46 | _ ) 4.59 0.54 91.8% 13
academic and behavior.
The lack of teacher’s competency to

40 { | 4.58 0.58 91.6% 14
teach English language.

48 [ The lack of school libraries. 4.57 0.61 91.4% 15

— Total score 4.68 0.47 93.7% —

| ,
Table 9 shows also that the highest mean for item 51 was 4.90, “I find

!difﬁculties in teaching of increasing duties”. This item had the first grade. But
‘lhe lowest mean was for item 48 (4.57), “The lack of school libraries”, it had
iﬁfteenth grade”. Teachers are often worried because they work at school and
th home, too. They have to work at home to complete their work. They have

little time to prepare visual aids. They can't evaluate all the students on time.
|

' Table 10 shows that the mean, standard deviation and the percentage of
each item of the questionnaire. The items were arranged according to their

'seriousness.
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Table (10)

The means, standard deviation and percentage of educational

difficulties in English language teaching

N The

N L Standard | Percentage

Noj.. oo Item gqmean f ... oo Rank

SE IR B | deviation FrA

x Xk

‘I find difficulties in forming the

9 [educational objectives in the affective | 4.48 0.65 89.6% 16
domain.
I have difficulties in forming the

5 | educational objectives in the cognitive | 4.46 0.64 89.2% 17
Liomain.
The charts, pictures and shapes of 5*

19 [ and 6™ grade textbooks aren’t clear and | 4.45 0.67 89% 18
| '
surtable for these grades.
The content of English syllabuses for
Sm and 6™ classes don’t take into

177 443 | 071 88.6% 19
consideration  the pupil's creative
thinking skills.
I
The content of English syllabuses for

225" and 6" grades aren’t suitable for| 4.40 | 0.70 88% 20
Palestinian educational environments.
\

2711 find difficulties in choosing the| 4.39 0.69 87.8% 21

** Out of (5) degrees.
*4* (mear/ 5) * (100).
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| .
method of teaching which is suitable

for a lesson content.

\
I find difficulties in matching the

30 | objectives of teaching English with| 435 | 0.65 87% 22
environmental problems.
1 find difficulties in linking the

39 | evaluation with methods, and aids| 4.29 0.78 85.8% 23
nctivities to achieve the objectives.
I find difficulties in analyzing the exam

38 }esults to apply them in improving the | 4.20 0.73 84% 24
methods of teaching.
I find difficulties in forming a good

37 || 4.19 0.70 83.8% 25
question.
The lack of programmes which can

44 I _ | 3.98 0.99 79.6% 26
achieve the teacher’s different needs.
The weakness of Correlation between

43 3.97 0.80 79.4% 27
programmes and teaching,.

45 | The weakness of training programmes. | 3.96 0.90 79.2% 28
éThe difficulties of applying some

521 3.95 0.81 79% 29
activittes.
I find difficulties in correcting

32 3.94 0.85 78.8% 30
homework.
[ find difficulties in deriving the

1 Lducational objectives in a lesson| 3.93 0.82 78.6% 31

content.
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I find difficulties in translating géneral

3 o ) 3.90 0.70 78% 32
objectives into specific ones.
I find difficulties in preparing a daily
6 _ 3.88 | 0.69 77.6% 33
plan for an English lesson.
The contents of English syllabus don’t
16 | concentrate on the correlation between | 3.81 0.78 76.2% 34
literature and society.
The general objectives lack of
15 _ 3.78 0.77 75.6% 35
comprehension in the affective domain.
The contents of English syllabus for 5*
21 |and 6™ grades aren’t related to other | 3.76 0.82 75.2% 36
knowledge branches.
— Total score 4.09 0.75 82.3% ---

Table 10 shows also that the highest mean was for item 9 (4.48) “I find

'branches. This item had the thirty sixth grade.

difficulties in forming the educational objectives in the affective domain”.
'This item had the ninth grade. But the lowest mean was (3.76) “The contents
of English syllabus for 5™ and 6™ grades aren’t related to other knowledge

Table 11 shows the mean, standard deviation and the percentage of each

|
‘item of the questionnaire. The items were arranged according to their

; seriousness for teachers.
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| Table 11
- The means, standard deviation and the percentage of educational
| difficulties in English language teaching
o The |
. Standard | Percentage
lmean| - | o ] Rank
o | doviation)
The textbooks of English syllabuses for
20 | 5% and 6% grades aren't suitable for| 3.72 | 076 | 744% | 37
relevant literature.
1 find difficulties in preparing
25 leducational activities which are| 3.56 0.82 71.2% 38
suitable for pupils’ ability.
I find difficulties in changing the
26 | methods of teaching in one lesson| 3.56 0.76 71.2% 39
according to pupils’ needs.
I find difficulties in linking the
24 | linguistic  knowledge with pupils’{ 3.50 0.92 70% 40
previous experience.
I find difficulties in linking the
23 | linguistic  knowledge with pupils’ | 3.49 0.70 70% 41
needs.
35 I find difficulties in designing an 3.40 0.87 68% 0

evaluative teaching that deals with the

** Qut of (5) degrees.
*** (mean/ 5) * (100).
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teaching learning process.

36

I find difficulties in taking into a
consideration the continuity in the

evaluation.

3.39

0.85

67.8%

43

42

The shortage of time in training
programmes held during academic

year.

3.35

0.84

67%

44

|1 find difficulties in forming the

| educational objectives in the cognitive

domain.

3.34

0.85

66.8%

45

|1 find difficulties in preparing an

3.30

0.84

66%

46

| annual or a seasonal English plan,

I find it difficult to know the specific

objectives for each lesson.

3.29

0.85

65.8%

47

|1 find it difficult to know the general

objectives of teaching English in

Palestine.

3.25

0.84

64.8%

48

The general objectives lack of
comprehension  in the cognitive

domain.

3.24

0.82

64.8%

49

The specific objectives of English
lessons can’t measure the individual

differences among pupils.

3.20

0.83

64%

50

The general objectives lack of

comprehension _in the psychomotor

2.98

1.42

59.6%

51
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domain.
I find difficulties in developing the

28 |1 o 290 | 130 58% 52
pupils’ creative thinking,

- Total score 3.34 0.89 66.8% —

Table 11 also shows that the highest mean was for item 20 (3.72): “The
textbooks of English syllabuses for 5™ and 6" grades aren't suitable for
relevant literature”. This item had the thirty seventh grades. But the lowest

mean was for item 28 (2.90) “I find difficulties in developing the pupils’
|

¢reative thinking”. This item had the fifty second grade.
\
2.Second question of the study:

. What are the most specific educational difficulties in teaching English in

5" and 6™ grades as perceived by teachers?

' The researcher found that the main and common difficulties of teaching

|
English were the following:
1.1 find difficulties in teaching of increasing duties, this item had the highest

| percentage, (98%); teachers of English are often busy at school, and at
|

| correct students papers at home. Teachers have to follow up the slow

home, too. They have to correct students workbooks at school, they have to

learners, they have to follow up students absence. They share in un
" curriculum activities.
|

‘2. The lack of instrument, devices and necessary materials, this item had

| (97%). Teachers of English can't teach well because of the lack of

| necessary materials such as T.V, projector. Teachers need those devices to
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i teach students. There are many schools in the northern of Palestine have no
| necessary devices.
3. I find difficulties in teaching large classes.

4. The lack of time to preparc visual aids.

These items 49 and 50 have (95%). Teachers of English can't teach well
because of unusual numbers of students at classes, so they can't correct
students papers, workbooks and evaluating them during the lessons. Teachers
have no enough time to make visual aids. Teachers of English have a lot of
llessons, so they can't prepare what they want.

%.Third question of the study: |

Are there any differences between male and female teachers’ feelings
towards the educational difficulties in 5 and 6™ grades in northern districts of
Palestine due to gender variable?

1 The researcher used the means and the standard deviation to find out the

differences between the males and females.
!
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Table 12

~ Means and standard deviation of male and female teachers’ feelings
|

towards difficulties of teaching English

Gender
Male teachers Female teachers
Domain N= 175 N=170

Mean Standard Mean Standard
| Deviation Deviation
biﬂiculties in forming
educational ~ objectives  and | 3.93 0.82 3.88 0.69
planning.

Difficulties of general objectives
| ' 3.76 0.82 2,98 0.42
and content in teaching English.

Difficulties of methods ‘of
' 3.94 0.85 3.56 0.76
teaching English.

Difficulties of pupil's evaluation. | 420 | 073 | 339 | 085

Difficulties related to teachers'

] . o 3.98 0.99 3.35 0.84
In-service training.

Difficulties related to

‘achievement of syllabus | 4.74 0.40 4.57 0.61
activities.

ITotal score 4.01 0.77 3.62 0.70

Table 12 shows that the male teachers’ means were higher than female

iteachers' means on all domains and on the total because male teacher's means
i
|
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i‘anged between 3.76 and 4.74 while female teacher's means ranged between
2.98 and 4.57. The total score; the mean of male teachers responses towards
Iihe difficulties was 4.01 and 3.62 for female teachers.

This indicates that therc was a difference between the female teachers'
responses towards educational English difficulties in the northern district of

\
Palestine in all domains and the total score.

fl.F ourth question of the study:

Are there any differences in the teachers’ responses towards the

difficulties of teaching English according to the experience variable?

To find out if therc were differences in the teachers’ responses towards the
difficulties of teaching, as a result of different experiences, the researcher used
the mean and the standard deviation to calculate these groups:
|1.5 years or less. |
2.6-10 years.

Z‘S.Morc than 10 years.
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Table 13
' Differences in the means of teachers’ responses towards educational

difficulties in teaching English

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit

‘ Expericnce
l 5 years or less 6-10 years More than 10 years
Domain N= 40 N=50 N= 55
| Standard Standard Standard
! Mean Deviation Mean Deviation Mean Deviation
ifficulties in forming
lucatic;nal objectives | 3.90 0.70 3.93 0.82 3.34 0.85
d plargning.
Zfﬁculjties of general
jectives and content | 3.24 0.82 4.43 0.71 3.78 0.77
teach.in g English.
fﬁcullties of methods
teachiing English 3.50 0.92 3.56 0.76 3.49 0.70
fﬁcullties of pupil's
JIuation. 3.39 0.85 429 0.78 4.20 0.73
fﬁcuities related to
chers' in-service| 335 | 080 | 398 | 099 3.96 0.90
ining,
[ﬁcuities related to
lievément of syllabus | 4.75 0.42 4.90 0.30 4.57 0.61
ivities.
al score 3.69 0.75 4.18 0.73 3.89 0.76




| The results displayed in above table indicate:

1. In the difficulties of informing objectives and planning, the first rank was
| occupied by the teachers of (6-10) years' experience with a mean of (3.93).
| Tecachers with more than 10 years experience came last with a mean (3.34).

2.In the difficultiecs of general objectives and content, the first rank was
| occupied by the teachers of (6-10) years with a mean (4.43), but the
| teachers of 5 years or less came last with a mean (3.24).

3. In the difficulties of methods ofteaching, the first rank was occupied by
" the teachers of (6-10) years with a mean (3.56) but the teachers of more
| than 10 years experience came last with a mean (3.49).

4.1In the difficulties of pupil's evaluation, the first rank was occupied by the
' teachers of (6-10) years with a mean (4.29), but the teachers of 5 years or
| less experience came the last with a mean (3.39).

5.In the difficulties related to.teachers' in-service domain, the first rank was
| occupied by the teachers of )6-10) years experience with a mean (3.98)
' while the teachers of 5 years or less experience came the last with a mean
- (3.35).

6. In the difficulties related to achieving the syllabus activities domain the
" first rank was occupied by the teachers of (6-10) years with a mean (4.90)
| while the teachers the teachers of 10 years experience came the last with a

" mean (4.57).

| Above results indicate that the means of English teachers with (6-10)
| years experience were the highest in all scores, so there were differences in
" the teacher's responses towards the difficulties of teaching English

according to the experience variable,
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. Are there any differences among English language teachers towards the

jeducational difficulties which might be attributed to qualification variable in

5" and 6* grades in northern districts of Palestine?
|

. To answer this question, the mean and standard deviation of each domain

;and total of the domains were used.

Table 14

| The means and standard deviation of English teachers towards

educational difficulties

Teachers' Qualifications

1- Community Bachelor of Arts | Master of Arts N= 20
; Domain College N= 60 N= 65
| Standard Standard Standard
| Mean ‘ Mean o Mean ‘
! Deviation Dewiation Deviation
|
lfficulties in forming
\
ducational objectives | *3.88 0.69 3.90 0.70 3.34 0.85
ad planning.
ifficulties of general
l‘
bjectives and content{ 3.20 0.83 3.78 0.77 3.24 0.82
] teaciling English,
ifficulties of methods
| 3.56 0.76 4.73 0.40 3.49 0.70
“teaching English.
\
ifficulties of pupil's
B 3.39 0.85 420 0.73 3.40 0.87
raluation.
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ifficulties related to

\ . .
achers' In-service | 3.96

0.90 3.98 0.99 3.35 0.84
n'm'ng.F
fliculties related to
hievement of syllabus | 4.57 | 061 | 490 | 030 4.85 0.31
tivities.
ital sccilre 3.76 0.77 4.24 0.64 3.61 0.73

* Out of (5) degrees.

"Il'he results displayed in above table indicate:

1. In the difficulties of informing objectives domain, the B.A holders came

first with a mean of (3.90) followed by the community college certificate

| holders with a mean of (3.88) degreces and the last rank was occupied by

' the teachers who had Master of Arts with a mean (3.34) degrees.

?. In the difficulties of general objectives and content, the B.A holders came

| first with a mean (3.78) followed by the Master of Arts certificate holders

with a mean of (3.24) degrees and the last rank was occupied by the

teachers who had the community college with a mean of (3.20) degrees.

3.In the difficulties of methods of teaching English domain, the B.A holders
I

| came first with a mean (4.73) followed by the community college holders

 with a mean (3.56) degrees and the last rank was occupied by the teachers

who had the Master of Arts with a mean of (3.49) degrees.

4.In the difficulties of pupil's evaluation domain, the B.A holders came first

with a mean of (4.20) followed by the Master of Arts holders with a mean

\' of (3.40) degrees. And the last rank was occupied by the teachers who had

| the community college certificate with a mean of (3.39) degrees.
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‘5. In the difficulties related to feachers' in-service domain, the'B.A holders

came the first with a mean of (3.98) followed by the community college
certificate holders with a mean of (3.96) degrees and the last rank was
occupied by the teachers who had the Master of Arts with a mcan of (3.35)

degrees.

6. In the difficulties related to achievement the syllabus domain, the B.A

holders came first with a mean of (4.90) followed by the Master of Arts
certificate holders with a mean of (4.85) degrees and the last rank was
occupied by the community certificate holders with a mean of (4.57)

degrees.

Above results indicate that the means of the B.A holders were the
highest in all scores, so there were differences in the teachers' responses
towards the difficulties of teaching English according to qualification

variable.

6.Sixth question of the study:

Are there any differences among English language teachers towards

educational difficulties, which may be attributed to supervisor’s annual

evaluation variable? To answer this question, the mean and standard deviation

of each domain and total of the domains were used.
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Table 15
- The means, and standard deviation of English teachers domains and

__Annual Evaluation

High Grade N=25 | Low Grade N=110 | Very low grade N= 10
Domain
Standard Standard Standard
! Mean Mean Mean
‘ Deviation Deviation Deviation
nfficulties in forming
ducational objectives | 3.34 0.85 4.70 0.50 3.90 0.70
nd planning.
|
iifficulties of general
bjectives and content| 3.78 0.77 4.43 0.71 3.24 0.82
| teaching English.
'ifﬁculiies of methods ' _
5. 3.49 0.70 3.56 0.82 2.90 0.30
f teaching English.
ifficulties of pupil's
| 3.40 0.87 4.19 0.70 3.39 0.85
valuation,
ifficulties related to
achers' in-service | 4.58 0.58 4.61 0.52 3.35 0.84
aining,
ifﬁculiies related to
‘hievement of syllabus | 4.57 0.61 4.85 0.31 4.74 0.40
itivities.
stal scc‘)re 3.86 0.73 4.39 0.60 3.59 0.65
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. The results displayed in above table indicate:

1. In the difficulties of informing objectives domain, the low grade holders

- came first with amean of (4.70) followed by very low grade with a mean

I‘ of (3.90) degrees and the last rank was occupied by the teachers who had

| got high grade with a mean (3.34) degrees.

2. In the difficulties of general objectives and content, the low grade holders
|
I
| grade with a mean of (3.78) degrees and the last rank was occupied by the

came first with a mean of (4.43) followed by the teachers who had got high

| teachers who had got very low grade with a mean of (3.24) degrees.

3. In the difficulties of methods of teaching English domain, the teachers who
|
|

. teachers who had got high grade with a mean of (3.49) degrees and the last

had got low grade came first with a mean of (3.56) followed by the

| rank was occupied by the teachers who had got very low grade with 2 mean
" of (2.90) degrees.

4}. In the difficulties of pupil'sl evaluation domain, the teachers who had got
| low grade came first with a mean of (4.19) followed by the teachers who
| had got high grade with a mean of (3.40) degrees and the last rank was

occupied by the teachers who had got very low grade with a mean of (3.39)
| degrees.

5.In the difficulties related to teachers' in-service domain, the teachers who
' had got low grade came the first with a mean of (4.61) followed by the
| teachers who had got high grade with a mean of (4.58) degrees and the last
| rank was occupied by the teachers who had got very low grade with a mean
| 0f (3.35) degrees.

6. In the difficulties related to achievement of activities domain, the teachers
|

- who had got low grade came first with a mean of (4.85) followed by the
!
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. last rank was occupied by the teachers who had got high grade with a mean
' of (4.57) degrees.

| Above results indicate that the means of English teachers who had got
low grade were the highest of all in all scores, so there were differences in
the teacher's responses towards the difficulties of teaching English

' according to supervisor's annual evaluation.

\I7.Seventh question of the study:

' Are there any differences among English language teachers’ responses
towards educational difficulties due to the way of teaching?

|

" To answer this question, the mean and standard deviation of each domain

and total of the domains were used.
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|
| Table 16

|

I, The means, standard deviation of English teachers domains and the

| total score according to methods of teaching

i Way of Teaching

Traditional Method Communicative

‘ Domain N=25 Method N=120

| Standard Standard
Mean o Mean o

Deviation Deviation

Difficulties in forming

c‘?ducational objectives and|{ 3.93 0.34 3.34 0.35

|

planning,

Difficulties of gencral objectives

‘ ] _ _ 4.68 0.50 3.25 0.84

and content in teaching English.

Difficulties of methods of

| _ ) 4.35 0.65 2.90 0.30

teaching English.

Difficulties of pupil's evaluation. | 4.70 0.45 3.40 0.87

Difficulties related to teachers'

| o 3.97 0.80 3.35 0.84

In-service training.

I

Pifﬁculties related to

achievement of  teaching| 4.90 0.30 4.75 0.42

syllabus.

Total score 442 | 050 | 3.49 0.68

|
?‘he results displayed in above table indicate:
‘l In the difficulties in informing objectives domain, the teachers who used

| traditional method came first with a mean of (3.93) degrees followed by
|
1

li
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the teachers who used communicative method with a mean of (3.34)
. degrees.

|2 In the difficulties of general objectives and content domain, the tecachers
who uscd the traditional method came first with a mean of (4.68) degrees
and followed by the teachers who used communicative method with a
mean of (3.25) degrees.

3. In the difficulties of methods of teaching English domain, the teachers who
used the traditional method came first with a mean of (4.35) degrees and
followed by the teachers who used the communicative method with a mean
of (2.90) degrees.

4. In the difficulties of pupil's evaluation domain, the teachers who uscd the

traditional method came first with a mean of (4.70) degrees and followed

by the teachers who used the communicative method with a mean of (3.40)

degrees.
5. In the difficulties related to teachers' in-service domain, the teachers who

had got low grade came the first with a2 mean of (3.97) degrees and

followed by the teachers who used the communicative method with a mean
. of (3.35) degrees.
‘6 In the difficulties related to achievement of teaching domain, the teachers
who used the traditional method came first with a mean of (4.90) degrees

and followed by the teachers who used the communicative method with a

mean of (4.75) degrees.

Above results indicate that thc means of English teachers who used a

traditional method were higher than tcachers who used communicative

method. So there were differences in the teacher's responses towards the

difficulties of teaching English according to English methodology variable.
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Summary:

The researcher presented in this chapter the main results of the study. He
classﬂ' ed the results according to the answers of the questions of the study.
Thc means, standard deviations and the percentage were used to analyze the
tems of the study. This chapter analyzed the main tables, concerning most
?erious difficulties which English teachers faced in 5™ and 6™ grades. The
thapter showed there were differences in means, standard deviation and in the

percentages in all domains.

After the analysis, this chapter showed that there were differences among
teachers’ responses towards difficulties which may be attributed towards

difficulties to different variables; gender, experience, qualification ...etc.
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Chapter Five

Discussion, Conclusions and Recommendations

| Introduction:

,concerning the educational difficulties in teaching English in 5% and 6™ grades

\as perceived by English language teachers in northern districts of Palestine:

Salf t, Jenin and Qalgilia. The conclusions were arranged according to the
|quest10ns of the study.

1.

i

'First: Discussion, conclusion of the first question:

What are the educational difficulties in teaching English in 5" and 6™

| grades as perceived by Engllsh teachers in Salfit, Jenin and Qalqilia districts’
| public primary schools?

!

‘ ~~

" To answer the above question, the researcher used the mean, standard

deviation and the percentage to calculate each item of the questionnaire. The

1tems were arranged according to their importance and seriousness for
‘teachers The researcher found that all the teachers, males and females agreed

that all the items of the questionnaire were difficultics which influenced the

educational process,

|
were classified into Tables 9, 10, 11. In Table 9, the highest percentage was

The researcher divided the questionnaire into three groups. These groups

for item 51 (98%): “I find difficulties in teaching of increasing duties, while

! This chapter includes discussion, conclusions and recommendations,
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!
.‘the lowest percentage was for itein 28 (58%): "I find difficulties in developing
!the pupil's creative thinking. Table 9 shows that the most serious difficulty
'that English teachers face was: I find difficulties of increasing dutics. Teachers
‘not only prepare for lessons at schools, but they also make visual aids at
\ homes. They have no enough time at school to correct student's workbooks.
IThey have to share in other activities such as cultural activity. They have to
follow up slow learners. They are often busy at school because of increasing

| number of lessons.
|
|
|teachers. In the first group, table 9 contained 15 difficulties; they are 98% to

1919%.
|

The first nine items on page 48 are the most serious difficulties for En glish

| The second group was in table 10. This table contained 21 items
'(dlff iculties). Those difficulties were between 89.6% to 75.2%. The highest
|percentage: in the second group (Tablg 10) was 89.6%: “I find difficulties
/informing the educational objectives in the affective domain”. But the lowest
'percentage in the same table was for item 21 (75.2%). The contents of English
 syllabus for 5" and 6™ grades weren’t related to other knowledge branches.
| The contents of 5% and 6% grades are related to Jordanian environment, so
| students won't be familiar with Jordanian sites.

i The third group was illustrated in table 11. This table contained 16
| difficulties (items) which faced teachers. The highest percentage in this table
| was for item 20 (74.4%): The textbooks of English syllabuses for 5™ and 6™
| grades aren't suitable for relevant literature. But the lowest percentage was for
| item 28 (58%): “I find difficulties in developing the pupils’ creative thinking”.
- The results of this study supported the previous studies. They supported

| Aker (2000) who investigated the perception of the first secondary students
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_‘leaming in Nablus. The findings of this study concurred with Aker's and
!Qwasmi's studies.

‘ The researcher stressed the usc of modern instruments; visual aids and up-
'to-date syllabus. Dweikat (1997) examined the effect of using visual aids on
'achievement of tenth grade students in English in Nablus government schools.
‘This study indicated to use visual aids. It’s clear in the item (47), the lack of
| instruments, devices and necessary materials.

| The researcher found that these difficulties or items 50 and 49 in table 9,
 were serious problems which faced English teachers. They had 95%. They
| supported the findings of Coleman (1989) who investigated the significance of
i large group language instruction in Nigeria. Coleman indicated in his study
‘ that the most common difficulties found were in the areas of relationship with

- individual students, classroom control and grading written work.

The study of Naji supported the results of this study: Item 50: “I find
difficulties in teaching large class™ and item 49: “The lack of time to prepare
visual aids”.
| Gibbs (1992) studied the publication to practical assistance to teachers and
| administrators  responsible for teaching large classes at colleges and
universities in the United Kingdom. This study found that teachers couldn’t
teach well if there was great number of students in one class. Salih (1996)
| assessed the attitudes of teachers towards the effectiveness and suitability of
- the components of the Tenth Grade English Syllabus in Nablus district. The
findings of this study revealed that 41.1% of the teachers received no either or

in-service at all. The study also found that 71.4% that school year wasn’t
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i .
enough to cover the syllabus, so the teachers had no enough time to prepare

Ithe visual aids.

| . .
So the study of the researcher supported the item 49: “The lack of time to

prepare the visual aids™.

Table 10 shows that items 17, 1 and 45 represented serious difficulties
which faced English teachers item 17 on English syllabuses for 5% and 6™
classes didn’t take into a consideration the creative thinking. This result
‘supports the findings of Qawasmi (1997) in his investigation of the problems
in teaching English conversational interaction.

I This study revealed that students didn’t have opportunities to practise
|English in their life, so it’s difficult for leamers to interact with native
speakers. But item 1: “[ find difficulties in deriving the educational objectives
Iin a lesson content and item 45 on the weakness of training programmes.

|supported the findings of these studies.

| Zayani (1998) examined the progress of syllabuses and teaching English in
‘Bahrain’s secondary school. This study found that the objectives of English
}language weren’t clear. Teachers needed more training.

| Naji (1983) devoted his study tor the evaluation of teaching English in
‘.Yemen’s secondary schools. This study found that there was a lack of training
jprogrammes and visual aids.

| Table 11 shows that item 42, the shortage of time in training programmes

held during academic year. This difficulty supported the findings of the study

_‘:of Naji (1983) whose emphasized the evaluation of objectives of teaching

IEng]ish in Yemen Secondary Schools.
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! .
. Bello (1981) found that in Nigerian syllabus the contents were up-to-date,

I . . .
it emphasized the importance of science and technology because these

'subjects are necessary to make Nigeria an advanced country. The findings of

|
his study supported these items: 47, the lack of instrument, devices... and the

1
'this question to increasing duties of English teachers, lack of teaching

\
'most serious difficulties which face English teachers.

item 48, the lack of school libraries. The researcher attributes the findings of
instruments, large classes ....etc. So the rescarcher believes that these were the

‘ - - - L4
. Discussion and conclusion of the second question:
| What are the most specific educational difficulties in English teaching in

1
5™ and 6™ grades as perceived by English teachers in the northern districts of

' Palestine?
i The researcher used the means, standard deviation and percentages to
answer this question. Tables 9, 10 and 11 show that the most serious
| difficulties that faced teachers were the following:

1. The teacher of English found difficulties in teaching because of increasing

textbook duties.

i 2. The lack of instruments, devices and necessary materials.
3. Teachers find difficulties in teaching large class.
- 4. The lack of time to prepare visual aids.
Table 9 rcvealed that these items had the highest percentages: 98%, 97%,
' and 95%. These items represent difficulties. Those items supported the
findings of these studies: Gibbs (1992), Coleman (1989) and Naji (1983). The

researcher attributes the findings of this question to lack of instruments at

school, lack of time to prepare visual aids, so the researcher believes that these

were the most common difficulties which face teachers.
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Ii)iscussion and conclusion of the third question:

" Are there any differences between the male and female teachers’ feelings
itowards the educational difficulties in 5 and 6™ grades in northern districts of
[Palestinc due to gender variable?

| To answer this question, the researcher used the mean and the standard
l‘deviation of male and female of the teachers’ feelings towards difficulties of
fteaching English. Table 12 shows that the total score of male teachers was
(4.01), but the total score of female teachers was (3.62) degrees. So the means
‘of male teachers were higher than the means of female teachers in all domains
iand total. The standard deviations of male teachers were higher than the

'standard deviations of female teachers in the total. Therefore, there were

differences in the teachers' feelings towards the difficulties of teaching due to
|

| teachers who face more difficulties more than female teachers. Male teachers

gender variable. The researcher attributes the findings of this question to male

 are less patient than female teachers.
| Discussion and conclusion of the fourth question:
' Are there any differences in the teachers’ responses towards the

difficulties of teaching English which may be attributed to the experience

| variable?

i‘ To answer this question, the researcher used the means and the standard
| deviation to calculate the three groups.

i Table 13 shows that the means of English teachers with 6-10 years
| experience were the highest in all domains and total. The total domain of

| teachers with 6-10 years experience was (4.18) while the total domain of

' teachers with 5 years or less was (3.69).
|
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. Therefore, there were differences in the teachers' feelings towards the
difficulties of teaching due to experience variable. The researcher attributes
ilhe findings of this question to English teachers with 6-10 years experience
because this group face more difficulties than others. They face difficulties in
i)reparation, teaching, making visual aids and they have less training than
|others.

Piscussion conclusion of the fifth question:

| Are there any differences among English language teachers towards the
l|educational difficulties due to qualification variable in 5™ and 6™ grades in
F\Iorthem Districts of Palestine?

- To answer this question, the researcher used the means and the standard
|deviations.

1 Table 14 shows that the means of the holders of B.A were the highest in
all domains and total. The total of B.A holders was (4.24) while the total of

lc:ommunity college holders was (3.76) and the total of Master of Arts holders

Mas (3.61).

Therefore, there were differences of English teachers' responses towards
it:ducational difficulties due to qualification variable. The researcher attributes
the findings of this question to the holders of B.A in all domains. Those
teachers face difficulties in the writing objectives, preparing for lessons...etc.

Those teachers have less training than others.

Discussion and conclusion of the sixth question:
Are there any differences among English language teachers’ responses
towards educational difficulties due to supervisor’s annual evaluation?

To answer this question, the researcher used the mean, standard deviation.
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. Table 15 shows that the means of English teachers who got low grade
were the highest in all domains and total. The total score of low grade came
first with a mean of (4.39) degrees and followed by the total score of high
grade with a mean of (3.86) deprees and the last rank was occupied by without
z‘mnual evaluation with a total score, (3.59) degrees. So there were differences
of English teachers' responses towards educational difficulties which might be
z|11tributed to supervisor's annual evaluation. The researcher attributes the
f‘"mdings of this question to teachers who got low grade. They would be
disappointed, they would be unhappy with supervisors. The low grade affects
l!)adly on teachers' outcomes at classroom.

Discussion and conclusion of the seventh question:

| Are there any differences among English language teachers’ responses
tlowards educational difficulties which may be attributed to teaching variable?
To answer this question, the researcher used the means and standard deviation.

Table 16 shows that the means of English teachers who used the
Iiraditiona] method were higher than the means of English teachers who used
i{:(}omnmnicati‘ve method in all domains and total score.

The total score of traditional method came first with mean (4.42) degrees
and followed by the total score of communicative method with a mean of
E('3.49) degrees. So there were differences in teachers' responses towards
:educational difficulties which might be attributed to the way of teaching
;Lvariablc. The researcher attributes the findings of this question to the
|traditional method of teaching which was used by teachers. Those teachers

face difficulties in teaching students and this method is not fit for the

Fmiculum. Because is based on communicative method.
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Recommendations:

The Majority of the previous studies focused on educational problems,
which affected badly on English language teachers at classroom. Those
studies pointed out that large class, lack of visual aids, heavy load of English
language teachers ...etc. Those were obstacles, which arise at classroom. The
researcher would like to say if those obstacles are removed the educational
process will be easy for teachers.

In the light of the results of this study, the researcher would like to
recommend the following:

1. The Palestinian Ministry of Education is invited to reduce the load of
English teachers; to give them ample time to prepare well and correct
student's papers.

2. The Palestinian Ministry of Education is invited to supply pubic primary
schools in northern districts of Palestine with instruments, devices and
necessary materials such as: audio-visual aids, libraries, projectors, maps,
... efe.

3. The Palestinian Ministry of Education is advised to build new schools to
solve the problem of large classes.

4. English language supervisors are invited to give special attention to the
newly appointed teachers; how to put a remedial plan for slow learners and
how to put an annual plan...etc.

5. English language supcrvisors nced to provide teachers with assistance in
preparing lesson plans and their objectives. Supervisors and educational
experts are advised to help teachers in linking evaluation with the

educational objectives.
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6. The Palestinian Ministry of Education is advised to hold in-service training
' programmes for English teachers. Teachers of English are advised to
develop pupils' creative thinking,

7. The Palestinian Ministry of Education is invited to supply schools with
good English magazines, cassettes, ...etc.
8. Universities are advised to qualify teachers to teach correctly.
9 Teachers are advised to cope up with modern methods of teaching.
Further Studies:

The researcher recommends that other studies be conducted in different
districts of Palestine to find out the difficulties of teaching English.

The researcher also believes that the following studies should be conducted:

1.There is a need to carry out a similar study on English language teaching

difficulties as perceived by teachers in secondary schools to help English
|Leachers how to teach secondary stage.
2.There is a need to carry out a similar study about English language teaching

difficulties as perceived by students in secondary schools.
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Appendix (B)

Some of Educational difficulties in teaching English in 5® and 6"
grades as perceived by English language teachers in northern districts
of Palestine.

The questionnaire submitted to the jury for examination of its validity.

Basic information about English language teachers.
Part One: Please circle the letter that applies to you:
1. Gender: (A) Male

(B) Female

2. Qualification: (A) Community college certificate
(B) Bachelor of Arts
(C) Master of Arts

3. Experience: (A) 5 years or less
(B) 6 — 10 years
(C) More than 10 years

4. The last annual evaluation, which an English teacher has got from
English supervisor or school principal:

(A) High grade: excellent, very good

(B) Low grade: good / average

(C) A new teacher:  without annual evaluation

5. English Methodology:

(A) Traditional method: (old method)

(B) Communicative method (new method)
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Part two:
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Statements which represent some of educational difficulties, facing

English language teachers in: 5™ and 6™ grades.

Please write (X) on the degree that applies to you.

First Domain:

Difficulties in forming educational objectives: annual and daily

. planning.

|‘ Strongly Strongly
Agree | Neutral | Disagree

No Item agree disagree

! 0] G) (2)

| (5) (1)

I find difficulty in deriving the
educational objectives from a

lesson content.

I find a difficulty in
distinguishing between
general and specific

objectives.

I have a difficulty in analyzing
the general objective into

specific objectives.

I find a difficulty in forming
the educational objectives in

knowledge domain.

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit

[ have difficulty in forming
the educational objectives on

excitable domain.




I find difficulties in preparing
a daily plan for an English

lesson.

I find difficulties in preparing
an annual or seasonal English

plan.

I find difficulty in translating
the content of an English
lesson into facts, concepts, and

procedures.

I find difficulties in forming
the educational objectives on

the affective domain.
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Second Domain:
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Difficulties of general objectives and content in teaching English

syllabus for both grades: 5™ and 6™,

} Strongly Strongly
‘ Agree | Neutral | Disagree
No Item agree disagree
‘ @ o |

(3) (1)

I find difficulty in knowing
the general objectives of

teaching English in Palestine.

I find difficulty in knowing
the specific objectives for each

lesson.

The specific objectives of
English can’t measure the
individual differences among

pupils.

13

The general objectives lack
comprehension on the

knowledge domain.

14

The pgeneral objectives lack
comprehension on the

excitable domain.

15

The general objectives lack

comprehension on the

dynamic soul domain.
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The contents of English
syllabuses don’t concentrate
on the correlation between

literature and society.

17

The contents of English
syllabuses for 5 and 6™ don’t
take into consideration the

pupils’ creative thinking.

The contents of English
syllabuses aren't suitable for

individual differences.

19

The pictures, charts, and
shapes in 5™ and 6™ textbooks
aren’t clear and suitable for

these grades.

20

The contents of English
syllabuses aren’t suitable for

relevant literature.

21

The contents of English
syllabuses for 5" and 6"
grades aren’t related to other

knowledge branches.

The contents of English
syllabuses for 5™ and 6™
grades aren’t suitable for

Palestinian environment.
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. Third Domain:

98

The difficulties related to the methods of teaching English.

\ Strongly Strongly
| Agree | Nentral | Disagree

No Item agree disagree
| @ | o @)
' (3) (1)

I find difficulty in linking the
linguistic  knowledge with

pupils’ needs.

I find difficulty in linking the
linguistic  knowledge with

pupils’ previous experience.

I find difficulty in preparing
educational activities suitable

for pupils’ abilities.

26

I find difficulty in changing
the methods of teaching in one
lesson according to pupils’

needs.

| 27

I find difficulty in choosing
the method of teaching

suitable for classroom content.

28

I find difficulty in developing

the scientific thinking of

pupils.

29

I find difficulty in developing
the pupils’ creative thinking.
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I find difficulty in matching
the objectives of teaching
English with environmenta!l

problems.

I find difficulty in putting a

31 | remedial plan for slow
.| learners.

I find difficulty in correcting
:32 homework.
I {I  find a difficulty in
‘33 controlling the verbal

interaction during teaching.
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| Fourth Domain:

Difficulties related to pupils’ evaluation.

100

Strongly Strongly
. Agree | Neutral | Disagree
No Item agree disagree
| C)) @) (2)
(3) (1)

I find a difficulty in linking
the evaluation with the

educational objectives.

I find difficulty in designing
an evaluative teaching which

deal with educational sides.

36

I find difficulty in taking into
a consideration continuity in

the evaluation.

37

I find difficulty in forming a

good question.

38

I find difficulty in analyzing
the exam resulfs to apply them
in improving the methods of

teaching.

| 39

1 find difficulty in linking the

evaluation with methods, atds
and activities to achieve the

objectives,
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Fifth Domain:
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Difficulties related to teachers’ in-service training.

‘ Strongly Strongly
| Agree | Neutral | Disagree
No Item agree disagree
| @w| o | @
(5) 1)

The lack of the teacher’s
ability to teach English

language.

There is a lack of programmes
in-service training

programmes.

There is a short time of
training programmes held

during academic year.

There is  weakness in
correlation between training

programmes and teaching.

44

There is a lack of programmes
which  can achieve the

teacher’s different needs.

45

There is a weakness iIn

training programmes.

There is a weakness in

teacher’s growth academic

development and behavior.
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Difficulties related to achieving the syllabus activities.

Strongly Strongly
Agree | Neutral | Disagree
No Item agree disagree
@ | ® @)
5) (1)

There is a lack of instruments,

48

devices and  necessary
materials.

There is a lack of libraries in
schools.

There is a lack of time to

prepare visual aids.

I find difficulty in teaching

large classes.

I find difficulty in teaching

because of increasing duties,

There is a difficulty in

applying some activities.

Notes and Suggestions:

Researcher

Hisham Izzat Hamoudeh
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Appendix (C)
An-Najah National University
Some of Educational difficulties English in teaching in 5" and 6™
grades as perceived by English language teachers in northern districts

of Palestine. After jury’s modification.

Basic information about English language teacher.

Part One: Please circle the letter that applies to you:

1. Gender: (A) Male.
(B) Female.

2. Qualification: (A) Community college certificate.
(B) Bachelor of Arts.
(C) Master of Arts.

3. Experience: (A) 5 years or less.

(B) 6 — 10 years.
(C) More than 10 years.
4. The last annual evaluation, which you have got from your English
supervisor or school principal:
(A) High grade: excellent, very good.
(B) Low grade: good / average.
(C) A new teacher:  without annual evaluation.
5. English Methodology: What do you use in classroom?
(A) Traditional method: (old method).

(B) Communicative method (new method).
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. Part two:

" The following items represent some of education difficulties, facing

104

English language teachers in the 5™ and 6™ grades.

Please write (x) on the degree that applies to you.

First Domain:

Difficulties in forming educational objectives: annual and daily

I find difficulties in deriving
the educational objectives in a

lesson content.

planning.
\ Strongly Strongly
_ Agree | Neutral | Disagree
No Item agree disagree
| 4) &) ()
; (5) 1)

I find difficulties in
distinguishing between
general and specific

objectives.

I find difficulties in translating
general objectives into

specific ones.

I find difficulties in forming
the educational objectives on

psychomotor domain.

[ have difficulties in forming
the educational objectives on

the cognitive domain.
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I find difficulties in preparing
a daily plan for an English

lesson.

I find difficulties in preparing
an annual or a seasonal

English plan.

I find difficulties in analyzing
the content of an English
lesson into facts, concepts and

procedures.

I find difficulties in forming
the educational objectives in

the affective domain.
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| Second Domain:
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Difficulties of general objectives and content in teaching English

syllabus for both 5™ and 6™ grades.

Item

Strongly
agree

)

Agree
“)

Neutral

&)

Disagree

)

Strongly

disagree

(1)

I find it's difficult to know the
general objectives of teaching

English in Palestine.

I find it difficult to know the
specific objectives for each

lesson.

The specific objectives of
English lesson can’t measure
the individual differences

among pupils.

13

The general objectives lack of
comprehension in the

cognitive domain.

14

The general objectives lack of
comprehension in the

psychomotor domain.

15

The general objectives lack of
comprehension in the affective

domain.

116

The contents of English

syllabuses don’t concentrate
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on the correlation between

literature and society.

The content of English
syllabuses for 5" and 6%
classes  don’t take into
consideration  the pupils’

creative thinking skills.

18

The contents of English
syllabuses aren't suitable for

individual differences.

19

The charts, pictures, and
shapes of 5™ and 6% grade
textbooks aren’t clear and

suitable for these grades.

The textbooks of English
syllabuses for 5" and 6%
grades aren't suitable for

relevant literature.

The contents of English
syllabus for 5™ and 6™ grades
aren’t related to other

knowledge branches.

22

The contents of English
syllabuses for 5™ and 6"
grades aren’t suitable for
Palestinian educational

environment,
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Third Domain:
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Difficulties related to the methods of teaching English.

Item

Strongly
agree

(&)

Agree
4

Neutral

3)

Disagree

()

Strongly
disagree

@

I find difficulties in linking the
linguistic  knowledge with

pupils’ needs.

24

I find difficulties in linking the
linguistic  knowledge with

pupils’ previous experience.

25

I find difficulties in preparing
educational activities which
are  suitable for pupils’

abilities.

2

I find difficulties in changing
the methods of teaching in one
lesson according to pupils’

needs.

I find difficulties in choosing
the method of teaching which

15 suitable for a lesson content.

| find difficulties in

29

28 | developing the pupils’ creative
thinking,
I find difficulties in

developing  pupils’ creative
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thinking skills.

I find difficulties in matching
the objectives of teaching
English with environmental

problems.

I find difficulties in putting a

j] remedial plan for slow
| learners.
1 I find difficulties in correcting
homework.
I find difficulties in
controlling the verbal
:33 interaction inside the
classroom.
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Fourth Domain:

Difficulties related to pupils’ evaluation.
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No

Item

Strongly
agree

(5)

Agree
C))

Neutral

(&)

Disagree

@

Strongly
disagree

1)

I find difficulties in linking
evaluation with the

educational objectives.

I find difficulties in designing
an evaluative teaching which
deal with the teaching learning

Process.

I find difficulties in taking into
a consideration the continuity

in the evaluation.

37

I find difficulties in forming a

good question.

I find difficulties in analyzing
the exam results to apply them
in improving the methods of

teaching.

39

[ find difficulties in linking the
evaluation with methods, aids
and activities to achieve the

objectives.
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Fifth Domain:

111

Difficulties related to teachers’ in-service training,

No

Item

Strongly
agree

(5)

Agree
Q)

Neutral

&)

Disagree

@

Strongly
disagree

1)

40

There is a lack of the teacher’s

competency to teach English

language.

The lack of in-service training

programmes.

The shortage of training
programmes held during the

academic year.

The weakness in correlation
between programmes and

teaching,

44

The Jack of programmes
which  can achieve the

teacher’s different needs.

45

The weakness of training

programmes.

46

The weakness of teacher’s
academic and behavior

growth,
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Sixth Domain:

112

Difficulties related to achieving the syllabus activities.

No

Item

Strongly
agree

(5)

Agree
4

Neutral

&)

Disagree

@

Strongly
disagree

(1)

47

The lack of instruments,
devices and  necessary

materials.

48

The lack of school libranes.

49

The lack of time to prepare

visual aids.

50

I find difficulties in teaching

large classes.

51

I find difficulties in teaching

because of increasing duties.

52

The difficulties of applying

some activities.

Notes and Suggestions:

Thanks for your cooperation

Researcher

Hisham Izzat Hamoudeh
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Appendix (D)

School Names

1-Salfit District Public Primary Schools / (2001 / 2002):

No.
1 | Al Zaweyah Primary School for Boys.
2 | Al Zaweyah Primary School for Girls.
3 | Amal Primary School for Boys.
4 | Biddia Primary School for Boys.
5 | Biddia Primary School for Girls.
6 | Brougen Primary School for Boys.
7 | Dier Istia Primary School for Boys.
8 | Dier Istia Primary School for Girls..
9 | Hares Primary School for Girls,
16 | Khirbit Qais Primary School for Boys.
11 | Kofer Al Deek Primary School for Boys.
12 | Masha Primary School for Girls.
13 | Marda Primary School for Girls. .
14 | Qeireh Primary School for Girls.
15 | Rafat Pmary School for Boys.
16 | Sarta Primary School for Boys.
17 | Sarta Primary School for Girls.
18 | Yasouf Primary School for Girls.

All Rights Reserved - Library of University of Jordan - Center of Thesis Deposit




114

2-Jenin District Public Primary Schools /(2001 /2002):

Nl
1 | Ajah Primary School for Boys.
2 | Ajah Primary School for Girls.
3 | Al-Khansa Primary School for Boys.
4 | Al-Araga Primary School for Boys.
5 | Al-Jadedah Primary School for Girls.
6 | Al-Jalama Primary School for Boys.
7 | Al-Jalama Primary School for Girls.
8 [ Al-Salam Primary School for Boys.
9 | Al-Zababda Primary School for Girls.
10 | Al-Zahra Primary School for Girls.
11 | Al-Yamoun Primary School for Boj‘zs.
12 [ Al-Yamoun Primary School for Girls.
13 | A’nin Primary School for Girls.
14 | Anza Primary School for Gir]s.
15 [ Arrabah Primary School for Boys.
16 | Arrabah Primary School for Girls.
17 | Barta’a Primary School for Girls..
18 | Bergen Primary School for Girls.
19 | Dier Abu Da’ef Primary School for Boys.
20 | Dier Abu Da’ef Primary School for Girls.
21 { Fahma Primary School for Girls.
22 | Faqu’h Primary School for Boys.
23 | Faqu’h Primary School for Girls.
24 | Jaba Primary School for Boys.
25 | Jalgamous Primary School for Boys.
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No. |

26

Jalgamous Primary School for Girls.

27

Jenin Primary School for Boys.

28

Jenin Primary School for Girls.

29

Kufr Dan Primary School for Boys.

30

Kufr Dan Primary School for Girls.

31

Qabatia Primary School for Boys.

32

Qabatia Primary School for Girls.

.33

Raba Primary School for Girls.

34

Romana Primary School for Boys.

35

Sanour Primary School for Boys.

36

Sanour Primary School for Girls.

37

Selet Al-Harthia Primary for Boys.

38

Selet Al-Harthia Primary for Girls.

39

Tamoun Primary School for Boys.

40

Tamoun Primary School for Girls.

41

Toubas Primary School for Boys.

42

Toubas Primary School for Girls.

43

Ya’bad Primary School for Boys.

44

Ya’bad Primary School for Girls.
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3-Qalgilia District Public Primary Schools / (2001 /2002);

Al-Ashqgar and Al-Modawar Primary School.

Al-Eman Primary School.

Al-Fundoq Primary School.

Al-Isra Primary School.

Al-Morabiteen Primary School.

Al-Morbitat Al-Khyria Primary School.

Al-Nabi Elyas Primary School.

Al-Quds Al-Hadetha Primary School.
Al-Saleman Primary School. |

=T - TN S T = N L N o~ LU R | S R

[
o

Al-Sharga Primary School.

[a—
Y

Azoun Primary School for Boys.

(S
b

Azoun Atmeh Primary School for Girls.

[y
(¥ ]

Bait Ameen Primary School for Boys.

fa—
S

Baga Al-Hatab Primary School for Girls.

[a—
L

Ematain Primary School for Boys.

ja—
o

Falamya Primary School.

fa—
|

Fara’ta Primary School for Boys.

Ja—
o0

Fatima Ghazal Primary School for Boys.
Hable Primary School for Boys.

ol
O

Haja Primary School for Boys.

o
<o

ho
S

Jayous Primary School for Boys.

Kufor Abush Primary School.

b2
b

Kufor Jammal Primary School for Boys.
Kufor Lagef Primary School.
Palestine Primary School.

[
W

[\
g

[
Lnh
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26

Qalqilia Primary School.

27

Ras Atiea Primary School.

28

Saniria Primary School for Girls.

29

Sara Primary School for Boys.
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